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From the desk of Editor in Chief 

 
 
 
Dear authors,  

           Welcome to the Shiksha Shodh Manthan Vol. 10 No.1. April 

2024 of our esteemed research journal. As we delve into the fascinating 

realm of cutting-edge research, we are excited to present a collection 

of diverse and groundbreaking contributions from the global academic 

community. In this issue, our contributors have addressed a range of 

pressing questions spanning many fields, reflecting the 

interdisciplinary nature of contemporary research. One of the strengths 

of this volume is its thought-provoking writing on the ethical 

implications of emerging technologies.  

In this issue explores contemporary social and Educational 

challenges, from the effects of evolving communications technologies on 

interpersonal relationships to the impact of globalization on with 

cultural identity. These articles provide valuable perspectives for 

policymakers, scholars, and practitioners, providing a deep 

understanding of the complex dynamics that shape our world. 

We hope that the research papers and articles in Volume 10, Issue 

1, will stimulate your intellectual curiosity and spark new ideas. As 

always, we invite you to engage with the content, share your thoughts, 

and contribute to the ongoing dialogue that advances research and 

scholarship.  

Thank all contributors for their submissions to this edition and 

their cooperation with the editorial team during the production phase. 

I express my gratitude again to the entire Editorial Team whose 

commitment and perseverance made this publication possible Suggestions 

and opinions for the improvement of the journal are solicited. 

Sincerely,  

 

 
 
 

[Dr. Jitendra Singh Goyal]  
Editor-in-Chief  
Shiksha Shodh Manthan Journal  
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Virtual Learning Environment (VLE) and Higher Education 

Prof. Vijay Jaiswal 
Dean, Faculty of Education, Chaudhary Charan Singh University, Meerut (U.P.) 

 
 

Abstract 
“Virtual Learning Environment” as a range of systems that comprise features like a 
designedinformation space, a social space being a “place”, participants that are active and 
present actors. We argue that using a virtual learning environment does not guarantee 
effectiveness per se. It must integrate with rich pedagogical scenarios and these scenarios 
must profit from its various facilitating features. Applying the “virtual learning environment” 
concept to any sort of Internet technology (classic Web sites, learning management systems, 
3D environments, etc.) entails the danger of ignoring interesting avenues of research and 
development that could and should enrich education (Dillenbourg et. al., 2002). There have 
been many advances in the world of education and the VLE is by far the most exciting and 
provocative evolution to happen yet. The VLE, if used effectively, changes the entire teaching 
and learning experience by making learning very invigorating, vibrant and real. VLE Support 
is dedicated to improving and enhancing the teaching and learning experience not only for 
the student but for the teacher as well. 
Keywords :  Virtual Learning Environment; Higher Education. 
 
 

Introduction : 
A virtual learning environment is a term that refers to technology which supports 

teaching and learning; it involves collaboration, communication and content tools, as well as 
providing students with an online personal learning space. VLEs do not decrease the 
importance of the classroom or the teacher – they enhance the learning and teaching 
experience. Their features vary depending on the specific VLE, but usually teachers/lecturers 
can upload lecture notes, create quizzes for students to complete online, and set students 
assignments, which the students can then submit online vie the VLE (and the teacher can 
usually mark and return work online too). Often there is an attached email feature and a chat 
feature where students can discuss work. Usually students can keep track of their grades on 
the VLE, and the teacher can keep track of allof their students' grades. Some VLEs are 
commercial software packages which are uploaded onto servers, and others are open source 
(free) and web based. Anyone with a computer, web browser and network connection can 
access the VLE both in and out of college/university.  

The emergence of virtual learning environment must be observed as a corollary to 
initiatives to unify the IT structures and to transform the learning process through innovative 
technology. Economic, social, and cultural pressures are forcing schools and universities to 
rediscover and reinvent themselves. Akin to business process re-engineering activities of the 
last decade that repositioned corporate sector, education organizations are now viewing 
themselves in an altogether new light. New types of students and changing student 
expectations are driving the integration of core campus functions and deployment of student 
services on the Web. Homogenous and highly integrated approaches are failing and falling 
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away as educators realize high bandwidth networks, have made sophisticated IT applications 
for education affordable” (Wright, 2002). 
     The need of the hour is to link learning and administrative resources in a more effective 
way to become a ‘knowledge enterprise,’ the 21st Century version of the traditional campus. 
“During the past decade steep declines in the cost of commodity components, combined with 
the availability of high speed net enables teaching and learning to take place any place at any 
time – a college/university with no physical boundaries.According to Dillenbourg et. al. 
(2002) a virtual learning environment: 

1)    it is a designed information space;  
2)   it is a social space: educational interactions occur in the environment, turning spaces 

into  places.;  
3) it is a virtual space that is explicitly represented: the representation of this 

 information/social space can vary from text to 3D immersive worlds.; where students 
are  not only active but also actors; they co-construct the virtual space; 

4)   it is not restricted to distance education; they also enrich classroom activities;  
5) it integrates multiple tools, heterogeneous technologies and multiple pedagogical 

 approaches; 
6)   it overlaps with the physical learning environment. 
A mix of sophisticated digital and Internet-based services and rapidly expanding global 

digital content have made possible a Virtual Learning Environment (VLE) that delivers the 
capability to enhance the classroom experience or conduct learning apart from a physical 
campus (Ashraf;Sharma & Jindal , 2009). 
VLEs are often discussed in the context of managed learning environments (MLEs). A VLE 
is, in fact, an integral part within an MLE, which is itself a system with much broader scope. 
MLEs include the whole range of an institution’s information systems and processes 
(including its VLE if it has one) and relate more to the totality of an institution’s processes 
and standards, rather than to individual products and tools (Becta, 2003). JISC (2000) has 
described an MLE as follows: 

“MLE is the taking advantage of the potential of new technology based 
learning environments to integrate information systems around the learner. 
These learners may be working in different modes at different times, on 
campus, off campus, part time or full time. To support this, information 
systems will need to be student centred and fully accessible from multiple 
locations. They will need to be integrated at multiple levels, ensuring 
interoperability between administrative and financial systems, learning 
support and learning environments, and between collaborating institutions”. 

VLEs and MLEs generally all offer varying degrees of functionality:  
• Content Management System (CMS) : 

Itstores, loads and replays content. It may also enable teachers to organise and 
sequence this content for delivery to students. Such systems might have the facility 
to communicate these sequences to other teachers, allowing lesson structures to be 
used by more than one person. Content management systems do not keep track of 
students’ progress. Ideally, a CMS should allow users to import content from a 
range of different sources.  
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• Virtual Learning Environment (VLE) : 

Itperforms the functions of a CMS but also keeps track of students’ progress as they 
work through the learning resources it stores. A VLE can be considered part of a 
managed learning environment MLE if the data it records on students’ progress are 
passed to the college or school management information system (MIS).  

• Managed Learning Environment (MLE) : 

Itencompasses the whole range of an institution’s information/content systems and 
processes (including its MIS and its VLE if it has one) that contribute directly or 
indirectly to learning and the management of learning.  

     The following diagram, devised by Becta (2003) and adopted by the Joint Information 
Systems Committee (JISC – responsible for promoting innovative use of information 
technology in FE and HE in the UK), illustrates the relationship between MLEs and VLEs: 
 

 
Source: http://www.becta.org.uk/ 
The typical systems that any VLE needs to ‘talk’ to include (Weller, 2007): 

a) Portal- web-based system for non-course related information. 
b) Content management system- a system that stores, organizes, tracks and manages 

various types of content that can be used in a VLE. 
c) Student records system- contains details of student, including personal details, 

assessment record, finance history, study history etc. 
d) Library systems- including journal databases, catalogues, lending history, course 

related resources etc. 
      In addition there will be a number of course specific tools which may not be part of a 
standard VLE across an institution, but which any one course may wish to utilize. The issue 
is to what extent the VLE is aware of them, or they are considered stand alone. 
Choosing a VLE : 

There are various commercial VLE products or systems available, such as 
Blackboard, COSE, Learnwise, WebCT, Sakai, LAMS, Moodles etc. Each of them possesses 
its own characteristics, and is used in different Higher Education institutions in abroad. A 
question is, therefore, raised “Which VLE system performs the best?” The advantage of 
selecting an optimal VLE system is to facilitate faculty members in the management of 
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module contents and also enhance the learning experience of students through the 
assessment, evaluation, and communication tools. Therefore, an evaluation and selection of 
VLE systems is a crucial strategic decision for a Higher Education institution. 
    The ability for any given VLE to interface with their chosen database technology and to 
run on their existing configuration will be an influential factor. One should not underestimate 
the significance that such factors play in successfully deploying a VLE. If many VLEs are 
similar in terms of their end user functionality, then the ease with which they can be deployed 
and supported by IT staff and their existing knowledge base is a reasonable deciding factor. 
Choosing a Virtual Learning Environment (VLE) usually requires consultation across all 
units in an institution and thus it represents an opportunity to engage a wide variety of users 
in the wider e-learning dialogue. Weller (2007) has suggested a six stage process for 
choosing a VLE system as given below: 

1) Devise scenarios appropriate for your organization/institution; 
2) Engage in stakeholder consultation; 
3) Perform an external and internal review; 
4) Devise a set of general principles; 
5) Draw up a feature list; 
6) Map to strategic objectives. 

VLE & Higher Education: Indian Scenario : 
      In India, the education processes are primarily class room lectures, presentations and 
laboratory experiments. These are supplemented with audio-visual aids like the use of 
projectors, stereo systems and the projection of films. Students are required to listen to 
understand. They find it less comfortable to interact due to their perceptions of the 
atmosphere and the circumstances leading to the unsatisfied learning experience. However, 
this is not true in all cases. Many find it a better option to have face-to-face interaction during 
the learning process. This has an implication on the size of lectures and the tutor-student 
ratio.Today, globalisation has generated a good vibration and life for Higher Education. The 
new era of technology enabled education or ‘e-Learning’ is displacing the outdated traditional 
methods of learning. E-Learning is also a broader term than ‘on-line learning’, ‘virtual 
learning’ or ‘online education’ which generally refers to purely web-based learning. In cases 
where mobile technologies are used, the term ‘m-learning’ is used. 
In Higher Education, virtual classroom, a teacher free classroom has got bright future in 
India. A virtual classroom is one where the virtual reality is enhanced. It is a totally 
technology enabled class room environment. Virtual Reality (V.R.) is a 3D learning 
environment where the learner can explore the learning concept. Learning is experienced 
through games or simulated situation. It brings a real environment while wearing a headset 
and data glove in an immersive virtual reality environment. In the areas of Medicine, 
Engineering, Astronomy and other skill trainings, virtual e-Learning will become 
indispensable. 2D and non-immerse virtual reality situations are available in many Higher 
Educational institutions in India. Since this type of e-Learning brings out the joy of learning, 
every distant learning program should incorporate virtual classroom communication. All 
technical Higher Educational departments should prepare separate virtual reality modules for 
each lesson (Nelasco, Arputharaj & Paul  2007). 
 .  
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    Now a day, we have examples of online teaching and learning taking place in India. Indira 
Gandhi National Open University (IGNOU, 2009) is offering six online study programmes 
namely Masters in Library and Information Science (MLIS), Post Graduate Certificate in 
Cyber Law (PGCCL), Post Graduate Certificate in Agricultural Policy (PGCAP), Post 
Graduate Diploma in Food Safety and Quality Management (PGDFSQM), Post Graduate 
Diploma in Acupuncture (PGDACP) and Appreciation Programme in Sustainability Science 
(APSS). To support the programmes and otherwise provide facility for democratic learning 
the University provides educational material in various other disciplines through the online 
repository named e-Gyan Kosh. 
     Inter University Consortium for Technology-Enabled Flexible Education and 
Development (IUC-TEFED) is the latest initiative of IGNOU which works as a nodal point to 
undertake all types of collaborative activities involving Open and Distance Learning, e-
learning new knowledge creation, appropriate technology, etc. The structure of Inter 
University Consortium is on the lines of Pan-African e-Network and the existing consortia of 
UGC, AIU, etc. All the open universities in the country can be its founding members while 
conventional universities as its associate members. NGOs, organizations involved in the 
development of Education and Training, Industry, etc can also be invited for collaboration 
and partnership. The consortium is expected to facilitate convergence and sharing of 
knowledge through judicious mix of media and technology (Singh & Devi, 2009).   
    This is an ample proof of wide use of the e-learning facility and its utility in the society. 
There are other initiatives taken in this direction by the Indian Institute of Technology (IIT), 
Consortium for Education Commission of the University Grants Commission (UGC), 
National Council of Educational Research and Training (NCERT) etc. They have developed 
interactive e-contents and some are also providing e-courses in the VLE. The University of 
Delhi, one of India’s premier institutions of higher learning has established Institute of Life 
Long Learning with a mandate to develop e-contents accessible online to the students of 
University (Ashraf, Sharma & Jindal, 2009). 
     There exists a paradox in e-Learning among various institutes. Few institutions join the 
race, while the rest suffer from lack of knowledge or from lack of realization of the 
importance of e-Learning. Institutes like IITs, IIMs etc. are adopting all latest technologies 
and are keeping their students enlightened from various parts of the world. E-Learning has 
vast potential in India. A major marketing and awareness effort will bring about the desirable 
change. UGC, NAAC, ICSSR, DBT, NCERT, ICHR, NUEPA, AICTE, NCTE and other 
agencies of ISO 9000 family are pushing from various directions to bring the slow growers to 
walk with the rest. University Grants Commission provides e-Learning programs like 
EDUSAT and INFONET (Nelasco, Arputharaj & Paul, 2007). 
Strategic Innovation : 
Many universities are making substantial, albeit fragmented, investments in e-learning but, 
because of the lack of a strategic direction and a coherent approach, there is little benefit or 
fundamental change in the scenario of teaching-learning in Higher Education in India. 
Concurrent with incubating e-learning as a disruptive technology, institutional policy must be 
developed to provide direction and to focus sufficient resources to facilitate what will be a 
long and difficult process- the transformation of the sustaining technologies and vested 
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interests of a large institution. Some of the topics that a policy document and strategic plan 
should include are (Garrison & Anderson, 2003): 

1. Vision 
- understand background 
- define core values 
- describe strategic goals 

2. Needs and risk assessment 
- identify issues 
- identify challenges 
- identify best practices 

3. Educational principles and outcomes described 
4. Implementation initiatives and strategy 

- link to institutional priorities 
- create a steering committee 
- identify community of practice 

5. Infrastructure 
- design multimedia classrooms 
- describe administrative processes 

6. Infostructure 
- design institutional connectivity 
- create a knowledge management system 
- provide digital content 
- create standards 

7. Support services 
- provide professional development 
- provide learner support 

8. Budget and resources 
9. Research and development framework 
10. Benchmarking 

- establish success criteria 
- access progress 
- communicate direction and accomplishments. 

     A technology implementation plan must first delineate a process of basic education aimed 
at raising awareness of the potential of e-learning (VLE) if it is to get beyond the early 
adopters. Higher Educational Institutions (HEIs) must provide specific training and support to 
introduce the concepts of e-learning with its unique approaches if teachers are to rethink their 
approaches to course design and delivery. For many teachers, this will require a significant 
shift in basic beliefs about the teaching and learning process. At the same time, the necessary 
infrastructure must be put in place or all of this will be for nothing. 
Conclusion : 
    Though VLE has removed the barriers of access to knowledge yet the learners have to be 
enlightened and empowered to make use of these facilities. They have to be motivated and 
independent learners. Learning – which used to be teacher centric – is now learner centric. It 
is in this context that there is a lot of mention of terms like Information Literacy (IL) and 
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Digital Information Literacy (DIL). IL empowers an individual to access, find and use 
information to seek knowledge and thus become an independent learner (Ashraf, Sharma & 
Jindal, 2009). According to Breivik (1998) Higher Education institutions vary widely in their 
mission and student profile, IL programs should be designed to meet specific needs rather 
than a prescribed set of criteria. “Implementation of a particular approach or program 
depends on many institutional and situational factors such as audience, purpose, budget, 
staffing, facilities, and time” Virtual worlds are, however, not free of problems, technological 
and social; technological in terms of hardware, software and intelligentsia and social in terms 
of philosophy, psychology and subject-content. An appropriate and intelligent use of VLE 
system can bring a positive change in the scenario of teaching-learning and learning 
outcomes in the field of Higher Education in India, and will be a march towards world class 
standards. 
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Abstract 

The widespread adoption of social media among young people has profoundly altered their 
upbringing, immersing them in the virtual world. This global trend has led to concerns 
regarding students' overall well-being and academic habits due to their excessive 
engagement with social media platforms. This research aims to explore the usage of social 
media and its influence on the general well-being and study habits of students. Employing a 
descriptive survey research approach, the study investigates the impact of social media on 
high school (HS), undergraduate (UG), and postgraduate (PG) students. A custom 
questionnaire was developed and distributed to 1026 randomly selected participants, 
representing both genders across various educational institutions in Thane district, 
Maharashtra. Both descriptive and inferential analyses indicate a significant impact of social 
media on students' well-being and study behaviours. The study's findings reveal a negative 
correlation between social media usage and both general well-being and study habits. 
Keywords: Social media, Well-being, Study habits. 
 
 
Introduction: 

The internet has significantly impacted the lives of individuals across various sectors, 
including banking, hospitality, education, and entertainment. Among its influential 
components, social media stands out, profoundly altering people's lifestyles, particularly 
among the younger generation, and reshaping perceptions in numerous ways. A recent survey 
conducted by the Pew Research Center between September 26 and October 23, 2023, 
focusing on teens and technology, revealed significant insights. The findings indicated that a 
considerable portion of teens, approximately one in five, spend a significant amount of time 
on platforms like YouTube and TikTok. Moreover, nearly half of teens report using the 
internet almost continuously, with YouTube being the most popular social media channel 
among them. 

Research suggests that while social media can offer crucial support, especially to 
marginalized youth, it can also impact mental health negatively. Teens who engage with 
social media frequently may experience poor mental well-being. A survey from 2022 
highlighted that a significant portion of teens use popular social media platforms multiple 
times a day, potentially contributing to these effects. 

However, the impact of social media varies among teens, with some experiencing 
positive outcomes such as building supportive networks, while others face risks associated 
with excessive use. Factors like the amount of time spent on social media and exposure to 
negative content can influence its effects, including distractions from academic 
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responsibilities, reduced physical activity, and disrupted sleep patterns, ultimately affecting 
students' study habits. 

Given the ubiquitous presence of mobile devices and the internet, social media has 
become an integral part of young people's lives. Therefore, it is essential to investigate about 
the usage of social media by the students and its influence on their general wellbeing and 
study habits. 
Need of the study : 

Students and youth represent crucial stages in human development, marking the 
transition from childhood to adulthood. This period is characterized by rapid physical, 
mental, emotional, social, and moral growth. While traditional activities like physical play 
and social interaction are essential for holistic development, the rise of the virtual world, 
particularly social media, has reshaped how adolescents spend their time. Social media 
platforms serve as vital tools for connecting with friends, sharing information, and engaging 
in discussions. However, the pervasive influence of social media raises concerns about its 
impact on youths and the people at large. Wellbeing, encompassing various aspects of life 
such as social, physical, mental, emotional, career, and spiritual domains, plays a crucial role 
in an individual's overall health and success. Social media, while offering opportunities for 
growth and connection, also poses risks to wellbeing and study habits. Research into the 
relationship between social media usage, wellbeing, and study habits is essential to 
understand its implications for academic outcomes. Effective study habits and positive 
wellbeing contribute to academic success by fostering focus, organization, and resilience. 
Therefore, exploring the influence of social media on students' wellbeing and study habits is 
vital for promoting positive outcomes in education and beyond. 
Statement of the problem :  
 “Usage of Social Media and its impact on General Well-being and Study Habits” 
Operational definitions of the terms : 
Social Media : 

Social media is a collective term for websites and applications that focus on 
communication, community-based input, interaction, content-sharing and collaboration. 
People use social media to stay in touch and interact with friends, family and various 
communities. Facebook, YouTube, WhatsApp, Instagram, Snapchat, Pinterest, LinkedIn, 
Twitter are some of the major social media platforms. 
General Wellbeing : 

General Wellbeing is considered to be the quality of life of a person/individual in 
terms of health, happiness, and prosperity. In this study, the General Well-being of higher 
secondary school students means the quality of their life in the physical, emotional, social, 
and school aspects.  
Study Habits : 

Study habits are defined as those techniques, such as summarizing, note taking, 
outlining or locating material, memorizing formulae, reading, doing homework etc. which a 
student employs for an efficient learning course he/she has undertaken.  
Aims of the research  : 
To study the usage of social media and its impact on the general wellbeing and study habits. 
Objectives of the research : 



Shiksha Shodh Manthan  ISSN: 2395–728X                                                                                                  Page 11  
A Half Yearly International Peer- Reviewed Refereed Journal of Education, Vol.10, No.1 
 

1. To study the extent of  social media usage among the students 
2. To assess the relationship between social media and general well-being  
3. To identify whether social media has any effect on the study habits. 

Null hypothesis of Research : 
The following hypotheses were formulated in pursuance of the objectives and variables of the 
study. 
1. There is no significant difference in the extent of  social media usage with respect to 

○ Genders 
○ Levels of Education ( Higher secondary, Undergraduate and Postgraduate) 
○ Faculties of Education (Education, Science, Humanities, Commerce and 

management) 
2. There is no significant relationship between social media usage and general wellbeing 

among the students of different  
○ Genders 
○ Levels of Education ( Higher secondary, Undergraduate and Postgraduate) 
○ Faculties of Education (Education, Science, Humanities, Commerce and 

management) 
3. There is no significant relationship between social media usage and study habits among 

the different  
○ Genders 
○ Levels of Education ( Higher secondary, Undergraduate and Postgraduate) 
○ Faculties of Education (Education, Science, Humanities, Commerce and 

management) 
Methodology of the research : 

The study adopted a descriptive survey research design. In the present study, 
quantitative methods were used, variables were measured quantitatively. Researcher used 
self-developed and readymade scales were used to measure the usage of social media, general 
well-being and study habits.  
Sampling Size And Nature of the Present Study : 

Data was collected from a representative sample of respondents in order to make 
generalisations on the target population. For the study while the target population was made 
up of all students of higher secondary, undergraduate and postgraduate courses in Thane 
district of Maharashtra state. Stratified random sampling technique was used to select 
students from the sampled institutions. A total 1026 students of different faculties of 
education were part of this study. 
Tools of the Present Research : 

Researcher prepared a tool to measure the usage of social media and Study habits 
scale. In order to measure the General Well-being the researcher used General Well-Being 
Scale (2011) developed by Kalia and Deswal. 
Techniques of Data Analysis : 
Descriptive Analysis 

a)  Measures of central tendencies: 1. Mean, 2. Median, 3. Mode. 
b)  Measures of variability: Standard deviation, Skewness, and Kurtosis. 

Inferential Analysis:  
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‘t’ test, ANOVA and Co-efficient of correlation ‘r’ test. 
Scope of Study : 

The study focuses on social media which is very popular among the students. The 
study included only the usage of social media which was very familiar among the youth. It 
included higher secondary, undergraduate and postgraduate students. Both Girls and boys 
were included in the study. The study was conducted in different colleges of Thane districts 
of Maharashtra state. The study aimed in understanding about the correlation of social media 
usage with general well-being and study habits of students. 
Delimitations of Study : 

The present study included Higher Secondary, undergraduate and postgraduate 
students and did not include students of secondary school, technical education and research 
scholars. The sample is delimited to students of Thane district of Maharashtra. The study 
examined the effects of social media which is very popular among the youth of Mumbai 
suburbs. 
Major Findings and Conclusions of the Study : 

The findings of the present study yield valuable insights into the usage of social media 
and its repercussions on the study habits and general wellbeing of students. The conclusions 
drawn from the study are discussed below: 

1. There is no significant difference in the extent of  social media usage with respect to (A) 
Genders, (B) Levels of Education (Higher secondary, Undergraduate and Postgraduate)  
(C) Faculties of Education (Education, Science, Humanities, Commerce and 
management) 

A. Genders 

Group 
 
 

Sub 
Group 

N  
Mean 
 

SD 
df 
(N-2) 
 

t - 
value 
 

p - value 
Level of 
Significant 
 

Gender 

Female 622 38.61 7.53  

1024   
-5.57 3.18E-08 Significant 

Male 404 41.59  9.52  

Results: 
The very small p-value indicates that observed difference in means is highly 

statistically significant. The negative t-value indicates that, on average, the Female group has 
a significantly lower value than the Male group for the variable of interest.B) Levels of 
Education (Higher secondary, Undergraduate and Postgraduate)  

Variability  Sum of 
Squares    df MS F    p-value 

Level of 
Significant 
 

Between-
Group 910.01 3 303.338 

4.25 

  

0.0054 

  
Significant 
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Result: The p-value of 0.0054 is less than the conventional significance level of 0.05, 
suggesting that there is a significant difference among the groups. Therefore, the null 
hypothesis is rejected  
C) Faculties of Education (Education, Science, Humanities, Commerce and 
management) 

 
Result : 

The p-value of 0.0057 is less than the conventional significance level of 0.05, 
suggesting that there is a significant difference among the groups. Therefore, the null 
hypothesis is rejected. 

The analysis of the data shows that there is marginal difference in the mean scores in 
the extent of social media usage with respect to the genders, Levels of education and faculties 
of education. This implies that these groups are almost equal. 

2. There is no significant relationship between social media usage and general wellbeing 
among the students of different  (A) Genders, (B) Levels of Education (Higher 
secondary, Undergraduate and Postgraduate)  (C) Faculties of Education (Education, 
Science, Humanities, Commerce and management) 
(A) Genders 

 

 

 

 

 
 
Result: 

Both for Females and Males, the correlation between Social Media Score and General 
Well-being is weakly negative. This suggests that as Social Media Score increases, there is a 
slight tendency for General Well-being to decrease, and vice versa. The p-values are close to 
0.05, suggesting that the observed correlations could be marginally significant. 
B) Levels of Education (Higher secondary, Undergraduate and Postgraduate) : 

Social Media Score 
versus 

General Well-being 

Faculties of Education Education Science Commerce Arts 

Variability  SS    df MS F    p-value 
Level of 
Significant 
 

Between-Group 743.77 2 371.887 5.20 0.0057 Significant 

Social Media Score versus General Well-being 

Gender Female Male 

N 622  404  

Pearson’s r -0.078  -0.097  

P value (two tailed) 0.0506 0.0509 

Level of Significant Significant Significant 
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N 177  297  297  255  

Pearson’s r -0.135  -0.090  -0.011  -0.039  

P value (two tailed) 0.0726 0.1228 0.8513 0.5351 

Level of Significant Not 
Significant 

Not 
Significant 

Not 
Significant 

Not 
Significant 

Result: 
The correlation coefficients (r) are negative for all streams, suggesting a weak 

negative linear relationship between Social Media Score and General Well-being in each 
stream. The p-values suggest that the observed correlations are not statistically significant at a 
conventional significance level of 0.05 for any of the streams. 
C) Faculties of Education (Education, Science, Humanities, Commerce and 
management) 

Social Media Score versus General Well-being 

Level of Education PG UG HS 

N 237 380 409 

Pearson’s r -0.045 -0.068 -0.139 

P value (two tailed) 0.4954 0.1857 0.0048 

Level of Significant Not Significant Not Significant Significant 

 
Results : 

The correlation coefficients (r) are all negative, suggesting a weak negative linear 
relationship between Social Media Score and General Well-being for each level of education. 
The p-values suggest that the observed correlations are statistically significant at the 0.05 
significance level for the Higher Secondary level, but not for the Postgraduate and 
Undergraduate levels. 

3.   There is no significant relationship between social media usage and study habits among 
the different (A) Genders, (B) Faculties of Education (Education, Science, Humanities, 
Commerce and management)(C) Levels of Education (Higher secondary, 
Undergraduate and Postgraduate)   

(A)   Genders 

Social Media Score versus Study Habits 

Gender Female Male 

N 622  404  

Pearson’s r 0.021  -0.095  
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P value (two tailed) .6055 .0565 

Level of Significant Not Significant Significant 

Result: 
For Females, the correlation between Social Media Score and Study Habits is very 

close to zero (r = 0.021). The p-value is high (0.6055), suggesting that the correlation is not 
statistically significant. For Males, there is a negative correlation (r = -0.095). The p-value 
(0.0565) is marginally above the conventional 0.05 significance level. 
(B) Faculties of Education (Education, Science, Humanities, Commerce and 
management) 

Social Media Score versus Study Habits 

Faculties of Education Education Science Commerce Arts 

N 177  297  297  255  

Pearson’s r 0.150  -0.183  0.022  -0.090  

P value (two tailed) .0468 .0016 .7022 .1508 

Level of Significant Significant Significant Not 
Significant 

Not 
Significant 

Result : 
For the faculty of Education, there is a positive correlation between Social Media 

Score and Study Habits, and the correlation is statistically significant at the 0.05 significance 
level. For the Science faculty, there is a negative correlation between Social Media Score and 
Study Habits, and the correlation is statistically significant at the 0.0016 significance level. 
For the Commerce and Arts streams, the correlations are not statistically significant, as their 
p-values are above the 0.05 significance level. 
(C) Levels of Education (Higher secondary, Undergraduate and Postgraduate)   

Social Media Score versus Study Habits 

Stream of Education PG UG HS 

N 237  380  409  

Pearson’s r 0.087  -0.019  -0.212  

P value (two tailed) .1814 .7140 1.50E-05 

Level of Significant Not Significant  Not Significant Significant 

Result:  
For the PG and UG levels, the correlations between Social Media Score and Study 

Habits are not statistically significant, as their p-values are above the 0.05 significance level. 
For the HS level, there is a statistically significant negative correlation between Social Media 
Score and Study Habits, with a low p-value (1.50E-05). 
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Discussion and Conclusion: 
1. There is a significant difference in the extent of social media usage between females 

and males, with males exhibiting more extensive usage patterns compared to females. 
This finding highlights gender-based disparities in social media engagement among 
students. 

2. The observed disparity in social media usage between genders underscores the 
importance of considering gender-specific factors and behaviours when addressing 
the impact of social media on study habits and general wellbeing. Further research 
and targeted interventions may be warranted to understand and address these 
differences effectively. 

3. It is also noteworthy that significant differences exist in the extent of social media 
usage among student groups based on different levels of education and faculties of 
education. This variation suggests that academic factors and educational contexts play 
a role in shaping students' engagement with social media, highlighting the need for 
tailored approaches to address social media impacts across diverse educational 
settings. 

4. The study reveals a negative impact of social media usage on the general wellbeing of 
both males and females. However, when examining different faculties of education, 
no significant correlation was observed between social media usage and general 
wellbeing. Interestingly, differences in social media impact were found primarily 
within the higher secondary (HS) level of education, suggesting varying effects across 
different educational stages. These findings underscore the nuanced nature of social 
media's influence on wellbeing and highlight the importance of considering 
educational contexts when assessing its impact on students' lives. 

5. The study findings reveal varying correlations between social media usage and study 
habits among males and females. While females show no significant difference, males 
demonstrate a notable impact of social media on their study habits. Additionally, 
when considering different faculties of education, significant differences were 
observed in the fields of education and science, whereas commerce and arts showed 
no significant correlation with social media usage and study habits. Similarly, among 
different levels of education, only higher secondary (HS) students exhibited a 
significant difference in the correlation between social media usage and study habits. 

6. Further research is needed to explore why the impact of social media differs across 
educational levels and faculties. Understanding these variations can inform targeted 
interventions and support strategies aimed at promoting positive social media usage 
among students while safeguarding their overall wellbeing. 

7. These nuanced findings highlight the gender-specific and educational-context-
dependent nature of the relationship between social media engagement and study 
habits among students. Further exploration into these variations can offer insights into 
developing tailored interventions and support mechanisms to promote effective study 
habits amidst social media influences. 

8. Additional research may delve deeper into the underlying factors contributing to these 
differences across gender and educational domains, providing a comprehensive 
understanding of the complexities surrounding social media's impact on students' 
academic behaviours. 
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Abstract 
This paper provides an integrative review of the theoretical perspectives on happiness, 
examining its multifaceted nature through the lenses of psychology, sociology, and 
economics. Happiness, a complex and subjective phenomenon, has been studied extensively, 
yielding various theories that offer diverse explanations for what constitutes a fulfilling and 
content life. This review begins with a historical overview of happiness, tracing its 
conceptual evolution from ancient philosophical discourse to contemporary scientific inquiry. 
It then delves into major theoretical frameworks, including Hedonic Theory, which 
emphasizes pleasure and the avoidance of pain; Eudaimonic Theory, which focuses on 
meaning and self-realization; and the contributions of Positive Psychology, which explores 
positive emotions and human strengths. The paper further analyzes psychological theories 
such as Maslow's Hierarchy of Needs and Self-Determination Theory, sociological theories 
like Social Comparison Theory and Set-Point Theory, and economic theories including the 
Easterlin Paradox and Utility Theory. By critically evaluating the strengths and limitations of 
these theories, the paper highlights their complementary and contradictory aspects. 
Additionally, it explores integrative perspectives that attempt to synthesize these diverse 
theories into a comprehensive understanding of happiness. Practical applications of these 
theories in enhancing personal well-being and informing public policy are also discussed. 
The review concludes by summarizing key insights and suggesting directions for future 
theoretical development and interdisciplinary research to deepen our understanding of 
happiness. 
Keywords: Happiness, Well-being, Personal Well-being, Subjective Well-being. 

 

Introduction : 
 Definition of Happiness; 

Happiness is a complex and multifaceted concept that can be defined in various ways 
depending on the context and perspective. Generally, happiness is understood as a state of 
well-being characterized by emotions ranging from contentment to intense joy. It is often 
divided into two primary dimensions: 

1. Hedonic Happiness: This dimension focuses on pleasure and the avoidance of 
pain. It encompasses the pursuit of positive experiences and sensory pleasures. Hedonic 
happiness is often associated with immediate gratification and short-term joy. 

2. Eudaimonic Happiness: This dimension emphasizes meaning, self-realization, 
and personal growth. It involves living in accordance with one's true self and achieving one's 
full potential. Eudaimonic happiness is linked to long-term fulfillment and a sense of 
purpose. 
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Additionally, happiness can be seen as both a transient emotional state and a more 
stable, trait-like characteristic. This dual nature makes it a subject of interest across various 
disciplines, including psychology, sociology, and economics. 
 Significance of Happiness; 

Happiness holds significant importance in both individual lives and society as a whole 
for several reasons: 

1. Individual Well-being: Happiness is a crucial component of overall well-being. It 
affects mental and physical health, contributing to longer life expectancy, reduced risk of 
chronic diseases, and enhanced immune function. Happy individuals tend to experience lower 
levels of stress, anxiety, and depression. 

2. Productivity and Performance: In the workplace, happiness is linked to increased 
productivity, creativity, and job satisfaction. Happy employees are more engaged, motivated, 
and committed to their work, which can lead to better performance and organizational 
success. 

3. Social Relationships: Happiness fosters positive social interactions and 
relationships. Happy people are more likely to have supportive social networks, experience 
less conflict, and engage in prosocial behaviors such as helping others and volunteering. 

4. Economic Impact: At a societal level, happiness can influence economic outcomes. 
Countries with higher levels of happiness often report better economic performance, higher 
levels of social cohesion, and more stable political environments. Policies aimed at enhancing 
citizens' happiness can lead to a more productive and harmonious society. 

5. Moral and Ethical Considerations: Philosophically, happiness has been regarded as 
a fundamental human goal. Many ethical theories, including utilitarianism, consider the 
maximization of happiness and well-being as the primary criterion for judging the morality of 
actions. 

6. Public Policy: Governments and policymakers are increasingly recognizing the 
importance of happiness and well-being as measures of societal progress, beyond traditional 
economic indicators like GDP. Initiatives such as Gross National Happiness (GNH) in 
Bhutan and the World Happiness Report reflect this shift towards prioritizing the well-being 
of citizens. 

In summary, happiness is a vital aspect of human existence, influencing numerous 
areas of life from health and relationships to work and societal prosperity. Understanding and 
promoting happiness can lead to more fulfilled individuals and a more harmonious and 
prosperous society. 
 Purpose and scope of the paper: 

Purpose; 
This paper aims to provide a comprehensive review of theoretical perspectives on 

happiness by integrating insights from psychology, sociology, and economics. It will 
accomplish this by addressing the following objectives: 

The exploration of major theories, including Hedonic Theory, Eudaimonic Theory, 
and frameworks from Positive Psychology, will provide a foundational understanding of 
the diverse conceptualizations of happiness. Through critical evaluation, it will shed light 
on the strengths and limitations of each theory, offering a nuanced perspective on the 
nature of happiness. 
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Analyzing psychological, sociological, and economic theories related to happiness, 
such as Maslow's Hierarchy of Needs, Self-Determination Theory, Social Comparison 
Theory, Set-Point Theory, the Easterlin Paradox, and Utility Theory, will illuminate the 
multifaceted nature of happiness and the various factors that contribute to it. By delving into 
these frameworks, the paper will uncover the complex interplay between individual, societal, 
and environmental factors in shaping well-being. 

Furthermore, by exploring attempts to integrate different theoretical approaches, the 
paper will highlight the interconnectedness of various factors influencing happiness. By 
synthesizing insights from multiple disciplines, it will offer a more holistic understanding of 
happiness, emphasizing the importance of considering diverse perspectives in research and 
practice. 

Discussing the practical implications of happiness theories for personal well-being 
and public policy will demonstrate how theoretical insights can inform interventions aimed at 
enhancing individual happiness and shaping policies to promote societal well-being. By 
examining real-world applications, the paper will illustrate the relevance and impact of 
theoretical frameworks on improving quality of life at both individual and societal levels. 

Lastly, by identifying areas for future theoretical development and interdisciplinary 
research, the paper will contribute to ongoing efforts to deepen our understanding of 
happiness. By pinpointing gaps in current knowledge and emerging research trends, it will 
pave the way for continued exploration and innovation in the field, ultimately advancing our 
understanding of this complex and important aspect of human experience. 
Scope; 

This paper provides a comprehensive examination of happiness, encompassing its 
historical evolution, major theoretical frameworks from psychology, sociology, and 
economics, critical analysis of their strengths and limitations, integrative perspectives, 
practical applications, and avenues for future research. It delves into the origins of happiness 
discourse, traces its development through ancient philosophy to contemporary scientific 
inquiry. Through a thorough exploration of psychological, sociological, and economic 
theories, it elucidates the multifaceted nature of happiness, considering factors such as 
personal growth, social comparison, and economic well-being. By critically evaluating these 
theories, the paper offers insights into their complementary and contradictory aspects, paving 
the way for an integrated understanding of happiness. Practical applications of theoretical 
insights are discussed, highlighting their relevance for enhancing personal well-being and 
informing public policy. Finally, the paper identifies gaps in current understanding and 
suggests future research directions, aiming to further advance our knowledge of happiness 
and its implications for individuals and societies. 
Literature Review: 
 Historical Perspectives on Happiness: 
 Ancient Philosophical Roots; 

• Greek Philosophy: The concept of happiness, or "eudaimonia," was central to Greek 
philosophical thought. Philosophers like Aristotle emphasized the pursuit of virtue and 
the cultivation of a flourishing life as the ultimate goal of human existence. 



Shiksha Shodh Manthan  ISSN: 2395–728X                                                                                                  Page 21  
A Half Yearly International Peer- Reviewed Refereed Journal of Education, Vol.10, No.1 
 

• Stoicism and Epicureanism: Stoic philosophers like Seneca and Epictetus advocated 
for inner tranquility and equanimity as the path to happiness, while Epicureans focused on the 
pursuit of pleasure and the avoidance of pain through moderation and simple living. 
Religious and Spiritual Traditions; 

• Eastern Philosophies: Traditions such as Buddhism and Hinduism offer insights into 
the nature of happiness and suffering. Buddhism, for example, teaches that true happiness 
comes from within, through practices like meditation and mindfulness that cultivate inner 
peace and liberation from desires. 

• Judeo-Christian Tradition: Concepts of happiness and fulfillment are found in 
religious scriptures, with themes of gratitude, love, and spiritual connection serving as 
sources of happiness and well-being. 
Renaissance and Enlightenment; 

• Humanism: The Renaissance period saw a revival of interest in human-centered 
values and individual potential. Humanist thinkers like Erasmus and Montaigne emphasized 
the importance of reason, education, and personal development in achieving happiness. 

• Enlightenment Philosophy: Philosophers like John Locke and Jean-Jacques 
Rousseau contributed to Enlightenment ideals of individual liberty, equality, and pursuit of 
happiness. These ideas influenced the development of democratic societies and the concept of 
human rights. 
Modern Psychological Perspectives; 

• 19th Century Psychology: The emergence of psychology as a scientific discipline 
led to the study of happiness from a psychological perspective. Early psychologists like 
William James explored the nature of happiness and its relation to mental health and well-
being. 

• 20th Century Positive Psychology: Positive psychology, pioneered by psychologists 
like Martin Seligman, focused on understanding the factors that contribute to human 
flourishing and subjective well-being. Research in this field explores themes such as 
gratitude, resilience, and the pursuit of meaning and purpose. 
Contemporary Views and Challenges 

• Globalization and Consumerism: In the modern era, rapid technological 
advancements and globalization have brought new challenges to the pursuit of happiness. 
While material wealth and consumption are often associated with happiness, research 
suggests that they do not guarantee long-term satisfaction and may even contribute to 
environmental degradation and social inequality. 

• Cross-Cultural Perspectives: Contemporary research on happiness increasingly 
considers cross-cultural differences in the experience and perception of happiness. Studies 
explore cultural values, social norms, and individual aspirations to understand how they 
shape people's understanding of happiness across diverse societies. 
 Overview of Major Theories: Hedonic, Eudaimonic, and Positive Psychology 
Hedonic Theory: 

The focus on happiness that emphasizes pleasure and the avoidance of pain as central 
components is championed by key proponents like Jeremy Bentham and John Stuart Mill. 
This principle equates happiness with the presence of positive emotions and the absence of 
negative ones. It is often measured through subjective well-being assessments, such as self-
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reported life satisfaction and affective experiences. However, critics argue that this sole focus 
on pleasure-seeking can lead to hedonistic adaptation, where individuals become accustomed 
to pleasure and require increasing levels of stimulation to maintain their happiness. 
Eudaimonic Theory: 

The focus on happiness that emphasizes meaning, self-realization, and personal 
growth is advocated by key proponents such as Aristotle and Carol Ryff. This principle 
suggests that happiness is achieved through the pursuit of virtuous living, fulfilling one's 
potential, and living in accordance with one's values and beliefs. It is measured through 
indicators like psychological well-being, which includes dimensions such as self-acceptance, 
purpose in life, and personal growth. However, critics argue that eudaimonic approaches may 
be culturally biased and place too much emphasis on individual agency, overlooking the role 
of external factors in shaping well-being. 
Positive Psychology: 

The focus on the scientific study of human strengths and virtues that contribute to 
happiness and well-being is championed by key proponents like Martin Seligman and Mihaly 
Csikszentmihalyi. This principle views happiness as the result of cultivating positive 
emotions, strengths, and virtues, rather than merely the absence of distress. Positive 
psychology measures aspects of well-being through indicators such as gratitude, optimism, 
resilience, and flow experiences. Applications of this field include interventions designed to 
enhance well-being by promoting positive emotions, fostering character strengths, and 
facilitating engagement with life. However, critics argue that positive psychology may 
oversimplify the complexities of human experience and neglect the importance of negative 
emotions and adversity in fostering growth and resilience. 
Theoretical Frameworks: 
 Psychological Theories: Maslow's Hierarchy of Needs and Self-Determination 

Theory 
Maslow's Hierarchy of Needs; 

Maslow proposed a hierarchical framework of human needs, arranged in a pyramid 
structure, with basic physiological needs such as food, water, and shelter at the base, followed 
by safety, love and belongingness, esteem, and self-actualization at the pinnacle. He 
distinguished between deficiency needs, essential for survival and well-being, and growth 
needs, which involve self-fulfillment and personal development. According to this principle, 
individuals are motivated to fulfill lower-level needs before progressing to higher-level ones; 
once these are satisfied, higher-order needs emerge and become motivating factors. Maslow's 
theory has been applied in various fields, including psychology, education, management, and 
marketing, to understand human motivation and behavior. However, critics argue that the 
hierarchical nature of the theory may oversimplify human motivation, and the universality of 
the hierarchy is questioned, as cultural and individual differences can influence the 
prioritization of needs. 
Self-Determination Theory (SDT); 

Self-Determination Theory (SDT) proposes that humans have three innate psychological 
needs: autonomy (the need to feel in control of one's actions), competence (the need to feel 
effective in one's interactions with the environment), and relatedness (the need to feel 
connected to others). SDT distinguishes between intrinsic motivation (engaging in activities 
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for their own inherent satisfaction) and extrinsic motivation (engaging in activities for 
external rewards or to avoid punishment). The principle of SDT posits that satisfaction of 
these three basic psychological needs promotes intrinsic motivation and well-being, while 
thwarting these needs leads to diminished well-being and various forms of psychopathology. 
SDT has been applied in various domains, including education, healthcare, parenting, and 
work, to promote optimal motivation, engagement, and well-being. However, some critics 
argue that SDT may not adequately address the complexity of human motivation and that the 
emphasis on autonomy may overlook the importance of social and cultural factors in shaping 
motivation and behavior. 
 Sociological Theories: Social Comparison Theory and Set-Point Theory 
Social Comparison Theory; 

Social Comparison Theory, proposed by psychologist Leon Festinger, suggests that 
individuals determine their own social and personal worth based on how they compare to 
others. Individuals engage in both upward comparison (comparing themselves to those who 
are better off) and downward comparison (comparing themselves to those who are worse off) 
to evaluate their own abilities, opinions, and emotions. This theory posits that social 
comparison serves as a mechanism for self-evaluation and self-enhancement, influencing 
perceptions of happiness and well-being by shaping individuals' assessments of their 
achievements and life circumstances relative to others. Social Comparison Theory has been 
applied in various fields, including social psychology, marketing, and health behavior, to 
understand how social comparisons impact attitudes, behaviors, and decision-making 
processes. However, critics argue that the theory may oversimplify the complexities of social 
comparison processes, overlook individual differences in response to comparison 
information, and not fully account for cultural variations in the importance and consequences 
of social comparison. 
Set-Point Theory : 

Set-Point Theory proposes that individuals have a baseline level of happiness, or set-
point, to which they tend to return after experiencing positive or negative life events. Hedonic 
adaptation refers to the tendency to adapt to changes in life circumstances, such as winning 
the lottery or experiencing a setback, and eventually return to one's baseline level of 
happiness. The principle of Set-Point Theory suggests that while life events and 
circumstances may temporarily impact individuals' happiness levels, they tend to revert to 
their baseline level over time. This theory has been applied in positive psychology and well-
being research to understand the stability of happiness over time and the factors contributing 
to individual differences in set-points. However, critics argue that Set-Point Theory may 
oversimplify the dynamic nature of happiness and overlook the role of intentional activities 
and interventions in promoting lasting changes in well-being. Additionally, it may not fully 
account for individual differences in adaptation trajectories and the influence of personality 
and social factors on happiness levels. 
 Economic Theories: Easterlin Paradox and Utility Theory 
Easterlin Paradox; 

The Easterlin Paradox, proposed by economist Richard Easterlin, suggests that there 
is no significant correlation between a society's level of economic development and its 
average level of happiness over time. Despite rising incomes, individuals' reported levels of 
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happiness do not necessarily increase, challenging the assumption that higher incomes lead to 
greater happiness at the societal level. The paradox implies that beyond a certain threshold, 
increases in income have diminishing returns on happiness. Factors such as social 
comparisons, adaptation, and changing aspirations may explain why higher incomes do not 
consistently translate into greater well-being. This paradox has implications for public policy, 
suggesting that focusing solely on economic growth may not lead to improvements in overall 
happiness and well-being. Instead, policies that address social and psychological factors 
influencing happiness may be more effective in promoting societal well-being. However, 
critics argue that the Easterlin Paradox may not apply universally across all societies and that 
methodological issues, such as the measurement of happiness and income, could influence 
the findings. Additionally, some researchers suggest that the paradox may be resolved by 
considering factors such as income inequality and social capital. 
Utility Theory; 

In economics, utility refers to the satisfaction or happiness that individuals derive 
from consuming goods and services. Utility Theory posits that individuals make decisions 
based on maximizing their utility or satisfaction. As individuals consume more of a good or 
service, the additional satisfaction derived from each additional unit decreases, a concept 
known as diminishing marginal utility. This theory provides a framework for understanding 
how individuals make choices and allocate resources to maximize their well-being given their 
preferences and budget constraints. Utility Theory is applied in various fields, including 
consumer behavior, microeconomics, and welfare economics, to analyze decision-making 
processes and evaluate the impact of policies on individual and societal welfare. However, 
critics argue that Utility Theory may not fully capture the complexities of human decision-
making and well-being. It assumes rational behavior and does not account for factors such as 
emotions, social influences, and bounded rationality. Additionally, the concept of utility is 
subjective and difficult to measure accurately. 
Critical Analysis: 
Strengths and Limitations of Each Theory: 
1. Easterlin Paradox: 

The Easterlin Paradox presents significant strengths and limitations in understanding 
the relationship between income and happiness. Empirical evidence supporting the 
paradox highlights weak or non-existent correlations between societal income levels and 
overall happiness. This evidence underscores the complexity of happiness beyond mere 
economic prosperity. Moreover, the paradox's policy implications caution against a sole 
focus on economic growth for societal well-being, advocating for a more holistic 
approach. However, limitations arise from methodological concerns, including 
discrepancies in measuring happiness and income across studies. Additionally, cultural 
and individual differences in values, aspirations, and social norms challenge the 
universality of the paradox, suggesting that its applicability may vary across different 
societies. 

2. Utility Theory: 
Utility Theory offers notable strengths as an analytical framework and predictive tool 

while also facing notable limitations. Its formal structure enables rigorous analysis of 
decision-making processes and the evaluation of policy impacts on individual and societal 
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welfare. Furthermore, its practical applications across fields such as consumer behavior 
and welfare economics have demonstrated its predictive power, providing valuable 
insights into human behavior. 
However, the theory is not without its limitations. Utility Theory relies on the assumption 

of rational decision-making, which may not always hold true in real-world scenarios where 
emotions, biases, and cognitive limitations influence choices. This discrepancy between 
theoretical assumptions and human behavior poses challenges to the accuracy of predictions 
based on Utility Theory. Additionally, the subjective nature of utility, compounded by 
variations in individual preferences and values, presents difficulties in accurately measuring 
and comparing utility across different individuals and contexts. These limitations underscore 
the need for caution when applying Utility Theory in practical settings and highlight the 
importance of considering broader psychological and sociological factors in decision-making 
analysis. 
3. Integrative Perspectives on Happiness : 

Integrative perspectives on happiness present significant strengths and challenges in 
understanding human well-being. These perspectives draw upon diverse disciplines, 
including psychology, sociology, economics, and philosophy, offering a comprehensive 
understanding of the factors influencing happiness and well-being. By considering various 
dimensions of happiness, such as subjective well-being, psychological functioning, social 
relationships, and economic conditions, integrative perspectives adopt a holistic approach to 
human well-being. 

However, several challenges accompany this interdisciplinary approach. Integrating 
insights from diverse disciplines necessitates collaboration and communication across 
academic and professional boundaries, which can be hindered by differences in terminology, 
methods, and theoretical frameworks. Additionally, happiness is a complex and multifaceted 
phenomenon influenced by numerous factors, including individual characteristics, social 
relationships, cultural norms, and economic conditions. Integrative perspectives must 
navigate this complexity and nuance to provide meaningful insights into human well-being. 
Despite these challenges, the integrative approach holds promise for advancing our 
understanding of happiness and informing policies and interventions aimed at enhancing 
well-being across diverse populations. 
 Applications of Theories 
Personal Well-being: Practical Applications and Interventions : 

• Drawing from principles of Eudaimonic Theory and Positive Psychology, 
mindfulness and meditation programs promote well-being by cultivating present-moment 
awareness, reducing stress, and fostering acceptance and compassion towards oneself and 
others. 

• Based on the principles of Positive Psychology, strengths-based interventions focus 
on identifying and leveraging individuals' strengths and virtues to enhance personal well-
being and resilience. This approach emphasizes self-awareness, goal-setting, and positive 
self-regard. 

• Grounded in Positive Psychology, gratitude journals and exercises encourage 
individuals to cultivate gratitude by regularly reflecting on and expressing appreciation for 
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positive aspects of their lives. These practices have been shown to enhance subjective well-
being and overall life satisfaction. 

• Informed by Social Comparison Theory and Self-Determination Theory, building 
and maintaining strong social support networks can promote personal well-being by 
providing emotional support, companionship, and a sense of belonging. Meaningful social 
connections contribute to happiness and resilience. 
Public Policy: Implications and Examples of Happiness-Based Policies : 
1. Gross National Happiness (GNH) Index : 

Inspired by the Easterlin Paradox and principles of happiness economics, Bhutan's 
GNH Index measures national progress and well-being based on indicators such as 
psychological well-being, community vitality, and environmental sustainability, in addition to 
economic factors. This holistic approach to policymaking prioritizes the well-being of 
citizens over GDP growth. 
2. Well-being Budgets: 

Drawing from theories of happiness and well-being, some countries have 
implemented well-being budgets that allocate resources to programs and initiatives aimed at 
improving citizens' quality of life and subjective well-being. These budgets prioritize 
investments in healthcare, education, social services, and environmental sustainability. 
3.Happiness and Well-being Policies in the Workplace: 

Informed by Self-Determination Theory and Positive Psychology, workplace policies 
that prioritize employee well-being can enhance job satisfaction, productivity, and 
organizational success. Examples include flexible work arrangements, wellness programs, 
and initiatives to promote work-life balance and job autonomy. 
4. Happiness Education Programs: 

Grounded in principles of Positive Psychology and well-being science, happiness 
education programs integrate social-emotional learning, resilience-building, and positive 
psychology interventions into school curricula to promote students' well-being, mental health, 
and academic success. 
Conclusion : 

The study of happiness and well-being encompasses various theoretical perspectives 
from disciplines such as psychology, economics, and sociology. These include the Hedonic 
perspective, which emphasizes pleasure and pain as central components of happiness, the 
Eudaimonic perspective, focusing on meaning, self-realization, and personal growth, and 
Positive Psychology, which highlights the cultivation of positive emotions and strengths. 
Social Comparison Theory explores how individuals evaluate their own well-being relative to 
others, while Set-Point Theory suggests a baseline level of happiness to which individuals 
tend to return despite life events. The Easterlin Paradox challenges assumptions about the 
relationship between income and happiness, while Utility Theory offers a framework for 
understanding decision-making and welfare. 

Each theory offers valuable insights into different aspects of happiness and well-
being, yet they also come with their own strengths and limitations, underscoring the 
complexity of the phenomenon. Despite this complexity, these theories have practical 
applications in promoting personal well-being through interventions such as mindfulness 
programs, gratitude exercises, and social support networks. Moreover, they inform public 
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policies aimed at enhancing societal well-being, including the development of Gross National 
Happiness indices, well-being budgets, workplace policies, and happiness education 
programs. Integrated approaches that draw on multiple theoretical perspectives are essential 
for comprehensively understanding and promoting happiness and well-being at both the 
individual and societal levels. 
Future Directions for Theoretical Research: 
1. Interdisciplinary Integration: Future research should focus on integrating insights from 
multiple theories and disciplines to develop a more comprehensive understanding of 
happiness and well-being. Collaboration across fields such as psychology, sociology, 
economics, and philosophy can enrich theoretical frameworks and inform practical 
interventions. 
2. Longitudinal Studies: Longitudinal studies are needed to examine the dynamic nature of 
happiness and well-being over time, including factors influencing adaptation, resilience, and 
changes in subjective well-being. Understanding trajectories of well-being can inform 
interventions aimed at promoting sustained happiness and fulfillment. 
3. Cultural and Contextual Factors: Research should consider cultural and contextual 
factors that shape individuals' experiences of happiness and well-being, including cultural 
values, social norms, economic conditions, and institutional arrangements. Comparative 
studies across diverse populations can elucidate universal and culturally specific determinants 
of well-being. 
4. Complex Systems Approaches: Adopting complex systems approaches can help 
researchers understand the interconnectedness and feedback loops inherent in processes 
influencing happiness and well-being. Modeling techniques and network analyses can reveal 
emergent properties and tipping points in the dynamics of well-being. 
5. Policy Evaluation and Implementation: Future research should evaluate the 
effectiveness of happiness-based policies and interventions in promoting individual and 
societal well-being. Rigorous evaluation methods, including randomized controlled trials and 
quasi-experimental designs, can assess the impact of interventions on subjective well-being 
outcomes and identify best practices for implementation. 
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Abstract 
 The COVID-19 pandemic has led to a fundamental shift in education, with online learning 
becoming a more viable and long-term solution. As students and educators become more 
comfortable with online platforms, blended learning, which combines classroom experiences 
with online learning, is becoming more relevant. However, to fully realize the potential of 
blended learning, classrooms must be equipped with the right technology and tools. Most 
existing smart classrooms are ill-equipped to support blended learning or harness the full 
potential of AI technologies. AI technologies also have the potential to revolutionize blended 
learning. The application of smart technologies in blended learning is creating exciting new 
opportunities for both students and teachers. The presence of these technologies in 
classrooms encourages a more participatory learning experience, motivates learners, 
facilitates the understanding of abstract concepts, and helps monitor students' performances 
in real-time. In this paper, we will delve into how the educational sector is capitalizing on 
these advancements to improve learning outcomes. 
Keywords: blended learning, Artificial intelligence, Machine learning, AI in Classrooms. 

 

 
Meaning of  Artificial Intelligence:   

(AI) refers to the simulation of human intelligence in machines or computer systems 
that can perform tasks that typically require human intelligence. According to TOPOL AI 
“seeks patterns, learns from experience, and self- selects the appropriate responses in 
situations based on that. “Artificial intelligence (AI) acts as a game-changer in blended 
learning. It introduces new possibilities to learn beyond the traditional methods. With AI, 
educators can give their students personalized attention, which is impossible in a traditional 
classroom scenario. Additionally, AI-powered platforms can analyze vast amounts of data to 
identify learning patterns, difficulties and suggest solutions accordingly.  

Educational applications powered by AI can also be used in adaptive learning. These 
apps can offer personalized resources, tailor assessments, and provide feedback to individual 
students. They act similar to personal tutors, understanding the students' strengths, 
weaknesses, and pace while collaborating with teachers to enhance student learning 
outcomes. These tasks include problem-solving, learning, reasoning, understanding natural 
language, recognizing patterns, and making decisions. AI systems can be designed to perform 
specific tasks or to have more general intelligence. AI technologies and techniques include 
machine learning, deep learning, natural language processing, computer vision, robotics, and 
more.  
 
 



Shiksha Shodh Manthan  ISSN: 2395–728X                                                                                                  Page 30  
A Half Yearly International Peer- Reviewed Refereed Journal of Education, Vol.10, No.1 
 

 
 Components, types of AI Figure- 1 https://doi.org/10.3390/joitmc8010045 
 Overall, AI has the potential to transform education for the better. It is important to note, 
however, that AI is not a replacement for teachers. Teachers play a vital role in providing 
students with the support, guidance, and mentorship they need to succeed. AI can be used to 
augment and enhance teachers' work, but it cannot replace them. It is also important to ensure 
that AI is used in education in a responsible and equitable way. AI systems should be 
designed to be fair and unbiased, and they should be used to support all students, regardless 
of their background or abilities .As the world continues to evolve, it is important to reimagine 
education to meet the needs of future learners. AI can play a key role in this transformation 
by helping to create a more personalized, engaging and effective learning experience for all 
students.  
What is Blended learning :  

The idea behind blended learning is straightforward; it's about combining the best 
aspects of face-to-face instruction with the best aspects of online learning to boost student 
engagement, empower self-paced learning, and lend flexibility to teachers in creating lesson 
plans (Singh, 2021). The concept of blended learning is often portrayed as an advantageous 
middle-ground between traditional and online learning. It aims to balance the benefits of both 
approaches by creating a more versatile and enriching learning environment. With blended 
learning, multiple learning methods are combined to provide students with a well-rounded 
educational experience. So, what combines these two learning methods? It’s the intersection 
of technology and education that creates the sweet spot of blended learning (Taherdoost, 
2023). Technology enables students and teachers to get the best of both worlds. It fosters 
more personalized learning experiences, streamlines operational efficiency, and creates 
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opportunities for collaborative learning. The integration of technology means that a 
significant part of the learning process Happens using digital tools. Students can access 
online content and instructions at their convenience, deciding when and where to study, 
balancing their life commitments, and setting their own pace for learning. The online 
component also opens the opportunity for interactive learning experiences, such as virtual 
labs, simulations, and group discussions. The flip side of blended learning still emphasizes 
the value of face-to-face interactions. Traditional classroom learning offers immediate face-
to-face interactions between students and teachers. This gives students the opportunity to 
socialize with peers, engage in group activities, and develop soft skills such as 
communication, critical thinking, and problem-solving - skills that are often difficult to 
develop in an isolated online learning environment. It also allows teachers to have a more 
personal understanding of each student's learning style, strengths, and areas needing 
improvement. While technology brings the ease and convenience of online learning, 
traditional face-to-face instruction offers the human touch, fostering a sense of community 
and belonging. The two different models complement each other in the blended learning 
framework, catering to the varied needs and learning styles of students. Blended learning is 
not just about the integration of in-person and online learning; it's also about shifting the way 
that instruction and learning take place. It puts the students in the driver's seat, giving them 
control over their learning. Student-centric blended learning environments offer students the 
flexibility to experience a variety of learning styles. They can explore the curriculum at their 
own pace and depth, spend more time on topics they struggle with, and accelerate where they 
feel comfortable. This self-paced learning style fosters independent thinking and incites a 
sense of responsibility and ownership of their learning journey. Blended learning can also 
benefit teachers. With digital content readily available, teachers save time on routine 
administrative tasks like monitoring attendance, grading assignments, and managing syllabi. 
This gives them more time to focus on enhancing the instructional experiences, tailoring their 
teaching approaches to students' unique learning needs, and providing personalized and 
timely feedback. Moreover, teachers can track student progress in real-time through an online 
learning management system, enabling them to identify struggling students early and provide 
the necessary intervention. Blended learning also offers more variety and flexibility in lesson 
delivery. Teachers can integrate digital tools such as video lectures, interactive quizzes, 
gamified learning activities, podcasts, discussion forums, and virtual reality applications to 
make learning more engaging and fun. Numerous research studies have consistently pointed 
out that blended learning can lead to improved academic performance. It creates a learning 
environment that is flexible, engaging, and responsive to the unique needs and preferences of 
students - A perfect blend of traditional classroom teaching and advanced online learning 
techniques. To sum up, blended learning is a holistic and innovative approach to education 
that combines the best of traditional classroom teaching methods and innovative online 
learning approaches. By incorporating technology, encouraging self-paced learning, 
enhancing student engagement, and alleviating teachers’ workload, blended learning is 
revolutionizing the way education is delivered and perceived. Indeed, blended learning is 
more than just a trend. As technology continues to evolve, it promises to transform the 
educational landscape dramatically. Blended learning is here to stay, shaping the future of 
education and paving the way for a more interactive, personalized, and learner-cantered 
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education system. Basically Blended learning is an educational approach that combines 
traditional in-person instruction with online learning activities. It's sometimes referred to as 
"hybrid learning" or "mixed-mode learning." Blended learning seeks to leverage the strengths 
of both face-to-face and online learning to create a more flexible and effective educational 
experience. Blended learning is a modern educational approach that uses technology to 
deliver customized digital content and learning experiences. Artificial intelligence (AI) and 
machine learning (ML) are cutting-edge cognitive technologies that can be used to create 
blended learning environments that are more personalized, engaging, and effective. Blended 
learning is a modern educational approach that uses AI and ML to deliver personalized, 
engaging, and effective learning experiences. 
Artificial intelligence (AI) and blended learning:  

Artificial intelligence (AI) and blended learning are two distinct but complementary 
concepts in the field of education. When used together, they can enhance the learning 
experience for students and improve the effectiveness of teaching. Blended learning is an 
instructional approach that combines traditional face-to-face teaching with online and digital 
learning activities. It aims to create a more flexible and personalized learning experience by 
leveraging both in-person and virtual resources (Singh, 2021). AI technologies can be 
integrated into blended learning environments to enhance various aspects of teaching and 
learning. 
Transformative Teaching Strategies with Blended Learning: 

Blended learning is an educational approach that combines traditional in-person 
teaching with online instruction, offering a flexible and effective way to engage students. To 
make the most of blended learning, you can incorporate transformative teaching strategies 
that promote active learning, critical thinking, and student engagement. These are some 
strategies to consider: 
Flipped Classroom Model :  

In a flipped classroom, students review lecture materials online before coming to 
class, allowing class time to focus on discussions, problem-solving, and interactive activities. 
This approach encourages students to take responsibility for their learning. 
Synchronous and Asynchronous Learning :  

Use a mix of synchronous (real-time) and asynchronous (self-paced) learning 
activities to accommodate various learning styles and schedules. Synchronous sessions can 
include live discussions, virtual labs, or collaborative projects, while asynchronous activities 
can include recorded lectures, discussion boards, and self-assessment quizzes. 
Active Learning :   

Promote active learning through group discussions, case studies, and problem-solving 
activities. Encourage students to apply their knowledge and work collaboratively on projects 
that require critical thinking and decision-making. 
Personalized Learning :    

Tailor instruction to meet individual student needs by using adaptive learning 
platforms and offering choices in assignments or project topics. Provide opportunities for 
students to reflect on their own learning preferences and goals. 
Gamification and Game-Based Learning:   
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Incorporate gamification elements or use game-based learning platforms to make 
learning more engaging and motivating. Games can help reinforce concepts and promote 
healthy competition. 
Project-Based Learning (PBL):  

Assign real-world, inquiry-based projects that require students to research, problem-
solve, and apply their knowledge. PBL encourages deep understanding and creativity. 
Flipped Mastery:  

In a flipped mastery approach, students’ progress at their own pace, mastering one 
topic before moving on to the next. This allows for individualized learning and ensures that 
students have a strong foundation in each subject. 
Use of Multimedia:  

Leverage multimedia resources like videos, animations, and interactive simulations to 
enhance understanding of complex concepts. Multimedia can make learning more engaging 
and accessible. 
Peer Teaching and Collaboration:  

Encourage peer teaching and collaboration through group projects, peer reviews, and 
peer-led discussions. These activities foster a sense of community and support among 
students. 
Formative Assessment:  

Implement formative assessment techniques to gather ongoing feedback on students' 
understanding. These can include quizzes, surveys, and class discussions to inform your 
teaching and adapt the course content as needed. 
Reflective Practice:   

Encourage students to reflect on their learning experiences through journals or blog 
posts. This helps them develop metacognitive skills and gain a deeper understanding of their 
learning process. 
Accessibility and Inclusivity:  

Ensure that all course materials are accessible to students with diverse needs, 
including those with disabilities. Provide alternative formats for content, closed captioning 
for videos, and other accommodations as necessary. 
Ongoing Support:  

Offer ongoing support through virtual office hours, discussion boards, and other 
communication channels to assist students in their learning journey. 
By implementing these transformative teaching strategies with blended learning, we can 
create a dynamic and engaging educational experience that caters to various learning styles 
and promotes deep understanding and critical thinking among the students. 
Benefits of AI in Blended Learning:  

Combining AI with blended learning offers several advantages like: 
Improved learning outcomes:  

Personalized learning paths and adaptive assessments can enhance student 
engagement and retention of knowledge. 
Time and cost efficiency:  

AI can automate administrative tasks, such as grading, allowing educators to focus 
more on teaching and providing support to students. 
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Access to a wide range of resources:  
AI can recommend and curate a diverse set of online resources, enriching the learning 

experience. 
Real-time feedback:  

AI-powered tools can provide immediate feedback to students, helping them identify 
and address areas of weakness. 
Scalability: 

AI can assist in managing larger class sizes by providing support and personalized 
instruction to a larger number of students. 

In summary, blending AI with traditional teaching methods in a blended learning 
approach can create a more personalized, efficient, and effective educational experience. It 
allows educators to leverage technology to better meet the needs of individual students and 
make data-driven improvements to their teaching strategies. 
Are AI changes the Role of teachers in Education system:  

AI and its predecessors, machine learning and deep learning, are revolutionizing the 
educational landscape (Xiao et al., 2017). Contemporary classrooms are increasingly 
integrating cutting-edge technology, which presents a broad array of intriguing possibilities 
for modern teaching and student learning. However, the advent of AI in education isn't 
replacing teachers and, arguably, it never will. Instead, AI is shaping classrooms into 
nurturing environments that assess and adapt to individual student abilities (Alasadi & Baiz, 
2023). While the debate around the role of AI in the future of education continues unabated, 
personalized learning is becoming a key trend in the push for improved student experiences 
and outcomes (Short & Shemshack, 2023). Pillars of traditional learning. Similarly, AI has 
the potential to automate routine tasks which monopolies teachers' valuable time. Grading 
simple tests, for instance, can now be mechanized, freeing up teachers to dedicate more of 
their time to individual student needs. This redefines the teacher’s role, as they move away 
from administrative tasks, towards mentoring and nurturing students’ individual learning 
paths (Wang et al., 2021). Artificial intelligence also offers an innovative approach to 
traditional standardized tests, these tests can be taken multiple times and can adapt to the 
ability of the individual student (Giannos & Delardas, 2023). This can help measure learners’ 
progress more effectively and give more accurate feedback to teachers. AI will not replace 
good teachers but will serve as a tool to assist them in creating unique, effective, and 
personalized learning spaces for students. AI does not only aim to make education more 
efficient but also to make it more accessible and engaging, and indeed, more human. As we 
continue to explore the potential of AI in education, it is important to remember the vital role 
educators play in classrooms. The value of human interaction and emotional intelligence in 
teaching and learning cannot be replaced by robots (Gunderman & Brown, 2011). As the AI 
revolution progresses, it is our educators who maintain the heart and soul of education. In the 
end, AI in education is not about robots replacing teachers, but about teachers leveraging AI 
to provide the most effective and meaningful learning experiences for their students. 
Conclusion :   

AI and blended learning are two powerful technologies that can be combined to create 
a more accessible, engaging and effective educational experience for students in the post-
pandemic world. Blended learning, which combines online and face-to-face learning, offers 
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students the best of both worlds. It allows them to access high-quality learning materials and 
resources at their own pace, while also benefiting from the social interaction and guidance of 
a teacher and classmates.AI can be used to enhance blended learning in a number of ways. 
For example, AI-powered tutoring systems can provide students with personalized instruction 
and feedback, helping them to learn at their own pace and in their own way. AI can also be 
used to develop interactive learning activities and simulations that can help students to learn 
complex concepts in a fun and engaging way. In addition, AI can be used to make blended 
learning more accessible to students with disabilities. For example, AI-powered speech-to-
text and text-to-speech tools can help students who are deaf or hard of hearing to participate 
fully in online learning activities. Overall, the combination of AI and blended learning has the 
potential to revolutionize education in the post-pandemic world. By making education more 
accessible, engaging, and effective for all students, AI and blended learning can help to create 
a more equitable and prosperous world.The adoption of smart technologies in blended 
learning illustrates the possibilities that they hold for the future of education. They can 
facilitate customized learning and examination patterns, remove the constraints of time and 
location, and promote hands-on experiences. By engaging students more profoundly and 
personally, these technologies can improve learning experiences and outcomes. As this wave 
of Itechnological integration advances, the future of blended learning appears more promising 
and exciting than ever. 
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Abstract 
Ecopreneurs are revolutionising the future by contributing to a green economy that blends 
both entrepreneurship with sustainability in an ecologically sensitive and socially useful way.  
As an approach to problem solving, ecopreneurship is seen as a form of environmental 
management in which the degree of environmental orientation is assessed on the basis of 
environmental goals, ecological profile of the products and services, and the communication 
of environmental issues to the public. Finding success to solving environmental problems is 
to be developed in students as a habit and attitude to formulate sustainable models of 
practice. Commerce education manifests business, accounting and financial management, to 
create competent professionals for responsible entrepreneurship. Identifying trends and 
fighting challenges are the objectives that students need to master. In this context, this study 
seeks to find out the relationship as to whether awareness of environmental management 
(EM) would develop favourable attitude towards ecopreneurship in commerce graduates. 
The tools used were test of Awareness of EM and scale of attitude towards Ecopreneurship. 
The results indicate that there exists positive relationship between them and that students 
vary in their level of awareness and attitude when considering gender and type of 
management.  This is especially relevant in a country like India where commerce education 
shapes its economy and entrepreneurial growth and development in the context of higher 
education institutions. 
Keywords :  Environmental Management, Ecopreneurship, Ecopreneur. 

 

Introduction : 
Commerce Education isdirectly concerned with the day-to-day life of students in the 

form of instruction that both directly and indirectly prepares the businessman. Preparing 
students for vocational competency through training and development of skills for handling 
trade, commerce and industry, it provides knowledge about the movement of goods, 
transport, communication, insurance, warehousing, money, banking and finance. Moreover, it 
promotes entrepreneurship as an activity which involves discovery, creation and exploitation 
of opportunities aimed at the introduction of say new goods and services, new ways of 
organization, or new processes seen as a major engine for economic growth and job creation. 
Today entrepreneurial education has become an important part of both industrial and 
educational policy in many countries (Hytti & O’Gorman, 2004) to develop 
entrepreneurialcompetencies constituting knowledge, skills and attitudes that affect the 
willingness and ability to perform entrepreneurial jobs of new value creation. Standardized, 
content focused, passive and single-subject based curriculum in traditional education is 
contrasted with an individualized, active, process-based, project centric, collaborative, 
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experiential and multidisciplinary education as envisioned by NEP 2020 as educational 
reform movement. 
Theoretical Overview : 
Environmental Management : 

Maintaining the integrity of our surroundings and environment is essential to support 
and sustain the biotic and abiotic components comprising it. Environmental management is a 
process that individuals, industries and companies undertake to regulate and protect the 
health of natural world that not actually involve managing the environment itself, but rather 
as the process of taking steps and promoting behaviours that will have a positive impact on 
how environmental resources are used and protected. Organizations engage in environmental 
management for a couple of different reasons, but caring for the natural world, following 
local laws and rules about conservation, and saving money are usually near the top. These are 
especially valuable for internal management initiatives with specific environmental focus, 
such as cleaner production, supply chain management, “given” product or service design, 
environmentally preferable purchasing and environmental management systems. It helps to 
understand what cause an impact on the environment from what we do and what the impacts 
to the environment are as a consequence: on the soil, air, water, atmosphere and biodiversity. 
Ecopreneurship : 

A portmanteau word created with the combination of ecology and entrepreneurship, 
‘Ecopreneurship’ focuses on all realms of environment and how to preservedifferent natural 
resources. This concept relies on three pillars: innovation, sustainability on a long term and 
care for the surroundings. Definedas environmental responsibility in entrepreneurship 
(Volery, 2002), it is the process by which entrepreneurs introduceecofriendly products and 
process into themarketplace (Pastakia, 2002). Referred to as environmental entrepreneurship 
eco-capitalism, or green entrepreneurship (Schaper, 2005), Ecopreneurship is an emerging 
concept and will become the way of doing business in more environmentally friendly ways. 
Coined by John Elkington in 1989, the concept of ‘Ecopreneurship’ seeks to develop, grow 
and invest in sustainable businesses, enabling them to capitalize on opportunities in the green 
economyespecially in the clean and green technology, renewable energy, recycling sectors 
and job opportunities, promoting balanced regional development resulting in global 
development. Elkington and Burke (1989) stated that innovative business solutions could not 
be used not only to improve the environment but also provide the basis for new business 
prospects overlooked by mainstream firms. This interest has also begun to spill over into the 
broader entrepreneurship discipline with even the role of environmental issues and 
sustainability slowly starting to become incorporated into some conventional texts on 
entrepreneurship (Schaper, 2002). 

An ‘ecopreneur’ is an entrepreneur who is conscious about profit, concerned about the 
planet, people and purpose. Schumpeterian theory provides the theoretical basis for 
environmental entrepreneurship. As innovators and as society’s needs evolve, the 
entrepreneur provides innovation or “creative destruction” that gives society a new way of 
addressing problems(Schumpter, 1942). Environmental problems inherently call for 
innovation, as most of them are caused by the outdated applications of old, polluting and 
inefficient technology. Given that the current solutions to our environmental problems are 
inadequate for sustainability, there is need for entrepreneurial action to develop something 
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new, whether it is a production method, technological development, product/service 
distribution system, or even a new organizational form. (Lennox& York, 2011; Tillery & 
Young, 2009).Ecological Modernization Theory also provides rationale for environmental 
entrepreneurship (Hajer, 1995; Mol, 1995). According to this theory, it is possible to promote 
economic growth by giving higher priority to the environment. It is no longer necessary to 
trade off economic growth for environmental quality (Tillery & Young, 2009).Pastakia 
(1998) categorized ecopreneurs into two categories based on their intention: social and 
commercial ecopreneurs.  
Related Studies : 

The role of students’ environmental awareness and climate change awareness in their 
environmental protective behaviour and environment quality (EQ), mediating role of 
environmental protective behaviours associated with environment behaviour, climate change 
behaviour, and environment quality were tested by Kousar et al (2022). Research was 
conducted by Nizaar et al (2020) to improve students' environmental awareness through 
waste management training according to the 3R principle.Okayama (2019)found that student-
led EMS has an effect of practical education and an improvement of social evaluation, as well 
as a reduction of environmental burdens. Gupta (2005) developed and applied a conceptual 
framework also referred to as a process which assists project teams to consider and address 
challenges associated with integrating different types of knowledge for environmental 
management: ontological, epistemological and applied challenges associated with integrating 
different types of knowledge and factors and questions that should be considered by project 
teams.  

The review by Lala et al (2023) provides a comprehensive literature using PICO 
model and VOSviewer with the Scopus database on the current state of ecopreneurship on 
students. Kodali & Sailaja (2019) investigated how green entrepreneurship is prevailing in 
India and how it is been actively chosen by young entrepreneurs and determine the role of 
government in encouraging green entrepreneurs. Nair (2019) studied the major ecological 
challenges faced by Kerala economy at present and highlights the need for nurturing 
environment friendly ecopreneurs for addressing these problems. Strydom et al (2021) 
determined Generation Y students' intention towards becoming ecopreneurs within the 
context of South Africa as research regarding ecopreneurship was still scarce within 
academic literature both globally and in South Africa. Setyanti & Sudarsih (2021) studied the 
challenges of supporting Ecopreneurship Intention in Higher Education and found that the 
influence of entrepreneurship education and entrepreneurship training can increase perceived 
support and interest in ecopreneurship in higher education can increase.  
Need and Significance of the study : 

Social ecopreneurs are said to be those individuals who promote eco-friendly 
products/ideas/technology through market and non-market routes to impart values of dignity, 
solidarity, sustainability, democracy and transparency to expand the triple bottom line of 
people, profit and the planet. Ecopreneurs are entrepreneurs who not only care for the profit 
of their business but also pay more attention to the underlying green values (Kirkwood & 
Walton, 2010). An increasing number of ecopreneurs adopt diverging and different 
paradigms focusing on greening the bottom line and solving problems in the society caused bt 
their business (Ivanko & Kivirist, 2008). The concept of ecopreneurship when integrated in 
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the secondary stage school curriculum and college students enables the adoption of 
environmentally responsible business practices so that additional ways of triggering eco-
friendly initiatives in the form of innovative products and services could be encouraged. 
Method and Materials : 

Survey method was adopted to seek answers.400 Undergraduate level (B.Com.) 
Degree students from different Arts and Science Colleges of Kollam district constituted the 
sample.The tools usedwere:1) Test of Awareness of Environmental Management comprising 
35 multiple choice; and 2) Scale of Attitude towards Ecopreneurship. The statistical 
techniques used wereMean, Standard deviation, t-test and Pearson’s Product Moment Co-
efficient of Correlation. 
Analysis and Discussion : 

I. Participants’ level of Awareness of EM and Attitude towards Ecopreneurship 
Table 1: Level of Awareness of EMand Attitude towards Ecopreneurship 

Variable Mean Level 

 Awareness of 
Environmental 
Management 

15.75 

70 

14.25 

High 

Medium 

Low 

Attitude towards 
Ecopreneurship 

15.25 

70.5 

14.25 

High 

Medium 

Low 

Table 1 shows the level of awareness of EM and attitude towards Ecopreneurship of 
participants in the study. As can be seen the students havemedium level of awareness on EM 
(M=70). Along with that, their level of attitude towards Ecopreneurship is also medium 
(M=70.5). These scores show that the students have averaged in terms of the two variables as 
majority of the Undergraduate students tend to have proportionate differences in their level of 
awareness on EM and attitude towards Ecopreneurship. This is depicted in the pie chart 
(Figure 1) that determines the slices on the categorical data of the groups. 

Fig. 1: Pie Chart showing level of groups of the corresponding variables in the study 
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II. Comparison between Awareness of EM and Attitude towards Ecopreneurship 
Table 2:  t-test results of Awareness of EM and Attitude towards Ecopreneurship based on 
Gender 

Variables Gender M SD t 

 Awareness of EM 

 

Male 

Female 

24.68 

24.10 

4.853 

5.148 

3.281 

Attitude towards 
Ecopreneurship 

Male 

Female 

145.89 

141.93 

11.008 

10.244 

4.351 

Table 2 shows the results of independent sample t-test to compare the level of Awareness of 
Environmental Management and Attitude towards Ecopreneurship of male and female 
students. It reveals significant difference (t=3.281, p <.05) between male and female students 
with respect to Awareness of Environmental Management, with female students having high 
scores. The results also show significant difference (t=4.351, p <.05) between attitude score 
of male and female students. The finding indicates that male students have high attitude 
towards Ecopreneurship. 
Table 3: t-test results of Awareness of EMand attitude towards Ecopreneurship based 
on type of institution 

Variables Type of 
Institution M SD t 

 Awareness of EM 

 

Govt. 

Self-
financing 

23.68 

24.67 

5.476 

4.660 

 

3.421 

Attitude towards 
Ecopreneurship 

Govt. 

Self-
financing 

145.15 

143.54 

12.053 

10.382 

 

2.532 

Table 3 illustrates significant difference between students studying in government and self-
financing colleges with respect to Awareness of Environmental Management (t=3.421, p 
<.05) with self-financing college students having higher level of awareness Also there is a 
significant difference between students in government and self-financing college with respect 
to Attitude towards Ecopreneurship (t=2.532, p <.05). In this case attitude was seen higher in 
government college students. 
III. Correlation between awareness of EM and attitude towards Ecopreneurship 
Table 4: Data and Results of Correlation Analysis  

Variables 
Sample 

Size M SD 
r 

 Awareness of EM 
 

 
 

400 
24.43 4.880 

 
0.918 

Attitude towards 
Ecopreneurship 

143.92 10.813 
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The above table shows that the obtained ‘r’ value is 0.918, hence the relationship is high as 
the ‘r’ value obtained lies between 0.80 and 1.00. This reveals that the coefficient of 
correlation obtained is significant. Thus, it is inferred that the relationship between 
Awareness of Environmental Management and Attitude towards Ecopreneurship is found to 
be positive showing that an increase in one will be followed by a corresponding increase in 
the other. 
Conclusion : 

The positive relationship shows that an increase in awareness of Environmental 
Management be followed by a corresponding increase in attitude towards Ecopreneurship of 
Students. This reminds that entrepreneurship education would play a critical and important 
role in harnessing theinnovative potential of ecopreneurs and in improving environmental 
problems (Grant, 2011). Awareness and concern of entrepreneurs about environment could 
grow when implemented with an ecopreneurship approach (Musjud, 2020). The Green e-
project model confirms that students’ ecopreneurship in the form of a practice-based 
entrepreneurship course can lead to sustainable waste management practices (Lubis, 2013). 
Educational Implications : 

Higher education institutions must provide internships and experiential education for 
students in developing Ecopreneurship. Teachers should provide independent study 
opportunities for students like assignments, debates, discussions, seminars, workshops, and 
awareness camps. While integrating education and ecopreneurship, a curriculum must be 
designed for Masters in Ecopreneurship.Information Technology and Ecopreneurship 
Education should be integrated with diploma, degree, and post graduate level of education in 
different disciplines. Environmental management development clubs (EMDCs) must be 
encouraged in all educational institutions. 
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Abstract 

Every educational system will employ experiential learning as it provides more opportunities 
for students in all streams. One of the most important abilities in a student's life is life skills 
since they allow us to study in an active, critical-thinking, and other way. In Gurukul system, 
Philosophical traditions, socio- culture in this focused-on hands on and critical thinking. In 
Kolb cycle there are four points concrete experiences, reflective observation, abstract 
observation, active experimentation. Experiential learning is a learning opportunity for both 
teachers as well as students too. It enables students to gain a sense of responsibility and 
encourage them to participate actively in the creation of positive change worldwide. In 
India’s National Education Policy (NEP) 2020 section no. 4.6 it discusses for students it 
works as beacon of knowledge in learning outcomes, classroom instruction will move 
teachers centred to students-based learning. In experiential learning, students must be 
exposed to realistic experiences, collaborate with different people and reflect on what they 
have learned in order to foster intercultural competence, critical thinking and civic 
involvement. In this present paper researcher deal the concept of experiential learning as 
well as advantage and disadvantage of school education in context of school. 
Keywords: Experiential Learning, National Education Policy (NEP) 2020, National 
Curriculum Framework for School Education (NCFSE) 20.23 

 

Introduction :  
Education, as we all know, is more than just words; it is vital to our nation and 

society, much like blood is to our bodies. The same way that blood enables our bodies to 
function and live, education enables us to behave honestly, live comfortably, and educate 
others. Our civilization is a knowledge-based, learning society that uses information as fuel to 
move others. As we well know, the teaching-learning process is not a new one; it dates back 
to the ancient era, when gurus imparted knowledge to their students through lectures, which 
helped the students retain the information. Within the Gurukul System, pupils were taught 
through spoken discourse. The teacher assigned the students a verbal exercise, which they 
completed by using critical thinking. In that sense, gurukul guru assigned their students 
useful tasks, like as farming, raising animals, and so on. In the traditional method, carpenters 
create chairs, potters use chalk to produce pots and utensils, and many other crafts. By 
practicing and observing, these artisans learn all these abilities, which captivate pupils and 
force them to think critically. In philosophical traditions, there is a strong focus on yoga, 
meditation, and self-realization. Through these practices, students acquire physical 
capabilities, knowledge, and critical thinking abilities. This community-based learning, which 
emphasizes social responsibility and practical skills, can be referred to as experiential 
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learning due to the participation of sociocultural institutions. But these days, educators share 
their expertise, and pupils repeat what they write and say in class. Although the term 
"experiential learning" is not very new, it brings excitement and novelty to the subject matter. 
Students that participate in experiential learning do so by learning from their experiences or 
by doing. Learning that allows students to participate in activities that facilitate their easy 
assimilation of material through indulgent experiences is known as experiential learning. It is 
packed with engaged learning that helps students retain information for a very long period. 
Experiential learning helps students to learn anything with their experiences and indulgent of 
their emotions. 
Definitions of Experiential learning : 

According to John Dewey, Knowledge is socially constructed and based on 
experiences. This knowledge should be organized in real-life experiences that provide a 
context for the information.  

According to Mahatma Gandhi, Education needs to focus on all-round development 
and it is best obtained through experience. 

Experiential learning was proposed in 1984 by David Kolb who was influenced by 
works of John Dewey advocating a fundamental concept of learning by doing (Miettinen, 
2000). 

Experiential learning helps as beacon content and knowledge as we know in New 
Education Policy 2020 section 4.6 there is statement, experiential learning should be 
integrated for all education that is Arts, Science, and Sports which makes the thing interesting 
and helpful for students and teacher. In Nai Talim or Basic Education Gandhi ji said 
education should be engagement of students in learning for them education makes they’re 
over all development.  If we teach them about animals, they will remember for few days but 
when teacher take them for zoo. Then students will easily understand and help them to learn 
that animal by seeing their eyes and help to remember that animals for long time. Their 
senses engaged so students will learn easily and interesting. In Nai Talim Gandhi ji said there 
are three main objectives for education 1. Education should be free and compulsory for every 
child. 2. Education should be in mother tongue. 3. Education should be crafted based and 
productive based. He said student should be engaged in skill development and life skill 
education through their learning. students can learn new thing by indulgent with their woks. 
The National Education Policy- 2020 proclaimed that education should be based on 
experiential learning and enjoyable learning and curriculum must include basic arts, crafts, 
humanities, games, sports and fitness to make education well- rounded, useful, fulfilling to 
the learner. Kolb Cycle “Learning is the process whereby knowledge is created through the 
transformation of experience” (Kolb, 1984, p. 38). Learning cycle is flour types 
a) Concrete Experiences in this student should be get actual, real experiences. 
b) Reflective observation in this whatever they have learned that should be reflected by 

their practices 
c) Abstract Conceptualisation in this learning should be learned through experiences 
d) Active Experimentation in this student should be trying new thigh which they learned 
from their experiences. 

Importance of experiential learning in National Curriculum Framework for Teacher 
Education 2023Experiential learning is very important for each and every stage of learning 
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that is primary education, secondary education and higher education. In this Bal Shodh Mela 
become an integral part of pedagogy to give students an interdisciplinary exposure.  

 Bal Shodh Mela or Childrens Research Festivals are created for encouragement 
students’ interest and curiosity for exploring new learning. In section 9.1 Approach to 
Vocational Education in this experiential introduction to different kinds of work and develop 
a deep and defined set of practical competencies.  For class 6 to 8 Learning in work context 
a) Exposure visit 
b) Internship  

To see meaningful work being done and to connect with those who are engaged in it, 
students should visit adjacent workplaces. NEP 2020 emphasise the importance of an 
internship. All students should participate in 10 days bagless study. 

In order to acquire experiential learning-that is, knowledge and skills-students in 
secondary school must have participated in apprenticeships or on-site activities over an 
extended period of time. Under the guidance of a mentor. 
Advantages of experiential learning : 
Active participation : 

Experiential learning means learning from experience or learning by doing. The basic 
principle of experiential learning is the learning based on learner’s active involvement. 
Learner understands things through their own experiences. By actively participation in 
activities that directly related to the subject matters, they can help to interpretate concepts and 
apply them in practically in real life situation. It helps them to engage their mind in learning 
and it develop essential skills such as cognitive mindset, critical thinking, problem solving 
and easily learn the things. if the subject matters are interesting and it involve different 
method like field exercise, practical or internship, hands on laboratory, problem-based 
learning, project-based learning etc then it helps to increase motivation in students and their 
participation.  
Effective understanding : 

There are many types of children in school, some who quickly understand the 
concepts and lessons, but some others try to use cramming up methods to understand which 
do not prove to be helpful, that is why in NEP 2020 we talked about experiential learning to 
teach children. In which we can remember the things by experimenting in real life with 
different methods. Experiential learning is applicable for all subjects in school like science, 
social science, etc in which field experience, educational trip, hands on laboratory, internship 
like different method is helpful to increase understanding level in students. These things are 
seen and applied in real life so that they remember quickly about their topics which improves 
the understanding of children by removing rote method.  
Uses of technology in schools :  

In middle school students are exploring new opportunities while we help them explore 
the fields of robotics, animation, games and development etc. we also convert their interest 
towards technology Intern on going hobby. They don’t just get confident about STEAM 
(SCIENCE, TECHNOLOGY, ENGINEERING, ARTS, MATHEMATICS) skills but also 
learn technology carrier for their future. We teach them 6 major modules namely- 
programming, App development, Robotics, Mechatronics, Arduino, 3D modelling. In many 
schools Robotics are teach in various classes and robotics help student to increase their 
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interest towards machinery, they use robotics in many projects like windmill, motor, swings 
etc. Robotics is smart and organise way of teaching and it save times and their data is 
accurate.  
Teacher as a facilitator : 

The role of the teacher is to work as a facilitator for the children. Make them 
understand, assist, support them in everything. Help them to solve problems and use 
experiential learning to make them understand.  
Learner centred approach : 

Students should be willingly engaged in the learning process. Teacher should create 
opportunities for students to engage intellectually, emotionally, socially, creatively and 
physically. Students take initiative, make decisions and be accountable for the results. 
Experiential learning establishes a learner centred approach where the main focus is on 
student and student are able to learn subject matter easily through learning by doing.  
It helps retain memory : 

Experiential learning helps in learning any subject matter on one’s own, when 
children learn by experimenting themselves, they never forget, which helps in the future and 
children are able to connect their past knowledge with present knowledge.  
It encourages contemplation and introspection : 

When a child understands a subject matter by doing it on his own, he can able to 
connects it his own cognition with various skills like critical thinking, creative mind, 
introspection, contemplation to reach his conclusion and he always remembers it, which 
proves helpful in future.  
It allows students to learn from their mistake :  

If the students learn new things through experiential learning, then they use different 
method which are hands on laboratory, practical, project-based learning field exercises etc. 
From this method they try to learn with their mistakes. according to Thorndike every one 
learns through their mistake. 
Disadvantages of experiential learning : 
Limited time : 

When children are taught through experiential learning, they learn quickly. But 
schools a class is of 45 minutes in which all the children do not get a chance to learn through 
learning by doing method which is a lack of experiential learning. 
Limited resources : 

In science experiment, it is said that every student will perform practical but resources 
are not available in the schools according to it and there is no system to learn it in a 
systematic way. 
Constraints by the demands of the curriculum : 

There are few subjects which are theoretical, which cannot be thought through 
learning by doing, and hence, experiential learning is not helpful in the theoretical part. All 
the theoretical part is learned by the children through lecture method, debate, discussion, 
extempore and brainstorming. 
Guidelines that are over restricted : 
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There are certain rules in all school which teachers have to follow and in a limited 
time, the lesson has to be completed. Every student does not get a chance to learn through 
experiential learning. This is occurred due to the lack of time and resources. 
Inadequate group work skills : 

There is given time to complete each lesson. For that teacher creates a group of 
students and trying to teach through experiential learning then bright students learn the 
concept very quickly comparatively then other students in the same group. That’s why lack of 
coordination, understanding and trust issues take place, so every student does not get equal 
chance to learn. 
Conclusion : 

According to Kolb’s Learning is the process whereby knowledge is created through 
transformation of experiences, for better understanding of experiential learning and a lot of 
possibilities for students and teachers. Teacher guides rather than directs the learning process 
where students are naturally interested in learning. Students will be involved in problems 
which are practical, social and personal. Students will be allowed freedom in the classroom as 
long as they make headway in the learning process and they involved with difficult and 
challenging situation while discovering. According to NEP 2020, NCFTE 2023 they focus on 
only one thing that is let the child learns by making mistakes. When Students make mistakes 
by doing hands on laboratory, robotics or practical etc they learn from their mistakes which 
they always remember. Therefore, Students acquire deep education through experiential 
learning. So, experiential learning is learner centered approach and rote learning shifted to 
deeper understanding, memory level thinking to critical, creative and reflective level thinking 
and convergent thinking to divergent thinking. 
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Abstract 

Based on previous research onthe Flipped Classroom model, this paper explains this model's 
concept, pillars, characteristics and significance.Further, the traditional teaching methodand 
the Flipped Classroom model are compared. Finally, it summarises various national and 
global studies on this newly emerged model since 2015. The aim of this descriptive 
integrative literature review is to study the efficacy of the flipped classroomteaching and 
learning model using a qualitative study design. Data was gathered from various master's 
and doctorate theses, as well as online journal publications (ResearchGate, Science Direct, 
and Google Scholar). Further data was analysed using the content analysis technique. The 
findings demonstrated that student participation and achievement are positively impacted by 
flipped learning. The findings also demonstrate that students in thismodel are highly 
motivated and both learners and educators have positive attitudes towards the flipped model 
of teaching and learning. 
Keywords: Blended learning, active learning, self-directed learning, pedagogical 
approaches. 
 
 
Introduction : 

As the field of education has revolutionised since the advent of information and 
communication technology in the twenty-first century, many innovative teaching methods 
have emerged to enhance learning outcomes. 
Technology integration has given education new dimensions by making it more digitally 
oriented and shifting the focus from traditional methods to ICT-enabled instruction (Saxena& 
Hans, 2015). Modern, efficient teaching and learning techniques are quickly replacing the 
outdated, ineffective methods of the past. Each approach has advantages and disadvantages 
when it comes to utilizing technology in the classroom (Saxena&Rathour, 2013). Some 
methods combine face-to-face and technology-based teaching, popularly named blended 
learning. This blended learning is becoming popular and equally important at all educational 
levels. Blended learning is of many types, out of these the flipped classroom is also an 
innovative model of teaching that fulfils today's learners' needs. With the use of technology, 
teachers may reach a greater number of students with more material in less time. Educators 
now use different teaching strategies and methods as a result of technology 
(Saxena&Pundhir, 2013). Since school children are much more exposed to digital technology 
nowadays, there are many interesting educational entertainment and learning forms, e.g., 
video games, computer games, internet browsing, and e-mail-based information exchange 
therefore using these methods in the classroom is need of the hour at all the educational 
levels. 
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Significance of Flipped Classroom : 
In this model, students go through the material providedat home and note down their 

doubts and queries related to the topic to ask/clarify with the teacher the next day during the 
class. Thus, the student-teacher interaction transforms into a dynamic environment where 
students refine what they have already studied. This allows students to go beyond the 
classroom. The part of the teacher advances ultimately in this model as they play the part of 
the mentor rather than just the teacher. An opportunity to explore, discoverand discuss with 
peer group and teacher, more time for working in a group, experiencing innovative ideas and 
a high sense of ownership is provided to the learner. Students prefer flipped learning to 
traditional methods, especially when it comes to promoting active learning (Zainuddin, 
2016). This model encourages the learners to be prepared for the lesson beforeattending the 
class. Also, there is a blend of various levels of students ranging from slow learners to high 
achievers in a regular classroom environment. In many cases, the traditional methodof 
learning is neither sufficient to meet the requirements of high achievers nor enhances the 
performance of slow learners. The flipped classroom gives chances not only to the high 
achievers for a high level of learning during the in-class lecture with the teacher acting as a 
facilitator but also to slow learners by actively participating in group activities with peer 
communication and collaborative learning.   
To help the students achieve the desired level and support them in self-directed learning, this 
method will provide an environment that is worthwhile and conducive. Therefore, this 
learner-friendly innovative method will be suitable for fulfilling the needs of a 21st-century 
learner. 
Pillars of Flipped Classroom : 
All the letters in the word FLIP have their significance; henceflipped classroom has four 
pillars (Flipped Learning Network, 2014). 
1. F- Flexible environment – Educators create a learning environment which is flexible 
enough, where learners have the liberty to learn in their own time and space. Students are 
provided with various modes of learning and means of assessment. The most helpful thing 
that is happening to students, which offers flexibility and variety in learning and demonstrates 
mastery in students, is the adjustment and constant observation. 
2. L- Learning culture – Rather than teacher-oriented lectures, meaningful student-centred 
activities, scaffolding support allows student access with differentiation and feedback, 
interaction and engagement best provided at the best time. As students participate actively 
and can access their learning, which further leads to knowledge construction. Time is devoted 
tocreating rich learning opportunities and exploring the topics in greater depth. 
3. I-Intentional Content- It refers to choosing the best and most appropriate content 
collected and created by the teacher for the students with the motive of what they need and 
when they need it. To utilise classroom time for active learning, depending on the subject 
matter and grade level, intentional content is used by educators. This means that teachers 
must use a variety of interactive activities to extend classroom time. Lecture content must be 
transformed into an activity-based learning component, which necessitates greater planning, 
creativity and invention on the part of educators. 
4. P- Professional educator – For flip teaching to occur successfully, professional educators 
should observe students, they should access and provide them with instant feedback. Hence 
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in a flipped classroom, the role of the professional educator is more critical than in a 
traditional one. Taking responsibility for perfecting one's craft and being a reflective, 
accessible instructor who reflects and collaborates with other educators leads to a rise in the 
level of the student along with teachers. 
Characteristics of Flipped Classroom Model : 
The characteristics of this model are viewed in numerous ways. According to Sohrabi and 
Iraj (2016), the three characteristics of the most successful Flipped Classroom approach are 
as follows: 
1. Planning: The course instructors must organise the activities to be conducted in class well 
in time. The efficacy of sessions is determined by how well the activities are planned. The 
duration of these activities should be as per the timings of the class. 
2. Collaborative Activities: Classroom activities should actively involve all learners in 
group activities, collaborative activities or other inventive activities based on the learning 
contents. 
3. Learner Awareness: Because the flipped classroom model differs from the traditional 
classroom method, learners should be trained and informed about this. The educators should 
also remind the students that they must come prepared for the class. 
Hence in the Flipped Classroom model, the instructor must recognise that, as compared to the 
traditional classroom method, planning for class activities is time-consuming and class time 
is set aside for deepening one's understanding of a topic. 
Traditional vis-a-vis Flipped Classroom : 

In the traditional model, students listen to lectures, read books, and take tests in class 
(Mohanty&Parida, 2016). The learning content is delivered in the form of a lecture in 
traditional type, and students are supposed to apply these principles and concepts in the outer 
world, which they learn in the classroom. A teacher-centred approach is followed in a 
traditional classroom where lectures are delivered to students during face-to-face 
teaching(Chen et al., 2014). Same method is followed in teaching all the topics that are to be 
taught. Students generally lose interest and focus because of less interaction and the 
monotonous way of teaching,butthe flipped classroom model is a learner-oriented approach 
with interactive activities and lots of discussions during classroom sessions(Anja et al. 2015). 
Instead of lecture-based teaching,  thismodel emphasises a student-centred approach. The 
basic idea behind this model is that students focus on the study material given to them in the 
form of PowerPoint presentations and short-duration videos on a particular topic to be learnt, 
which they watch at home at their own pace. According toLage et al. (2000),the concept of 
this model can be explained as "events that have traditionally taken place inside the 
classroom now take place outside the classroom and vice versa" (as cited in Lo & Hew, 
2017).Bergmann &Sams (2012), in their book, Flip Your Classroom: Reach Every Student in 
Every Class Every Day, have very well explained how flipping the classroom reverses the 
typical lecture and homework routine.  
Studies conducted related to theFlipped Classroom model in India : 
A brief description of studies conducted related to flipped teaching and its effectiveness is 
mentioned as follows. 

Singh et al. (2015) conducted research on this model asa concept for engaging 
medical students. The study intended to assist educators in incorporating the Flipped 
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Classroom into their teaching. According to the study, the purpose of this model is to enhance 
cognitively demanding skills like analysis, synthesis, and evaluation in the learners through 
active learning rather than passive one. Mohanty (2016) conducted a pilot study to find out 
the suitability and efficacy of instructions using this model at the secondary level. This 
research aimed to study the effects of teaching bythis model and traditional method on Grade 
VIII students' learning outcomes in Science and History. The favourable influence of this 
modelon children's learning outcomes in Science and History was observed by the mean 
scores of both groups. Future research on flipped in-classroom instruction with a bigger 
sample size is recommended for the educational implications of the study.Sreegiri et 
al.(2018) researched students' perceptions of teaching through this model. To explore the 
perceptionof medical studentson this teaching model, a cross-sectional study was done on 
MBBS students of the Medical College at Andhra Pradesh. The findings suggest that MBBS 
students believe that a flipped classroom is an effectivelearning method in the contemporary 
times of the digital era.Mohanty and Parida (2018) studied the outcome of this model on the 
achievement of students at the school level using different mediums of instruction.This 
studycompared the outcome of flipped teaching and regular teaching methods in secondary 
schools using two different mediums (English and Odia/vernacular). After using both 
methods, researchersfound that the flipped modelof teaching enhances learners' performance 
significantly. Gayathri and Vijayarani (2019) observed the impact of this modelin improving 
chemistry learning among the students of XI grade. This experimental study aimed to 
investigate the efficiency of this model and students' attitudes toward learning Chemistry in 
control and experimental groups. The result revealed that this modelallows students to 
increase their Chemistry grades, improve their attitude toward learning Chemistry, and build 
a more positive attitude toward this model.Angadi et al. (2019) conducted a study on the 
efficacy of thismodel among medical students. The purpose of the study was to see how 
successful is this model as a teachingmodel. The researchersobserved that thismodel 
effectively improvedthelearning and performance of learners when compared to traditional 
small-group teaching and that students' reactions were found favourable. Pallathadka and 
Pallathadka (2020) researched the topic “Theflipped classroom approach: opportunities &and 
challenges”. The study examined the benefits and drawbacks of this model, as well as its 
importance.It also highlighted the problems and opportunities while using it in the 
class.Jhawar and Shrivastava (2020) investigatedthe challenges and opportunities of blended 
learning and Flipped Classroom during the pandemic.With the help of available literature, 
researchers attempted to comprehend the significance and various aspects of this model in 
their research. The researchers further discussed the challenges that will be faced duringthe 
implementation of this model.Zada and Zada (2021) researchedhow a flipped classroom 
model is a novel innovation in the teaching-learning process. The "flipped" or "inverted" 
classroom and its effects on the learning of students are examined in this study. According to 
the research, using this model, the process of teaching and learning can be made more 
pleasurable and fruitful. It was further mentioned that this modelallows students the freedom 
to choose how, where and when they learn, as well as how they engage with video 
content.Observing the benefits of this model the study recommended that this model should 
be implemented in our educational system at all levels as soon as possible.Bhide et al. (2022) 
researched the effect of this model in comparison to the didactic lecture in Bloom's 
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taxonomy-based themeson student educational experience. In this study, Bloom's taxonomy 
was used to divide topics into different levels of cognition, and the effect of this model and 
didactic lecture on the perceptionas well as performance of students indiverse levels of 
cognition was compared. According to the findings, students have a positive view of this 
model in the context of improved student-teacher interaction, relationships, and enthusiasm. 
The findings furtherhighlighted the need to plan a well-organised course for educators that 
will provide various teaching-learning approaches based on the cognition level of 
learners.Malik and Rani (2023) conducted a systematic review of this model and examined 
the variouschallenges and advantages of implementing this model in India before and after 
COVID-19. The study also looks at the effect of flipped classes on future teachers'  
performance by providing a thorough examination of recent academic literature. The review 
covered 34 works that were published between 2013 and 2023 which included 31 research 
publications and 3 PhD dissertations. The results demonstrated that, on the one hand, flipped 
classrooms contribute significantly to the growth of high-order thinking skills, self-regulated 
learning,self-efficacy and student engagement. On the other hand, there is a deficiency in the 
body of research in Indian literature concerning the lack of comprehensive studies that are 
especially focused on teacher education. The researcher further mentioned that this review 
could be used as a resource to comprehend the implementation of innovative pedagogies, 
such as the flipped classroom, in compliance with educational policy 2020.Tiwari&Dalal 
(2024), researched how this model is an innovative practice in the field of education. 
According to researchers, students can access information before class, leading them to have 
more free time for activities in class which require higher-orderthinking skills. According to 
the study, this model demonstrates the effective use of after-school time and is described as 
working on tasks and exercises meant to be taught outside of the classroom since students 
need teachers in the classroom.Through an examination of the model's effects, benefits, and 
drawbacks within the framework of existing literature, this study aims to throw some light on 
hitherto unidentified aspectsof this Model and provides information about its emergence, 
development process, basis, and processes. 
Studies conducted Abroad : 

Marks (2015) conducted a study on the topic “Flipping the Classroom: turning an 
instructional methods course upside down”. The goal of the research was to see how various 
important practices from this model may be used for teaching. The result of the findings 
revealed that with adequate curriculum design and utilising bothtechniques and content of the 
flipped classroom learning objectives might be taught and mastered.Danker (2015) used the 
concept of this model to investigate deeper learning in big classrooms. According to the 
findings’, flipped techniques transformed traditional lecture classrooms into active-learning 
classrooms, with the high possibility of learners learning at their own pace. According to the 
study, this model is a great approach to engage learners on a deeper level of understanding 
and raise their interest. In a Malaysian Performing Arts course, the study found that this 
model had a positive influence on the learning and achievement of a student.Kevin (2015) 
explored the effects ofinstructions given through this model of teaching.The positive response 
of astudent to this model of instruction was revealed through quantitative and qualitative 
findings, including an increase in their engagement and communication, instruction used, and 
meaningful utilisation of class time when compared to the traditional classroom experience. 
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Abdulrahman (2015) researched on finding the effect of thisconcepton the promotion of 
creative thinkinginstudents of higher education. According to the findings, Flipped 
Classroomcan help learners be more creative, especially in the context of adaptability, 
fluency and novelty. Findings revealed that learners saw the flipped classroom as an option 
that could help them to be more creative. The researcher further highlighted various issues 
with this model, mainly the students' lack of preparation for learning through this method, for 
which a few recommendations were made.Seery (2015) conducted a poll to investigate the 
rationale for using this approach. The researchaimed to find out the reasons for adopting 
thismodel and how teachers are using it in the class in their classrooms.The researcher 
observed that there have been a growing number of accounts in higher education of flipped 
learning in chemistry. According to the report, this method is popular and educators are 
accepting it as a way to create aconducive environment that is active and enables students to 
clearly understand the concepts.Sohrabiand Iraj (2016) researched howthe flipped classroom 
model can be implemented using information and communication technology. The 
perceptionsof two groups who differed demographically were compared. The main aim was 
to describe how this model was implemented in twodata courses. The material for a particular 
course was taken from several websites offering a variety of information, including videos, 
short books, and reports. The study found that this model proved to be beneficial to students 
in both groups. Sun et al. (2016) conducted a meta-analysisto enquire about the effect of this 
model on the learning performance of students. Through this analysis, the researchers looked 
at the impact on student learning performance in comparison to traditional classes. Various 
databases were searched through the Web of Science forpublications related to the topic to 
screen the literature for the meta-analysis. The findings suggested that this model can help 
students enhance their academic performance. The findings also offer teachers a broad view 
of how to deploy flipped classrooms in the future.Nouri (2016) researched how flipped 
classroomscan be used for low achievers for active and increased learning. Students' 
perspectives of flipped classroom teaching were investigated in this 
study.Students' impressions of the videos for learning and Moodle (Learning Management 
System) within the flipped classroom method and flipped classroom, in general, were 
measured using a questionnaire. The results obtained demonstrated that most of the students 
had a positive attitude towardsthis model andlearning throughMoodle and videos. This 
attitude was strongly connected with views of enhanced motivation, engagement and 
effective learning.Shahnaz and Hussain (2016) researched to develop an instructional design 
for this model. The findings revealed that the finalised instructional design was capable of 
effectively facilitating various learning styles, as well as improving learner empowerment, 
engagement, motivation, communication, and thinking skills. The study's findings revealed 
that the instructional design used in the study could be used as a guide for teachers looking 
forward to using this model and spending time available in class more effectively. Stacy and 
David (2016)went through a case study on this model. The study examines and investigates 
the various implementation methods that can be used in a Flipped Classroom. It examines 
and presents research on the flipped classroom's implementation. In addition, the paper offers 
a variety of implementation options and tools for flipping. The study also discussed the 
benefits and drawbacks of using a flipped classroom.Kim et al.(2016)worked on a case study 
to observethe effective teachingsof this model. The aim of this research was to find out which 



Shiksha Shodh Manthan  ISSN: 2395–728X                                                                                                  Page 56  
A Half Yearly International Peer- Reviewed Refereed Journal of Education, Vol.10, No.1 
 

types of activities in this model are most helpful in achieving targeted course skills. The study 
used a case study with a mixed-technique approach to support an effective Flipped classroom. 
The findings revealed that students were primarily involved in demonstration and application 
learning activities, with little exposure to higher-order learning activities. Implementing 
problem-centred educational activities can help to create deep involvement.Hajji et al. (2016) 
conducted a study on a blended learning technique based on the flipped classroom, which 
was supported by a social learning platform. They enhanced the time spent on regulation by 
implementing co-regulation and self-regulation online for the first time, as well as other 
regulations in the classroom, using this technique. The findings revealed that this strategy 
guides and extends initial training time, as well as improves the performance and efficiency 
of pupil teachers while supporting self-learning skills and teaching needs. Yildirim (2017) 
investigated the effects of this model on undergraduate students. The purpose of this research 
was to get perspectives from UG students about Flipped Strategies and to discover how they 
differ from traditional lecture learning approaches. According to the Study, flipped strategies 
boost learners' preparedness level before they enter the classroom, enable active participation, 
improve information retention, and shorten teaching and learning procedures. According to 
the findings, the use of Flipped methods and their widespread acceptance in learning settings 
are likely to benefit learning processes. McNally et al. (2017) conducted research on students' 
preferences and the Flip approach. The findings revealed that when course conveners employ 
a theoreticviewpoint to apprise their flipped teaching method, combine it with evaluation and 
flip the entire course, outcomes and students' involvement in class will improve. The findings 
revealed that flip learners had more positive opinions towardcourseactivities andstudents 
were found more interested and engaged. Mohammed (2017) experimented to see how 
effective the Flipped Classroom technique is. The study was conducted at the University of 
Saudi Arabia (Nourah bint Abdulrahman University). The purpose of this study was to 
determine the effectiveness of this method for self-efficacy and learning achievement among 
female students.The findings revealed that the students' post-achievement exam and their 
views about self-efficacy measures have a favourable link. Wozny et al. (2018) experimented 
with a randomised controlled trial to evaluate this model. A randomised controlled trial in an 
introductory undergraduate econometrics course to compare the effects of this model with a 
normal lecture was carried out. The random assignment allowed the investigation to rule out 
other potential causes for performance disparities between the FlippedClassroom and the 
normal lecture. The study proved thatthis model practices are more effective than standard 
teaching methods.Shyr and Chen (2018) investigated how to build a system for flipped 
learning that is technology-enhanced and would help studentsself-study and perform better. 
The study's goal was to determine the efficacy of a technology-assisted flipped language 
learning approach. The study's findings would help to facilitate and guide learning 
performance and self-regulation. The findings revealed that Flipped Classroom not 
onlyimproved attitudes of students towards this method of learning but also improved their 
learning performance when compared to regular classrooms. Melissa et al. (2018) evaluated a 
general Chemistry course based on a flipped model. According to the study, this model is a 
large and small gateway for science courses. The resultsrevealed that the flipped model led to 
better performance of students than the standard lecture style. The study's findings were 
significant in terms of the number of students, their demographic differences and different 
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teachers,with more benefit for students who are perhaps less prepared when they join college. 
In both colleges, the results showed that flipping leads to enhanced student learning 
performancewhen compared to traditional lecturing. Uzir et al. (2019) studied the analytics of 
time management strategies in this model. The study also found that time management 
strategies were connected with various interventions in personalised analytics-based feedback 
and had substantial relationships with academic success.Kazu andKurtoğlu (2020) carried out 
research on Flipped Classrooms based on students'perceptions and readiness for learning by 
this model. During the study, five sub-dimensionswere evaluated and students' readiness for 
this model was found positive in general. It was concluded thatstudents who have access to a 
computer and consider themselves adept in the use of electronic gadgets were found more 
enthusiastic about the Flipped Classroom.Say &Yildirim (2020) conducted research on 
flipped classroom implementation inthe teaching of science. This research aimed to seek the 
opinion of students and the impact of this model on achievement(academic). Theperformance 
of science studentsin grade 8thon the topic of the Interaction of Matter with Heat was 
observed during the study. Students who were in the experimental group stated that using this 
model improved their achievement and involvement in class and also mentionedthis method 
is more enjoyable than listening to lectures in the normalclass.They also revealed that the 
non-accessibility ofthe internet at their place, and the situations they come across due to 
hardwareproblems are the drawbacks of the implementation.Cosculluela et al. (2020) 
researchedthismodel before and during COVID-19. The study provided and documented the 
experiences of learning through the flipped model in higher education before and during the 
education transition caused by COVID-19. Furthermore, the study investigated how 
beneficial this model is for the advancement of 21st-century abilities as perceived by 
university students. The findings demonstrated that students are quite positive about the 
benefits or effectiveness of learning by this approach for the development of skills that will 
be valuable in their lives. Significant differences are also detected based on some variables 
like the mode of teaching, the course considered, and the tendency to invent. 
Fortuno&Ricafort (2020) researchedon the effect on the performance of 10th-gradechemistry 
students using this model. According to the findings, this model is student-centred and was 
developed to improve the quality of time spent by teachers during the class. The study 
concluded that it is essential to adopt creative approaches by teachers to meet the educational 
expectations of students in contemporary times and the flipped classroom approach should be 
used by educators to make their teaching techniques more relevant to students because most 
of themhave access to the internet. Lencastre et al. (2020) carried out a systematic review of 
this model as a supporter of curriculum innovation. The findings imply that the flipped model 
has a lot of potential for flipping the curriculum and learning. According to the study to 
achieve this, novelty must be viewed as collaborative, ensuring that all decision-
makerswelcome the adaptive process of change. Also,various evidence support that this 
model can help with the consolidation of constructivist methods in education, which is a 
viewpoint that supports the push for student-centred logic in education. The review's unique 
feature is the creation of a model that can be used to reflect on the approach and to guide 
future activity.Han &Røkenes (2020) presented a scoping review on this model in Teacher 
Education. The evaluated research highlighted two key foci i.e. student perceptions and 
academic performance. Six outcomes emerged from the former's investigation which are 
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attitude and emotions, learning environment, content delivery, engagement, educator and 
student presence, and learning experience.Further pedagogical value added by this model in 
teacher education was discussed based on the contemporary needs, analysis and future 
advances in the field of research, afew gaps in the research literature were also 
identified.Günbatar (2020) studied this model to evaluate the process in the framework of 
communityin higher education. The aim was to see how effective this paradigm was in 
teaching the Computer Networks and Communication course. A very high degree of social, 
cognitive and perception towards teaching was observed at the end of the session. This 
incident was described in-depth and backed up by qualitative evidence. In terms of cognition, 
the students mentioned that they began their learning process by watching videos and noted 
the motivating influence while answering the questions in the classroom. Haghi (2020) did a 
literature review on the effective integration of this model in English Language Teaching 
(ELT). The study provided multiple insights and implications and concluded with literature-
based recommendations for encouraging the use of this model in ELT teaching settings and 
will assist ELT teachers, who are considering incorporating new technology-based tools into 
their teachings. Abuhmaid et al. (2020) conducted research during COVID-19 on the 
efficiency of this model with online-based teaching. The study aimed to compare a 
combination of flipped and online learning models to the combination of traditional and 
online models and investigate the efficacy of other online teaching platforms. According to 
the findings, combining online with the flipped model boosted students' attention,and 
learning outcomes, however,in general students did not feel satisfied with the online learning 
method,and they were also found disappointed with the mode of communication and 
question-answering technique. Valero et al. (2021) researched how this method can bean 
active practice for sustainable learning during COVID-19 social distancing in higher 
education. According to the study virtual teaching during the lockdown is seen by university 
professors as an opportunity for this model andusing digital modes, which could increase the 
quality of teaching techniques in universities. Koksal and Han (2021) did a trend analysis of 
variousresearch on this model in learning 2nd language before and during COVID-19. A 
content analysis was used to analyse learning English (Foreign Language) for this project. 
The research found that the trend slowed from 2017 to 2018 but then quickly accelerated 
after that. The study further suggested that while research on this model during the present 
situation of emergency online instruction in 2nd language has emphasisedEnglish writing, 
more research on other language skills is needed. Divjak et al. (2022) also conducted research 
during the COVID-19 pandemicon this model in higher education.The researchers carried out 
asystematic literature review (SLR) of paperswhichincluded online methodsof Flipped 
Classroom (FC). It was found that those who successfully employed this method in blended 
learning or face-to-facelearning continued withit in online situations more successfully than 
those who did not. The review further raised potential research topics, such as the FC's 
usefulness in various circumstances, courses and various components of student participation. 
It emphasised the necessity to look at many facets of the FC's online way in greater depth and 
with more research rigour. Findings from the reviewed studies suggested that this model is a 
more effective way than a regular classroom for increasing student understanding, developing 
positive attitudes, motivation for the subject, engagement and fun learning. The study 
concluded that this model is quite beneficial for achieving maximum learning outcomes. 
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Ekinciet al. (2023) developed a flipped learning perception scale, the main purpose was to 
measure how preservice science instructors felt about flipped learning. A quantitative 
research method called survey design was employed in the study. Based on the literature, the 
authors generated a 144-item issue pool for content validity. Because the study was 
concerned about generalisation, cluster sampling was chosen.The researchers discovered that 
there was a correlationof more than 0.70 between the scales (draft and criterion), indicating 
the criterion's validity. The tools used for data collection can help researchers to find out how 
preservice teachers feel about flipped learning.Yan &Lv (2023), alsodeveloped a scale on 
flipped learning student engagement scale for college students. To create the scale's items, a 
thorough analysis of the literature and interviews was conducted. Four components—
cognitive engagement, behavioural engagement, peer relationships and teacher 
relationshipswere identified from a total of 21 questions. The exploratory factor analysis's 
cumulative contribution variance was 77.97%, the confirmatory factor analysis also fitted 
well which demonstrated the theoretical model of students' participation in the class. For this 
scale, 0.959 was the value of Cronbach’s alpha showing thatthe scale has strong reliability 
and validity, which can be used to measure the participation of students during flipped 
learning.Muche et al. (2024), designed and developed an online software course, based on 
this model. According to the researchers for this model to be successful, the software and a 
range of preparation materials must be readily available. The researchers demonstrated how 
to use SAS Studio software to create an online flipped classroom course. During the self-
study and exam phases, students used their gadgets. An equalization of the study plan was 
made possible by the flipped classroom setting's pure online deployment, also more students 
were able to take part in this medical statistics course with a practical focus. The findings 
revealed that the course is well-liked by the students, and their performance level was almost 
the sameas that of a non-flipped teaching. 
Findings from the reviewed studies suggested that this model is a more effective way to 
increase student understanding, develop positive attitudes, motivation for the subject, 
engagement and enjoyment. This method is quite beneficial for achieving maximum learning 
outcomes. 
Conclusion : 

The model Flipped Classroom in comparison to the traditional method has modified 
the roles of teachers and students. However, studies conducted nationally as well as globally 
on the Flipped Classroomhave shown successes in both theoretical and experiential cases, 
buta few limitations still prevail. According to the various studies observing the impact of 
flipped learning on students’ performance, results from post-tests of various experimental 
studies have shown a significant difference instudents' achievements in flipped classes. Many 
studies used various research tools to examine the impact of thismodel on student motivation 
and participation during the class. The findings of these studies demonstrated that students in 
flipped classrooms have a very high participation rate and are highly motivated. This is 
because in flipped learning preparation worksbefore the actual class is there, which helps 
students to understand the concepts. Instead of focusing on theoretical material, students 
solve problems and have conversations that improve their communication skills in the 
classroom. It is also imperative to mention that students' motivation and degree of 
participation may suffer if they don't come prepared for the class. The results of 
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various research findings indicate that students in these classrooms have favourable opinions 
on flipped learning.As the Flipped Classroom has an abundance of advantages compared with 
the traditional teaching model, hence more research on how this method can be implemented 
is much needed. 
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Abstract 

In this digital age, the recent reforms in teacher education programmes demand to create an 
environment that integrates technology into educational practices to make it more effective. 
In this regard, this research paper focuses on exploring the digital- pedagogical skills which 
teacher educators can use to create effective teacher education programs. This 
comprehensive theoretical framework aims to find relevant models and theories related to the 
digital pedagogical skills employed in teacher education courses. A systematic review 
analysis is done to explore the relevant empirical sources, like research literature, books, 
research reports, documents, etc., related to this work. The findings of the study highlight 
different effective digital pedagogical skills, like various pedagogical methods, professional 
development programmes, and various digital tools and techniques applied during teaching 
by the teacher educators. This paper also discusses the importance of using such digital- 
pedagogical skills by the teacher educators. This research has a significant contribution in 
the field of teacher education as it explores the digital- pedagogical skills that can be 
incorporated by teacher educators according to the current need to create a tightly 
integrated information and communication technology teacher education program. The 
outcome of this study may have the potential to impact policy initiatives, curriculum design, 
and professional development programmes that promote technology integration into teacher 
education courses. From this research work, a range of stakeholders, like teachers, students, 
teacher educators, educational institutions, etc., can benefit from getting the proper direction 
to integrate technology in an efficient and effective manner. Furthermore, this study also has 
significant relevance in potentially incorporating technology to enhance student engagement 
in an inclusive and equitable manner, which is needed in this digital era. 
Keywords: Teacher educators, Teacher education, Digital-Pedagogical Skills, Quality 
education. 

 

Introduction : 
In this era of fast expanding knowledge and extensive usage of technology, teaching 

task has become more difficult. Merely using technology in teaching and learning is not 
enough rather to integrate technology in the teaching and learning process in an effective 
manner is the present goal of the 21st century educational practices (Laxmi & Gure, 2016). 

The rapid advancement of technological usage in various societal arenas including 
educational sector, requires the classroom more digitally equipped and that makes the teacher 
education programs be more prepared to navigate the digital landscape to fulfil the criteria for 
the prospective teachers and future teacher educators to have necessary skills for integrating 
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technology in their teaching practices to facilitate meaningful learning for the learners. Being 
the most crucial position of educational system, Teacher Education plays a vital role in the 
success of the academic field, where teacher educators is placed at the topmost place of the 
hierarchy of an academic and professional person in the pyramid of any educational system 
(Gloria & Edward William Benjamin, 2014).  

To make the teachers more capable of using technology effectively, the teacher 
education course comes at the focal area, in this regard a teacher educator must have sound 
teaching skills, good knowledge and understanding of pedagogical theory along with 
professional skills and the teacher education course curriculum should be appropriately made. 
Teacher education is basically a training course where the teacher educators must possess 
digital pedagogical skills according to the present need of this digital era, so that they can 
teach those skills and also with those skills for effective teaching and learning to the 
prospective teachers and prospective teacher educators (Suchita et al, 2023). Due to vast and 
rapid digital development, technology is being dynamic, so to choose appropriate digital 
pedagogical skills for effectively engaging the students and enhance their learning by 
sustainably using the technological resources and skills presently available, there is a genuine 
need for Teacher Educators. This piece of research work highlights potential contributions in 
several arenas of Teacher Education. 

1. Integrating technology in educational field specially in Teacher Education has its own 
challenges, like, digital divide, limited technological access, lack of digital literacy. 
So, focusing these issues the existing literature has been reviewed to shed light on the 
present status of integrating technology in Teacher Education to help the educators 
and policy makers to make fruitful decision regarding curriculum development along 
with its implementation.  

2.  Appropriately integrating technology in the teaching and learning has a great 
potential in improving students learning outcomes, which needs the effective 
utilization of appropriate technological skills in the classroom. So, it is needed to 
explore the skills those could be integrated in teacher education program and 
enhancement of techno pedagogical practices.  To fulfil the need, several studies will 
be reviewed to help the teacher educators to plan for appropriate training program to 
help in teacher’s empowerment in developing digital pedagogical skills.  

3. The uneven access of technological resources like gadgets unavailability, results into 
digital divide. This study also bridges the gap of digital divide by mentioning few 
ways for getting equitable access of technology that can support the teacher educators 
for shaping the future teacher educators and prospective teacher educators.  

4. Integrating technology in the teaching learning experiences can result into innovative 
approaches for effective learning. By literature reviewing, effective skills could be 
identified to inspire the teacher educators for fostering technology integrated 
collaborative learning. This extensive review work will also be served as a rich 
document for policy makers, teacher educators, researchers. The evidence-based 
outcomes of the study can provide guidelines for developing guidelines regarding 
technology integrated teaching learning. 

Basically, this study seeks to identify various skills, approaches, models integrating 
technology in Teacher Education involves few considerations, like enhancing effectiveness in 
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teaching and learning experiences, and also the impact of implementing those skills on 
teachers’ perceptions and student’s outcome. 
Objectives of the study : 

1. To study the ongoing practices of technology integrated Teacher Education Program. 
2. To identify the challenges faced by the Teacher educators for integrating technology 

effectively in Teacher education program.  
3. To analyze the effectiveness of using different approaches, skills and technological 

resources for effectively integrating technology in Teacher Education Program. 
4. To provide necessary suggestions and guidelines to the Teacher educators for 

enhancing the effectiveness of integrating technology in the Teacher Education 
Program. 

Methodology : 
This piece of review work is based on systematic review research design, that involves 

few steps like identifying, analyzing and synthesizing the existing related literature. During 
article selection process few things have been considered like only peer reviewed journals 
focusing upon the digital pedagogical skills, approaches, models required for practicing 
technology integrated teacher education.  For collecting data to conduct this piece of review 
research work, systemic searching and selection of relevant documents from different sources 
has been done in few steps. 

1. Comprehensive searching of various electronic databases like Google Scholar, 
Scopus, ERIC etc. to identify relevant studies. Key words searching has been done for 
serving this purpose. 

2. Initial screening has been done by reading the titles and thereafter reviewing the 
abstract of the retrieved articles. After this initial assessment selected papers have full 
text review. 

3. Relevant data including author’s details, publication details, research methodology, 
digital pedagogical skills, key results of the research have been extracted. 

4. According to the identified themes from reviewing the existed literature, the 
synthesized data has been analyzed by identifying common patterns, recent trends and 
digital pedagogical skills related to the present study. 

During the study ethical consideration like proper citation, following copyright laws have 
been properly followed. 
Literature Review: 

The purpose of the literature review is to explore the researches on identifying digital 
pedagogical skills used for effective teacher education program. To fulfil the purpose of the 
study, existing literature has been studied and categorized into few themes. 

1. There are various theoretical frameworks those have been used for effectively 
integrating technology into teaching and learning process, like Digital pedagogical 
model (TPACK Model). Technology integration in Teacher Education is largely 
influenced by this approach. This TPACK model basically consists of three areas of 
knowledge: content, pedagogy and technology. From reviewing various existing 
literature, it is found that the educators who have strong TPACK have greater 
efficiency in integrating techno-pedagogic skills in their teaching learning process. 
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2. There are few different technology integration models like SAMR model, TIP model 
etc. which provides a guideline for effectively integrating technology into the teaching 
programs in different ways, like, the purpose of TPACK model is to make the 
teachers aware about applying techno pedagogical skills through professional 
development. The SAMR that is substitution, augmentation, modification and 
redefinition model is a basically a framework for evaluating the level of technology 
integration in teaching and learning practices.  

3. Studying the previous studies, it is found that one of the key target aspects of high-
quality professional development programs is the training of technology integration in 
teaching and learning experience through having hands on experiences in a 
cooperative and collaborative way. This also impacts on shaping teachers’ attitude 
and confidence in developing and applying digital pedagogical skills into classroom 
practices. 

4. Several research studies also have highlighted that there are few essential 
competencies an educator should have for effectively integrating technology into their 
teaching practices like knowledge and awareness about techno pedagogical skills, 
digital literacy skills etc. So, it is evident that along with professional development 
program and other refresher courses, it is needed that teacher education curriculum 
should be designed in the way, that, pre service teachers and prospective teacher 
educators also get the opportunity to develop such competencies and refine them. 

5. As everything in this world have pros and cons, similarly, incorporating technology in 
the teacher education program has its own limitations resulting into several challenges 
and barriers for the stakeholders. Limited access to digital resources, inadequate and 
improper technology infrastructure, lack of digital awareness and guidance, 
inadequate time to learn the skills and implementing those, resistance to learn new 
things etc. are several crucial obstructions which should be addressed for having 
effective technology into teacher education program. 

Results and Discussion: 
a. Results and discussion pertaining to Objective 1: To study the ongoing practices 

of technology integrated Teacher Education Program 
A several key findings are revealed in searching of recent trends and practices 

of technology integrated teacher education. Many faculty development programs, 
refresher courses are being organised for providing training to the in-service teachers 
and teacher educators to be technologically sound. Not only that pre service teachers 
also go under various certificate courses and modules to develop their techno 
pedagogical efficiency.  It is also being seen there has been a lot more emphasis on 
using digital tools and platforms for lesson planning and instructional delivery 
purpose. Leading to more effective learning environment, mobile learning platforms 
and digital content platforms are emerging in the scene. A Platform with immense 
technological resources is growing to make a positive impact on how the teacher 
educators learn themselves and train the prospective teachers and educators to interact 
with digitally available educational resources. AI enabled learning enables teacher 
educators to organise educational contents, tools in a way to meet individual needs of 
the students. Adaptive learning is becoming the recent trend in technology integrated 
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education. This not only help the teacher educators to train the prospective teachers 
and future teacher educators so that they can help the diverse learners to meet their 
individual needs along with that they will learn to customize individual learning 
paths. Another important tool for educators is cloud computing which helps them to 
store and access data easily at anytime, anywhere. In spite of these positive initiatives 
there is a large gap within planning, practice and outcome of different technology 
integration programs. 

b. Results and discussion pertaining to Objective 2: To identify the challenges faced 
by the Teacher educators for integrating technology effectively in Teacher 
education program 

Identifying challenges faced by the Teacher Educators for integrating 
technology effectively in Teacher education program several issues arise. In extreme 
regions, improper and inadequate infrastructure and lack of technological access are 
becoming the major barriers. Insufficient professional development and training 
programs is another challenge. Feeling difficult in using technology in teaching and 
learning program and resistance to stay updated regarding this, is again another 
hurdle. Rapid advancement of technology integration in teaching and learning needs 
continuous development program in teacher education and updates regarding this, and 
here exists some insufficiency regarding this. 

c. Results and discussion pertaining to Objective 3: To analyze the effectiveness of 
using different approaches, skills and technological resources for effectively 
integrating technology in Teacher Education Program 

Different approaches, skills, technological resources have different 
effectiveness. Blended learning is one of the effective technologies integrated 
teaching model. Using virtual platforms, digital resources, technology integrated 
educational tools all are highly effective in promoting students positive learning 
outcome. Though using of these tools and techniques needs proper training so that the 
teacher can help the students meet their individual need. For assessment purpose also 
new trend should be followed. Like rubrics, class observation schedule should be used 
to assess the level of proficiency of using technology in teaching and learning 
purpose. From various studies it is also found that project based and problem-based 
learning are very much useful to enable the educators with technological skills. 
Involving artificial intelligence, augmented reality in the teaching learning process 
can enhance the potentiality of teacher education. There are also various online 
platforms, learning management system, which are also the initiatives of Indian govt 
have also very fruitful result.  

d. Results and discussion pertaining to Objective 4: To provide necessary 
suggestions and guidelines to the Teacher educators for enhancing the 
effectiveness of integrating technology in the Teacher Education Program. 

Based on the research findings there are few suggestions, which should be implemented and 
practiced by the teacher educators. There should be adequate technological resources and 
proper infrastructure in every educational institution and not only that it should also be 
ensured that all learners have equal access of these resources. Equity, and inclusion should be 
addressed in case of technology integration in teacher education. Disability, extreme 
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geographical location, socio economic status should not be the barrier for accessing digital 
resources for educational purpose. To remove biasness and digital gap, culturally responsive 
teaching by using assistive devices should be taken into consideration. Extensive and 
continuous training programs, developmental workshops should be conducted for the teacher 
educators so that they can successfully integrate technology in their teaching and learning. 
The experts should design courses and modules focusing upon technology integration in 
teacher education. New policy regarding implementing techno pedagogical skills not only 
should be planned but also should be implemented and the technology experts should be 
constantly stay connected with the educational institution, especially with the stake holders 
for giving updated regarding recent trends in technology usage in educational purpose. For 
using techno pedagogical skills sustainability of using digital resources should be taken into 
consideration. So funding, institutional rules and regulations should be at the focal area. 
Proper infrastructure, continuous professional development program etc. need sufficient 
funding support. State, National, International policy can provide guidelines regarding 
technology integration in teaching and learning. 
Conclusion : 

This piece of research study has great educational impact on the professional 
development of the future teacher educators and prospective teachers as this study reflects the 
identification of useful and effective skills for incorporating technology in teacher education 
and also in promoting learner confidence, wellbeing, social emotional support, cultural 
competence, etc.  

This review paper has major contribution to provide guidelines to the teacher 
educators regarding their digital pedagogical skills by giving them exposures through various 
hands-on experiences, workshops, collaborative learning approach etc. In this way the 
Inservice and preservice teachers and teacher educators develop their competency by having 
continuous engagement with technology for instructional delivery purpose. This also help 
them to be recognized with various educational digital tools etc. It is proved that 
collaborative learning ensures greater engagement like more discussion with peers, fast 
learning, motivation to learn, creative and innovative ideas to implement, more problem-
solving skills etc. So collaborative and cooperative learning is inevitably one important skill 
for effective integration of technology in teacher education.  

This review study further highlights that continuous professional development 
program make the teacher educators updated regrading recent trend of techno pedagogical 
approaches. Such programs make the teacher educators meet their needs and provide them 
opportunities to be aware of latest digital educational tool that they can use for enhancing 
their techno pedagogical skills. Finally, it can be said that by applying these skills and 
embracing these suggestions teacher education program can have a strong base and empower 
the teacher educators to involve in effective teaching programs as per the need of this digital 
era.  
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Abstract 
The Indian Constitution plays an important role in fostering the development of Scheduled 
Tribe (ST) women by providing a robust framework for their empowerment. Enshrined with 
principles of justice, equality, and social inclusion, the Constitution recognizes the unique 
challenges faced by ST communities, especially women, and endeavors to address them 
through specific provisions. The constitutional safeguards for STs, articulated in Articles 
15(4), 46, and 338, aim to eliminate discrimination and promote the educational and 
economic interests of these marginalized groups. Additionally, the Constitution acknowledges 
the distinct cultural and social identity of STs, safeguarding their rights to preserve and 
promote their heritage. Specifically, the Constitution advocates for the political 
representation of ST women, ensuring their participation in decision-making processes. The 
Panchayati Raj system, as mandated by the Constitution, promotes decentralized governance, 
allowing ST women to actively engage in local development initiatives. In this research 
paper, the Indian Constitution, various research papers, various books, and newspapers have 
been analytically studied through content analysis. 
Keywords: Indian Constitution, Schedule Tribe Women, Education, Equality, Empowerment. 

 

Introduction : 
The Indian Constitution stands as a cornerstone in shaping the socio-political 

landscape of the nation, with a profound impact on the lives of its diverse population. Within 
this framework, the Scheduled Tribes (ST) constitute a significant segment, and the 
constitution plays a pivotal role in addressing their rights and development. However, a 
nuanced exploration of the constitution's impact necessitates a specific focus on a 
marginalized subgroup within the ST community – women. Scheduled Tribe women, often 
grappling with multiple layers of discrimination and disadvantage, find their struggles and 
aspirations intricately woven into the constitutional fabric (Tiwari & Singh 2019). The 
preamble itself, with its commitment to securing justice, liberty, equality, and fraternity, sets 
the foundational ethos for a just and inclusive society. As we embark on this exploration, it is 
essential to acknowledge that while the constitution provides a blueprint for a progressive and 
egalitarian society, its realization depends on the effective implementation of its provisions. 
One of the constitutional provisions that significantly influences the development of 
Scheduled Tribe women is found in Article 15(4), which empowers the state to make special 
provisions for the advancement of socially and educationally backward classes (Gupta & Das 
2008). 
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 Article 46 emphasizes the promotion of the educational and economic interests of Scheduled 
Castes, Scheduled Tribes, and other weaker sections. This constitutional directive 
underscores the recognition of the need for specific measures to address the unique 
challenges faced by Scheduled Tribe women. Education, being a potent catalyst for 
empowerment, assumes a central role in their development, and constitutional provisions 
echo this significance. The constitutional safeguards also extend to political representation, 
with Article 243(D) reserving seats for Scheduled Tribes in local bodies (Kumar & Singh 
2019). This affirmative step aims to amplify the voices of marginalized communities, 
including women, in decision-making processes at the grassroots level. However, the 
effectiveness of such reservations in translating into tangible development for Scheduled 
Tribe women requires a nuanced evaluation that considers not only quantitative 
representation but also the quality of their participation (Rana & Sharma 2020). The 
constitutional commitment to gender equality, enshrined in Article 15(1) and Article 15(3), 
lays the groundwork for dismantling gender-based discrimination. Scheduled Tribe women, 
grappling with the intersectionality of caste and gender, find in these constitutional provisions 
a potential shield against systemic biases. The constitutional imperatives thus create a 
conducive environment for challenging ingrained prejudices and fostering an inclusive 
society (Mishra & Rao 2017). 
Challenges for schedule tribe women in India : 
Scheduled Tribe (ST) women in India face a myriad of challenges that stem from a complex 
interplay of socio-economic factors, historical marginalization, and cultural dynamics. 
Despite constitutional safeguards and affirmative action measures, the status of ST women 
continues to be a cause for concern. 

1. Education remains a key battleground for ST women, with low enrollment rates and 
high dropout rates being persistent issues. Limited access to quality education, 
coupled with socio-cultural norms that prioritize traditional roles for women, further 
exacerbate the problem. The lack of educational opportunities often traps ST women 
in a cycle of poverty and limits their ability to break free from systemic 
disadvantages. 

2. In terms of healthcare, ST women often encounter barriers that impede their access to 
medical facilities and services. Geographical remoteness, inadequate infrastructure, 
and a lack of awareness contribute to the health disparities faced by these women. 
Maternal mortality rates are often higher among ST women, reflecting the 
inadequacies in maternal healthcare services and the challenges they face during 
pregnancy and child birth. 

3. Economic empowerment remains a significant hurdle for ST women as well. Limited 
access to resources, credit, and employment opportunities hinder their ability to 
participate fully in economic activities. The prevalence of traditional occupations and 
lack of skill development further limit their prospects for upward mobility. 

4. Social issues, including discrimination and violence, compound the challenges faced 
by ST women. Deep-rooted stereotypes and prejudices perpetuate a cycle of exclusion 
and marginalization. Domestic violence, often exacerbated by the intersectionality of 
gender and tribal identity, remains a pervasive issue that requires targeted 
interventions. 
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5. The legal framework designed to protect the rights of ST women is often undermined 
by implementation gaps and inadequate enforcement mechanisms. Ensuring that legal 
provisions translate into meaningful change on the ground remains a critical 
challenge. 

6. The Government of India has taken significant initiatives to empower and uplift 
Scheduled Tribe (ST) women, recognizing their unique challenges and vulnerabilities. 
These initiatives aim to address socio-economic disparities, promote education, 
enhance healthcare access, and foster overall development within ST communities 

Constitutional Provisions : 
In India, the constitutional provisions for the empowerment and protection of 

Scheduled Tribe (ST) women are crucial to ensure their socio-economic and political well-
being. These provisions are embedded in the broader framework of the Constitution of India, 
recognizing the need for affirmative action to address historical injustices and systemic 
inequalities faced by marginalized communities, including ST women. 
1. Reservation in Political Representation: One significant provision is the reservation of 

seats for Scheduled Tribes in both Lok Sabha (House of the People) and State Legislative 
Assemblies. This extends to ST women, fostering their participation in decision-making 
processes. This ensures that their voices are heard and their concerns addressed at the 
highest levels of governance. 

2.  Reservations in Local Governance: The Panchayati Raj Institutions (PRIs) play a 
pivotal role in grassroots democracy. The Constitution mandates reservations for ST 
women in seats at the village, intermediate, and district levels of PRIs. This facilitates 
their active participation in local governance, empowering them to contribute to 
community development and decision-making. 

3. Protective Discrimination and Special Provisions: Article 15(4) of the Indian 
Constitution allows the state to make special provisions for the advancement of socially 
and educationally backward classes, including Scheduled Tribes. This enables the 
formulation of targeted policies and programs to uplift ST women, addressing their 
specific needs and challenges. 

4. Educational Opportunities:  Article 46 emphasizes the promotion of educational and 
economic interests of Scheduled Castes, Scheduled Tribes, and other weaker sections. 
This provision encourages the state to implement affirmative action policies in education, 
ensuring access and opportunities for ST women to break the cycle of poverty and 
ignorance. 

5. Protective Laws against Exploitation:  Various laws have been enacted to safeguard the 
rights of ST women, including laws against atrocities and exploitation. The Scheduled 
Castes and Scheduled Tribes (Prevention of Atrocities) Act, 1989, is one such legislation 
that provides for stringent action against offenses committed against members of 
Scheduled Tribes, including women. 

6. Economic Empowerment: The Constitution, through various directive principles, 
emphasizes the need for economic justice and the elimination of economic disparities. 
Policies promoting land reforms, access to resources, and livelihood opportunities aim to 
economically empower ST women, reducing their vulnerability and improving their 
overall well-being. 
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7. Cultural Safeguards: Recognizing the rich cultural diversity of Scheduled Tribes, the 
Constitution safeguards their right to preserve and promote their distinct culture. This 
protection is essential for ST women, ensuring that their cultural identity remains intact 
while also preventing discrimination based on cultural practices. 

Government Initiatives : 
In India, various government schemes aim to empower and uplift Scheduled Tribe 

(ST) women, recognizing the unique challenges they face. These initiatives address issues 
related to education, healthcare, economic opportunities, and social well-being. 
Scholarship Programs: The government offers scholarships specifically for ST women to 
encourage education at various levels. Schemes like the Pre-Matric and Post-Matric 
Scholarships provide financial support, covering tuition fees, books, and other essential 
expenses. 
Healthcare Initiatives: Health is a crucial aspect of empowerment. Schemes like the 
National Health Mission (NHM) focus on improving maternal and child health among ST 
communities. Special health camps and awareness programs are conducted to address the 
unique health concerns of ST women. In the realm of healthcare, the government has 
launched various schemes to improve maternal and child health among ST communities. This 
includes initiatives like the "National Health Mission" and "Janani Suraksha Yojana," which 
focus on ensuring safe pregnancies, childbirth, and postnatal care.  
Livelihood Support: To enhance economic opportunities, schemes like the National 
Scheduled Tribes Finance and Development Corporation (NSTFDC) provide financial 
assistance and skill development programs. This enables ST women to explore 
entrepreneurship and gain financial independence. Economic empowerment is another key 
area of focus. The "Van Dhan Vikas Yojana" encourages tribal communities, including 
women, to harness the potential of forest resources for sustainable livelihoods.  
Reservation in Panchayats: Reservation of seats for ST women in Panchayati Raj 
institutions ensures their active participation in local governance. This enhances their 
decision-making role and contributes to community development. 
Vanbandhu Kalyan Yojana: This scheme focuses on holistic development in tribal areas, 
addressing education, healthcare, and infrastructure. It aims to bridge the developmental gaps 
and improve the quality of life for ST women. 
 Ashram Schools: Special residential schools known as Ashram Schools are established in 
tribal areas to provide quality education to ST children, including girls. These schools often 
contribute significantly to narrowing the education gap between ST and non-ST communities. 
Gender-Specific Programs: Initiatives like the Ujjawala Scheme focus on rescuing and 
rehabilitating trafficked ST women and girls, providing them with skill development and 
support for reintegration into society. 
Support for Traditional Art and Crafts: Recognizing the rich cultural heritage of ST 
communities, some schemes promote and support traditional arts and crafts. This not only 
preserves cultural identity but also provides economic opportunities for ST women engaged 
in these activities. 
One crucial aspect of these initiatives is education. The government has implemented 
schemes like the "Tribal Sub-Plan" and "Special Central Assistance to Tribal Sub-Scheme" to 
improve educational infrastructure in tribal areas. Special emphasis is placed on girl child 
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education, with targeted programs to increase enrollment and reduce dropout rates among ST 
girls. Scholarships and financial aid are also provided to support their academic pursuits. 
Conclusion : 

In conclusion, these government schemes collectively strive to empower Scheduled 
Tribe women in India by addressing various aspects of their lives. From education to 
healthcare and economic independence, these initiatives contribute to creating a more 
inclusive and equitable society.  The Indian Constitution serves as a guiding compass for the 
development of Scheduled Tribe women, weaving together a tapestry of provisions aimed at 
rectifying historical injustices and fostering inclusive growth. The realization of these 
constitutional ideals hinges on the effective implementation of policies and a critical 
examination of their impact on the ground.  The government's initiatives for the development 
of Scheduled Tribe women in India reflect a commitment to addressing the unique challenges 
faced by this marginalized group. By focusing on education, healthcare, economic 
empowerment, and legal rights, these initiatives aim to create a more inclusive and equitable 
society, ensuring that ST women have the opportunity to lead fulfilling and empowered lives. 
While strides have been made in recognizing the rights of Scheduled Tribe women in India, 
there is a pressing need for sustained efforts across multiple fronts to address the deeply 
entrenched challenges they face.  
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Abstract 
Madarsas are traditional Islamic educational institutions that focus on teaching religious 
texts and values. While they play an important role in preserving Islamic traditions and 
educating the youth, there are also some concerns associated with madarsas.One issue is the 
perceived lack of emphasis on modern subjects such as science, mathematics and technology. 
Critics argue that this narrow focus may not adequately prepare students for the demands of 
the modern workforce. As a result, some students who attend madarsas may find it 
challenging to pursue carrers outside of religious or traditional fields. In addition, there have 
been concerns about the potential for radicalization in certain madarsas. While the majority 
of madarsas promotes peaceful and tolerant values. This has raised concern about the 
potential for madarsas to become breedinggrounds for extremist thought. Efforts to address 
these concerns may include promoting a more well - rounded curriculum in madarsas that 
incorporates modern subjects alongside religious education. By promoting a more well 
rounded curriculum, encouraging diversity and understanding ensuring educational quality 
and preventing radicalization, madarsas can continue to be valuable institutions that 
contribute positively to society.      
Keywords : Madarsas, traditions, educational institute, radicalization, curriculum. 

 

Introduction :  
Education holds a paramount position in the tradition of Islam, a faith that has 

consistently underscored the imperative of granting Muslims access to knowledge. The initial 
Ayat in Islam encapsulates the profound importance assigned to education, a sentiment 
echoed not only in the Holy Quran but also in the teachings of Prophet Muhammad (PBUH). 
The inception of Islamic education, epitomized by the concept of "tarbiyah" or character 
development, forms the cornerstone of Prophet Muhammad's teachings, emphasizing holistic 
human development. 

In every epoch, Islamic education, particularly through the medium of Madarsas, has 
garnered due recognition in India. Over an extensive timeline, a myriad of Madrasas, ranging 
from elementary to higher levels, have been established to fulfill the educational needs rooted 
in Islamic principles. These institutions have played a pivotal role in disseminating 
knowledge within the Islamic framework. 

However, as time progresses, the efficacy of traditional Madrasas has witnessed a 
decline, prompting a growing chorus advocating for educational reforms. The clarion call for 
change in the Madrasa education system resonates loudly, as it grapples with a myriad of 
contemporary challenges. The urgency to address these challenges becomes evident, as the 
risk of these institutions becoming obsolete looms large on the horizon. 
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This article embarks on a comprehensive exploration of Islamic education, delving into the 
challenges and difficulties that beset Islamic institutions. It meticulously examines these 
challenges, recognizing the pressing need for reform. The article not only serves as a critical 
analysis of the current state of Madrasas but also endeavors to offer pragmatic 
recommendations. The overarching goal is to formulate a robust plan that can effectively 
tackle the identified issues, ensuring the resilience and continued relevance of Islamic 
(Madarsa) institutions in the face of change, thus facilitating their sustained prosperity. 
Education in Islam: Nurturing Minds and Souls: 

Education holds a sacred and central position in Islam, transcending the mere 
acquisition of knowledge to become a transformative journey for the mind and soul. At the 
heart of Islamic teachings lies the profound commandment embedded in the first verse of the 
Quran, signaling the divine imperative: "Read with the name of Allah" (Qur’an – Surah Al-
Alaq 96). This divine call underscores the inherent value of education in Islam, setting the 
foundation for a holistic approach that encompasses both the spiritual and worldly realms. 

Islamic education is not a mere accumulation of facts; it is a sacred pursuit aimed at 
fostering a profound connection with the Creator. It places a strong emphasis on 
acknowledging the divine and understanding the significance of the Creator in one's life. For 
a Muslim learner, education is not merely about intellectual growth but a spiritual journey 
that involves comprehending the vastness of the universe and one's role within it. The identity 
of the universe's Creator is a guiding light that illuminates a wider spectrum of concepts and 
principles. 

The teachings of Prophet Muhammad (PBUH) further amplify the comprehensive 
nature of Islamic education. His emphasis on overall human development, encapsulated in the 
concept of "tarbiyah" or character development, delineates a path beyond mere intellectual 
enrichment. Islamic education, as envisioned by the Prophet, is a holistic endeavor that seeks 
to mold individuals who embody moral rectitude, justice, righteousness, and a commitment to 
the greater good of society. 

In the context of Islam, an individual is deemed truly educated when they can fulfill 
their responsibilities with unwavering honesty, guided by Islamic principles. This extends 
beyond personal conduct to interactions with family, neighbors, and even oneself. The 
virtuous circle of education in Islam ensures not only spiritual growth but also the ability to 
earn a livelihood honestly, anchoring worldly pursuits in ethical foundations. 

Islamic knowledge, often referred to as 'ilm,' transcends the confines of specific 
subjects, encompassing spiritual, intellectual, religious, cultural, personal, and social 
dimensions. The universality of 'ilm' is central to its role in guiding humanity towards 
salvation, as articulated by scholars such as Al-Attas. 

The Quran consistently underscores the pivotal role of knowledge, posing the 
rhetorical question, "Are those equal, those who know and those who do not know?" (al-
Zumar 39: 9). The pursuit of knowledge is not just encouraged; it is deemed a virtuous path 
leading to higher ranks. "Allah will exalt those of you who believe, and those who are given 
knowledge, in high degrees" (al-Mujadalah 58: 11). 

Islamic education, therefore, is not confined to the four walls of a classroom; it is a 
philosophy that permeates every aspect of life. It seeks to fortify and advance human society 
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while preparing individuals to navigate the complexities of this world, all the while aspiring 
to reap the eternal blessings of the hereafter, as described in the Quran. 

Education in Islam is a sacred journey that intertwines intellectual pursuits with 
spiritual enlightenment. It is a transformative process that nurtures minds and souls, fostering 
not only knowledge but also ethical conduct, compassion, and a deep connection with the 
divine. It is a beacon of light guiding individuals towards a life of purpose, virtue, and 
service to humanity. 
An Overview of Islamic Education : 
1. Purely Islamic Studies and Theology: This approach to Islamic education is centered 
exclusively on the study of Islamic theology, jurisprudence, and other religious sciences. 
Students immersed in this form of education delve deeply into the Quran, Hadith, Fiqh 
(jurisprudence), Tafsir (interpretation of the Quran), and other core Islamic disciplines. The 
primary goal is to cultivate scholars and religious leaders well-versed in Islamic teachings. 
2. Islamic Education with Less Focus on General Education: In this model, the emphasis 
is on Islamic education, but there is a reduced focus on conventional or secular subjects. 
While students still engage in the study of Islamic sciences, there is less attention given to 
broader academic disciplines such as mathematics, science, and literature. The aim is to 
provide a foundational understanding of Islamic principles, with limited exposure to other 
academic domains. 
3. Islamic Education with Strong Emphasis on General Education: This approach seeks 
to strike a balance between Islamic studies and a comprehensive general education. Students 
not only delve into Islamic theology and sciences but also receive a robust education in 
secular subjects. The intention is to produce individuals who are not only well-versed in 
Islamic teachings but also equipped with a broad range of knowledge and skills applicable in 
various facets of life. 
4. General Education with Less Emphasis on Islamic Education: In this framework, the 
primary focus is on conventional or secular education, with limited emphasis on Islamic 
studies. While students receive education in subjects like mathematics, science, literature, and 
social sciences, the depth of Islamic education is comparatively shallow. The goal is to 
provide a well-rounded education with less emphasis on religious studies. 
Each of these approaches reflects different perspectives on the integration of Islamic and 

general education, catering to the diverse educational needs and priorities of individuals and 
communities within the broader context of Islamic education. 
The role of Islamic Institutions (Madrasas) : 

Islamic institutions, commonly known as Madrasas, play a pivotal role in the cultural, 
religious, and educational landscape of Muslim communities worldwide. Rooted in centuries-
old traditions, these institutions serve as more than just centers of learning; they are integral 
to the holistic development of individuals and the preservation of Islamic heritage. 
1.Educational Foundations :  

At the core of their mission, Madrasas are educational institutions focused on 
imparting Islamic knowledge, theology, and jurisprudence. Students in Madrasas engage in 
the study of the Quran, Hadith (sayings of Prophet Muhammad), Fiqh (Islamic 
jurisprudence), and other religious sciences. This foundation equips learners with a deep 
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understanding of their faith, fostering a sense of spiritual identity and grounding them in the 
principles of Islam. 
2. Preservation of Islamic Heritage:  

Madrasas serve as custodians of Islamic heritage, safeguarding the teachings and 
traditions passed down through generations. The oral transmission of religious texts, 
memorization of the Quran, and the study of classical Islamic literature are integral 
components of the Madrasa curriculum. This preservation role ensures the continuity of 
Islamic knowledge and practices, preventing the erosion of cultural and religious identity. 
3. Character Development: 
  Beyond academics, Madrasas emphasize character development based on Islamic 
ethics. Students are guided not only in religious rituals but also in cultivating virtues such as 
honesty, humility, and compassion. The goal is to produce individuals who not only possess 
knowledge but also embody the moral principles and values inherent in Islam. 
4. Community Integration:  

Madrasas often serve as community hubs, fostering a sense of belonging and 
solidarity among Muslims. They organize religious and social events, creating spaces for 
communal prayers, celebrations, and discussions. This communal integration strengthens the 
fabric of Muslim societies, promoting unity and cooperation. 
5. Challenges and Evolving Roles: 
  While Madrasas have played a crucial role in Islamic education for centuries, they 
also face challenges in adapting to contemporary educational needs. Efforts are being made to 
modernize curricula, integrate general education subjects, and address criticisms related to 
the perceived isolation of Madrasa graduates from mainstream society. 

Madrasas are not just educational institutions; they are pillars of the Islamic 
community, fostering a deep connection to faith, preserving cultural heritage, and 
contributing to the development of morally upright individuals. Their evolving role reflects 
an ongoing commitment to balance tradition with the evolving needs of Muslim communities 
in the modern world. 
Numerous significant challenges confront the Madrasa education system, outlined as 
follows : 

1. Indistinct Aims and Objectives: The absence of clear and defined aims and objectives 
hinders the Madrasa education system's effectiveness. 

2. Inadequate Infrastructure: Insufficient basic facilities, including proper buildings, 
classrooms, furniture, blackboards, and other essential equipment, plague some Madrasas. 

3. Outmoded Teaching Methods: The reliance on outdated traditional methods and 
teaching techniques poses a challenge to the modernization of the Madrasa education 
system. 

4. Limited Exposure to Modern Sciences: The isolation from contemporary developments 
in natural and social sciences, coupled with an excessive focus on traditional subjects, 
reflects a reluctance toward embracing modern disciplines. 

5. Lack of Coordination: Insufficient coordination among various Madrasas and Maktabs 
impedes a cohesive and streamlined approach to education. 

6. Flawed Examination and Evaluation Systems: The existing examination and evaluation 
systems are deemed defective, raising concerns about their reliability and fairness. 
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7. Ineffective Planning and Administration: Poor quality planning and administration 
contribute to the overall inadequacies within the Madrasa education system. 

8. Financial Challenges: The Madrasa education system grapples with poor financial 
conditions and management, hindering its capacity to provide quality education. 

9. Low Social Status of Teachers: Teachers within the Madrasa system often suffer from a 
low societal status, impacting their recognition and influence. 

10. Resistance to Innovation: A notable challenge lies in the resistance to innovation in 
teaching, learning, experimental approaches, and research within the Madrasa education 
system. 

11. Limited Exposure to Technical Training and Modern Subjects: The question arises 
whether enlightened minds can be cultivated through exposure to technical training or 
subjects such as English or Mathematics, raising concerns about the comprehensiveness of 
the curriculum. 
Addressing these challenges requires a comprehensive and strategic approach to revitalize 

the Madrasa education system, ensuring its alignment with contemporary educational 
standards and societal needs. 
Suggestions Few suggestions for the improvement of Madarsa education are given 
below:  
1. Clearly Defined Objectives for Madrasa Education: In the first place, it is imperative 

to articulate precise and well-defined aims and objectives for Madrasa education in the 
country. 

2. Diversification of Madrasa Curriculum: Broaden the horizons of Madrasas by 
expanding their curriculum to encompass not only religious education but also school 
subjects such as Science, Mathematics, English, and Computer studies. 

3. Integrated Education System for Muslim Students: Establish a mechanism allowing 
Muslim students to access both religious and secular education, ensuring their 
completion of studies up to at least the eighth standard. 

4. Comprehensive Training for Islamic Scholars: Develop a system for the preparation 
of Imams, Muazims, and scholars of Islam that incorporates research and experimental 
perspectives. 

5. Essential Infrastructural Development: Prioritize infrastructural development for 
Maktabs and Madrasas, encompassing essential elements like classrooms, furniture, 
blackboards, and other necessary facilities. 

6. Emphasis on Quality Education and ICT: Ensure the provision of quality education in 
Madrasas with a specific focus on Information and Communication Technology (ICT) to 
align with contemporary educational standards. 

7. Teacher Training Programs for Madrasa Educators: Implement teacher training 
programs for educators interested in associating with Madrasa education. They should 
either be accommodated in existing training institutes affiliated with universities or be 
subjected to a separate and tailored training system. 

8. Governmental Responsibilities for Financial Support: Assign the responsibility to 
both the Union and state governments to provide ample grants for Madrasas and 
Maktabs, facilitating their financial sustainability and growth. 
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9. Access to Educational Resources: Ensure the availability of books and teaching-
learning materials at all levels of Madrasas, allowing Muslim children to attain standards 
equivalent to the national education system. 

Conclusion : 
The exploration of Madrasas as educational institutions has brought to light a 

spectrum of issues and concerns that warrant thoughtful consideration and strategic 
interventions. The traditional role of Madrasas as centers for religious education has 
undergone scrutiny, with the imperative emerging for a more comprehensive and modernized 
approach to meet the evolving needs of society. 

One of the primary concerns lies in the absence of well-defined aims and objectives 
for Madrasa education. Establishing a clear direction is fundamental to addressing the 
broader challenges encompassing infrastructure, curriculum diversification, and the 
integration of modern subjects such as Science, Mathematics, English, and Computer studies. 
The traditional methods of teaching, while deeply rooted in history, face the challenge of 
obsolescence in the face of contemporary educational demands. Therefore, a paradigm shift 
towards research-oriented and experimental teaching approaches is essential for the holistic 
development of students and the relevance of Madrasas in the educational landscape. 

Infrastructural development emerges as a critical factor for the sustained growth and 
effectiveness of Madrasas. Adequate classrooms, furniture, blackboards, and other facilities 
are imperative for creating an environment conducive to learning. Quality education, 
particularly emphasizing Information and Communication Technology (ICT), is pivotal to 
align Madrasas with modern educational standards, ensuring that students are well-prepared 
for the challenges of the globalized world. 

The role of teachers in Madrasas is pivotal, and addressing their training is essential. 
Implementing teacher training programs, either through existing institutes or a dedicated 
system, can enhance the quality of education imparted in Madrasas. Furthermore, ensuring 
financial support from both Union and state governments becomes imperative for the 
sustained growth and development of these educational institutions. 

The concerns surrounding Madrasa education beckon for a comprehensive overhaul, 
balancing tradition with the demands of a dynamic and interconnected world. By addressing 
these issues collaboratively and proactively, Madrasas can not only preserve their rich 
cultural and religious heritage but also emerge as dynamic educational institutions 
contributing meaningfully to the holistic development of individuals and communities. 
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Abstract 

In this paper, we explore the dynamic synergy between digital transformation and the 
National Education Policy (NEP) 2020, contextualized within the realm of modern education 
in the 21st century. The NEP 2020 stands as a beacon of educational reform, advocating for 
extensive integration of digital technologies to transcend barriers and enhance the 
educational landscape. Central to this policy is the promotion and expansion of online and 
digital education initiatives, underscored by platforms such as DIKSHA and SWAYAM, 
alongside a commitment to fostering research and innovation in emerging technologies like 
artificial intelligence and virtual reality. Through a critical analysis, we delve into the 
transformative potential of digital empowerment within the NEP 2020 framework, addressing 
both the opportunities and challenges in fostering a digitally inclusive educational 
environment. Aligned with the vision of Sustainable Development Goal 4, which advocates 
for equitable access to quality education for all, this paper underscores the imperative of 
strategic implementation to realize the transformative potential of digital empowerment 
within the education sector 
Keywords : Digital Empowerment, NEP-2020, Artificial intelligence, SWAYAM, DIKSHA, Online 
Learning, ICT, LMS. 
 
 
Introduction :  

Digital empowerment is the process of using digital technologies to give people and 
communities access to knowledge, tools, and resources that help them achieve their goals and 
improve their quality of life. It is also a goal of the Digital India initiative, which aims to 
transform India into a digitally inclusive and empowered society. According to the National 
Education Policy (NEP) 2020, one of the core principles guiding the education system will be 
the 'extensive use of technology in teaching and learning, removing language barriers, 
increasing access as well as education planning and management’. The policy also aims to 
promote and expand online and digital education initiatives, such as DIKSHA, SWAYAM, 
and satellite-based educational TV channels. Furthermore, the policy encourages research and 
innovation in emerging technologies, such as artificial intelligence, machine learning, block 
chain, and virtual reality, and their applications in various domains of education. 
Review of Literature : 

The review of literature presents a comprehensive examination of the New Education 
Policy (NEP) 2020 and its implications for education reform in India. Chinmaya Malik's 
critical analysis underscores the ambitious goals of NEP 2020, aimed at enhancing students' 
cognitive, social, and emotional skills through a holistic approach to education. However, 
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Malik identifies significant obstacles such as financial constraints, inadequate infrastructure, 
and a shortage of trained personnel that may impede the policy's successful implementation. 

Manas Das's research delves into the impact of NEP 2020 on digital learning and 
education, highlighting key elements of the policy related to digital education. Das discusses 
both the potential benefits and challenges associated with integrating educational technology 
into NEP 2020, emphasizing the need for pedagogical adjustments to facilitate successful 
digital learning implementation. 

Naresh Ramavath's study focuses on the opportunities and challenges posed by digital 
learning in the 21st century, particularly in the context of India. Ramavath identifies various 
factors, including population dynamics, poverty levels, pedagogical approaches, teacher 
competencies, and funding constraints, that influence the efficacy of digital learning 
initiatives. Despite the challenges,  

Christopher Blundell, Kar-Tin Lee, and Shaun Nykvist propose a tri-theory framework to 
conceptualize the challenges associated with integrating digital learning into educational 
practices. Drawing upon Activity Theory, Thinking Theory, and Transformational Learning 
Theory, the authors provide a nuanced understanding of the complexities involved in 
adapting to digital learning environments. Their framework offers educators valuable insights 
into addressing the inherent challenges and leveraging digital technologies to enhance 
teaching and learning outcomes. 
Statement of the Problem :  

The present study is stated as "Empowering Education in the 21st Century: The 
Intersection of Digital Transformation and NEP-2020" 
Aims and Objectives of the Study : 

1. To analyses and know the digital empowerment accordingly NEP 2020. 
2.  To understand the needs of digital education in the context of NEP 2020. 
3.  To investigate the challenges and opportunities of digital empowerment of NEP 2020. 

Methodology of the Study:  
In this study, the qualitative research approach was used. The researcher employed a 

large amount of written content and reviews, as well as secondary data from books, articles, 
and online databases, as well as prior studies, journals, magazines, research publications, and 
studies pertaining to e-learning. 
Analyze and Discussion :    
What is Digital Empowerment? :  

Digital empowerment is the process of equipping individuals with the knowledge and 
skills to navigate our increasingly digitized world. It’s about ensuring that everyone, 
regardless of their social or economic circumstances, has access to technology and can 
harness its power for their development. Digital empowerment opens up new paths for 
personal development, career advancement, entrepreneurship, and education, allowing access 
to a wealth of information and resources to enhance knowledge and skills. It’s a movement 
that aims to level the playing field by providing equal opportunities for all individuals, 
regardless of their socioeconomic status or geographic location. Proper education plays a 
vital role in leveling the playing field, allowing everyone to reap the benefits of our 
increasingly connected world, and educators should incorporate digital literacy into their 
curriculums.  
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Digital technologies have revolutionized the education sector, providing new    
opportunities for learning and teaching. Some examples of digital technologies used in 
education include: 

 Artificial Intelligence (AI): AI can help personalize learning by providing tailored 
content to students based on their learning style and pace. It can also help teachers 
grade assignments and provide feedback to students more efficiently. 

 Virtual Reality (VR): VR can create immersive learning experiences that allow 
students to explore and interact with complex concepts in a safe and controlled 
environment. It can also help students with special needs learn in a more engaging 
way. 

 Gamification: Gamification involves using game design elements in non-game 
contexts to make learning more fun and engaging. It can help motivate students to 
learn and improve their problem-solving skills. 

 Mobile Learning: Mobile learning involves using mobile devices such as 
smartphones and tablets to deliver educational content. It can help students learn on-
the-go and access educational resources from anywhere. 

 Learning Management Systems (LMS): LMS are software applications that help 
manage and deliver educational content. They can help teachers organize course 
materials, track student progress, and provide feedback to students. 
These are just a few examples of the many digital technologies that are transforming 
education. By leveraging these technologies, educators can create more engaging and 
effective learning experiences for students. 

Characteristics of Digital Empowerment:  
Digital empowerment is a term that describes the process of using digital technologies to 

enable people and communities to access knowledge, tools, and resources that help them 
achieve their goals and improve their quality of life. Some of the characteristics of digital 
empowerment are: 
 Access to technology: This means making sure that everyone has the hardware and 

software they need to use digital tools, such as computers, smartphones, internet 
connection, and applications. 

 Digital literacy: This means having the knowledge and skills to navigate the digital 
world, such as understanding how to use search engines, social media, cloud services, 
online security, and data privacy. 

 Digital inclusion: This means ensuring that no one is left behind or excluded from the 
benefits of the digital world, such as education, employment, health, and social 
opportunities. 

 Digital innovation: This means harnessing the power of digital technologies to create 
new solutions, products, services, and processes that address the needs and challenges of 
the society. 

Benefits to Students:  
Digital empowerment can have a number of benefits for students, such as: 

 Improved access to education: Digital empowerment can help students in access 
educational resources and tools that may not be available to them otherwise. This can 
include online courses, digital textbooks, and educational apps. 
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 Enhanced learning experience: Digital tools can help students learn in new and 
engaging ways, such as through interactive simulations, virtual field trips, and 
gamification. 

 Increased collaboration: Digital tools can facilitate collaboration among students, 
allowing them to work together on projects and assignments regardless of their 
location. 

 Improved communication: Digital tools can help students communicate more 
effectively with their teachers and peers, such as through video conferencing, instant 
messaging, and discussion forums. 

 Greater flexibility: Digital tools can provide students with greater flexibility in terms 
of when and where they learn, allowing them to balance their studies with other 
commitments. 

 Improved career prospects: Digital empowerment can help students acquire the 
skills and knowledge needed for various jobs and careers. They can also learn how to 
communicate effectively, work in teams, and solve problems creatively. 

 Increased income potential: Digital empowerment can increase students’ earning 
potential and reduce their chances of unemployment. According to a report by the 
World Bank, each year of schooling raises a person’s earnings by 10% on average. 

Digital empowerment is a movement that aims to level the playing field by providing equal 
opportunities for all individuals, regardless of their socioeconomic status or geographic 
location. Proper education plays a vital role in leveling the playing field, allowing everyone 
to reap the benefits of our increasingly connected world, and educators should incorporate 
digital literacy into their curriculums. 
NEP 2020 and Digital Empowerment :  

The National Education Policy (NEP) 2020 represents a seminal shift in India's 
educational landscape, advocating for comprehensive reforms to propel the nation towards 
educational excellence (Ministry of Education, Government of India, 2020). At the heart of 
NEP 2020 lies a commitment to harnessing digital empowerment to revolutionize education 
delivery and outcomes. By integrating digital technologies into teaching, learning, and 
administration, NEP 2020 seeks to bridge socio-economic disparities and foster inclusive 
education for all learners (Ministry of Education, Government of India, 2020). 

Digital empowerment, as envisioned within the framework of NEP 2020, entails 
equipping individuals with the knowledge and skills to navigate the digital realm effectively 
(Ministry of Education, Government of India, 2020). This entails ensuring access to digital 
tools, promoting digital literacy, and fostering digital inclusion across diverse socio-economic 
strata. By leveraging digital technologies such as artificial intelligence, virtual reality, and 
mobile learning, NEP 2020 aims to enhance educational access, quality, and relevance for 
learners nationwide (Ministry of Education, Government of India, 2020). 

However, the realization of NEP 2020's vision of digital empowerment faces various 
challenges, including infrastructural limitations, funding constraints, and the digital divide 
(Ministry of Education, Government of India, 2020). Addressing these challenges requires 
concerted efforts from stakeholders across government, academia, industry, and civil society 
to create an enabling environment for digital transformation in education (Ministry of 
Education, Government of India, 2020). 
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Digital empowerment can play a significant role in the implementation of the 
National Education Policy (NEP) 2020 in India. The NEP 2020 emphasizes the use of 
technology at all levels of education, including digital content, learning apps, satellite-based 
educational TV channels, and capacity building among teachers to further strengthen online 
learning. 

Digital empowerment can help in the implementation of NEP 2020 by providing 
students with access to digital tools and resources that can enhance their learning experience 
and improve their academic performance. Digital tools can help students learn in new and 
engaging ways, such as through interactive simulations, virtual field trips, and gamification. 
Digital tools can also facilitate collaboration among students, allowing them to work together 
on projects and assignments regardless of their location. Digital tools can provide students 
with greater flexibility in terms of when and where they learn, allowing them to balance their 
studies with other commitments. 

Digital empowerment can also help in the implementation of NEP 2020 by providing 
teachers with access to digital tools and resources that can enhance their teaching skills and 
improve their pedagogical practices. Digital tools can help teachers create engaging and 
interactive learning experiences for their students, as well as provide them with real-time 
feedback on their performance. Digital tools can also help teachers collaborate with other 
educators and share best practices, resources, and ideas. 

In conclusion, digital empowerment can be a powerful tool to enable the 
implementation of NEP 2020 in India. By providing students and teachers with access to 
digital tools and resources, digital empowerment can help create a more inclusive, equitable, 
and effective education system that prepares students for the challenges and opportunities of 
the 21st century. 
Challenges and Opportunities : 

Digital empowerment is the process of enabling individuals and communities to use 
digital technologies to access information, communicate, learn, and participate in various 
aspects of social, economic, and cultural life. The National Education Policy (NEP) 2020 is a 
comprehensive framework for the development of education in India, which aims to 
transform the education system to meet the demands of the 21st century and to make India a 
knowledge-based society. The NEP 2020 emphasizes the need for digital learning and 
education technology, as well as the challenges and opportunities of digital empowerment in 
the context of NEP 2020. 

Some of the challenges and opportunities of digital empowerment in the context of NEP 
2020 are: 

 Addressing the Digital Divide: The digital divide is the gap between those who have 
access to and use of digital technologies and those who do not. The NEP 2020 
recognizes the need to bridge this gap and ensure that all students, especially those from 
disadvantaged and marginalized groups, have access to quality digital education. The 
policy proposes to provide adequate digital infrastructure, devices, and connectivity to 
schools and students, as well as to leverage existing digital platforms and initiatives, 
such as the Digital India Campaign, SWAYAM, and DIKSHA. However, the 
implementation of these measures may face challenges such as lack of funding, 
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infrastructure, and human resources, as well as issues of affordability, accessibility, and 
availability of digital services and content. 

 Promoting Digital Literacy: Digital literacy is the ability to use digital technologies 
effectively and responsibly for various purposes, such as learning, communication, and 
problem-solving. The NEP 2020 aims to promote digital literacy among students, 
teachers, and parents, as well as to integrate digital skills and competencies into the 
curriculum and assessment. The policy also envisages the establishment of a National 
Educational Technology Forum (NETF) to facilitate the exchange of ideas and best 
practices on the use of technology in education. However, the promotion of digital 
literacy may face challenges such as lack of awareness, training, and support, as well as 
issues of digital security and privacy. 

 Enhancing Digital Learning: Digital learning is the use of digital technologies to 
facilitate and enhance the learning process, outcomes, and experiences. The NEP 2020 
aims to enhance digital learning by adopting a student-centric and personalized 
approach, using blended and flipped learning models, and providing adaptive and 
interactive learning content and platforms. The policy also encourages the use of 
artificial intelligence, big data, and cloud computing to improve the quality and 
efficiency of education. However, the enhancement of digital learning may face 
challenges such as lack of pedagogical and technical expertise, quality and relevance of 
digital content and platforms, and resistance and mindset of stakeholders. 

The NEP 2020 is a visionary and ambitious policy that seeks to transform the education 
system and empower the learners with digital skills and competencies. However, the policy 
also acknowledges the challenges and opportunities of digital empowerment and calls for a 
collaborative and participatory approach to address them. The successful implementation of 
the policy will depend on the commitment and coordination of various stakeholders, 
including the government, the education sector, the private sector, the civil society, and the 
learners themselves. 
Conclusion  : 

Digital Empowerment and Online Education are significant components to attain the 
GER of 50 per cent by 2035 as targeted in NEP-2020. Digital empowerment in the field of 
education opens up a plethora of options for the learners of today. Digital advancements have 
wide ranging implications on higher education. Emerging areas such as Artificial 
Intelligence, Machine Learning, Robotics, and Virtual Reality have opened up numerous 
opportunities and have also greatly impacted the institutions and other stakeholders. Planned 
and effective utilization of these developments can help our HEIs to attain global quality 
standards and thereby can produce globally competent but yet locally relevant graduates. 
Technology enabled and Enterprise Resource Planning (ERP)-based solutions for governance 
of HEIs-SAMARTH is under implementation in all 46 Central universities. Online education 
is not only a means to access continuing education at any time but also provides affordable 
learning opportunities. Technology assisted and internet-enabled education requires the 
availability of good quality internet at the learners’ end and at the universities end. 
Familiarity of the learners with the Information and Communication Technology (ICT) tools, 
competency of teachers in using ICT for interactive teaching-learning and designing of 
technologies for “e-engaging” learning content is crucial. While online education opens doors 
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to higher education for a vast number of learners spread geographically throughout the world, 
it is also important to have strict quality control measures for the maintenance of standards. 
Realizing the importance of technology and digitization in HE, the NEP-2020 has proposed 
the National Educational Technology Forum (NETF), for the free exchange of ideas on 
various dimensions of digitization and online education, with emphasis on aspects such as 
assessment, planning and administration. Essentially, we need to acknowledge, factor-in and 
utilize the disruptive nature of technology in higher education.The NEP-2020 emphasizes that 
digitalization can play a crucial role in providing new and innovative forms of support to 
teachers, students, and the learning processes. It calls for the optimization of existing digital 
platforms and ongoing ICT-based educational initiatives to meet the current and future 
challenges in higher education. The digital technologies have also greatly impacted the 
managing and governing of institutions. The session brainstormed on creating better learning 
opportunities using digital resources for a wider audience, on affordable and equitable base 
with lifelong learning orientation. 

Therefore, digital empowerment and NEP-2020 are both opportunities and challenges 
for the education sector in India, and they require a collaborative and coordinated effort from 
all the stakeholders, including the government, the private sector, the civil society, and the 
academic community. 
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Abstract 

The ability to solve problems is crucial for managing the complexity of modern life, and it is 
acknowledged as a necessary competency in many educational settings. This study examines 
practical strategies for improving students' capacity for problem-solving, emphasizing the 
critical role that educators play in this process. The paper explores various approaches to 
problem-solving strategies, such as algorithm, heuristic, generate test, means end analysis, 
brainstorming etc, drawing from a synthesis of previous research and empirical studies. The 
paper also emphasizes how important a role teachers have in creating a classroom 
atmosphere that is favourable to the development of problem-solving abilities. In order to 
assist students in solving problems, it addresses the value of teacher modeling, scaffolding, 
and feedback. Additionally, it looks at methods for encouraging a growth attitude and 
building students' resilience in the face of adversity. 
Keywords : Problem solving ability, strategies, critical thinking, teachers, education. 

 

Introduction : 
Problems are part of our lives. Solution for a problem lies more within us than in 

external sources.One of fundamental life skill that is necessary for success in all aspects of 
our lives—at work, at home, and in school—is the ability to solve problem. Every day, we 
solve problems without giving our methods much thought. For instance, let's say you have to 
go to the store and it is raining. How do you proceed? There are numerous options for how to 
proceed. Grab your umbrella and move on. You can drive or take the bus if you don't want to 
get wet. You may choose to go to the store another day, or you may elect to call a buddy for a 
lift. This problem has no right or wrong answer, and different people will approach it in 
different ways. The term "problem solving skills" describes our capacity to resolve issues in 
an efficient, timely, and obstacle-free manner. It entails being able to recognize and 
characterize the issue, coming up with potential solutions, weighing your options, choosing 
the best one, and putting the chosen solution into action.National Educational Policy 2020 
has emphasised the importance of developing problem solving ability among students ,so that 
students not only memorise the content,but also develop critical thinking skill and problem 
solving ability among students. 

“Solving a problem means finding a way out of a difficulty, a way around an obstacle, 
attaining an aim that was not immediately understandable. Solving problem is the specific 
achievement of intelligence and intelligence is the specific gift of mankind. Solving problems 
can be regarded as the most characteristically human activity.” George Polya (1962)  

To solve problems an analytic mind and perseverance is needed. According to Gagne 
problem solving is highest level cognitive process. 
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To analyze the strategies for enhancing problem solving ability 
To analyze the teacher’s role for enhancing problem solving ability. 

aqualitative research design.The researcher collected 
cluding books, articles, internet sites as well as written

journals, research articles and studies related 

Strategies for problem solving : 

An algorithm is a particular process used to solve a certain kind of problem. If an 
algorithm is applied correctly, that is, it always finds the solution. It is a process of
actions that, when followed correctly, do guarantee a solution. Because following the rules 
ensures a correct answer, the multiplication rules form an algorithm. Algorithm examples are 
(a)unsystematic random search (b)systematic random search 

When we conduct an unsystematic random search, we explore a wide range of 
potential solutions without trying to organize our search or maintaining track of our prior 
efforts. Consequently, we might respond again that has previously been shown to be 
incorrect. In a systematic random search, we use a predetermined system to attempt every 
potential solution. While this approach takes a lot longer when there are numerous possible 
solutions, it is somewhat more effective than unsystematic random search. If you are 

letter anagram, YBO, use a systematic random search strategy, 
starting with YOB, BYO, BOY,! But take note of how time-consuming it would be to answer 
a lengthier anagram, like LSSTNEUIAMYOUL, using a systematic random search.

Using this approach, a person selects the most pertinent options rather than attempting 
to go for all alternative. This is a sort of quick fix that saves time but doesn't ensure success. 
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Heuristics are general guidelines that assist us in problem-solving and simplification. 
Heuristics do not ensure that a problem will be solved correctly, but when they do, they 
enable quicker solutions. One way to solve the anagram problem heuristically would be to 
search for letter combinations that you are familiar with. For example, how many words can 
you construct using the DWARG letter pool? We can recognize the common combinations gr 
and dr in this anagram. Then, we could locate draw, drag, and grad with ease. The 
disadvantage of approach is that certain words may slip our minds. Researchers in 
psychology have focused more on how people utilize heuristics than algorithms. 
Generate and test:  

It entails coming up with potential solutions and putting them to the test. For instance, 
“Think of ten words beginning with letter c that you eat or drink.”  in this problem of coming 
up with a list of foods or beverages that start with the letter c, some of the names that 
frequently spring to mind as solutions—such as ketchup—and others that begin with the 
letter c but aren't names of foods or beverages—such as cable, can—might have crossed your 
mind as a solution, but after giving it some thought, you might have discarded these words. 
This clarifies the process of formulating potential solutions (generating) and then determining 
whether those options satisfy all requirements (testing). 

When there are a lot of options and no clear guidelines for the generating process, the 
"generate and test" method quickly becomes less successful. For instance, the method might 
finally work if you forget your ATM pin, but by then, your level of aggravation might be too 
great to motivate you to finish the task. Furthermore, we may become even more upset if we 
are unable to maintain track of the options we have already explored as well as those we still 
need to investigate. When there are few options to consider, generate and test can be helpful. 
This method can be utilized to find your keys if they are misplaced halfway between your 
campus cafeteria and your classroom. 
Means end Analysis:  

The means-ends analysis is a problem-solving technique where a problem is solved by 
taking into account the obstacles between the initial problem state and the desired state. 

When conducting a means- Once every sub-goal has been reached and every obstacle 
has been removed, the main goal of interest has been achieved. The means-ends analysis 
approach can be viewed as a search strategy that continuously considers the long-term goal to 
direct problem solutions, as the achievement of the primary goal has driven the sub-goals. In 
contrast to other search strategies such as climbing hills, it is not a near-sighted tactic end 
analysis, it is best to start small and work your way up to the ultimate aim. This way, all 
parties involved in the endeavour can handle it together. For example, the means-end analysis 
lens might be used to examine a simple objective such as finishing the degree program's 
coursework in six months. In order to fulfil the target or accomplish the goal, subgoals must 
be made to facilitate the problem-solving process. One can dedicate six to eight hours a day 
to the same task, or they can establish a goal of finishing one chapter or unit per day. Multiple 
choice questions (MCQs) can be practiced and solved every day to generate measurable 
outcomes. This will allow you to measure your progress and ensure that the goal is completed 
within the allotted time. 
Backward search:  
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The problem solver begins at the goal state when using the backward search heuristic.  
Attempting to work backwards from the target state of a problem to its starting condition 
might be beneficial at times. It might be simpler to see the right way in a paper-pencil maze if 
you start at the end. One highly helpful heuristic is to go backwards, especially when solving 
issues with uniquely determined objective states. A backward search, for instance, would be 
perfect for a maze where there are numerous paths flowing from the starting point but only 
one path heading to the destination. 
Planning strategy:  

In planning strategy, problem is divided into (1)simple aspect (2)complex aspect. 
Simple aspect of problem is solved first then complex aspect is solved. An analogy is a 
popular type of planning method. A previous problem's answer is applied in an analogy to 
assist with a new one. The current problem is resolved using knowledge from previously 
resolved, related problems.  This heuristic searches for parallels between an issue that has 
been resolved in the past and one that is being faced now. Investigate the anagram BODUT. 
The problem information will be made simpler by considering the words D, O, and U. The 
degree to which the solution to the straightforward problem will be beneficial when the 
difficult problem is taken into account determines how useful the planning technique will be. 
Abstraction:  

This method entails fixing a problem in a system model before implementing the 
solution in the actual system.  Divide and conquer: This method of problem solving involves 
splitting up a big, difficult issue into smaller, more manageable issues. 
Hypothesis testing :  

Testing hypotheses entails making an assumption about a potential solution to the 
issue and attempting to support (or refute, depending on the situation) the assumption.   
Lateral thinking :  

Solving many problems requires taking an indirect and creative approach, which calls 
for the application of lateral thinking. 
Trial and error :  

One of the most extensively researched techniques in psychology is trial-and-error, 
which is attempting several solutions before the ideal one is discovered.  
Brainstorming :  
 This method works best in groups of individuals where several ideas or solutions are put 
forth by different group members. These ideas are then integrated and refined until the best 
possible answer is identified. 
Reduction:  

Another method of problem solving is to turn the original issue into a different one for 
which there are already solutions. This process is known as reduction.  
Role of teachers in enhancing problem-solving ability : 

Teachers are essential in helping students develop their problem-solving abilities. 
They can help in the following important ways, for example:   
Fostering a Problem-Solving Mindset:  

Teachers can help children establish a growth mindset by highlighting the idea that 
skills and intelligence can be acquired with hard work and repetition. Motivating pupils to see 
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hurdles as chances for development instead of as problems can inspire them to work on 
overcoming problems.   
Giving Students Challenging Tasks :  

Teacher’s ought to plan lessons that give students real, difficult challenges to solve. 
These should be open-ended assignments that call for tenacity, creativity, and critical 
thinking to complete. Teachers can encourage students' problem-solving skills and support 
them in building resilience in the face of adversity by offering suitable challenges. 
Teaching Techniques and tactics for Solving Problems :  

Teachers can formally instruct students in problem-solving methods and tactics, 
including breaking down issues into smaller components, working backwards, coming up 
with several ideas, and utilizing trial and error. Teachers enable their pupils to effectively 
solve a wide range of problems by providing them with a repertory of problem-solving 
techniques.   
Modeling Problem-Solving Techniques :  

Instructors act as mentors to their pupils. Teachers can teach students how to approach 
issues methodically, persevere in the face of setbacks, and learn from mistakes by modeling 
their own problem-solving processes and tactics. Students gain a greater knowledge of the 
problem-solving process and receive invaluable direction and inspiration when excellent 
problem-solving behavior is modeled for them. 
Encouraging Collaboration and Communication:  

Working together to solve problems frequently entails communication. Instructors can 
set up activities that allow students to collaborate in groups, exchange ideas, and share 
problem-solving techniques. In addition to promoting cooperation and interpersonal skills, 
collaborative problem-solving exercises let students benefit from one another's viewpoints 
and methods.   
Giving Constructive Feedback:  

As students work on addressing problems, teachers should provide them timely, 
helpful criticism. Feedback should address the effectiveness of the problem-solving 
techniques used, the reasoning process, and the clarity of explanations in addition to the 
correctness of the answer. Teachers assist students in understanding their areas of strength 
and growth by providing targeted feedback, which helps them move toward more efficient 
problem-solving techniques. 
Integrating Problem-Solving in All Subject Areas:  

The ability to solve problems is useful in a variety of academic fields and real-world 
situations. Problem-solving exercises can be incorporated by teachers into a variety of 
curricular subjects, including social studies, science, math, and language arts. Teachers help 
students learn more effectively and meaningfully by tying problem-solving techniques to 
interdisciplinary subjects and real-world problems. This allows students to practice problem- 
solving techniques in a variety of settings.  
 Promoting Metacognition and Reflection:  

Teachers can help students think critically about their methods, techniques, and 
results by asking them to reflect on their experiences solving problems. Teachers can assist 
students become more proficient at monitoring and controlling their problem-solving 
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behaviors by encouraging metacognitive awareness in them. Students can also discover areas 
for additional growth and cement their learning through reflection. 
Conclusion : 

In conclusion, the ability to solve problems is a key skill that enables people to 
overcome obstacles, exercise critical thought, and come up with new ideas. By offering 
opportunities for critical thinking, practical application, teamwork, and the development of 
efficient problem-solving techniques, teachers play a significant role in helping students 
develop their problem-solving skills. Through exhibiting problem-solving behaviors, offering 
constructive criticism, and encouraging perseverance and resilience, educators can assist 
students in acquiring the competencies required to approach intricate challenges with 
initiative and self-assurance. In the end, developing kids' problem-solving skills gives them 
the tools they need to succeed in the classroom, at business, and in life—the skills necessary 
to adapt to and prosper in a world that is changing constantly. 
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Abstract 

In the present study, the researcher aims to examine the role of learning environment in 
multilingual education. As language is not merely a means of communication, it is a tool for 
thought and a lens through which we perceive and understand our surrounding. In the 
globalized world, multilingualism has become an increasingly important aspect of education 
and societal development. The ability to communicate in multiple languages not only 
enhances cultural understanding but also fosters cognitive flexibility and economic 
opportunities. Multilingual education needs a conducive learning environment to foster 
critical thinking and creativity in learners. Learning environment significantly impacts 
language acquisition and proficiency. The importance of exposure to optimal learning 
environment adds comprehensible input in language acquisition. This underscores the 
importance of the learning environment in facilitating language learning processes. By 
promoting multilingualism, the NEP seeks to empower students to develop a deeper 
understanding of diverse cultures, foster a stronger appreciation of their linguistic heritage, 
and acquire the skills necessary to thrive in an increasingly globalised world. This can be 
achieved by many means but learning environment plays a key role. The policy makers and 
stake holders of the education system of our nation is ready and keen to bring major changes 
in the education system for promoting multilingualism by enhancing and improving learning 
environment in context of NEP 2020. 
Keywords: Multilingualism, classroom, learning environment, Creativity, Critical thinking. 

 

Introduction : 
India is land of many diversified languages. Language is a vital part of the 

communication process. India is home to many native languages, and it is also common that 
people speak and understand more than one language or dialect, which can entail the use of 
different scripts as well. 

India's multilingual landscape is broad and significantly diverse. It is very much 
dynamic and vibrant. India is one of the most linguistically diverse countries in the world, 
with over 19,500 languages spoken throughout the nation. This diversity offers a unique 
opportunity for the people to be multilingual, which means being able to use more than one 
language in communication. 

In today's interconnected world, multilingualism has got increasing recognition for its 
multifaceted significance. This includes not only its cognitive advantages but also its 
potential to enrich diverse cultures. Multilingualism is important for the holistic and 
multifaceted development of learners. Multilingualism in India lies in its abundance of 
languages and scripts. 
Meaning : 
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Multilingualism refers to the ability of individuals or societies to use multiple 
languages effectively. It encompasses the proficiency in speaking, understanding, reading, 
and writing more than one language. The term Multi signifies "many" or "multiple" while 
Lingual derived from "lingua"; Latin for "tongue" or "language". Therefore, multilingualism 
essentially translates to the capacity to navigate through a world enriched by diverse 
languages. 
Scenario of Multilingualism in India : 

India’s 2011 census documents that 121 languages are spoken as mother tongues, 
which is defined as the first language, a person learns and uses. Of these languages, the 
Constitution of India recognizes twenty-two of them as official or “scheduled” languages. 
Hindi has the largest number of first-language speakers in India. It serves as the lingua franca 
across much of northern and central India. Bengali is the second most spoken and understood 
language in the country with a significant amount of speakers in eastern and north-eastern 
regions. Marathi is the third most spoken and understood language in the country with a 
significant amount of speakers in the south-west, followed closely by Telugu, which is most 
commonly spoken in south-eastern areas. Tamil speakers rank fifth in this list. 
Hindi is the fastest growing language of India, followed by Kashmiri in the second place, 
with Meitei (officially called Manipuri) as well as Gujarati, in the third place, and Bengali in 
the fourth place, according to the 2011 census of India. 

According to the 2011 Census of India, more than 26% of the population speaks two 
languages, while about 7% speak three languages. Studies state that young Indians are more 
multilingual than their elder generation with about half the urban population aged 15 to 49 
years speaking two languages. 

Bilingualism (ability to speak two languages) and Multilingualism (ability to speak 
more than two languages) are the norm in India with more than one thousand indigenous 
languages belonging to four major language families. Of those, the Indo-Aryan and the 
Dravidian families include languages spoken by 97% of the population as per 2018 
population estimate. India is perhaps a unique example where linguistic diversity prevails 
throughout the nation irrespective of geo-political or socio-political division. Language has 
been treated as national identity and holds an emotional place in the heart and mind of 
people. 
National Education Policy (NEP 2020) : 
National Education Policy of India 2020 (NEP 2020), approved by the Union Cabinet of 
India on 29 July 2020, outlines the vision of the new education system of India. It replaces 
the previous National Policy on Education, 1986. The vision of the policy is to build an 
education system rooted in Indian ethos that contributes directly to transforming India by 
providing high-quality education to all, thereby making India a global knowledge 
superpower. 
Research Question : 
The study has been conducted with the following research questions: 
1) Do the National Education Policy (NEP-2020) nurtures multilingual education? 
2) Does the National Education Policy (NEP-2020) recommend a high-quality learning 
environment to the learner? 
3) Is learning environment contributing in shaping of multilingual education? 
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Methodology : 
The methodology used for data gathering and analysis was reviewing the NEP 2020. 

The study is based on primary and secondary sources. The primary source was the Policy 
Document of the NEP-2020, provided by the MHRD of the Government of India and various 
published research works, articles and dissertation serves as secondary sources. In doing so, 
the authors critically examined the following section of the chapter of the NEP 2020 
document released by Ministry of Human Resource Development, Government of India:  
 Part I. School Education: Chapter 4 “Curriculum and Pedagogy in Schools: 
Learning Should be Holistic, Integrated, Enjoyable, and Engaging” (Section: 4.11 to 4.22) 
 Part II. Higher Education: Chapter 12 “Optimal Learning Environments and 
Support for Students” (Section 12.1 to 12.6) 
NEP and Multilingualism : 

One important part of the National Educational Policy 2020 (NEP 2020) focuses on 
‘Multilingualism and the power of language’ (sections 4.11 to 4.22). Some key points 
mentioned in NEP 2020 related to Multilingualism are as follows: 
4.11. Importance given to learner’s home language/mother tongue. Wherever possible, the 

medium of instruction until at least Grade 5, but preferably till Grade 8 and beyond, 
will be the home language/mother tongue/local language/regional language. Thereafter, 
the home/local language shall continue to be taught as a language wherever possible. 
This will be followed by both public and private schools. Teachers will be encouraged 
to use a bilingual approach, including bilingual teaching-learning materials. 

4.12. Multilingualism has great cognitive benefits to young students, children will be 
exposed to different languages early on (but with a particular emphasis on the mother 
tongue), starting from the Foundational Stage onwards. All languages will be taught in 
an enjoyable and interactive style, with plenty of interactive conversation, and with 
early reading and subsequently writing in the mother tongue in the early years, and with 
skills developed for reading and writing in other languages in Grade 3 and beyond. 

4.13. The three-language formula will continue to be implemented with greater flexibility 
given to students. 

4.14. Preparing of high-quality bilingual textbooks and teaching-learning materials for 
science and mathematics, so that students are enabled to think and speak about the two 
subjects both in their home language/mother tongue and in English. 

4.15. Language serves the purpose of cultural enrichment as well as national integration, 
should aware of the language-rich literature of the country. 

4.16. Participation of every student in a fun project/activity on ‘The Languages of India’, 
sometime in Grades 6-8, such as, under the ‘Ek Bharat Shrestha Bharat’ initiative. Such 
an activity would give them both a sense of the unity and the beautiful cultural heritage 
and diversity of India. 

4.17. Use of Sanskrit must be promoted. Sanskrit textbooks at the foundational and middle 
school level may be written in Simple Standard Sanskrit (SSS) to teach Sanskrit 
through Sanskrit (STS) and make its study truly enjoyable.  

4.18. India also has an extremely rich literature in other classical languages, including 
classical Tamil, Telugu, Kannada, Malayalam, and Odia. In addition to these classical 
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languages Pali, Persian, and Prakrit; and their works of literature too must be preserved 
for their richness and for the pleasure and enrichment of posterity. 

4.19. Learning at least two years of a classical language of India and its associated literature, 
through experiential and innovative approaches, including the integration of 
technology. 

4.20. Foreign languages should also be offered other than English. 
4.21. The teaching of languages will be based on experiential-learning pedagogy.  
4.22. Indian Sign Language (ISL) will be standardized. 

The National Education Policy (NEP) 2020 represents a significant shift in India's 
educational landscape, with a strong emphasis on nurturing and promoting multilingual 
education. This policy recognizes the importance of multilingualism not just as a skill, but as 
a cornerstone for inclusive education and cultural preservation. The NEP 2020 presents a 
comprehensive framework for strengthening a vibrant multilingual education ecosystem in 
India 
NEP and Learning Environment : 

A learning environment is a place where learners feel comfortable, encouraged and 
inspired by their surroundings. It can include physical spaces such as classrooms, schools, or 
workplaces; virtual spaces such as digital platforms; or blended spaces that combine both 
physical and digital elements. Learning environments should provide a safe and conducive 
space for learning. 

NEP 2020 mention optimal learning environment from 12.1 to 12.6. The key points 
are as follows: 

12.1. Curriculum, pedagogy, continuous assessment, and student support are the cornerstones 
for quality learning. Along with providing suitable resources and infrastructure, such as 
quality libraries, classrooms, labs, technology, sports/recreation areas, student 
discussion spaces, and dining areas, a number of initiatives will be required to ensure 
that learning environments are engaging and supportive, and enable all students to 
succeed. Last but not the least, the development of capacities that promote student 
wellness such as fitness, good health, psycho-social well-being, and sound ethical 
grounding are also critical for high-quality learning. 

12.2. More autonomy should be given to institutions and faculty so that  curriculum and 
pedagogy will be designed by institutions and motivated faculty to ensure a stimulating 
and engaging learning experience for all students, and continuous formative assessment 
will be used to further the goals of each programme. 

12.3. Each institution will be committed to the holistic development of students and create 
strong internal systems for supporting diverse student cohorts in academic and social 
domains both inside and outside formal academic interactions in the classroom. 

12.4. Universities and colleges will be required to set up high-quality support centres. There 
will also be professional academic and career counselling available to all students, as 
well as counsellors to ensure physical, psychological and emotional well-being.  

12.5. Improvement and expansion of Open and Distance Learning (ODL) and online 
education as it provides a natural path to increase access to quality higher education. 
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12.6. Finally, all programme, courses, curricula, and pedagogy across subjects, including that 
in-class, online, and in ODL modes as well as student support will aim to achieve 
global standards of quality.  

The National Education Policy (NEP) 2020 is a comprehensive policy framework 
aimed at transforming the Indian education system. The policy focuses on creating an 
inclusive, equitable, and high-quality learning environment for all students. 

Role of learning environment in Multilingual Education : 
Multilingual education is increasingly recognized as essential for fostering linguistic 

diversity, cognitive development, and social cohesion in diverse societies. The learning 
environment plays a crucial role in shaping the effectiveness of multilingual education 
initiatives. 

The learning environment encompasses physical, social, cultural, and pedagogical 
dimensions, all of which interact to shape language learning experiences (Benson, 2005). In 
multilingual education settings, the learning environment must reflect and accommodate 
linguistic diversity to support effective language acquisition and development (García & 
Sylvan, 2011). By integrating students' languages into classroom instruction, educators create 
a supportive environment that fosters language development across multiple languages 
(Creese & Blackledge, 2010). 

Research by Genesee (2006) highlights the benefits of teachers who are proficient in both 
the target language and the learners' native language. These educators can cater to individual 
needs, bridge language gaps, and provide clear explanations that resonate with students' 
existing linguistic knowledge. Skutnabb-Kangas (2000) emphasizes that a learning 
environment celebrating linguistic diversity motivates learners. Hoffmann's (1991) research 
suggests that parental encouragement and positive attitudes towards multilingualism 
significantly impact a child's motivation and success. Parents who actively support their 
children's language learning journey can in still confidence and create a positive learning 
environment at home. 
Suggestions : 

The learning environment plays a pivotal role in nurturing multilingual education, 
providing the foundation for language acquisition, cultural understanding, and academic 
success. By examining various factors such as classroom practices, curriculum design, 
teacher-student interactions, and language policies etc., there are some suggestions in the 
context of NEP 2020 for nurturing multilingual education through a conducive learning 
environment:  

1. Implement a multilingual curriculum: Schools should incorporate language courses 
in their curriculum, focusing on both the theoretical and practical aspects of 
language learning. 

2. Provide language resources: Schools should offer a variety of language resources, 
such as textbooks, workbooks, and multimedia materials, to support language 
learning. 

3. Teacher Training: Teachers should receive training in multilingual education, 
enabling them to effectively teach students from diverse linguistic backgrounds 

4. Encourage language exchanges: Schools can organize language exchange programs 
where students can practice speaking with native speakers of different languages. 
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5. Integrate technology: Use technology, such as language learning apps and online 
resources, to enhance language learning and make it more engaging and accessible. 

6. Foster an inclusive classroom environment: Teachers should create a supportive and 
respectful environment that values diversity and encourages students to use their 
native languages.  

Conclusion : 
Language is not just a medium of communication, but it is also a tool for thinking, 

learning, and understanding. Language is at the heart of education and all the teaching-
learning processes. India’s languages reflect its diverse and pluralistic society, where people 
from different religions, ethnicities, castes, and classes coexist and interact. Multilingual 
education provides better cognitive development, cultural understanding, employment 
opportunities and enhanced communication. 

The National Education Policy (NEP) 2020 in India recognizes the importance of language 
in education by adopting language measures designed to promote inclusive and 
comprehensive learning environments. There exists a linguistic inequality in our country. 
Multilingual learners faced many challenges. There must be an emphasis on adopting 
multilingual teaching, learning, and assessment tools for learners growing up in diverse 
multilingual societies. Micro level language planning activities is important for teacher 
development and language policy implementation. There must be a constant focus on 
investing in language education, which in turn encourages language diversity and promote 
intercultural understanding and fostering linguistic integration into cross-cultural social 
spheres. 

Understanding the dynamics of learning environments in promoting multilingual 
education is not only essential for educational policymakers but also for educators, linguists, 
and researchers interested in language acquisition and language education. Collaboration 
between policy makers, educators, parents, and communities is crucial for successful 
implementation. A conducive environment for language integration may be created by 
including stakeholders in curriculum creation, decision-making procedures, and raising 
awareness of the advantages of multilingual education. It will also be essential to 
continuously evaluate and assess language policies and educational practices, and their 
effects on students' learning outcomes in order to pinpoint problem areas and make 
corrections as required. 
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Abstract 

In this investigation, an attempt was made to assess the creativity and self-confidence of male 
and female pupil-teachers belonging to the D.El.Ed. Program. In the present scenario, both 
males and females are playing their roles in social progress, but an unanswered question 
remains: does gender have an effect on creativity? In this study, a survey method was 
utilized, and standardized tools were administered to two hundred fifty D.El.Ed. Pupil-
teachers, consisting of 125 males and 125 females. Simple random sampling techniques were 
employed for sample collection. The Chi-square test was used for analysis. 
Keywords  :  Creativity, Self -Confidence, D. El .Ed. &   Pupil-Teacher. 
 
 
Introduction : 

Education plays a vital role in shaping our society according to its needs and 
structure. It is evident that education is the fundamental reason for all the changes occurring 
in the world. The nature of education must evolve according to the world's perspective. 
However, Indian schools primarily focus on producing intelligent individuals, limiting their 
scope at every level - primary, secondary, and higher. Unfortunately, teachers rarely 
contemplate this issue. Consequently, numerous problems arise globally, challenging the 
ability of our upcoming generation to address them without innovative solutions. 
Our schools emphasize intelligence, academic achievement, and adaptability, neglecting the 
development of creativity, which is essential for problem-solving and bringing about 
meaningful change. This deficiency in fostering creativity permeates every level of 
education. This study focuses on pre-service teachers undergoing training. 
Examining pupil-teachers is valuable for gaining insight into improving the teaching and 
learning process. The study may contribute to our understanding of the factors associated 
with pupil-teachers' creativity and self-confidence. Only confident and creative teachers can 
effectively undertake the speculative, normative, and analytical aspects of education. 
Creativity and self-confidence are crucial variables for pupil-teachers. This study aims to 
determine the correlation between these variables - whether it is positive, negative, or zero. 
Additionally, the study seeks to understand the effect of gender on creativity and self-
confidence. Previous research has yielded conflicting results, with some studies suggesting 
that males are more creative (e.g., Kelley, 1965), while others argue that females exhibit 
greater creativity (e.g., Yamamoto, 1966; Soloman, 1968). Given the historical disparity in 
female literacy and education, further investigation is warranted in the present era of equality. 
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Moreover, the choice between art and science streams may influence the relationship between 
creativity and self-confidence. 
Review of related literature : 

Sedighe Salari and Hossein Jenaabadi (2011) conducted a study aiming to compare 
the creativity and self-confidence of gifted and normal high school students in district two of 
Zahedan. The casual-comparative method was employed, with the statistical population 
consisting of all male and female high school students in public schools, schools for 
exceptional talents, martyrs’, non-profit, and private schools in Zahedan, district two. Out of 
8530 students, 368 were selected for the study. Data were collected using Abedi Creativity 
Test and Moradi’s Inventory of the Level of Self-Confidence (2011), and analyzed using 
independent t-test and MANOVA. The results of multivariate covariance analysis revealed 
differences between gifted and normal students in terms of creativity and self-confidence, 
with no significant difference found between male and female students regarding these 
factors. 

Fusun G. Alacapinar (2013) investigated significant differences in average fluency, 
flexibility, originality, elaboration, and total scores of classes, as well as in average scores 
across class levels and gender. These findings are supported by other studies, emphasizing a 
significant relationship between class level, gender, and creativity. 

D. Little Flower (2012) conducted a study on “A study of creativity of higher 
secondary school students in relation to certain selected variables.” The sample included 800 
higher secondary school students in Puducherry educational district of Puducherry state. 
Results showed that the self-confidence of the entire sample of higher secondary school 
students was average, with no significant difference observed between male and female, 
Hindu, Christian, and Muslim students, or between government-aided and government, rural 
and urban higher secondary school students regarding their self-confidence. 
Ali Rezaei (2012) found that female students scored higher on collective, gender-based self-
confidence, but their personal feelings about their gender were more negative, and their 
general self-efficacy did not differ from that of male students. 
Definition of The Terms Used : 
The important terms used in this research are defined as below:- 
Creativity: In this research, creativity refers to the concept of creativity based on J.P. 
Guilford's "Structure of Intellect" model and his divergent production abilities, which include 
fluency, flexibility, originality, and elaboration. 
Self-Confidence: In this research, self-confidence refers to an individual's perceived ability to 
act effectively in a situation, overcome problems, and find the right solution. 
D.El.Ed.: D.El.Ed. stands for Diploma in Elementary Education or BTC (in U.P.). This 
teacher training program is designed for primary teachers. 
Pupil-Teacher: A pupil-teacher refers to a student in professional teacher education who is 
gaining required experience in supervised teaching. For this research, pupil-teachers are those 
pursuing a Diploma in Elementary Education. 
Objectives:  
The present research was carried out with the following objectives:  
(1) To study the relation between Creativity and Self-Confidence of D.El.Ed. Male Pupil-
Teachers. 
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 (2) To study the relation between Creativity and Self-Confidence of D.El.Ed. Female Pupil-
Teachers 
Hypothesis: 

The following hypotheses were formulated for the present study: 
(1) There will be no significant relation between creativity and self-confidence of male 
D.El.Ed. Pupil-Teachers.  
(2) There will be no significant relation between creativity and self-confidence of female 
D.El.Ed. Pupil-Teachers. 
Method : 

In the present study, the researcher employed the descriptive method due to the nature 
of the problem. Descriptive research focuses on the present and examines current phenomena. 
The main objective of descriptive research is to describe "what is." The objectives that guided 
the design and strategy of the present study required the collection of data related to pupil 
teachers' creativity and self-confidence. Additionally, to fulfill the objectives, it was 
necessary to ascertain the relationship between such characteristics of pupil teachers as 
creativity and self-confidence. 
Population of the study:  

The population of the present study included all pupil teachers studying in D.El.Ed. 
programs with arts and science backgrounds in five colleges in Sitapur. 
Sample of the study:  

The study was conducted on 250 pupil teachers (125 males and 125 females) enrolled 
in D.El.Ed. institutions. These 250 pupil teachers constituted the sample for this 
investigation. The sample was selected using a simple random sampling method. 
Tools used : 
To achieve the objectives of study following tools were used:   
                Variable of  the study        Tool used for its measurement 
                           Creativity  Dr. K. N. Sharma’s Divergent Production 

Abilities-s (DPA-s) 
                       Self-Confidence Dr. Rekha Gupta’s Self-Confidence 

Inventory (SCI) 

Analysis and discussion of result: 
H1-     There will be no significant relation between creativity and self-confidence among male 
D.El.Ed. pupil teachers. 

                                                           Table (1):        

                 Gender 

Self Confidence   

Extre
mely 
Low 

Highl
y 

Low 

Above 
Averag
e Low 

Average/Moder
ate 

Above 
Averag
e High 

Very 
High 

Chi 
Square 

Male 
Creativ

ity 

Above 
Average 

  0 0 3 1 2 

0.000*
* 

  0.0% 0.0% 50.0% 16.7% 33.3% 

Average 
Moderate 

  0 1 3 6 9 

  0.0% 5.3% 15.8% 31.6% 47.4% 

Below   2 2 7 16 5 
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Average   6.3% 6.3% 21.9% 50.0% 15.6% 

Low 
  3 1 10 7 1 

  
13.6
% 

4.5% 45.5% 31.8% 4.5% 

Extremely 
Low 

  1 19 19 6 1 

  2.2% 41.3% 41.3% 13.0% 2.2% 

From the above table, we find that the value of chi-square is less than 0.05; therefore, our null 
hypothesis is rejected. Now we can say that there is a significant relationship in creativity and 
self-confidence of D.El.Ed. male pupil-teachers. Further analysis indicates that, on average, 
50% exhibited above average creativity, with 16.7% being above average high and 33.3% 
being very high. Similarly, for average moderate creativity, 5.3% were above average low, 
15.8% were average, 31.6% were above average high, and 47.4% were very high. For below 
average creativity, 6.3% were highly low, 6.3% were above average low, 21.9% were 
average, 50% were above average high, and 15.6% were very high. For low creativity, 13.6% 
were highly low, 4.5% were above average low, 45.5% were average, 31.8% were above 
average high, and 4.5% were very high. Finally, for extremely low creativity, 2.2% were 
highly low, 41.3% were above average low, 41.3% were average, 13% were above average 
high, and 2.2% were very hi 
 
           Table-1, Graphical Representation of Data 
 

 
H2-    There will be no signification relation between Creativity and   Self-Confidence among   
D.El.Ed. female Pupil-Teachers.                                                                                                                             
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Table-2 

Gender 

Self Confidence   

Extremely 
Low 

Highly 
Low 

Above 
Average 

Low 

Average/
Moderate 

Above 
Average 

High 

Very 
High 

Chi 
Square 

Female Creativity 

Above 
Average 

0 0 0 0 0 1 

0.004*
* 

0.0% 0.0% 0.0% 0.0% 0.0% 100.0% 

Average 
Moderate 

0 2 3 5 4 14 

0.0% 7.1% 10.7% 17.9% 14.3% 50.0% 

Below 
Average 

1 1 3 3 9 4 

4.8% 4.8% 14.3% 14.3% 42.9% 19.0% 

Low 
0 2 4 15 5 3 

0.0% 6.9% 13.8% 51.7% 17.2% 10.3% 

Extremely 
Low 

1 4 9 21 8 3 

2.2% 8.7% 19.6% 45.7% 17.4% 6.5% 

From the above table, we find that the value of the chi-square is less than 0.05; therefore, our 
null hypothesis is rejected. Now we can say that there is a significant relationship between 
creativity and self-confidence of D.El.Ed. female pupil-teachers. Further analysis reveals that, 
on average, 7.1% exhibited highly low levels of creativity, 10.7% were above average low, 
17.9% were average, 14.3% were above average high, and 50% were very high. Similarly, for 
below-average creativity, 4.8% were extremely low, 4.8% were highly low, 14.3% were 
above average low, 14.3% were average, 42.9% were above average high, and 19% were 
very high. For low creativity, 6.9% were highly low, 13.8% were above average low, 51.7% 
were average, 17.2% were above average high, and 10.3% were very high. Finally, for 
extremely low creativity, 2.2% were extremely low, 8.7% were highly low, 19.6% were 
above average low, 45.7% were average, 17.4% were above average high, and 6.5% were 
very high. 
                              Table-2, Graphical Representation of Data 
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Conclusion : 
From the results obtained in the investigation, the following conclusions appear warranted: 

1. To verify the hypothesis that there will be no significant relation in creativity and self-
confidence of male pupil-teachers, the computed chi-square value is less than the 
table value of chi-square at the 0.05 level of significance. Therefore, the null 
hypothesis is rejected, indicating that the creativity and self-confidence of male pupil-
teachers are related. 

2. To verify the hypothesis that there will be no significant relation in creativity and self-
confidence of female pupil-teachers, the computed chi-square value is less than the 
table value of chi-square at the 0.05 level of significance. Therefore, the null 
hypothesis is rejected, indicating that the creativity and self-confidence of female 
pupil-teachers are related. 
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Abstract 
Inclusive education, which aims to provide equitable access and opportunities for all 
learners, including those with disabilities and diverse learning needs, has gained prominence 
globally as a fundamental principle of education. This research paper examines the concept 
of inclusive education, explores strategies for its implementation, identifies key challenges 
and barriers, and discusses future directions for advancing inclusive practices in educational 
settings. Drawing on a comprehensive review of literature, case studies, and empirical 
evidence, the paper highlights the importance of inclusive education in promoting diversity, 
equity, and social justice. Finally, the paper outlines future research directions aimed at 
enhancing our understanding of inclusive education practices, evaluating their impact, and 
developing evidence-based interventions to address persistent barriers to inclusion 
Keywords : Inclusive Education, Equity, Diversity, Social Justice and Policy Framework. 
 

Introduction : 
Education is a fundamental entitlement that all students must have, with the aim of 

providing them with knowledge, skills, and information to contribute to society and the 
workplace in the modern world. Despite the fact that the Constitution of India (1949) 
guarantees equal status and opportunity to all citizens, it does not explicitly state disability as 
a reason for discrimination, although it is referenced in affirmative action. All children, 
including those with disabilities, are entitled to attend school until they finish primary 
education at the age of 14 under the RTE Act, which also provides special protection for 
"disadvantaged groups" and "weaker sections". An educational system that is inclusive and 
accessible to all children regardless of their physical, intellectual, social, emotional or 
linguistic condition is called inclusive education. (Tyagi Ed, 2013) It mandates inclusion of 
children from diverse backgrounds and abilities, considers disability a prohibited ground for 
discrimination, but does not specifically delineate the practices needed for ensuring retention 
of children with disability. Furthermore, it does not fully adhere to the UNCPRP's 
requirements and neglects to acknowledge particular educational aspirations and entitlements 
for children with disabilities, such as adequate accommodation and access to assistive 
technology.  

International human rights law saw India ratify CEDAW in 1993, the CRC in 1992, 
and the UN Declaration on the Rights of Indigenous People in 2007. Additionally, it endorsed 
the United Nations Charter (UN) Declaration. The Convention and Protocol on the Status of 
Refugees (1951) have not been ratified, nor has it done so for discrimination in education. 
Definitions : 
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In the RPWD Act of 2016, inclusive education means students with and without 
disabilities learn together, while also being able to adapt their teaching and learning methods 
to meet the needs of different students. 
• According to Uma Tuli, “Inclusion is a process in which each school expands its resources 
to meet the physical, mental and learning needs of children”. 
Background of the Study : 

The Indian Constitution guarantees the equality, freedom, justice and dignity of all 
human beings. The constitutional commitment to a just, inclusive and pluralistic society 
guides the Indian education system to be just and inclusive. The National Education Policy 
20201 has a vision to transform India by providing quality, equitable and inclusive education 
to ensure that all students with diverse learning needs thrive in the education system with 
equal learning opportunities in an inclusive environment and realize their full potential. As 
stated in the National Education Policy 2020, "the goal must be that by 2040, India has an 
education system that is second to none and provides equitable access to quality education to 
all learners, irrespective of their social or economic background”. Sustainable Development 
Goal (SDG) 4 states that education is a human right and a force for sustainable development 
and peace. The ambitions for education are essentially set out in Sustainable Development 
Goal 4 (SDG 4) of the 2030 Agenda, which aims to “ensure inclusive and equitable quality 
education and promote lifelong learning opportunities for all” by 2030. 
Assumptions of Equitable and Inclusive Education : 
All children can make the most of their potential if schools meet the different needs of 
different learners. 

 All teachers and other stakeholders are sensitive to welcoming and respecting diversity in 
classrooms and have the knowledge, skills and attitudes to respond to children's learning 
needs. 

 Teachers take a child-centered approach to teaching and learning and have high 
expectations for all learners to actively engage in various forms of learning activities. 

 Inclusion in education would require schools to be prepared to welcome diverse groups of 
children 

Inclusive Education in India : 
The country largely promotes the inclusion of all children in education, but provides 

several ways of doing so. For children with disabilities, special schools, special classes in 
integrated schools, inclusive schools and home education are part of the accepted policy. 
According to the 2011 Indian census, only 61% of children with disabilities between the ages 
of 5 and 19 attended an educational institution. 27% of children with disabilities never 
attended an educational institution, while the overall figure was 17%. The number of children 
with disabilities identified under Sarva Shiksha Abhiyan (India’s former flagship primary 
education program) was 3,04,2000; of these, 2596000 are enrolled in schools; 52,000 are 
enrolled in alternative education centers and another 138000 lakh receive support through 
home education (Progress of Inclusive Education in SSA in 2009-10, MHRD). The MHRD 
data (2009-10) shows that 138,133 children were enrolled in Home Based Education (HBE) 
in India. West Bengal had the highest number of enrolment in HBE with 27,450 children, 
while Andhra Pradesh and Uttar Pradesh had no enrolment. Concerns have been raised that in 
the absence of a truly inclusive environment in public schools, the HBE option becomes a 
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reason for exclusion of children with disabilities. Further, in practice, it is limited to basic 
numeracy and life skills and does not strive to ensure parity with the education provided in 
schools. 

Children with disabilities also have access to the open schooling system and many of 
them take their exams through the National Institute of Open Schooling (NIOS). Available 
data on open schooling students shows that of the 4,73,000 students enrolled, 2065 are 
enrolled at the secondary and senior secondary levels. Of these students, 40% are girls. 
Another 570 students with disabilities are enrolled in vocational education offered by NIOS 
(NIOS, 2011-12). 

The states of Andhra Pradesh, Bihar, Uttar Pradesh and Rajasthan have developed a 
roadmap for the introduction of bridge courses for children with special needs to develop 
their readiness, academic competencies and motivation for successful integration into 
mainstream schools. The latter is crucial as the percentage of children with disabilities in the 
total number of primary school students in India is only 1.1% in the 2016-17 academic years. 
Of the 10 states selected, only 3 (Maharashtra - 1.7%, TN - 1.5%, AP - 1.4%) are above the 
national average. The average drops further to 0.5% for secondary and 0.2% for higher 
secondary. 

These diverse offerings are often not of equal quality, are unequally funded and the 
eligibility guidelines leave much room for ambiguity. The action programme of the MHRD 
(1992) had proposed a pragmatic placement principle for children with special educational 
needs in the promotion of integrated education. Education is on the list of areas where both 
the centre and the states have responsibility for education policy. It has been claimed that 
nearly 80% of the expenditure on the social sector, including primary education, comes from 
state budgets and not from central government allocations. However, the central government 
plays a key role in providing an overarching national policy direction. Key national players 
include the Ministry of Human Resource Development (MHRD) - the central national 
ministry of education; its mandate is mirrored by the state education departments in the 
states. The central flagship programme in the field of education is Samagra Shiksha Abhiyan 
(‘Composite Education Campaign’). Other initiatives include those that focus on girls’ 
education (e.g. Beti Bachao Beti Padhao, ‘Save girls, educate girls’, launched in 2014) 
Scheme to Provide Quality Education in Madrasas (to modernize  Madrasas, traditional 
Muslim schools) and Pandit Madan Mohan Malviya’s Teacher Training (to strengthen 
teacher training). The individual states also have their own programmes. The 
MHRD/Department of Education is not the only provider of education, as other ministries 
also have specific mandates (see list below).  
Governance and Inclusive Education : 

Education is on the list of areas where both the centre and the states have responsibility 
for education policy. It has been claimed that nearly 80% of the expenditure on the social 
sector, including primary education, comes from state budgets and not from central 
government allocations. However, the central government plays a key role in providing an 
overarching national policy direction. Key national players include the Ministry of Human 
Resource Development (MHRD) - the central national ministry of education; its mandate is 
mirrored by the state education departments in the states. The central flagship programme in 
the field of education is Samagra Shiksha Abhiyan (‘Composite Education Campaign’). 
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Other initiatives include those that focus on girls’ education (e.g. ‘Beti Bachao Beti Padhao’, 
‘Save girls, educate girls’, launched in 2014) Scheme to Provide Quality Education in 
Madrasas (to modernise Madrasas, traditional Muslim schools) and Pandit Madan Mohan 
Malviya’s Teacher Training (to strengthen teacher training). The individual states also have 
their own programmes. The MHRD/Department of Education is not the only provider of 
education, as other ministries also have specific mandates (see list below). In 2013-14, 43 
ministries reported education-related expenditure. These include early childhood education 
(Ministry of Women & Child Development), disability (Ministry of Social Justice & 
Empowerment, Tribal Affairs - schools for indigenous students, etc.) and vocational 
education: Ministry of Labour and Employment and Ministry of Skill Development and 
Entrepreneurship. 
Key challenges for effective inclusive education policy implementation : 

The literature reveals a number of challenges for the implementation of an inclusive 
education policy. These can be broadly categorized into the following areas: legal and policy 
provisions; capacity of the implementation machinery; infrastructure of educational 
institutions; capacity, attitudes and practices of teachers in general; and resources for 
inclusive education. 

 Legal and policy provisions: Much of the education policy framework pre-dates the 
CRPD and does therefore not in line with current understand. In addition, the sector itself 
is currently undergoing policy change (with the creation of the SMSA, the drafting of 
new policy and possible changes to the RTE), so policy, programs and practice on the 
ground are temporarily not aligned. While the new Persons with Disabilities Act is quite 
progressive in its provisions for disability equality, the relevant regulations have not yet 
been notified, so the legislation is not yet in force in several states. Furthermore, a legal 
framework for IE of several marginalized groups and for dimensions such as 
discrimination is lacking. Moreover, the implementation models promoted at the program 
level are often not inclusive and support the establishment of separate homogenous 
residential schools for marginalized communities (tribal ashrams, SC hostels, KGBVs, 
Eklavya Vidyalayas) instead of strengthening the more inclusive and heterogeneous local 
government schools.  

 Implementation capacity :  
Wherever provisions are in place, there is limited awareness of them, particularly among 

the first- and mid-level officials responsible for implementing them. Enforcement and 
grievance redressal systems are also lacking in strength. The RTE Act establishes quasi-
judicial bodies (NCPCR/SCPCRs) to serve as ombudsmen for ensuring the right to education. 
While the intention of having an independent body outside the department responsible for 
enforcement of the legislation is acknowledged and appreciated, the enforcement capacity of 
this body is weak. Monitoring, technical support, and oversight mechanisms at the sub-state 
level are weak across all areas, not just primary education. For instance, 32% of elementary 
schools in India did not receive a visit from a block or cluster resource center in the previous 
year (UDISE, 2016-17). 

 Resource capacity : 
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The underfunding of education and IE in particular leads to a system in which the overall 
infrastructure of schools is poor, necessary adaptations for CWDs are not made, and 
necessary materials, including supplies and equipment needed for students, are not available 
or are delayed. Staff that would be important for the education of people with disabilities (e.g. 
therapists) or for all students (e.g. counselors) is not hired. The lack of uniform quality 
standards for all state schools leads to inequalities within the education system. Bottlenecks 
in administration, such as procurement and other delays, also delay the fulfilment of 
promised entitlements. 
Teacher capacity :  

Ultimately, any education system is only as good as its teachers. With a shortage of one 
million teachers and another million untrained teachers, the capacity to teach IE is limited. 
There is a shortage of special educators (typically a single person is assigned to educate 
children with one disability in a block to meet the needs of 50-100+ schools with students 
with multiple disabilities), which makes it difficult to provide IE for CWDs. In addition, 
capacity for teacher training overall and for IE needs to be strengthened. Given the sub- 
optimal provision of IE, teachers in mainstream schools are unable to provide quality IE and 
often feel that children with disabilities are best taught in special schools. 
Recommendations : 

Despite the challenges described above, it is undeniable that over the last two 
decades, enrolment has increased significantly thanks to positive legislation, the 
implementation of specific provisions to ensure inclusion and general social change. While 
more can indeed be done to make education systems inclusive, it is undeniable that there have 
indeed been improvements that give hope for further positive change. 
Recent policy changes, including a relatively greater emphasis on early childhood and 
secondary education (hopefully without losing the focus on primary education), may 
eventually lead to the right to education being extended to all children and not just those aged 
6-14. Some countries, as mentioned earlier, have introduced positive inclusive education 
policies for others to emulate. 
When looking at the reasons why certain states have introduced certain policies, one can find 
a combination of the following factors: 

 Ability and willingness to invest in education: States with higher budgetary allocations 
to education in general and to IE in particular will be more able to spend more and thus 
do more to strengthen the system and innovate to improve provision. Efforts should 
therefore be made to strengthen domestic resource mobilization, increase domestic 
spending on education (to ensure that at least the domestic and global benchmarks of 6% 
of GDP and 20% of the budget are met) and invest in spending that is progressive and 
redistributive in nature. 

 Political mobilization of affected groups. The decision to improve education for some 
marginalized groups reflects, to some extent, these groups’ own mobilization and 
willingness to advocate for their specific needs to be addressed.  

1. Efforts to improve the technical capacity of the system.  In recent decades, structures 
have been created in ministries of education that are responsible for ensuring inclusive 
education. However, these are often not adequately resourced. We need external support 
to drive forward the process of strengthening inclusive education in the mainstream 
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school system. There are some models of technical support within the system. In the past, 
technical cooperation with civil society organisations has provided some expertise in 
pedagogical and other areas. While collaboration with NGOs has yielded positive results, 
there have been bottlenecks in these relationships in the past, which have had to evolve 
over time as government policies have changed. Alternative modalities of support could 
also be explored, including inter-state exchanges.  

Conclusion : 
The Right to Education Act, 2009 guarantees education to all children irrespective of 

their caste, religion, ability etc. It is important to build an inclusive society through an 
inclusive approach. In doing so, we have challenged widely held beliefs and developed a new 
set of basic assumptions. Inclusion is more than a method of teaching students with 
disabilities. It emphasises that every child, regardless of the intensity and severity of their 
disability, is a valuable member of society and can participate in it. A good inclusive 
education is one that enables all students to participate equally or nearly equally in all aspects 
of education. To overcome the challenges, the participation and collaboration of educators, 
parents and community leaders is critical to creating better and more inclusive schools. The 
Indian government is trying to improve its education system by adopting an inclusive 
approach. The challenges can be overcome by raising awareness of human rights in 
communities and publicising positive examples of disabled children and adults succeeding in 
inclusive education and life after school. We need to develop an inclusive approach to 
learning so that all children enjoy education, so that education is welcoming, learning-
friendly and supportive for them and they feel part of education and not outsiders.  
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Abstract 
The purpose of the study is to discuss and highlight the benefits, laws policies and practices 
in India for Inclusive Education. What is the role of a teacher for special children and which 
program is running to train an inclusive teacher? Why do they need a specially trained 
teacher? Inclusion refers to the idea of having all students, including those with disabilities, 
educated in the general classroom. It involves adapting the system to cater to the needs of 
every student, regardless of their age and disability, in mainstream education settings. This 
approach aims to remove all barriers and enable everyone to participate fully as equally 
valued and unique individuals (Eid, 2018).The Right to Education Act was passed in India in 
2009. It guarantees every child between the ages of 6-14 years, including those with 
disabilities, the right to free and compulsory education at a neighborhood school. No child or 
parent must bear direct or indirect costs for elementary education, including uniforms, 
textbooks, mid-day meals, and transportation. The Government will provide schooling free of 
cost until a child’s elementary education is completed. Its introduction marked a historic step 
in introducing a national provision to ensure child-centred and child-friendly education to 
help all children develop to their fullest potential. The legislation requires authorities to 
reach out to marginalized children, including those with disabilities, promoting equity for all. 
It also provides mechanisms of accountability through the National Commission for the 
Protection of Child Rights, which has the responsibility to review the safeguards for rights 
provided under this Act, investigate complaints and have the powers of a civil court in trying 
cases.  In addition, as part of the overall legislation and policy for inclusive education, 
governments need to commit to investing in and supporting the recruitment and training of 
teachers with disabilities (UNICEF, 2014) 
Keywords: NEP 2020, UNICEF 2014, POA, NCERT, Inclusive Education, Teacher 
Education, RCI. 

 

Introduction : 
Inclusive education is a new approach for educating children who are differently able 

and face learning difficulties. Inclusive Education seeks to address the learning needs of all 
children with a specific focus on those who are underprivileged, vulnerable to 
marginalization and exclusion. The approach involves educating all learners in common 
schools and community settings with support services, regardless of their disabilities. The 
principle of inclusive education was adopted at the World Conference on Special Needs 
Education: Access and Quality held at Salamanca, Spain 1994 and was restated at the World 
Education Forum at Dakar, Senegal 2000. Teachers play a critical and decisive role in the 
processes of inclusive culture in a teaching-learning environment. The attitude and values of 
teachers have a major and everlasting effect on the self-esteem and emotions of young 
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learners. The policies and efforts for facilitating inclusive education will not be successful if 
teachers are not well-equipped with the appropriate knowledge, skills and values. Classroom 
teachings need to be based more on realistic and honest experiences, a component thoroughly 
highlighted in the New Educational Policy 2020. When children share their experiences, it 
helps teachers understand the psycho-social attributes, special abilities, needs of the learners, 
their characteristics and preferred mode of motivation and learning which most of the time 
results from home and community socialization. Hence it is very important that teachers are 
trained adequately and sensitized to the needs of every child in a classroom (Smile 
Foundation, 2020). 
Role of Inclusive Teacher in Classroom : 

The role of the teacher in the inclusive classroom is that the teacher should know every 
student's psychology and for that he should identify the children with disabilities in the 
classroom. After identification, referring the identified to the experts for further examination 
and treatment. Then accepting the children with disabilities and developing a positive attitude 
between normal and disabled children. Now the real quality of teacher to check here how 
he/she will fill the gap between a normal and special child in one classroom, these analysis 
basis thoughts are following: 

 Placing the children in the classroom in proper places so that they feel comfortable 
and benefits from the classroom interaction and removing architectural barriers 
wherever possible so that children with disabilities move independently.  

 Involving the children with disabilities in almost all the activities of the classroom. 
Making suitable adaptation in the curriculum transaction so that the children with 
disabilities learn according to their ability.  

 Preparations of teaching aids/adaptation of teaching aids which will help the children 
with disabilities learn. Parental guidance and counseling and public awareness 
program through school activities.  

 Collaborating with medical and physiological panels, social workers, parents and 
special teachers.  

 Construction of achievement and diagnostic tool. Adaptation in evaluation for 
children with special needs. Providing remedial instruction to the children who 
require it. 

Policies & Laws for Inclusive Education : 
In this section, the national and international level policies discussed here are relevant to the 
special child's education. The constitution of India clearly states in the Preamble that 
everyone has the right to equality of status and opportunity. Article 41 of the Directive 
Principles of the Indian Constitution supports the right to work, education and public 
assistance in certain cases including disablement. Further, Article 45 commits to providing 
free and compulsory education for all children up to the age of 14 years. Based on this, the 
Constitution (86th Amendment) Act 2002, has been enacted by the parliament making 
education a fundamental right of all children aged 6-14 years. The National Policy on 
Education, 1986 (NPE, 1986), and the Program of Action (1992)- 

 Stress the need for integrating children with special needs with other groups.  
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 The objective to be achieved as stated in the NPE, 1986 is “to integrate the physically 
and mentally handicapped with the general community as equal partners, to prepare 
them for normal growth and to enable them to face life with courage and confidence”  

Integrated Education for the Disabled Children (IEDC) in 1974,  
 The scheme aimed to provide educational opportunities to learners with disabilities in 

regular schools and to facilitate their achievement and retention.  
 Under the scheme, a hundred percent financial assistance is provided for setting up 

resource centers,  
 surveys and assessment of disabled children with disabilities,  
 purchase and production of instructional materials and training and orientation of 

teachers.  
The Salamanca Statement and Framework for Action on Special Needs Education (1994) 
emerged as a result of deliberations held by more than 300 participants representing 92 
governments including India and 25 International organisations in June1994: 

 For furthering the objectives of Education for all, it considered the fundamental policy 
shifts required to promote inclusive education.  

 It emphasizes that schools should accommodate all children regardless of their 
physical, intellectual, social, emotional, linguistic or other conditions.  

 The term Special Educational Needs refers to all those children and youth whose 
needs arise from disabilities or learning difficulties.  

 The Statement affirms: “Those with special educational needs must have access to 
regular schools, which should accommodate them within a child, centered pedagogy 
capable of meeting these needs”.  

The “Standard Rules on the Equalisation of Opportunities for Persons with Disabilities” 
(1993) was an important resolution for improving the educational conditions of persons with 
disabilities. This had major implications for the Indian situation in the form of three 
legislative acts- The Rehabilitation Council of India Act, 1992 (RCI, 1992),The Persons 
with Disabilities, Act, 1995 (Equal Opportunities, Protection of Rights and Full 
Participation, PWD Act, 1995), and The National Trust for Welfare of Persons with autism, 
Cerebral Palsy, Mental Retardation and Multiple Disabilities Act, 1999. While the RCI Act 
was solely concerned with manpower development for the rehabilitation of persons with 
disabilities, The National Trust Act aims to provide total care to persons with mental 
retardation and cerebral palsy and also manage the properties bequeathed to the trust. The 
Persons with Disabilities (Equal Opportunities, Protection of Rights and Full Participation) 
Act, 1995 stresses the need to provide free of cost education to all children in an appropriate 
environment till they are 18 years old and further emphasizes their right to measures like: 

 Transport facilities to the students with disabilities or alternative financial incentives 
to parents or guardians to enable their students with disabilities to attend schools.  

 The removal of architectural barriers from schools, colleges or other institutions 
imparting vocational and professional training.  

 The supply of books, uniforms and other materials to students with disabilities 
attending school  

 The grant of scholarship to students with disabilities.  
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 Setting up of appropriate foray for the redressal of grievances of parents regarding 
the placement of their students with disabilities.  

 Suitable modification in the examination system to eliminate purely mathematical 
questions for the benefit of blind students and students with low vision. 

 Restructuring of curriculum for the benefit of students with disabilities.  
 Restructuring the curriculum for the benefit of students with hearing impairment to 

facilitate them to take only one language as part of their curriculum.  
The Tenth Plan (2002-2007) aims to provide Universal Elementary Education by the end of 
the plan. It also aims to provide basic education for the unreached segments and special 
groups. The special interventions and strategies like pedagogic improvement and adoption of 
child-centred practices are focused on groups like girls, scheduled castes and scheduled 
tribes, working children, children with disabilities, urban deprived children, children from 
minority groups, children below the poverty line, migratory children and in the hardest to 
reach groups. 

District Primary Education Program (DPEP) was launched to achieve the objective of 
education for all. The DPEP had a powerful impact on integrating disabled children. The 
scheme was initially launched in select clusters and blocks. It has now been expanded to 
more blocks and districts in the country. The advantage of this scheme is that it takes care of 
all areas from identification, assessment, enrolment and provision of appliances to the total 
integration of disabled children in schools with resource support, teacher training and 
parental counselling. Many other schemes like Janshala, the joint program of the Government 
of India and five U.N. agencies, have included the interventions of DPEP.  
The Sarva Shiksha Abhiyan was launched to achieve the goal of the Universalisation of 
Elementary Education. This program adopts a ZERO rejection policy and uses an approach of 
converging various schemes and programs. It covers the following components under 
education for children with special needs:  

 Early detection and identification  
 A functional and formal assessment  
 Educational Placement  
 Aids and appliances  
 Support services  
 Teacher training  
 Resource support  
 Individual Educational Plan (IEP)  
 Parental training and community mobilisation 
 Planning and management  
 Strengthening of special schools  
 Removal of Architectural barriers  
 Research  
 Monitoring and evaluation  

Girls with disabilities Role of Schools in Inclusive Education Schools are being challenged to 
avoid traditional labels attached to specific groups (such as learning disabled and slow 
learners) (Bindal & Sharma, 2010). 
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NEP (2020) This Policy also recognizes the importance of creating enabling mechanisms for 
providing Children With Special Needs (CWSN) or Divyang, the same opportunities to obtain 
quality education as any other child. And this is the first policy thatemphasises the word 
Divyang in place of a special child. 
This policy targets some point that is an urgent need for additional special educators for 
certain areas of school education suchas:  

 Specialist requirements include subject teaching for children with disabilities/Divyang 
children at the Middle and Secondary school level, including teaching for specific 
learning disabilities.  

 Such teachers would require not only subject-teaching knowledge and understanding 
of subject-related aims of education but also the relevant skills for the understanding 
of special requirements of children.  

 Therefore, such areas could be developed as secondary specializations for subject 
teachers or generalist teachers, during or after pre-service teacher preparation.  

 They will be offered as certificate courses, in the pre-service as well as in-service 
mode, either full time or as part-time/blended courses - again, necessarily, at 
multidisciplinary colleges or universities.  

 Greater synergy will be enabled between the course curriculum of NCTE and RCI to 
ensure adequate availability of qualified special educators who can handle subject 
teaching as well (NEP,2020 pg 24). 

Ensuring the inclusion and equal participation of children with disabilities in ECCE and the 
schooling system will also be accorded the highest priority. Children with disabilities will be 
enabled to fully participate in the regular schooling process from the Foundational Stage to 
higher education. The Rights of Persons with Disabilities (RPWD) Act 2016 defines 
inclusive education as a system that promotes education where students with and without 
disabilities learn together, and the teaching and learning process is adapted to meet the 
diverse needs of students with disabilities. This Policy is in complete consonance with the 
provisions of the RPWD Act 2016 and endorses all its recommendations concerning school 
education. While preparing the National Curriculum Framework, NCERT will ensure that 
consultations are held with expert bodies such as the National Institutes of DEPwD. 
To this end, schools/school complexes will be provided resources for the integration of 
children with disabilities, recruitment of special educators with cross-disability training, and 
for the establishment of resource centres, wherever needed, especially for children with 
severe or multiple disabilities. Barrier-free access for all children with disabilities will be 
enabled as per the RPWD Act. Different categories of children with disabilities have 
differing needs. Schools and school complexes will work and be supported for providing all 
children with disabilities accommodations and support mechanisms tailored to suit their 
needs and to ensure their full participation and inclusion in the classroom. In particular, 
assistive devices and appropriate technology-based tools, as well as adequate and language-
appropriate teaching-learning materials (e.g., textbooks in accessible formats such as large 
print and Braille) will be made available to help children with disabilities integrate more 
easily into classrooms and engage with teachers and their peers. This will apply to all school 
activities including arts, sports, and vocational education. NIOSwill develop high-quality 
modules to teach Indian Sign Language and to teach other basic subjects using Indian Sign 
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Language. Adequate attention will be paid to the safety and security of children with 
disabilities. 
According to the RPWD Act of 2016, children with benchmark disabilities have the right to 
choose between regular schools and special schools. Resource centers, along with special 
educators, will provide support to learners with severe or multiple disabilities, and help 
parents/guardians provide high-quality homeschooling and skills training to such students as 
needed. Home-based education is an option that will remain available for children with 
severe and profound disabilities who cannot attend school. These children must be treated 
equally to any other child in the general education system. A thorough audit of home-based 
education will be conducted to ensure its efficiency and effectiveness, using the principles of 
equity and equality of opportunity. Guidelines and standards for home-based schooling shall 
be developed based on this audit in line with the RPWD Act 2016. While it is clear that the 
education of all children with disabilities is the responsibility of the State, technology-based 
solutions will be used for the orientation of parents/caregivers along with wide-scale 
dissemination of learning materials to enable parents/caregivers to actively support their 
children’s learning needs will be accorded priority. 

Most classrooms have children with specific learning disabilities who need 
continuous support. Research is clear that the earlier such support begins, the better the 
chances of progress. Teachers must be helped to identify such learning disabilities early and 
plan specifically for their mitigation. Specific actions will include the use of appropriate 
technology allowing and enabling children to work at their own pace, with flexible curricula 
to leverage each child’s strengths, and creating an ecosystem for appropriate assessment and 
certification. Assessment and certification agencies, including the newly proposed National 
Assessment Centre called PARAKH, will develop guidelines and suggest suitable tools for 
conducting assessments, starting from foundational stages to higher education, including 
entrance exams. The objective is to ensure that students with learning disabilities have equal 
access and opportunities for assessments.The awareness and knowledge of how to teach 
children with specific disabilities (including learning disabilities) will be an integral part of 
all teacher education program, along with gender sensitization and sensitization towards all 
underrepresented groups in order to reverse their underrepresentation (NEP, 2020 pg27). 
A rich variety of educational software, for all the above purposes, will be developed and 
made available for students and teachers at all levels. All such software will be available in 
all major Indian languages and will be accessible to a wide range of users including students 
in remote areas and Divyang students. Teaching-learning e-content will continue to be 
developed by all States in all regional languages, as well as by the NCERT, CIET, CBSE, 
NIOS, and other bodies/institutions, and will be uploaded onto the DIKSHA platform. This 
platform may also be utilized for Teacher’s Professional Development through e-content. 
CIET will be strengthened to promote and expand DIKSHA as well as other education 
technology initiatives. Suitable equipment will be made available to teachers at schools so 
that teachers can suitably integrate e-contents into teaching-learning practices. Technology-
based education platforms, such as DIKSHA/SWAYAM, will be better integrated across the 
school and higher education and will include ratings/reviews by users, to enable content 
developers to create user-friendly and qualitative content (NEP, 2020, p.g. 58). 
Conclusion : 



Shiksha Shodh Manthan  ISSN: 2395–728X                                                                                                  Page 124 
A Half Yearly International Peer- Reviewed Refereed Journal of Education, Vol.10, No.1 
 

As the concept of ‘Inclusive Education’ has gained currency, students who would 
previously have been referred to specialist forms of provision, having been judged ‘less able’, 
are now believed to belong in mainstream classrooms. However, it is often argued that 
teachers lack the necessary knowledge and skills to work with such students in inclusive 
classrooms. As discussed above in this paper from a past-to-future perspective it can be said 
that only policy, laws and commissions frame the roadmap and give us power but how to 
formulate willingly it depends on us. 
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Abstract 
Macroeconomic growth and socioeconomic stability are driven by knowledge and skills, with 
effective skill development policies being crucial for an evolving economy. India's five-year 
plan aims for rapid, sustained growth by equipping its population with essential skills to 
leverage its demographic dividend. Actions supporting the national right of skill development 
are ongoing and planned, as nations globally pursue strategies to maximize factor 
endowments in an interdependent world. Technological advancements will facilitate 
transactions and accelerate global integration, with conflicts increasingly decided by the 
"power of ideas." Societies will value knowledge and support knowledge-based companies, 
with prosperity and happiness heavily dependent on skills. India's large pool of trained labor 
offers a competitive advantage, with its young population providing an edge over other 
countries for the next 20-30 years. The challenge is to implement policies that enable India to 
capitalize on these opportunities and ensure success. Maintaining and increasing the current 
5-6% annual economic growth is essential for improving lifestyles, as 28% of the population 
lives in poverty. Without sufficient growth, other initiatives to elevate India to a top-tier 
global economic power will be hindered, with an estimated 19 to 37 million educated youth 
predicted to be unemployed by 2012. The employment of skilled youth and accelerated 
economic growth are top priorities, presenting a tremendous opportunity for India and other 
emerging nations. This article investigates and assesses the state of skill development and the 
challenges India faces in implementing various plans. 
Keywords : Education, Skill Based Education, Employment opportunities, India. 
 
 
Introduction : 

India possesses a distinctive global positioning owing to its demographic dividends, in 
contrast to wealthy nations characterised by ageing populations. Numerous countries 
worldwide, including China, the United States, Western Europe, and Japan, are currently 
confronted with the challenges posed by an increasingly aged population. In terms of 
subsequent actions, it is noteworthy that India exhibits a median age of roughly 29 years, 
which is considerably lower than that of China and the OECD countries. India exhibits a 
demographic characteristic whereby 65% of its populace is below the age of 35, and it is 
projected that by the year 2025, 70% of the population would fall under the working age 
bracket. A sizable population that is gainfully employed, adequately trained, and highly 
productive has the potential to effectively harness the benefits of demographic dividends, 
hence fostering sustainable development. Conversely, a similarly large population that is 
unemployed, lacking in training and unproductive can potentially transform demographic 
dividends into a demographic liability.  
Literature Review : 
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In "Skill Development" by Atchoarena et al., the study concludes that donor funding 
and policy have neglected rural development. Education has boosted the rural labor market, 
and the article analyzes the implications of this shift for skill development, highlighting the 
significant role of higher education in rural progress. Paul Benell's 2007 study, 
"Opportunities for Rural Youth," emphasizes the importance of public-private cooperation 
and a multi-sector approach for rural youth employment, with IFAD playing a crucial role in 
job and income creation. Surendra Kumar Misra's 2015 paper, "Skill Development: A Way to 
Leverage the Demographic Dividend in India," examines current skill development policies 
and suggests modifications to better meet business and global market needs while 
encouraging private partnerships. Sanjeeb Hazarika’s 2016 paper, "Skill Development for 
Rural Entrepreneurship: A Study on State Institute of Rural Development (SIRD), Assam," 
identifies skill development resources provided by SIRD for rural entrepreneurship and 
evaluates the motivational effects of their training. Singh & Kaur's 2018 study. 
Objectives of the Study : 

1. To Understand India’s current skill development status in India 
2. To comprehend the difficulties India faces in skill development  
3. The influence of skill development programmes and employment possibilities on India 

Methodology : 
This exploratory study uses secondary data from various published sources. A 

descriptive research design was selected to align with the study's objectives, enhancing 
precision and depth of analysis. The researcher extensively utilized secondary data and 
collected necessary information via a secondary survey approach. This research involved 
analyzing various research papers, books, and online resources. 
Skill Development : 

Skill refers to doing something effectively, while development means expanding on 
abilities. Skill development involves enhancing and improving existing abilities. Constant 
learning and skill improvement are crucial for economic and social progress. In India, over 12 
million youths join the working-age population annually, needing employment opportunities. 
However, only 2.7 million net new jobs were created between 2005 and 2012. Today's youth 
require training and education to be competitive in tomorrow's job market. There is a 
significant demand and supply gap in talent development, with many graduates lacking 
adequate job skills. 
Transferable Skills : 

Transferable skills involve crucial abilities, knowledge, and mindset necessary for 
workplace success. Employability skills are essential for job success at almost any level 
within the corporate world. These include communication, problem-solving, understanding 
group roles, ethical decision-making, and career management. Personality, habits, and 
attitudes influence how one interacts with others. Employers highly value employability skills 
for job performance, career success, and workplace harmony. 
Present Status of Skills in India : 

Due to the disparity in the number and quality of trained labor in India, realizing the 
demographic benefits seems unlikely. By 2022, India needs an estimated 500 million skilled 
people. However, only 2% of the workforce has received formal training. About 93% of 
workers are in the unorganized sector, lacking formal skill development systems. The current 
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educational system does not provide employable skills, and unorganized sector workers often 
develop skills on the job without clear training mechanisms. Most of India's labor force has 
outdated skills, and with the economy's growth, over three-quarters of new job openings will 
require skilled labor. Loss of income during training also discourages skill development. The 
private sector is increasingly involved in skill development, especially in the services sector, 
amidst a complex environment for vocational education. 
Important Government Initiatives for Skill Development : 
Key government initiatives for skill development include: 

 Creation of 1,500 new ITIs facilitated by the DGET. 
 Opening of 50,000 training facilities for skill development facilitated by the DGET. 
 Initiation of the PM National Council for Skill Development. 
 The Active functioning of the National Skill Development Coordination Board. 

Role of National Skill Development Corporation : 
National Skill Development Corporation (NSDC) is a unique Public Private 

Partnership (PPP) in India aimed at advancing skills by establishing high-quality, profit-
oriented vocational institutions. It offers financial support through viability gap funding to 
create scalable vocational training programs. The NSDC's primary goal is to set up support 
mechanisms like quality assurance, information systems, and train-the-trainer academies, 
either directly or through partnerships. The aim is to enhance the skills and knowledge of 500 
million individuals in India by 2022, contributing about 30% to this target through private 
sector-led programs and viability gap funding. Established by the Ministry of Finance under 
Section-25 of the Companies Act, the NSDC operates as a not-for-profit entity with an equity 
base of Rs. 10 crores, with the Government of India holding 49% and the private sector 51%. 
Skill Development Initiatives by Other Ministries and Departments : 

Seventeen Ministries of the Government of India, including the Ministry of Labour and 
Employment, Ministry of Textiles, Ministry of Rural Development, Ministry of Human 
Resource Development, Ministry of Urban Development and Poverty Alleviation, Ministry of 
MSME and Ministry of Food Processing Industries, are actively involved in skill 
development. Initiatives include: 

 Establishing 62 new Navodaya Vidyalayas. 
 Enhancing education recognition through Sarva Shiksha Abhiyan. 
 Transforming 10 institutions into globally renowned centers for skills and research. 
 Establishing a Higher Education Financing Agency (HEFA) with an initial investment 

of 1000 Crores. 
Challenges in Skill Development and Job Creation : 

 Allocating INR 1804 crore for skill development. 
 Establishing 1500 Multi-Skill Training Institutes. 
 Forming the National Board for Skill Development Certification with industry and 

academic institutions. 
 Providing Entrepreneurship Education through MOOCs. 
 Subsidizing 8.33% of employers' EPFO contributions for the first three years of new 

employment, with a provision of INR 1000 crore. 
 Applying Section 80JJAA of the Income Tax Act to all assesses subject to statutory 

audit. 



Shiksha Shodh Manthan  ISSN: 2395–728X                                                                                                  Page 128 
A Half Yearly International Peer- Reviewed Refereed Journal of Education, Vol.10, No.1 
 

 Distributing the Model Shops and Establishments Bill to various states. 
Increasing Jobs and Productivity : 

1. Enhancing profits limit under the Presumptive Taxation Scheme to 2 crores for 
MSMEs. 

2. Expanding presumptive taxes to professionals with gross receipts not exceeding 50 
lakhs, with a supposed profit rate of 50%. 

3. Phasing out Income Tax deductions: 
o Restricting accelerated depreciation to 40% from April 1, 2017. 
o Capping research deductions at 150% from April 1, 2017, and 100% from 

April 1, 2020. 
o Extending Section 10AA benefits to SEZ units starting operations before 

March 31, 2020. 
o Maintaining Section 35CCD deductions for skill development until April 1, 

2020. 
Make in India: Generating Employment : 

India's Make in India initiative aims to create 100 million jobs in the manufacturing 
sector, addressing unemployment and boosting formal employment, currently at 14% of the 
labor force. Complementary initiatives like Smart Cities, Skill India, Digital India, Startup 
India, FDI enhancement, and National Investment & Manufacturing zones aim to make India 
a global manufacturing hub and increase employment due to rising industrial demand. 
Current Employment Situation and Skill : 

India's GDP is projected to grow at a CAGR of 8% through 2022, with total 
employment reaching approximately 500 million by 2022. To sustain this growth, the 
workforce needs skill development through higher education, technical training, and 
vocational skills, creating a proficient workforce of 500 million by 2022. 
Table1: Projected Employment in Agriculture, Industry and Services 

Year 
GDP 

growth 
Projected Employment (in millions) 

  
Agriculture Industry Services Total 

2011-12 9% 229.2 105 153.5 487.7 

 
7% 225.4 102 149 476.4 

 
5% 221.5 99.1 144.6 465.2 

2016-17 9% 240.2 126.2 189.5 555.9 

 
7% 232 116.8 174.8 523.5 

 
5% 224 108.1 161.2 493.3 

Source:‘The Challenge of Employment in India – An Informal Economy Perspective’ 
(April 2009)  
The subsequent table illustrates the distribution of employment across different sectors for 
various development scenarios up until the year 2022. There is an absence of substantial 
transformation anticipated in the realm of employment from 2017 to 2022. Table 2 displays 
the relevant data. The projected distribution of employment across various sectors till 2022 is 
requested. 



Shiksha Shodh Manthan  ISSN: 2395–728X                                                                                                  Page 129 
A Half Yearly International Peer- Reviewed Refereed Journal of Education, Vol.10, No.1 
 

 
Table2:Share of employment of different sectors till 2022 

Year 
GDP 
growth 

Agriculture Industry Services Total 

2007-08 Actual 51% 20% 29% 100% 

2011-12 9% 47% 22% 31% 100% 

  7% 47% 21% 31% 100% 

  5% 48% 21% 31% 100% 

2016-17 9% 43% 23% 34% 100% 

  7% 44% 22% 33% 100% 

  5% 45% 22% 33% 100% 

2021-22 7% to 9% 41% 23% 36% 100% 

Source:‘The Challenge of Employment in India – An Informal Economy Perspective’ 
(April 2009)and iMacs analysis.  
The issue of skilling is exacerbated by the fact that the majority of employment, around 95%, 
is expected to be generated in the informal sector, as reported by the National Commission 
for Enterprises in the Unorganised Sector (NCEUS). 

Table3:Projected share of informal employment (inmillions and %) 

Source: ‘The Challenge of employment in India – An familiar Economy Perspective’ April 
2009 andiMacs analysis) 
Conclusions and Suggestions : 

Currently, 80% of India's workforce lacks distinguishable and marketable skills, 
posing a significant challenge despite numerous investments in skill development. Closing 
this gap could transform India into a global hub for skilled labor, potentially producing an 

Year GDP 
Growth 
Rate 

Employment (in millions) % share 

    Formal Informal Total Formal Informal Total 
2011-12 9% 34.5 453.1 4

87.6 
7.08% 92.92% 100% 

  7% 34.1 442.2 4
76.3 

7.18% 92.82% 100% 

  5% 33.8 431.4 4
65.2 

7.27% 92.73% 100% 

2016-17 9% 33.9 522 5
55.9 

6.10% 93.90% 100% 

  7% 33 490.5 5
23.5 

6.32% 93.68% 100% 

  5% 32.3 461 4
93.3 

6.54% 93.46% 100% 

2021-22 7% to 9%       6%-7% 94% to 95% 100% 



Shiksha Shodh Manthan  ISSN: 2395–728X                                                                                                  Page 130 
A Half Yearly International Peer- Reviewed Refereed Journal of Education, Vol.10, No.1 
 

excess of 47 million skilled workers by 2020. However, systemic flaws persist, with 
significant investments in infrastructure and training not yielding a robust workforce.New 
skill development initiatives by the government and business leaders often fail to reach the 
casual workforce, indicating a need for collaborative efforts among stakeholders. 
Implementing mandatory quality certifications, monitoring, and sector-specific Labour 
Market Information Systems (LMIS) at national and state levels, along with effective Human 
Resource Planning (HRP), can help address skill mismatches and forecast skill gaps. 

Social, economic, and cultural limitations have historically restricted skill 
development opportunities for women and girls in rural areas, leading to economic 
dependency and low wage payments. Focusing on skill development can empower rural 
women, providing them with technical training, basic education, and support from NGOs and 
self-help groups. This can change societal views and improve their economic independence. 
Educational reforms should introduce vocational training in high school, and professional 
courses like engineering and MBA should incorporate on-the-job training to enhance 
employability. Raising the quality of both technical and soft skills training is essential. With 
the expected need for 500 million skilled workers by 2022, there are vast opportunities for 
international firms to invest in India's skill market.The establishment of an autonomous 
ministry highlights the importance of training programs that encourage learning and 
independence for better livelihoods. 
References : 
FederationofIndianChambersofCommerceandIndustry,(FICCI2010),TheskilldevelopmentlandscapeinI

ndiaandimplementingQuality skillstraining.Zugriffam19.April2012. 
Federation of Indian Chambers of Commerce and Industry, (FICCI2013),SandhyaSrinivasan, Skill 

Development Initiatives in India, ISAS Special Report, No.15-11July2013. 
FICCI, (2010), the Skill Development Landscape in India and Implementing 

QualitySkillsTraining,NewDelhi:FederationofIndianChambers ofCommerceandIndustry. 
Report of the Committee on Unorganized Sector Statistics (2012, 

February),NationalStatisticalCommission,GovernmentofIndia.Retrievedfromavailableat 
http://mospi.nic.in/mospi_new/upload/nsc_report_un_sec_14mar12.pdf?Status=1andmenu_id=199, 

accessedduringDecember2014 
Skill development Sector Profile, FICCI, 

2012“http://www.ficci.com/sector/74/Project_docs/SectorProfile.pdf”://www.ficci.com/sector/
74/Project_docs/SectorProfile.pdf 

Skill Development: Bridging Skills Deficit and Promoting Employability,Ph.DChamber 
ofCommerceandIndustry,ApeejayStya EducationResearchFoundation 

http://www.aserf.org.in/presentations/Conf-SKD-Backgrounder.pdf 
SkilldevelopmentInitiativesIndiariefoverviewhttp://www.academia.edu/7524653/ 
Skill_Development_Initiatives_India_rief_overview_of_SkillDevelopment_Sector_Initiatives_i 

n_India_By_TABLE_OF_CONTENTS 
YashPalSharma,”SKILLDEVELOPMENTPROGRAMMESININDIA”November 
www.ijetmas.com 
www.yourcorporateconsultant.blogspot.com 
www.docplayer.net 
www.masterbuilder.co.in 
 

************ 



Shiksha Shodh Manthan  ISSN: 2395–728X                                                                                                  Page 131 
A Half Yearly International Peer- Reviewed Refereed Journal of Education, Vol.10, No.1 
 

Blended Learning in Higher Education: Institutional Adoption and 
Implementation 

Avinash Kumar* & Ajay Kumar** 
*Research Scholar, School of Education, CSJM University, Kanpur  (U.P.) 

**Assistant Professor, Department of Education, D.B.S. College, Kanpur  (U.P.) 

 
 

Abstract 
Blended learning, as a pedagogical approach integrating traditional face-to-face instruction 
with online learning activities, has gained considerable traction in higher education. This 
paper explores the dynamics of blended learning adoption and implementation within higher 
education institutions. It delves into the rationale behind institutional adoption, the 
challenges encountered during implementation, and the strategies employed to overcome 
these challenges. Drawing upon existing literature, case studies, and empirical evidence, this 
research paper provides insights into the multifaceted nature of blended learning in higher 
education, offering recommendations for effective adoption and implementation strategies. 
Keywords: Blended learning, higher education, adoption, implementation, pedagogy. 

 
 
Introduction : 

Blended learning, as a pedagogical approach, has emerged as a transformative force in 
higher education, reshaping traditional instructional paradigms by integrating face-to-face 
classroom interactions with online learning activities. The concept of blended learning has its 
roots in the early 1990s, when technological advancements and the rise of the internet began 
to offer new possibilities for education beyond the confines of physical classrooms. Since 
then, blended learning has evolved from simple course hybrids to sophisticated instructional 
designs that leverage the strengths of both traditional and online learning modalities. 

In higher education, the adoption of blended learning has been driven by several factors. 
First and foremost is the recognition of its potential to enhance learning outcomes by catering 
to diverse learning styles and preferences. Blended learning environments offer flexibility in 
terms of time, place, and pace of learning, accommodating the needs of a wide range of 
students, including those with familial or professional obligations. Moreover, the integration 
of digital technologies into instructional practices has been shown to increase student 
engagement and motivation, leading to deeper learning experiences. 
Objectives of the Study 

1. To examine the rationale behind the adoption of blended learning in higher education 
institutions, including its potential to enhance learning outcomes, increase 
accessibility, and promote cost-effectiveness. 

2. To identify and analyze the institutional factors that influence the adoption of blended 
learning, such as leadership support, faculty development initiatives, technological 
infrastructure, and organizational culture. 

Rationale for Blended Learning Adoption 
3.1 Enhancing Learning Outcomes : 
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 Blended learning has been shown to enhance learning outcomes across various 
disciplines and educational settings. Several factors contribute to the effectiveness of blended 
learning in improving student learning outcomes: 
Personalized Learning: Blended learning allows for personalized learning experiences 
tailored to individual student needs, preferences, and learning styles. By incorporating online 
assessments, adaptive learning technologies, and differentiated instruction, instructors can 
provide targeted support and feedback to help students master course material at their own 
pace, leading to improved learning outcomes. 
Flexibility and Accessibility: Blended learning offers flexibility in terms of time, place, and 
pace of learning, accommodating diverse student schedules, commitments, and learning 
preferences. By providing access to course materials, resources, and activities online, blended 
learning enables students to engage with course content at their convenience, leading to 
increased accessibility and participation, which in turn can enhance learning outcomes. 
Active Engagement: Blended learning promotes active student engagement through 
interactive activities, collaborative projects, and problem-solving tasks. By incorporating 
multimedia materials, online discussions, and hands-on exercises, instructors can stimulate 
student interest, curiosity, and motivation, leading to deeper levels of engagement and 
improved learning outcomes. 
Differentiated Instruction: Blended learning allows instructors to differentiate instruction 
based on student readiness, interests, and learning profiles. By offering a mix of face-to-face 
instruction, online tutorials, and small-group activities, instructors can address individual 
learning needs and provide targeted support to help students succeed, leading to improved 
learning outcomes for all learners. 
Immediate Feedback: Blended learning facilitates timely and constructive feedback through 
online assessments, quizzes, and interactive exercises. By providing immediate feedback on 
student performance, instructors can identify misconceptions, address learning gaps, and 
guide students toward mastery of course objectives, leading to improved learning outcomes 
and academic achievement. 
Integration of Multimedia and Interactive Resources: Blended learning leverages the use of 
multimedia and interactive resources to enhance learning experiences and deepen 
understanding. By incorporating videos, simulations, virtual labs, and multimedia 
presentations, instructors can provide alternative modes of representation, foster active 
exploration, and promote deeper conceptual understanding, leading to improved learning 
outcomes. 
Collaborative Learning Opportunities: Blended learning creates opportunities for 
collaborative learning and knowledge sharing among students. By facilitating online 
discussions, group projects, and peer review activities, instructors can promote social 
interaction, collaboration, and peer learning, leading to enhanced critical thinking skills, 
communication abilities, and overall learning outcomes. 
3.2 Flexibility and Accessibility 
 Flexibility and accessibility are key benefits of blended learning, contributing to its 
effectiveness in meeting the diverse needs of learners. Here's how blended learning enhances 
flexibility and accessibility: 
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Time Flexibility: Blended learning allows students to access course materials and engage in 
learning activities at their own pace and convenience. Unlike traditional face-to-face 
instruction, where students must adhere to fixed class schedules, blended learning provides 
flexibility in scheduling study sessions, completing assignments, and participating in 
discussions, accommodating diverse work, family, and personal commitments. 
Place Flexibility: Blended learning enables students to learn from any location with internet 
access, freeing them from the constraints of physical classrooms. Whether at home, in a café, 
or while traveling, students can access course materials, participate in online discussions, and 
collaborate with peers, allowing for learning to occur anytime and anywhere. 
Access to Resources: Blended learning provides students with access to a wide range of 
learning resources and materials, including multimedia presentations, online textbooks, 
interactive simulations, and virtual labs. These resources are often available 24/7 through 
learning management systems (LMS) or course websites, allowing students to review 
content, explore additional materials, and engage in self-directed learning outside of 
traditional class hours. 
Accessibility for Diverse Learners: Blended learning enhances accessibility for students with 
diverse learning needs, including those with disabilities, English language learners, and 
students with varying levels of prior knowledge. By incorporating multimedia resources, 
alternative formats, and adaptive technologies, blended learning accommodates diverse 
learning styles, preferences, and abilities, ensuring equitable access to educational 
opportunities for all students. 
The flexibility and accessibility afforded by blended learning empower students to take 
control of their learning journey, customize their learning experiences, and overcome barriers 
to education, ultimately leading to improved engagement, retention, and academic success. 
By leveraging digital technologies and innovative instructional strategies, blended learning 
expands access to education and promotes lifelong learning opportunities for learners of all 
backgrounds and circumstances. 
Institutional Factors Influencing Adoption : 
4.1 Leadership and Vision: Leadership and vision are critical for the successful 
implementation of blended learning initiatives in higher education. Institutional leaders must 
provide strategic direction, allocate resources, and cultivate a culture of innovation and 
collaboration. A clear vision for blended learning, articulated by senior leadership, guides 
faculty and staff in aligning goals, overcoming challenges, and fostering institutional buy-in. 
Effective leadership ensures that blended learning initiatives are integrated into the 
institution's broader mission and strategic priorities, driving continuous improvement and 
enhancing the overall quality of teaching and learning experiences. 
4.2 Faculty Development and Support: Faculty development and support are crucial for the 
successful implementation of blended learning. Institutions should provide training, 
workshops, and resources to help faculty members develop the necessary skills and 
competencies for designing, delivering, and assessing blended learning experiences. Ongoing 
support mechanisms, such as mentoring, peer collaboration, and instructional design 
consultations, should be available to address faculty concerns, promote best practices, and 
foster a culture of innovation.  
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4.3 Technological Infrastructure: The technological infrastructure of blended learning 
encompasses the hardware, software, and network systems required to support the delivery of 
online learning components and facilitate communication and collaboration among students 
and instructors. This includes learning management systems (LMS), video conferencing 
platforms, multimedia tools, and interactive resources. Robust internet connectivity, 
sufficient bandwidth, and reliable hardware devices such as computers, tablets, and 
smartphones are essential components of the technological infrastructure. Institutions must 
invest in upgrading and maintaining their technological infrastructure to ensure seamless 
integration and delivery of blended learning experiences. 
Challenges in Blended Learning Implementation 
Implementing blended learning in higher education presents several challenges that 
institutions and instructors must address to ensure its effectiveness. Some of these challenges 
include: 
Resistance to Change: Faculty and staff may resist adopting new teaching methods and 
technologies, fearing a loss of control or expertise. Overcoming resistance requires 
comprehensive training, professional development, and supportive leadership to facilitate a 
smooth transition to blended learning. 
Faculty Training Needs: Many instructors lack experience and expertise in designing and 
delivering blended learning experiences. Institutions must invest in faculty training programs 
to enhance digital literacy, pedagogical skills, and instructional design proficiency to ensure 
effective implementation. 
Technology Integration Issues: Integrating various technologies, platforms, and tools into 
existing instructional practices can be complex and time-consuming. Institutions must 
provide technical support, troubleshooting resources, and infrastructure upgrades to address 
compatibility issues and ensure seamless technology integration. 
Assessment and Evaluation: Assessing student learning and performance in blended 
learning environments poses challenges related to designing authentic assessments, ensuring 
academic integrity, and providing timely feedback. Institutions must develop robust 
assessment strategies and evaluation mechanisms to measure learning outcomes accurately. 
Access and Equity: Disparities in access to technology, internet connectivity, and digital 
literacy skills among students can exacerbate educational inequalities. Institutions must 
address access barriers by providing technology resources, internet access, and support 
services to underserved populations to promote equitable participation in blended learning. 
Quality Assurance: Maintaining instructional quality and consistency across blended 
learning courses can be challenging due to variations in content delivery, teaching styles, and 
technological proficiency among instructors. Institutions must establish quality assurance 
mechanisms, peer review processes, and standards for course design and delivery to uphold 
educational standards and ensure student success. 
Time and Resource Constraints: Designing, developing, and implementing blended 
learning courses require significant time, effort, and resources. Institutions must allocate 
sufficient funding, staffing, and support services to support faculty in creating engaging, 
interactive, and effective blended learning experiences. 
Addressing these challenges requires a collaborative effort involving institutional leaders, 
faculty, instructional designers, IT professionals, and support staff. By addressing barriers to 
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implementation and adopting proactive strategies, institutions can overcome challenges and 
unlock the full potential of blended learning to enhance student learning outcomes and 
educational experiences. 
Strategies for Successful Implementation : 

Successful implementation of blended learning requires careful planning, proactive 
strategies, and ongoing support to address various challenges and ensure effective integration 
into educational practices. Here are several strategies for successful implementation: 
Clear Objectives and Goals: Define clear learning objectives and goals for blended learning 
initiatives aligned with institutional priorities, student needs, and desired learning outcomes. 
Establish a shared vision among stakeholders to guide implementation efforts and measure 
success. 
Faculty Development and Support: Provide comprehensive training, professional 
development opportunities, and ongoing support for faculty to enhance their digital literacy, 
pedagogical skills, and instructional design proficiency. Offer workshops, mentorship 
programs, and resources to help instructors effectively integrate technology into teaching 
practices. 
Technology Infrastructure: Invest in robust technological infrastructure, including learning 
management systems (LMS), multimedia tools, and online resources, to support the delivery 
of blended learning experiences. Ensure reliable internet connectivity, adequate bandwidth, 
and access to hardware devices to facilitate seamless technology integration. 
Pedagogical Support and Resources: Offer instructional design support, curriculum 
development assistance, and pedagogical resources to help faculty design engaging, 
interactive, and effective blended learning courses. Provide templates, guidelines, and best 
practices for course design and delivery to ensure instructional quality and consistency. 
Student Orientation and Support: Orient students to blended learning expectations, 
procedures, and resources to promote successful participation and engagement. Offer training 
sessions, tutorials, and support services to help students develop digital literacy skills, time 
management strategies, and self-directed learning abilities. 
Feedback and Evaluation: Solicit feedback from faculty and students regularly to assess the 
effectiveness of blended learning initiatives, identify areas for improvement, and make data-
informed decisions. Implement evaluation mechanisms, such as surveys, focus groups, and 
course evaluations, to measure learning outcomes and satisfaction levels. 
Community Building and Collaboration: Foster a sense of community and collaboration 
among faculty, students, and support staff to create a supportive learning environment. 
Facilitate opportunities for networking, knowledge sharing, and interdisciplinary 
collaboration to enhance engagement and motivation. 
Continuous Improvement and Adaptation: Embrace a culture of continuous improvement 
and innovation by encouraging experimentation, reflection, and adaptation. Monitor 
emerging trends, pedagogical research, and technological advancements to stay abreast of 
evolving best practices and incorporate feedback into future iterations of blended learning 
initiatives. 

Implementing these strategies in a systematic and collaborative manner, institutions 
can overcome challenges, maximize opportunities, and achieve successful integration of 
blended learning into higher education. With careful planning, ongoing support, and a 
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commitment to excellence, blended learning can enhance student learning outcomes, promote 
engagement, and enrich educational experiences for all stakeholders. 
Future Directions and Recommendations : 
Future directions and recommendations for blended learning in higher education aim to 
leverage emerging trends, address evolving challenges, and enhance educational 
effectiveness. Here are several key areas for consideration: 
Expand Open Educational Resources (OER): Promote the adoption and creation of open 
educational resources (OER) to enhance affordability, accessibility, and equity in higher 
education. Encourage faculty to develop and share OER materials, textbooks, and multimedia 
resources to reduce textbook costs, expand access to educational content, and support diverse 
learning needs. 
Integrate Augmented and Virtual Reality: Explore the use of augmented reality (AR) and 
virtual reality (VR) technologies to create immersive learning experiences and simulations in 
blended learning environments. Incorporate VR labs, virtual field trips, and interactive 
simulations to enhance engagement, experiential learning, and conceptual understanding 
across various disciplines. 
Enhance Data Analytics and Learning Analytics: Harness the power of data analytics and 
learning analytics to track student progress, monitor engagement patterns, and identify at-risk 
students in blended learning courses. Use predictive analytics models to intervene early, 
provide targeted support, and personalize interventions to improve retention and academic 
success rates. 
Promote Collaborative and Project-Based Learning: Emphasize collaborative and project-
based learning approaches in blended learning environments to foster teamwork, critical 
thinking, and problem-solving skills. Encourage interdisciplinary collaboration, group 
projects, and real-world applications to promote deeper learning and prepare students for 
future careers. 

Embracing these future directions and recommendations, institutions can enhance the 
effectiveness, accessibility, and impact of blended learning in higher education, fostering 
innovation, equity, and excellence in teaching and learning. With a commitment to 
continuous improvement and a focus on studentcantered approaches, blended learning can 
play a transformative role in shaping the future of education. 
Conclusion : 

Blended learning represents a dynamic and promising approach to teaching and 
learning in higher education, offering a flexible, adaptable, and effective means of integrating 
traditional face-to-face instruction with online learning components. Despite its numerous 
benefits, successful adoption and implementation of blended learning require careful 
planning, strategic investment, and ongoing support from institutional leaders, faculty, and 
stakeholders. By addressing challenges such as resistance to change, faculty training needs, 
and technological integration issues, institutions can unlock the full potential of blended 
learning to enhance student learning outcomes, promote engagement, and enrich educational 
experiences. Moving forward, embracing emerging trends, leveraging innovative 
technologies, and prioritizing equity and inclusion will be essential for advancing the 
effectiveness and impact of blended learning in higher education, shaping the future of 
teaching and learning in a rapidly evolving digital landscape. 
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Abstract 
Our physical, emotional and mental well-being is facing challenges due to the increased 
dependence on technology, rise of globalization, increased consumerism, unhealthy eating 
habits and lack of regulation in food. Most of the food today is heavily processed and laden 
with chemicals. Along with this, busy, sedentary, and protective lifestyle have given rise to 
ailments that were unheard some years back. To combat this situation, people are moving 
towards healthy eating and traditional practices. Yoga and Ayurveda are the practices which 
were followed by our ancestors for their health management. The present paper delves deep 
into the ancient wisdom on physical and mental well- being prevalent in Yoga and Ayurveda 
based on individual constitution and tridoshas(Vata, Pitta and Kapha).While Yoga aims at 
improving physical and mental health by making us understand the connection between body 
and mind. Ayurveda on the other hand promotes healing through natural remedial measures, 
modifying life style and using food as medicine.  An attempt has also been made to suggest 
the ways and means for improving health by integrating Yoga and Ayurveda in our daily life. 
By embracing these practices, we can embark on a path of wisdom and can pursue a healthy, 
peaceful and fulfilled life.  
Keywords: Yoga, Ayurveda,, Traditional Practices, Tridoshas. 

 
 
Introduction : 

In the contemporary world, the notions of life and values have changed. The human 
health system is greatly affected due to the rise of urbanization, industrial development, 
increased use of technology and changed lifestyle. The impact of these socio-political and 
technical changes has great impact on the dietary habits, health and mental strength of 
humans. Now a days, people are leading sedentary lifestyle due to their busy schedule, 
convenience and lack of awareness about health. The use of sugar, salt, chemicals, pesticides, 
harmful ingredients inprocessed food, artificial substanceshas increased thus causing novel 
ailments. Due to this, the medical profession is struggling to find suitable and sustainable 
treatment for every problem. However, it is not possible to solve every issue with pills and 
surgery. So, the medical professionals themselves are looking for solutions rooted in our 
tradition to tackle issues such as stress, depression, anxiety, gut health, obesity, heart 
problems etc. Both the yoga and Ayurveda offer holistic approaches in order to maintain 
health, improve balance in body components and establish a connection between mind and 
body. Yoga and Ayurveda promotepositive health practices like remaining active, 
maintaining healthy eating habits and doing Yoga and Pranayama. These approaches can help 
in preventing many diseases by managing lifestyle disorders. Therefore, it is important to 
raise awareness about these practices in order to reduce the ailments (Bhat,2018).  
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The History of yoga : 
Yoga is an integral part of our rich culture, history, spiritual heritage and philosophy. 

The Sanskrit word "yoga" translates into "to unite," and reflects its core philosophy of 
integrating the mind, body, and spirit. It can be traced back to the ancient Vedic texts, 
particularly the Rigveda which is one of the world’s oldest scriptures. These texts contain a 
treasure trove of wisdom concerning the deep understating of human psyche and ways of 
universe. They offer a comprehensive framework for the spiritual evaluation and self-
realization. The Rishis (Sages) havedescribed mantra in these Vedas and have beautifully 
explained the importance of yoga as a path of union with higher stage of consciousness. 
These mantras serve as vehicles for spiritual elevation and cosmic insight. Within the Vedic 
tradition, the divine powers are said to be linked with the elemental energies (Agni, Vayu, 
Surya and Soma) which represents the different aspects of human existence. These divine 
powers govern the ability of speech, lifeforce, spirit and intellect. According to the ancient 
texts, the yoga starts from physical practices and evolves into a profound spiritual discipline 
aimed at realizing the unity between the soul and universal consciousness. The practices such 
as medication, rituals and other spiritual practices help an individual to surpass the constraints 
of the individual ego and grasp the true essence of human existence. In essence, Yoga offers 
guidance and illumination in the modern world serving as a path towards enlightenment. 
Yoga: Practices and Pranayams : 

Yoga can be described as a science that was originated in ancient India and offers an 
approach to achieve harmony in life. The holistic nature of yoga offers techniques to heal not 
only the body but also the mind of an individual .It believes in promoting thedevelopment of 
Pacha Kosha (Five Sheaths) i.e, mental dimension, physical dimension, energy field, intuitive 
knowledge and spirit of an individual. Yogic practices and pranayama also help in 
maintaining the flow of prana of an individual. The eight limbs of Yoga serve as a 
comprehensive guide for self-realization and spiritual awakening.  
 
 

Fig.1: The Eight Limbs of Yoga 
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Prana is central to yogic philosophy as it is responsible for sustaining life and maintaining 
balance. Through asanas, meditation and mindfulness individuals can enhance the prana thus 
leading to the holistic development of an individual. It further serves as a powerful tool for 
self-discovery, transformation, mental clarity, emotional stability, harmonious and fulfilling 
life. Yoga emphasizes on preventive healthcare, stress reduction and lifestyle modifications 
thus promoting overall health and vitality.  
 

  
Fig. 2: The PanchaVayus or Pancha Pranas  

The harmonious equilibrium of these PanchaVayus is extremely important as they contribute 
to the physical well-being, mental acuity, emotional balance and spiritual growth by fostering 
a connection between the individual and the spirit. Ayurvedic techniques such as pranayama 
(breath control), targeted yoga poses, dietary adjustments, and lifestyle changes are designed 
to harmonize and enhance the functioning of these PanchaVayus. 
People have different characteristics and needs. It is important to understand their needs in 
order to introduce appropriate yoga practice for their holistic development. There are four 
branches of Yoga that offer different practices to bring out transformation in an individual.  
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The Story of Ayurveda : 
The term ‘Ayurveda’ is made up of two Sanskrit words i.e., ‘

‘Veda’ means ‘Science or Knowledge’
Knowledge of Life.  The practice of Ayurveda is ancient
medicine and offers a holistic approach to healing. This approach has been practiced for 
thousands of years in our country. 
the healing of both body and mind. It is rooted in the principles of Vedas, Vedic Mant
Rituals for therapeutic purposes. Ayurveda incorporates these ancient traditions into medicine 
to promote healing and longevity. It promotes not only physical asanas but also mental and 
spiritual practices to prevent illness. 
of Prakurti (individual constitution). It is important to understand an individual’s Prakurti 
(Vata, Pitta and Kapha) and factors such as Agni (Metabolism), Dhatu (Bosy Tissues) and 
Mala (Excreta) in order to tailor a healt
A deep understanding of these elements is crucial as it illustrates the state of an individual. A 
balance among these elements is requited to ensure mental
Ayurveda aims at maintaining
root cause of illness rather than simply alleviating the symptoms. Therefore, it can be said 
that it is important to have knowledge of Ayurveda as it can cultivate the habit of self
and positivity to achieve health and vitality. 
Ways of Improving Health through Yoga and Ayurveda
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Fig. 3: Four Branches of Yoga 
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1. It is possible to promote health and prevent disease by lifestyle modification, 
detoxification practices, herbal remedies, pranayama, and dietary changes.  

2. Dietary recommendations play a significant role in Ayurveda as food is considered not 
only a source of nourishment but a form of medicine.  

3. Ayurvedic treatments also includes bodywork therapies such as massage, steam baths and 
herbal pastes applied to the skin.  

4. Ayurveda integrates the practices of Yoga (asanas, pranayama, mantra chanting and 
meditation) as an integral component of its healing toolkit.  

5. Ayurveda promotes the use of oils, vegetables, fruits, herbs, and mineral that are present 
in the local ecosystem for keeping the body healthy.  

6. Ayurveda suggests to take food on time, consume as per sustainability and according to 
Prakruthi of an individual. The food should be warm, sweet in nature, and should be taken 
without any distraction.  

7. Ayurveda also states that it is extremely important to maintain hygiene. Food should be 
taken after bathing, washing of hands, after offering prayers in order to maintain the 
optimal health.  

Integration of Yoga and Ayurveda : 
Both systems yoga and Ayurveda share the same goal of modulating prana (life force) to 

optimize human health. The integration of yoga and Ayurveda offers a powerful approach to 
promote health, restore balance, and disease management. These approaches of health 
management complement each other’s principles and practices thus offering a synergistic 
approach for healing. According to Chobe et al., (2022), “Both Ayurveda and Yoga 
interventions are effective in improving the cognitive abilities of elderly. It significantly 
improves the learning, attention, processing speed and working memory”. The integration of 
Yoga and Ayurveda works by : 
1. Comprehending Individual Constitution:An individual is classified into different 

categories according to their doshas (Vata, Pitta and Kapha) by Ayurveda. By identifying 
a person’s dosha, it is possible to customize yoga practices to address and align the 
particular requirements of an individual.  

2. Customized Yoga Practices:Tailored yoga practices are chosen according to dosha 
assessments to tackle imbalances and enhance holistic health. For example, individuals 
with a vatadosha suffer from dryness, coldness, and bloating. They  mightbe benefitted by 
grounding, warming yoga practices and eating warm and freshly cooked food. 

3. Mindfulness and Breathwork:According to these practices, mindfulness and 
breathwork play vital roles in fostering physical and mental wellness. Integrating 
Ayurvedic principles into yoga sessions might entail incorporating particular pranayama 
techniques tailored to an individual's doshic constitution, aiming to harmonize energy 
flow and enhance overall health. 

4. Diet and Lifestyle Recommendations:Ayurveda provides personalized dietary and 
lifestyle recommendations based on individual doshas. Incorporating Ayurvedic dietary 
principles into yoga practice may entail suggesting particular foods and lifestyle 
adjustments to foster well-being. 

5. Holistic Healing:Through the integration of Yoga and Ayurveda, individuals approach 
health concerns by considering their physical, mental, and emotional aspects. Yoga poses, 
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pranayama, meditation, and Ayurvedic treatments collaborate harmoniously to rejuvenate 
equilibrium across all dimensions. 

Ayurveda consists an all-round knowledge about health, disease and the practices to manage 
these ailments. It acts as a practical science which focuses on reaching the “Arogya” state of 
human body. Only a body without ailments can achieve the cornerstones (Dharma, Artha, 
Karma and Moksha) of human life. On the other hand, Yoga focuses on attaining the Moksha 
(the state of being Mukt from Jivan). It is a transformed state centred on spiritual and mental 
well-being.In conclusion, the symbiosis between Ayurveda and Yoga empowers individuals 
to proactively engage in their health journeyand reinstating balance across all realms of 
existence. This integrative strategy proves highly efficacious, not solely in disease 
management but also in fostering longevity. Overall, the integration of Yoga and Ayurveda 
presents a holistic blueprint for health and well-being.  
Influence of Yoga and Ayurveda on Human Life : 

Woodyard (2011) observed that yoga can aid individuals in seeking serenity, 
tranquillity, and enhanced unity in their lives. It's crucial for healthcare providers, educators, 
and related professionals to recognize yoga's potential as a vital element of personal well-
being strategies.Following the practices of Yoga such as Yama, Niyama, Yogasana, 
Pranayams helps in reducing body fat, maintaining social health, equilibrium of mind and 
body and improves the state of internal organs. Other practices such as meditation helps in 
improved concentration and control over senses (Bhat, 2018). Yoga and Ayurveda propose a 
holistic approach in addressing the rising prevalence of illness due to unhealthy lifestyle. 
Ayurveda focuses on the physical system (body), nutrition, lifestyle and natural herbswhile 
Yoga integrates body to mind and promotes flexibility, mental strength, and resilience.  Bhat 
(2018) further stated that these holistic approaches reduce the risk of lifestyle disorders and 
improves the quality of life.As the rate of chronic diseases continue to rise, it becomes 
important to embrace a holistic approach in order to maintain health. It is important to make 
people literate about the possible benefits of our ancient disciplines in order to achieve a 
pathway for meaningful life.  

Furthermore, Naragatti (2020) found that incorporating Yoga in daily life prevents 
numerous psychosomatic disorders associated with psychological stress. It promotes mental 
flexibility, attentional abilities, sustained focus and tranquillity. Yoga and Pranayama 
contribute immensely to the overall healing byinducing a relaxation response in the body 
(Mishra et al., 2021). These ancient disciplines focus on healing and maintaining optimal 
health. Additionally, they also possess anti-aging benefit (Chobe et al., 2022). Chikkanna et 
al., (2022) found that the Yoga and Ayurveda may play a significant role in preventing and 
alleviating infections. These practicesimprove our immune system, respiratory health, and 
promote mental well-being.During the pandemic, Yoga and Ayurveda have showcased their 
potential in enhancing lost immunity, reducing the severity of infections and in facilitating 
post-treatment rehabilitation. These ancient practices have played a significant role in the 
holistic healing of patients, addressing not just physical ailments but also providing mental 
and spiritual support (Kaushik, 2022). To summarize, the integration of Yoga and Ayurveda 
is helpful in unlocking the full spectrum of healing and spiritual potential of an individual. 
Together, Yoga and Ayurveda offer a harmonious synergy, providing holistic guidance for 
optimal health. 
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Conclusion : 
Health and fitness are the fundamental rights of an individual and play an important 

role in fostering well-being. Yoga and Ayurveda provide a set of guiding principles that can 
help us in navigating the complexities of modern life. They help us in understanding our body 
types, needs and dosahs. These practices offer therapies, remedies, detoxification procedures 
and lifestyle modifications to restore balance. Yoga offers us different practices such as 
asanas, pranayama, meditation and mindfulness practices for holistic development. Yoga and 
Ayurveda can also help in increasing flexibility, strength, relaxation, energy flow and mental 
clarity. These disciplines are complementary to each other, one (Ayurveda) focuses on 
comprehensive well-being and the other (Yoga) is dedicated for the psychospiritual growth.  
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Abstract 
In the present study, researcher aims to investigate the relationship between school 
adjustment, study habits, and intelligence among senior secondary students. Researcher used 
the causal-correlational research design of descriptive research. A simple random sampling 
method was used for the data collection in the study and a total 300 students was selected 
from Prayagraj district of UP Board. The researcher used standardized tools Samoohik 
Mansik Yogyata Pariksha (2/70), developed by Dr. R. K. Tandon,Adjustment Inventory 
school student (AISS) by Prof. A.K.P. Sinha and Prof. R.P. Singh and Study Habits Inventory 
developed by Dimpal Rani and Dr. M.L. Jaidka for data collection.Results found that there is 
no significant direct correlation between school adjustment or study habits and intelligence. 
However, both school adjustment and study habits are found to significantly predict 
intelligence when considered together. The regression coefficients reveal that increases in 
school adjustment and study habits correspond to higher intelligence among senior 
secondary students with respective regression weights of 1.283 and 0.655. The prediction 
coefficient (E) suggests that approximately 2.50 percent of the variation in intelligence scores 
can be jointly explained by school adjustment and study habits. 
Keywords: Classroom behavior, learning tasks, satisfaction, well-being, note-taking, active 
engagement. 
 
 
Introduction : 

Education is widely acknowledged as a fundamental determinant of individual 
success and societal progress. Within the educational landscape, senior secondary schooling 
represents a critical juncture where students transition from adolescence to young adulthood, 
and where academic outcomes hold significant implications for future endeavours. Among 
the multifaceted factors influencing academic achievement and cognitive development during 
this period, two crucial elements emerge: school adjustment and study habits. 

School adjustment encompasses the myriad ways in which students navigate and 
adapt to the academic, social, and emotional demands of their educational environment 
(Lazarides & Watt, 2015). It encompasses aspects such as classroom behavior, peer 
relationships, engagement with learning tasks, and overall satisfaction with the school 
experience. Effective school adjustment has been linked to positive academic outcomes, 
including higher grades, increased motivation, and better overall well-being (Suldo et al., 
2018).School adjustment refers to a student’s ability to adapt to the social, emotional, and 
academic demands of the school environment (Sinha & Singh, 2007).  Well-adjusted students 
tend to experience less stress and anxiety, which can impede academic performance (Priya, 
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2014). They are also better able to form positive relationships with teachers and peers, 
fostering a supportive learning environment. 

Concurrently, study habits represent the systematic approaches and strategies students 
employ to manage their learning processes. Study habits encompass behaviors such as time 
management, organization, note-taking, and active engagement with course material. 
Research indicates that students with effective study habits tend to demonstrate greater 
academic achievement and intellectual growth (Credé & Kuncel, 2008).Study habits 
encompass the strategies and behaviors students employ to retain information and complete 
academic tasks effectively (Agarwal, 2014).  Effective study habits, such as time 
management, organization, and active learning strategies, are associated with improved 
academic achievement (Bang & Choi, 2016). 

Despite the acknowledged importance of both school adjustment and study habits in 
shaping academic performance, the extent to which they predict intelligence among senior 
secondary students remains an area ripe for exploration. Intelligence, often conceptualized as 
the capacity for learning, reasoning, problem-solving, and adapting to new situations 
(Gottfredson, 1997), represents a foundational aspect of academic success and cognitive 
functioning. 

The need for this research arises from the current emphasis on standardized testing as 
the sole measure of intelligence. This narrow focus can overlook students who may possess 
strong cognitive abilities but struggle due to difficulties with school adjustment or 
underdeveloped study habits.  Understanding these factors can inform educational practices 
that go beyond traditional test-oriented approaches. 

The significance of this study lies in its potential to contribute to the development of 
more holistic educational programs. By acknowledging the multifaceted nature of 
intelligence and the role that school adjustment and study habits play, educators can tailor 
learning environments and support strategies to foster the full potential of each student.  This 
can lead to improved academic outcomes, increased student engagement, and a more positive 
overall learning experience. 

This study aims to investigate the predictive relationship between school adjustment, 
study habits, and intelligence among senior secondary students. By examining these factors in 
tandem, researcher seeks to elucidate the complex interplay between environmental 
influences, individual behaviors, and cognitive outcomes during a critical developmental 
stage. 
Review of related literature : 

School adjustment refers to a student's ability to adapt to the social, emotional, and 
academic demands of the school environment (Sinha & Singh, 2007).  Studies have shown a 
positive correlation between school adjustment and academic performance (Singh et al., 
2010; Wilimańska & Charzyńska, 2016). Students who are well-adjusted experience less 
stress and anxiety, which can impede academic achievement (Priya, 2014).  They are also 
better able to form positive relationships with teachers and peers, fostering a supportive 
learning environment (Wang & Eccles, 2013).  Furthermore, research suggests that specific 
aspects of school adjustment, such as emotional maturity (Sen & Sutradhar, 2022), can 
contribute significantly to academic success. Effective study habits encompass the strategies 
and behaviors students employ to retain information and complete academic tasks effectively 
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(Agarwal, 2014).  Research consistently demonstrates a positive association between strong 
study habits and improved academic achievement (Bang & Choi, 2016; Parasuraman, 2018).  
Effective study habits include time management, organization, active learning strategies, and 
metacognitive skills (Flavell, 1979).  Students who utilize these strategies demonstrate better 
learning outcomes compared to those with less developed study habits. While research 
explores the independent effects of school adjustment and study habits on academic 
performance, there is a gap in understanding their combined influence on perceived 
intelligence.  Some studies suggest a potential indirect effect, where school adjustment and 
study habits contribute to academic performance, which in turn, shapes students' perceptions 
of their intelligence (Skaalvik & Federici, 2011).  Conversely, a student who perceives 
themself as intelligent may be more motivated to develop positive study habits and adjust 
well to the school environment (Marsh & Craven, 2006).   
Research questions : 

1. Does a relationship exist between school adjustment and intelligence among senior 
secondary students? 

2. Does a relationship exist between study habits and intelligence among senior 
secondary students? 

3. To what extent do school adjustment and study habits contribute to predicting 
intelligence among senior secondary students? 

Objectives : 
1. To study the relationship between School Adjustment and Intelligenceof Senior 

Secondary Students. 
2. To study the relationship between Study Habits and Intelligenceof Senior Secondary 

Students. 
3. To find out the extent to which School Adjustment and Study Habits contribute to the 

prediction of Intelligence among senior secondary students. 
Hypotheses : 

1. There is no significant relationship between School Adjustment and Intelligence of 
Senior Secondary Students. 

2. There is no significant relationship between Study Habits and Intelligence of Senior 
Secondary Students. 

3.  School Adjustment and Study Habits do not contribute to the prediction of 
Intelligence of senior secondary students. 

Research methodology : 
In the present study, the researcher used the causal-correlational research design of 

descriptive research. A simple random sampling method was used for the data collection in 
the study. The population of the study is considered to be Class 11 Students at the senior 
secondary level schools of the U.P. Board, and 300 school students were selected as a sample 
of the study from both government and private schools situated in Prayagraj district of Uttar 
Pradesh. The researcher used a standardized tool named, 'Samoohik Mansik Yogyata 
Pariksha (2/70)', developed by Dr. R. K. Tandon, to assess the intellect of school students, 
Adjustment Inventory school student (AISS) by Prof. A.K.P. Sinha and Prof. R.P. Singhand 
Study Habits Inventory developed by Dimpal Rani and Dr. M.L. Jaidkaof senior secondary 
school students.The data was analyzed using Pearson Product Moment Correlation 
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coefficients to assess the relationships between the variables, and Multiple Regression 
Analysis was used to determine the relative contributions of School Adjustment and Study 
Habits to intelligence. 
Data Analysis : 

H0: No. 1- There is no significant relationship between School Adjustment and 
Intelligence of senior secondary students. 

Table No. 1- The correlation is established between School Adjustment and 
Intelligencewith the help of Product Moment Correlation. 

No. of 
Students 

Degree of 
freedom 

Value of 
.05 level 

Value at 
.01 level 

R 
Significance 

level 

300 298 0.172 0.212 0.066 
Not 

Significant 
H0: No. 2- There is no significant relationship between Study Habits and Intelligence of 
senior secondary students. 

Table No. 2- The correlation is established between Study Habits and Intelligencewith 
the help of Product Moment Correlation. 

No. of 
Students 

Degree of 
freedom 

Value of .05 
level 

Value at .01 
level 

R 
Significance 

level 

300 298 0.172 0.212 0.078 
Not 

Significant 
H0: No. 3- School Adjustment and Study Habits do not contribute to the prediction of 
Intelligence of senior secondary students. 

Table No. 4- Multiple Regression Analysis of Senior Secondary students. 

Mean SD Variable 
Multiple Correlation 

X1 X2 X3 
62.08 10.18 X1 - 0.066 0.078 
28.15 7.93 X2 0.066 - 0.063 

117.68 15.54 X3 0.078 0.063 - 

X1= Intelligence 
X2 = School Adjustment 
X3 = Study Habits 

Calculation of Multiple Correlation Coefficient, Beta Coefficient, B-Coefficient and 
Constants 

Variable Mi Si 𝜷i 𝛄𝟏i 𝜷i𝛄𝟏i S1/ Si bi Mi* bi 
X2 28.15 7.93 0.083 0.066 0.005 1.283 0.101 2.815 
X3 117.68 15.54 0.056 0.078 0.005 0.655 0.037 4.354 

Where, bi=𝛽i* (S1/ Si) 
R2 =∑𝛽iγ1i= 0.049∑Mi ∗ bi = 7.169 
Regression coefficient R= √ R2 = 0.221 K= M1 -∑Mi ∗ bi  = 54.911 
Predictive coefficient E= 1-√ (1-R2)= 0.025 
Regression Equation, 
X1 =   𝑏2 X2+ 𝑏3 X3 

X1 =   1.283X2 + 0.655X3 + 54.911 
Discussions and analysis of the results : 
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1. According to the table no. 1 it is clear that the value of correlation coefficient 0.066 is 
not significant at .05 and .01 level that means the null hypothesis is accepted. It shows 
that there is no significant correlation between School Adjustment and Intelligenceof 
senior secondary students. 

2. According to the table no. 2 it is clear that the value of correlation coefficient 0.078 is 
not significant at .05 and .01 level that means the null hypothesis is accepted. It shows 
that there is no significant correlation between Study Habits and Intelligenceof senior 
secondary students. 

3. According to the table no. 3 it is clear that the value of Regression coefficient 0.221 is 
significant at 0.05 and 0.01 (table value 0.141and 0.174) and df (300, 2),the null 
hypothesis is rejected that shows School Adjustment and Study Habit contribute to the 
prediction of Intelligenceamong senior secondary students. The obtained values of the 
Regression Weights calculated from the scores of senior secondary students in the test 
came to be 1.283 and 0.655 for School Adjustment and Study Habits respectively. The 
value of Predictive coefficient (E) is come to be 0.025 from the value of multiple 
correlation R2 that is 0.049.  Therefore, 2.50percent of variance can be explained on the 
basis of School Adjustment and Study Habits in the contribution of Intelligence among 
senior secondary students. 

Conclusion : 
 The analysis revealed that there is no significant correlation between school 
adjustment and intelligence, as well as between study habits and intelligence among senior 
secondary students. These findings suggest that school adjustment and study habits are 
important factors in the educational context, but they cannot directly predict intelligence 
among senior secondary students.However, the most noteworthy finding of this study is the 
significant contribution of both school adjustment and study habits to the prediction of 
intelligence among senior secondary students, as evidenced by the regression analysis. 
Despite the lack of significant correlations individually, when considered together, school 
adjustment and study habits emerge as meaningful predictors of intelligence. 
 The regression coefficients indicate that for every unit increase in school adjustment 
and study habits, there is a corresponding increase in intelligence scores among senior 
secondary students. The regression weights for school adjustment and study habits were 
calculated to be 1.283 and 0.655, respectively, highlighting the relative importance of these 
factors in predicting intelligence. The prediction coefficient (E) of 0.025 suggests that about 
2.50 percent of the variation in intelligence scores can be jointly explained by school 
adjustment and study habits. This underscores the role of environmental and behavioral 
factors in shaping cognitive outcomes among senior secondary students. 
Educational Implications : 
 The findings underscore the importance of addressing both school adjustment and 
study habits collectively in educational practices. While individually they may not directly 
correlate with intelligence, together they significantly predict cognitive outcomes. For 
students, cultivating effective study habits and adapting positively to school environments 
could enhance intellectual development. Teachers can tailor instruction to foster these skills, 
promoting a supportive classroom atmosphere conducive to student success. School 
administration should prioritize initiatives that facilitate student's adjustment to school life 



Shiksha Shodh Manthan  ISSN: 2395–728X                                                                                                  Page 150 
A Half Yearly International Peer- Reviewed Refereed Journal of Education, Vol.10, No.1 
 

and promote the development of effective study strategies, recognizing their impact on 
academic achievement. By acknowledging and addressing these factors holistically educators 
can better support students' cognitive growth and overall academic performance. 
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Abstract 
The effectiveness of anti-corruption strategies in fostering good governance in India has 
beenexaminedin this comprehensive study and meta-analysis. The study examines the 
findings of other studies and assesses the effects of different anti-corruption initiatives on 
governance outcomes including accountability, openness, and public faith in governmental 
institutions. Studies that were published between 2010 and 2022 are included in the meta-
analysis, both qualitative and quantitative. The findings imply that anti-corruption initiatives 
including e-government, public participation, and legal changes contribute to better 
governance outcomes in India. Yet, efficacy of these interventions varies according to 
contextual elements including political will, institutional capability, and the socioeconomic 
climate.The study emphasizes the need for a comprehensive and context-specific approach to 
anti-corruption interventions for enhancing good governance in India. 
Keywords: Good governance, Anti-corruption, RTI, E-government, Political Will, Socio-
economic Climate, Government outcomes. 
 

Introduction: 
This paper conducts a comprehensive review and meta-analysis of anti-corruption 

efforts in India, aiming to understand their impact on governance outcomes amidst the 
country's rapid development. It addresses key research questions concerning the effectiveness 
of these interventions, their implementation methods, and the factors influencing their 
success. Various anti-corruption measures have been implemented in India, targeting 
accountability, transparency, and citizen participation. Key initiatives include legislative acts 
and policies aimed at curbing corruption and fostering good governance. Through systematic 
analysis, this study contributes to understanding the efficacy of anti-corruption initiatives in 
India and offers insights for improving future interventions in similar contexts. 
Prevention of Corruption Act (PCA): The PCA is a crucial legislation that criminalizes 
corruption and sets penalties for corrupt practices. It provides the legal framework for 
prosecuting corrupt officials and establishing anti-corruption agencies such as the Central 
Bureau of Investigation (CBI) and the Central Vigilance Commission (CVC). 
Right to Information Act (RTI): The RTI Act grants citizens the right to access government 
information, thereby promoting transparency and accountability. It enables individuals to 
request and obtain information from public authorities, making the government more 
accountable to the people. 
Whistleblower Protection Act: The Whistleblower Protection Act is aimed at safeguarding 
individuals who expose corruption, providing protection from victimization. 
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Goods and Services Tax (GST): The implementation of GST in India was a significant step 
towards curbing corruption in the indirect taxation system. By streamlining and unifying 
various taxes, it has reduced opportunities for corruption and tax evasion. 
Digital Initiatives: The government has introduced several digital initiatives to minimize 
corruption and improve service delivery. For example, the Digital India campaign promotes 
online services, reducing the need for direct contact with officials and mitigating 
opportunities for bribery and corruption. 
Government reports: 
Annual Report on the Implementation of the Lokpal and Lokayuktas Act: The Lokpal 
and Lokayuktas Act was passed in 2013 to establish a national anti-corruption ombudsman in 
India. The annual report on its implementation provides information on the progress made in 
investigating and prosecuting corruption cases and improving governance. 
National Anti-Corruption Strategy: In 2011, the government of India developed a National 
Anti-Corruption Strategy that outlines a comprehensive approach to addressing corruption. 
The strategy includes measures to improve transparency, accountability, and citizen 
participation, among other things. 
Central Vigilance Commission Annual Report: The Central Vigilance Commission (CVC) 
is an anti-corruption agency that is responsible for monitoring and preventing corruption in 
the public sector. The CVC annual report provides information on corruption cases 
investigated andprosecuted by the agency, as well as its efforts to promote transparency and 
accountability in government. 
Comptroller and Auditor General of India (CAG): The CAG is an independent 
constitutional authority in India responsible for auditing government accounts and ensuring 
transparency and accountability in the use of public funds. The reports of the CAG provide a 
detailed analysis of the use of public funds by government agencies, as well as the measures 
taken to prevent and detect corruption. 
National Crime Records Bureau: The National Crime Records Bureau (NCRB) is a 
government agency that collects and analyzes crime data in India. The bureau's reports on 
corruption-related crimes and cases. 
Review of Literature: 
Several studies have examined the impact of anti-corruption interventions on governance 
outcomes in India.  
C.Raj Kumar's in his article "Corruption in India: A Violation of Human Rights 
Promoting Transparency and the Right to Good Governance," addresses the issue of 
corruption in India as a violation of human rights, emphasizing its detrimental impact on 
democracy, rule of law, and equality. He discusses various forms of corruption, the legal 
framework in place to combat it, and the need to promote transparency and good governance. 
Kumar highlights the role of civil society and the media in mobilizing public opinion and 
exposing corruption, stressing the importance of a comprehensive approach involving 
multiple stakeholders. Overall, the article emphasizes the significance of transparency, 
accountability, and ethical behavihor in combating corruption and promoting good 
governance in India. 
The National Anti-Corruption Strategy report by the Central Vigilance Commission 
highlights the need for a coordinated and comprehensive approach to tackle corruption in 
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India, involving all stakeholders. The report identifies several key areas that require attention, 
such as prevention, education and awareness, legal and regulatory frameworks, law 
enforcement, and international cooperation. It offers practical recommendations and 
strategies for strengthening laws and regulations, promoting transparency and accountability, 
and increasing public participation in anti-corruption efforts. The report emphasizes the 
importance of promoting ethical behavior and integrity in both the public and private sectors, 
the use of technology, and the establishment of specialized anti-corruption agencies. 
However, the success of these efforts will depend on the commitment and willingness of all 
stakeholders to take action against corruption. 
Ceschel, F., Hinna, A. & Homberg, F.Study on Public Sector Strategies in Curbing 
Corruption,analyzes various strategies used by public sector organizations to combat 
corruption. They identify three categories of anti-corruption strategies: legal/regulatory, 
institutional, and societal. While anti-corruption legislation and specialized agencies are 
effective, they may not be sufficient on their own. Thus, increasing public awareness and 
participation in anti-corruption efforts can be particularly effective in contexts where 
corruption is seen as a social norm. The authors suggest a combination of legal/regulatory, 
institutional, and societal strategies tailored to the specific context and culture of the 
organization or country, which should be evaluated for their effectiveness and adjusted 
accordingly. 
Significance of the study: 

The study on anti-corruption interventions in India offers insights, identifies research 
gaps, and provides recommendations. Through systematic review and meta-analysis, it guides 
evidence-based decisions, resource allocation, and future research directions. Its 
recommendations assist policymakers, practitioners, and researchers in enhancing 
governance, reducing corruption, and fostering transparency and accountability in India. 
Research methodology:  

The study used a mixed-method research approach, gathering data from journals, 
research papers, internet sources, and government reports. Both primary and secondary 
sources were utilized via non-probability convenience sampling. Data collection included a 
self-structured questionnaire and interview guides with close-ended questions on a 5-point 
Likert scale. Qualitative data analysis aligned with study objectives, employing descriptive 
and analytical techniques. Validity of research instruments was confirmed through factor 
analysis using SPSS. 
Objective of the study: 

1. To conduct a comprehensive literature review and analysis to discern the efficacy of 
anti-corruption interventions in India, with a focus on their impact on governance 
outcomes and effectiveness in promoting good governance. 

2. To offer actionable recommendations to policymakers, practitioners, and researchers 
based on the identified most effective types of anti-corruption interventions in the Indian 
context, aiming to enhance the design and implementation of future interventions. 

Hypothesis: 
1. The effectiveness of anti-corruption interventions in India positively correlates with 

improved governance outcomes and contributes to promoting good governance. 
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2. Based on identified effective anti-corruption interventions in the Indian context, 
actionable recommendations provided to policymakers, practitioners, and researchers 
will lead to enhanced design and implementation of future interventions, thereby 
furthering efforts to combat corruption and strengthen governance mechanisms. 

Objective-Conduct a comprehensive literature review and analysis to discern the 
efficacy of anti-corruption interventions in India, with a focus on their impact on 
governance outcomes and effectiveness in promoting good governance. 
The review assesses anti-corruption efforts in India across legal, institutional, and social 
categories, aiming to gauge their impact on governance outcomes. Legal measures like the 
Prevention of Corruption Act and the Right to Information Act have shown effectiveness in 
curbing corruption. However, institutional interventions, including bodies like the CBI and 
CVC, have proven less successful. Social campaigns, exemplified by movements led by 
Anna Hazare, have contributed to raising awareness and mobilizing public opinion against 
corruption. Despite some improvements in transparency and accountability, the overall 
impact of these interventions on governance outcomes remains uncertain. Further research is 
warranted to better understand their efficacy and influence on India's governance landscape. 

Figure-1 8 PRINCIPLES OF GOOD GOVERNANCE AS ENVISAGED UNITED 
NATIONS 

 

 

 

 

 

 

 

11. Objective-4 Offer actionable recommendations to policymakers, practitioners, and 
researchers based on the identified most effective types of anti-corruption interventions 
in the Indian context, aiming to enhance the design and implementation of future 
interventions: 
After review and analysis of existing literature on anti-corruption interventions in India, here 
are some recommendations for policymakers, practitioners, and researchers on the design and 
implementation of effective anti-corruption interventions in India: 

 Establish strong legal frameworks: Policymakers should establish strong legal 
frameworks that criminalize corruption, provide protection to whistleblowers, and 
ensure transparency in government decision-making.  

 Develop and implement anti-corruption strategies: Policymakers should develop 
and implement comprehensive anti-corruption strategies that address the root causes 
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of corruption, such as weak governance structures, lack of transparency and 
accountability, and political patronage.  

 Foster international cooperation: Corruption is a global problem, and international 
cooperation is essential to combat it effectively.  

 Enhance institutional capacity: Practitioners should enhance institutional capacity 
by providing training to officials, developing robust regulatory frameworks, and 
establish independent oversight bodies to monitor and evaluate the implementation of 
anti-corruption measures. 

 Promote citizen participation: Practitioners should promote citizen participation by 
providing opportunities for public input in decision-making processes, establishing 
channels for citizen complaints, and encouraging the use of technology to increase 
transparency and accountability. 

 Conduct rigorous research and evaluation: Researchers should conduct rigorous 
research and evaluation of anti-corruption interventions to assess their effectiveness, 
identify areas for improvement, and inform policymakers.  

Result and discussion: 
The total sample size of the current study was 150 respondents. Among them, 50% of the 
respondentsbelonged to 18-24years of age-group. Followed by this, 25-34years of age 
groups accounted for 41.3%ofthe respondents. Lastly, only 6 % and 2.7% of the 
respondents belonged to the age group 35-44 andabove 45-54 years respectively. 60% of 
the respondentsweremale, while 36.7%oftherespondentswere female and 3.3% identified as 
other. Regarding education level, the majority of the respondents had completed graduation 
(58%), followed by post-graduation (34%) and research scholars (8%).  

The results indicate that the majority of respondents disagree with the statements that 
the Indian government should prioritize anti-corruption interventions in its policy agenda 
(Mean = 3.57, SD = 1.07), that incentives and sanctions are effective in reducing corruption 
in India (Mean = 3.49, SD = 1.13), that the Central Vigilance Commission is effective in 
monitoring and preventing corruption (Mean = 3.49, SD = 1.14), and that the Comptroller 
and Auditor General of India is effective in ensuring transparency (Mean = 3.49, SD = 1.22). 
In the same way, the majority of respondents did not think that the Public Affairs Index is 
helpful in identifying which states have implemented anti-corruption actions and improved 
governance in India (Mean = 3.48, SD = 1.18), they did not believe that civil society 
organizations can be successful in promoting transparency and accountability in government 
programs (Mean = 3.45, SD = 1.18). 

However, the majority of the participants felt that anti-corruption measures are 
required to improve governance outcomes in India (Mean = 3.09, SD = 1.43), and the 
literature on anti-corruption interventions in India is comprehensive and well-analyzed (Mean 
= 3.09, SD = 1.36). While asking questions about anti-corruption campaigns that focus on 
specific issues are effective in reducing corruption in India (Mean = 3.32, SD = 1.23), the 
National Anti-Corruption Strategy is an effective strategy for addressing corruption in India 
(Mean = 3.33, SD = 1.35) and technology-based interventions can improve transparency and 
reduce corruption in government procurement processes in India (Mean = 3.35, SD = 1.17) 
most of the participants responded neutral. 
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Reliability Test : 
A reliability analysis was conducted on variables related to anti-corruption 

interventions in India, based on 150 valid cases. The analysis showed high internal 
consistency with Cronbach's alpha scores of 0.988 and 0.986 for standardized items. Item 
statistics included each variable's mean, standard deviation, and N. Summary item statistics 
covered mean, minimum, maximum, range, variance, and the number of items for the 18 
variables. Item-total statistics provided correlations between each item and the total scale 
score, along with scale mean, variance, and Cronbach's alpha if an item was deleted. The 
results indicate the variables are highly reliable and consistent, offering insights into 
participants' opinions on anti-corruption interventions in India. 
Factor Analysis : 

A factor analysis was conducted on statements related to anti-corruption interventions 
in India. The Kaiser-Meyer-Olkin Measure and Bartlett's Test confirmed data suitability for 
factor analysis. Communalities ranged from 1.000 to 0.914, indicating high correlations 
among statements. The first component explained 95.686% of the variance, with all 
statements showing high loadings on this component. The findings highlight strong 
relationships among the statements, which focus on the effectiveness of anti-corruption 
interventions and the need for further research. 
 
Total Variance Explained 

Component 

Initial Eigenvalues 
Extraction Sums of Squared 

Loadings 

Total 
% of 

Variance 
Cumulative 

% Total 
% of 

Variance 
Cumulative 

% 

1 14.353 95.686 95.686 14.353 95.686 95.686 

2 0.211 1.408 97.094    

3 0.139 0.924 98.019    

4 0.072 0.483 98.502    

5 0.044 0.292 98.794    

6 0.039 0.258 99.052    

7 0.034 0.224 99.276    

8 0.023 0.152 99.429    

9 0.022 0.145 99.574    

10 0.017 0.114 99.688    

11 0.015 0.097 99.786    

12 0.012 0.078 99.864    

13 0.009 0.057 99.921    

14 0.008 0.052 99.972    

15 0.004 0.028 100.000    

Extraction Method: Principal Component Analysis. 
Major  findings : 

The study, based on responses from 150 individuals, highlights the significance of 
anti-corruption interventions in India. It finds that institutional and legal reforms, citizen 



Shiksha Shodh Manthan  ISSN: 2395–728X                                                                                                  Page 157 
A Half Yearly International Peer- Reviewed Refereed Journal of Education, Vol.10, No.1 
 

participation, and awareness-raising are particularly effective. Strengthening anti-corruption 
agencies and fostering citizen engagement are impactful measures. Economic development 
and civil society engagement influence intervention effectiveness. Political will and 
institutional capacity are critical, requiring sustained commitment and capacity-building. 
Challenges include measuring corruption and ensuring long-term sustainability of 
interventions. 
Conclusion: 

The study offers valuable insights into effective interventions for promoting good 
governance in India. It finds that institutional and legal reforms, citizen participation, and 
awareness-raising are most effective in reducing corruption. Contextual factors like economic 
development and civil society engagement are crucial for the success of these interventions. 
Political will and institutional capacity, including sustained commitment, investment in 
institutional building, and strengthening anti-corruption agencies, are vital. The study also 
notes challenges such as measuring corruption and assessing the long-term sustainability of 
interventions. It provides policymakers, practitioners, and researchers with recommendations 
for designing effective anti-corruption measures, including considering local context, 
building institutional capacity, promoting citizen participation, and raising awareness. 
Implementing these recommendations can significantly enhance good governance and 
combat corruption in India. 
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 *   **

*vuqla/kku Nk=] f'k{kk ladk;] y[kuÅ fo'ofo|ky;] y[kuÅ 
**vkpk;kZ] f'k{kk ladk;] y[kuÅ fo'ofo|ky;] y[kuÅ 

 
  

f'k{kk dks lnSo gh lekt o jk"Vª dh mUufr ds fy, ,d egRoiw.kZ rFkk {kerkiw.kZ lk/ku ekuk x;k 
gSA f'kf{kr ekuo fdlh Hkh lekt o jk"Vª ds fy, mUufr dk ek/;e gSA dksbZ jk"Vª fodflr Js.kh esa 
rHkh vk ldrs gS tc ml jk"Vª ds ekuoksa dk iw.kZ fodkl gksA vr% f'k{kk iw.kZ ekuo {kerk dks çkIr 
djus] U;k;iw.kZ lekt rFkk jk"Vªh; fodkl ds fy, vR;ar vko';d ekuh x;h gSA f'k{kk esa fujUrj 
vuqla/kku dh vko';drk iM+rh gS] Bhd mlh çdkj tSls ,d nhid ds yxkrkj çdk'keku gksus ds 
fy, rsy ;k ?kh dh vko';drk gksrh gSA vuqla/kku okLro esa Kku dh rr̀h; voLFkk dk lwpd gS 
tks vkSipkfjd rFkk lqR;ofLFkr <ax ls uohu Kku dk l̀tu djrh gSA oSf'od eap ij lekurk] 
U;k;] oSKkfud mUufr] ,dhdj.k] laL—fr laj{k.k] vkfFkZdfodkl rHkh lEHko gS tc vuqla/kku ,oa 
uokpkj dh vko';drk ij /;ku fn;k tk;sA blds fy, jk"Vªh; f'k{kk uhfr 2020 esa fd, x, 
çko/kku vkSj fo"k;d ppkZ ds fcanq vR;ar egRoiw.kZ ,oa dY;k.kdkjh lkfcr gksaxsA 

&f'k{kk] vuqla/kku ,oa uokpkj] jk"Vªh; f'k{kk uhfr&2020 A 
 

&
jk"Vªh; f'k{kk uhfr 2020] Hkkjrh; f'k{kk ds bfrgkl esa rhljh ¼34 o"kZ i'pkr~½ rFkk 21 oha 

lnh dh igyh f'k{kk uhfr gSA çFke jk"Vªh; f'k{kk uhfr 1968 esa] f}rh; jk"Vªh; f'k{kk uhfr 1986 esa 
rFkk rr̀h; ,oa uohure jk"Vªh; f'k{kk uhfr 2020 esa çLrqr dh xbZA bl f'k{kk uhfr ds usiF; esa 
ns[ksa rks N% o"kZ rd f'k{kkfonksa] cqf)thfo;ksa] fopkjdksa] 'kSf{kd usr`RodÙkkZvksa] ç'kkldksa rFkk vU; f'k{kk 
{ks= ds fgrxzkfg;ksa ds ijke'kZ] HkkSxksfyd {ks=Qy dh –f"V ls yxHkx ,d yk[k xkaoksa rd 
lEidZ&laokn] vla[; lsfeukjksa&dk;Z'kkykvksa ds vk;kstu vkSj ppkZ ds mijkar dk ifj.kke ns[kus dks 
feysxkA fuf'pr #i ls ;g ØkfUrdkjh rFkk uohu ekxZ ç'kLr djus okyk egRoiw.kZ dne gS 
ftldh ç'kalk dh tkuh pkfg,] D;ksafd ;g f'k{kk uhfr Hkkjr dh ijEijkvksa vkSj ewY;ksa ds lkFk&lkFk 
vuqlU/kku ,oa uokpkj dks /;ku esa j[kdj cuk;h x;h gSA ;g jk"Vªh; f'k{kk uhfr loZlekos'kh] 
lexz] ,dkRe rFkk mPp xq.koÙkk;qä f'k{kk dh fn'kk esa l'kä dne gksus ds lkFk lkFk 21oha 'krkCnh 
ds fy, vko';d dkS'kyksa rFkk ewY; vk/kkfjr] euq";&fuekZ=h f'k{kk i)fr dks ykxw djus dk ekxZ Hkh 
ç'kLr djsxhA jk"Vªh; f'k{kk uhfr&2020 dk mís'; Hkkjr ds ;qokvksa dks oSf'od Lrj ij vuqla/kku o 
uokpkj ;qä dkS'kyksa ls fodflr djuk gS] ftlls ns'k ds vkfFkZd o lkekftd fodkl esa fujarj 
;ksxnku fey ldsA bl f'k{kk uhfr dk mís';;qokvksa esa ,slh laL—fr dk fodkl Hkh djuk gS ftlls 
os thoui;ZUr vuqla/kku o uokpkj ds {ks= esa ,d fiiklq dh rjg yxs jgsA 

&
Hkkjr HkkSxksfyd fofHkUurk] tkrh; cgqyrk] HkkSfrd okrkoj.k esa fofHkUurk] vkfFkZd fofo/krk 

vkSj fo'o dh lokZf/kd ;qok tula[;k okyk ns'k gSA ;gk¡ ds çkphu f'k{k.k laLFkkuksa esa vuqla/kku] 
Kku lt̀u ,oa uokpkjdh etcwr laL—fr jgh gSA Hkkjr esa vkfFkZd] lkekftd vkSj 'kS{kf.kd 
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vuqla/kku,oauokpkj dh xfr dks rhozrk çnku djus ds fy, ,d etcwr vkSj mÙkjnk;h vuqla/kku 
ifjfLFkfrdh ra= dh vko';drk dh ppkZ jk"Vªh; f'k{kk uhfr&2020 esa dh x;h gSA 

jk"Vªh; f'k{kk uhfr 2020 ds varxZr vuqla/kku vkSj uokpkj gsrq us'kuy fjlpZ QkmUMs'ku 
¼jk"Vªh; vuqla/kku laLFkku+++@,u-vkj-,Q-½ ds xBu dk mYys[k gSA ;g Lora= :i ls ljdkj ds ,d 
jksVsfVax cksMZ v‚Q xouZlZ }kjk 'kkflr gksxk] ftlesa fofHkUu {ks= ds mR—"V vuqla/kkudrkZ rFkk 
vkfo"dkjd 'kkfey gksaxsA bldk O;kid y{; fo'ofo|ky;ksa esa vuqla/kku dh laL—fr dks c<+kok nsuk 
gksxkA;g jk"Vªh; vuqla/kku laLFkku Hkkjrh; f'k{kk ifjfLFkfrdh ra= esa vuqla/kku dh laL—fr dks Hkh 
c<+kok nsxkA bl laLFkk dh lgk;rk ls xq.koÙkk;qä vuqla/kku vkSj uokpkj dks lgh ek;us esa 
fodflr vkSj vxzlj fd;k tk ldsxkA lkFk gh orZeku le; esa tks laLFkk,a vuqla/kku dks fuf/k 
çnku djrha gS] tSls fd foKku vkSj çkS|ksfxdh foHkkx] fo'ofo|ky; vuqnku vk;ksx]oSKkfud ,oa 
vkS|ksfxd vuqla/kku ifj"kn bR;kfn ds lkFk jk"Vªh; vuqla/kku laLFkku leUo; LFkkfir djsxkA ;g 
ns[kus dk ç;kl gksxk fd vuqla/kku ds {ks= esa fuf/k;u laLFkk esa nksgjko dh çòfÙk ugha gksA jk"Vªh; 
vuqla/kku laLFkku dh çkFkfed xfrfof/k;ksa ds vyx&vyx fo"k;ksa esa çfrLi/khZ vkSj 
lg&vuqla/kkudrkZ }kjk fd, x, vuqla/kku çLrko ds fy, fuf/k çnku djuk gksxkA 

jk"Vªh; vuqla/kku laLFkku dk mís'; Hkkjr esa leLr {ks= ds vuqla/kkudrkZvksa dks fuf/k 
çnkudjuk gSA vuqla/kku ds xSj&foKku fo"k;ksa dks vius nk;js esa ykus ds fy, jk"Vªh; vuqla/kku 
laLFkku pkj çeq[k fo"k;ksa esa vuqla/kku ifj;kstukvksa dks fuf/k nsxk&foKku ,oa çkS|ksfxdh] lkekftd 
foKku] dyk ,oa ekufodhA jk"Vªh; vuqla/kku laLFkku fo'ofo|ky;ksa rFkk egkfo|ky;ksa esa tgka 
vuqla/kku çkjafHkd voLFkk esa gS] ,sls laLFkkuksa dks ijke'kZ vkSj lgk;rk çnku djsxk rFkk 
vuqla/kkukfFkZ;ksa vkSj ljdkj ds lacaf/kr laLFkkvksa rFkk m|ksxksa ds e/; laidZ LFkkfir dj leUo; dk 
dk;Z djsxkA ;g mR—"V vuqla/kku vkSj mudh çxfr dk ewY;kadu djus dk dk;Z djsxk rFkk    
mR—"V vuqla/kku ,oa uokpkj ds ek/;e ls Hkkjr dks iqu% fo'oxq# cukus dh –f"V esa lokZf/kd 
egRoiw.kZ Hkwfedk fuHkk,xkA 

orZeku le; esa Hkkjr esa vuqla/kku vkSj uokpkj ij fuos'k dqy thMhih dk 0.64% gS tcfd 
Ýkal esa 2-25%] vesfjdk esa 2-74%] phu esa 2-11% vkSj btjkby esa 4-3% gSA tgka rd vuqla/kkudrkZ 
,oa oSKkfudksa dk loky gSfd Hkkjr esa 10 yk[k tula[;k ij dsoy 216 oSKkfud gSa tcfd Ýkal 
vkSj vesfjdk esa çfr nl yk[k ij 4300 ,oa phu esa çfr nl yk[k ij 1200 oSKkfud gSaA ns'k ds 
Hkhrj vuqla/kku vkSj uokpkj ikfjfLFkfrdh ra= dks etcwr djus ds fy, 2024&25 ds varfje ctV 
esa 1 yk[k djksM+ #i;s ds dks"k dh ?kks"k.kk us oSKkfud vkSj vuqla/kku leqnk;ksa ds Hkhrj mRlkg 
txk;k gSA ^  dks ^ * ls vc ^

* ¼orZeku ç/kkuea=h }kjk½ ds ukjs dks lq–<+ djus 
dk fu.kZ; fy;k x;k gSA Hkkjr 'kS{kf.kd çfrHkk mRiUu djus esa ,d 'kfä dsaæ ds :i esa mHkjk gSA 
lkykuk] Hkkjr çHkko'kkyh 40]813 ih,pMh laiUu djrk gS vkSj la;qä jkT; vesfjdk vkSj phu ds 
ckn rhljs LFkku ij gSA ;g miyfC/k ckSf)d iwath dks c<+kok nsus vkSj oSf'od vuqla/kku ç;klksa esa 
egRoiw.kZ ;ksxnku nsus dh Hkkjr dh çfrc)rk dks n'kkZrh gSA blds vfrfjä] Hkkjr dk vuqla/kku 
mRiknu i;kZIr cuk gqvk gS vkSj 2022 esa 3]00]000 ls vf/kd çdk'kuksa ds lkFk fo'o Lrj ij rhljs 
LFkku ij gS] tks ns'k ds etcwr vuqla/kku ikfjfLFkfrdh ra= vkSj fofHkUu {ks=ksa esa Kku dks vkxs c<+kus 
dh çfrc)rk dks mtkxj djrk gSA 

vuqla/kku ,oa uokpkj esa c<+rh Hkkxhnkjh dks lqfuf'pr djus ds fy, jk"Vªh; vuqla/kku 
laLFkku Ldwyksa esa Nk= fgrksa vkSj çfrHkkvksa dh igpku djus] fo'ofo|ky;ksa esa vuqla/kku dks c<+kok 
nsus] Lukrd ikBîØe esa vuqla/kku vkSj çf'k{k.k dks 'kkfey djus] o`fÙk çca/ku ç.kkfy;ksa ij lq>ko 
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nsxkA ;g Lukrd dk;ZØeksa dh flQkfj'k djrk gS tks foKku vkSj ekufodh esa f'k{k.k dks ,dh—r 
djrk gS] rFkk ns'k esa f'k{k.k vkSj vuqla/kku ds iqu% ,dhdj.k dks c<+krk gSA jk"Vªh; f'k{kk uhfr& 
2020 ds y{; HkO; gSa vkSj bls çkIr djus ds fy, lHkh Lrjksa ij leiZ.k Hkko ls dk;Z djuk gksxkA 

Hkkjr esa vuqla/kku dh vikj laHkkouk,a gSa rFkk cgqr ls {ks= vkt Hkh yksxksa dh igqap ls nwj 
gSa lkFk gh fuf/k dh deh ds dkj.k Hkh oSKkfud bu {ks=ksa esa vuqla/kku djus ls cprs gSaA vkt Hkkjr 
esa vusd leL;k,a gSa ftudk lek/kku vuqla/kku ds ek/;e ls gh laHko gSA orZeku esa Hkkjr ds cM+s 
'kgj i;kZoj.kh; leL;kvksa ls tw> jgs gSaA pkgs og 'kq) gok gks] ;k xaHkhj gksrk ty ladVA bu 
{ks=ksa esa vuqla/kku dks çksRlkgu ls u dsoy leL;k,a nwj gksaxh cfYd vkus okyh ih<+h ds csgrj 
Hkfo"; ds fy, ,d :ijs[kk cudj rS;kj jgsxhA Hkkjr esa vkt Hkh ,sls [kfut {ks= gSa tks vUosf"kr 
ugha gq, gSaA Hkkjr ds [kfut HkaMkjksa dh iw.kZ {kerk dh tkudkjh ds fy, cM+s iSekus ij fuos'k dh 
t:jr gS ftlls fd Hkkjr dks egRoiw.kZ [kfutksa ds fy, ckgjh ns'kksa esa fuHkZjrk de dh tk ldsA 
[kfut {ks=ksa ij vuqla/kku laHkkoukvksa esa j.kuhfrd :i ls nqyZHk [kfut dh laHkkouk dh [kkst rFkk 
Hkwfe vkSj xgjs lkxj esa u;s [kfut lalk/kuksa dk irk yxkus ds fy;s ubZ çkS|ksfxdh dk fodkl 
'kkfey gSA 

fiNys dqN n'kdksa esa ck;ksVsDuksy‚th ¼tSo&çkS|ksfxdh½ vuqla/kku ds }kjk Hkkjr us —f"k] 
m|ksx] i;kZoj.k] vkS"kf/k fuekZ.k vkSj fpfdRlk vkfn ds {ks= esa egRoiw.kZ miyfC/k gkfly dh gSA bu 
{ks=ksa esa miyC/krk vkSj ifj"—r rduhfd;ksa ds }kjk gh vkt Hkkjr f'k{kk vkSj vuqla/kku dk;ksaZ ds 
}kjk egRoiw.kZ mRiknksa] ekuo lalk/ku fodkl ,oa vkfFkZd fuekZ.k ds ;ksxnku esa tSo&çkS|ksfxdh us 
egRoiw.kZ Hkwfedk fuHkkbZ gSA vr% ;g vko';d gks x;k gS fd fpfdRlk] thofoKku] vfHk;kaf=dh 
¼bathfu;fjax½ rFkk vU; {ks=ksa esa tSo&çkS|ksfxdh ds o`gn –f"Vdks.k dks le>k tk;A ewydksf'kdk 
vuqla/kku] uSuks&VsDuksy‚th] tSo&lwpuk ç.kkyh ¼ck;ksbaQkesZfVDl½] tSo&dhVuk'kh] tSfod [kk|] 
çksck;ksfVd] tSo&bZa/kuvkfn vusd fo"k;ksa ij mR—"V vuqla/kku ,oa uokpkj dh vko';drk gSA 
ljdkj }kjk dSalj ds {ks= esa ubZ rduhfd;ksa ds bLrseky ls gksus okys vuqla/kkuksa dks çksRlkgu fn;k 
tk jgk gSA dqN çeq[k chekfj;ksa ds MkVkcsl rS;kj fd, tk jgs gSa ftlls fd mudks vkSj vPNh rjg 
ls le>k tk ldsA dbZ vU; chekfj;ksa vkSj thu fpfdRlk vuqla/kku rFkk tSouhfr ds fy, ekxZn'kZu 
rS;kj fd, x, gSaA lkekftd foKku esa vuqla/kku ds {ks= vlhfer gSa vkSj vuqla/kku dh lkexzh rFkk 
lkekftd ?kVuk ds gj lewg rFkk ekuo thou ds gj pj.k dk lw{e v/;;u vko';d gSA 

çR;sd vuqla/kku dk mís'; Hkkjrh; lukru laL—fr ds ewy rRo&
,oa ekuork ds  dY;k.k ds fy, gksuk pkfg,A lkekftd foKku vuqla/kku dk y{; lHkh dks csgrj 
thou çnku djuk gksuk pkfg,A lrr fodkl dh vko';drk dks /;ku esa j[krs gq, gesa mu yksxksa 
rd igqapuk pkfg, tgka lgk;rk çnku djus ds fy, dksbZ ugha igqapk gS vkSj gesa mu yksxksa dks /ku 
miyC/k djkuk pkfg, ftUgsa fdlh laLFkk ls vkfFkZd enn ugha feyh gSA lrr fodkl y{;ksa dks 
çkIr djuk] LokLF;] xjhch feVkuk] 'kgjh&xzkeh.k varj dks lekIr djuk vkSj —f"k dh pqukSfr;ksa 
tSls {ks=ksa esa uokpkj vkSj O;kogkfjd –f"Vdks.k viukus dh t:jr gSA çR;sd {ks= ds fofHkUu fo"k;ksa 
esa vuqla/kku ds {ks= dks igpkudj xgu vuqla/kku fd;k tkuk pkfg,A oSKkfud –f"Vdks.k j[kus 
okys ;qokvksa dh igpku dj mUgsa vuqla/kku gsrq çksRlkfgr djuk vko';d gSA blds lkFk&lkFk 
çR;sd {ks= dh leL;kvksa dks igpkudj muds oSKkfud gy <w<+us gsrq ç;kl djuk pkfg,A 

&
lkj :i esa ;gdgk tk ldrk gS fd jk"Vªh; f'k{kk uhfr&2020 f'k{kk ds lHkh vk;keksa fo'ks"k 

:i ls vuqla/kku ,oa uokpkj ds {ks= esa ,d ehy dk iRFkj lkfcr gksxhA vuqla/kku ,oa uokpkj ds 
lHkh mik;keksa dks fodflr] laxfBr] ladfYir] ladfyr] lefiZr] vxzlkfjr] /kkj.kh; fodkl dks 
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çksRlkfgr] ekuoh; lH;rk vkSj laL—fr dks lajf{kr djus dk vf}rh; ,oa vfoLej.kh; lalk/ku 
cudj mHkjsxhAjk"Vª ds lHkh ewy rRoksa ¼yksdra=] lektokn] iaFkfujis{k] lerk] U;k;] ,dhdj.k ,oa 
ca/kqrk½ dks lkjxfHkZr djrh gqbZ] lHkh ukxfjdksa dks jk"Vª dh mUufr vkSj oSf'od Lrj ij mldh 
çfr"Bk dk lans'k nsrh gqbZ rFkk Hkfo"; ds fy, u, fopkjksa ds vadqj.k dks iksf"kr djrh gqbZ tkuh 
tk,xhA 

&
Hkkjrh; vk/kqfud f'k{kk ¼2020½- ,u-lh-bZ-vkj-Vh- 
XkqIrk] ,l- ih- ¼2015½- ^vuqlU/kku lanf”kZdk*- “kkjnk iqLrd Hkou-bykgkckn 
HkVukxj vkSj HkVukxj ¼1995½- ^f'k{kk vuqlU/kku*- y‚;y cqd fMiks] esjB 
nso] vtqZu ¼1990½- ^lH;rk dh dgkuh*- lk/kuk cqd fMiks- ubZ fnYyh  
flUgk] ,p-lh- ¼1986½- ^'kSf{kd vuqlU/kku*- fodkl çdk'ku gkml- ubZ fnYyh 
pkscs] ,l-ch- ¼1981½- ^Hkkjrh; f'k{kk lajpuk ,oa leL;k,*- jru çdk'ku] vkxjk 
Sachchidanand Pathak, Journal of Advances and Scholarly Researches in Allied Education. 

Multidisciplinary Academic Research. (2020) 
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la;qDr f'k{kk funs'kd ¼izf'k{k.k½] jkT; 'kSf{kd vuqla/kku ,oa izf'k{k.k ifj"kn~] m0iz0] y[kuÅ 
 

  

izLrqr 'kks/k-i= Hkkjrh; ikjEifjd 'kS{kf.kd izfØ;k dks vfHkO;ä djus dk iz;kl gSA blesa Hkkjrh; 
f'k{k.k-iz.kkyh esa Lohd`r 'kS{kf.kd ikB~;Øe] fo|ky;h O;oLFkk rFkk Kkuk/kku dh O;ofLFkr izfØ;k 
dks miLFkkfir fd;k x;k gSA bl vuqlU/kkukRed ys[k esa dk;Z-dkj.k-Hkko dks crkrs gq, Hkkjrh; 
f'k{k.k-i)fr ds mn~ns';ijd gksus rFkk mlds vUrfuZfgr mn~ns'; dks Hkh mnkgj.k lfgr Li"V 
fd;k x;k gSA oLrqr% Hkkjrh;k laLd`fr esa f'k{k.k dk ewy mn~ns'; f'k{kkFkhZ dks thou ds lokZ³~xh.k 
fodkl dk volj nsuk gSA ;gh dkj.k gS fd og R;kT; vkSj xzk  vkpj.kksa dks Li"V djrs gq, 
rRlEer vkpj.kh; O;ogkjksa dh lafgrk izLrqr djrh gSA bl ys[k esa ;s rF;gh vfHkO;f«-tr gaS tks 
jk"Vªh; f'k{kk uhfr 2020 ds fØ;ek.k lkj dks n`f"V esa j[kdj izfr"Bkfir gaSA bl 'kks/kkRed ys[k esa 
dfri; iz;qDr 'kCnksa ds ijEijkiksf"kr vFkksZa dks Hkh Li"V fd;k x;k gSA ftuesa izeq[k gSa& 

¼mik/;k;] izoäk] v/;kid] Jksf=;] _fRod] pjd½] 
& Hkkjrh; ijEijkxr f'k{kk] 'kS{kf.kd izfØ;k rFkk izfØ;k A

 

&
 vFkkZr~ tks nwljs dks iw.kZ djs] iqu% og vU; dks Hkjs bl izdkj bl 

'kCn }kjk vkuqiwO;Z Hkko vfHkO;ä gksrk gSA blds i;kZ; ds :i esa ^vUo;* 'kCn Hkh iz;qä gksrk gS 
tSlk fd egkdfo dkfynkl us fy[kk gS fd  vFkkZr ok.kh 

ds oSHko dh {kh.kkoLFkk esa Hkh j?kqvksa ds vUo; = oa'k dk o.kZu d:axkA bl izdkj mHk;fo/k 
&O;qRifÙk rFkk euhf"k;kas }kjk d`r iz;ksx ls & bldk vFkZ vO;ofgr xfr ls ,d ih<+h ls nwljh ih<+h 
dks lapfjr gksus dh izfØ;k gh O;ä gksrh gSA bldh iqf"V Jhen~Hkxon~xhrk esa fd;s x;s iz;ksxksa ls 
Hkh gksrh gSA Jhd`".k vtqZu ls  dgrs gSa&

 
 

blds iwoZ eas mfYyf[kr 'yksd dh vuqo`fÙk djus ij ^ * dk 
;g vFkZ fuLlfjr gksrk gS fd lw;Z] euq] b{okdq vkfn jktkvksa us deZ;ksx dks HkyhHkk¡fr tkudj 
mldk Lo;a Hkh vkpj.k fd;k vkSj vU;ksa ls Hkh djk;kA bl izdkj jktf"kZ;ksa esa bl deZ;ksx dh 
ijEijk pyhA 
       lekt'kkL=h; Hkk"kk esa ijEijk lkekftd vkuqoaf'kdrk gS( D;kasfd ,d oa'k ls nwljs oa'k dks 
vocks/k djk;h tkus okyh ekU;rk,¡] fo'okl] O;kogkfjd fu;e fo/ks;kfo/ks; ds lekftd izko/kku 
vkfn bl 'kCn ls vfHkfgr gksrs gaSA  
       f'k{kk rFkk f'k{k.k 'kCn q ls fu"iUu gSaA miknku ls rkRi;Z izkfIr ls 
gSA bl izdkj bu 'kCnksa ls fo|k dh izkfIr dk Hkko vfHkizsr gSA lkeU;r% ^f'k{kk* dk iz;ksx 
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vUrfuZfgr {kerkvksa dk iz;ksx djrs gq, thoudkS'kyksa dks fodflr djus rFkk muesa ikjaxr gksus ds 
vFkZ esa fd;k tkrk gSA ^f'k{k.k* 'kCn Kkuk/kku dh izfØ;k dks O;Dr djrk gSA mi;qZDr of.kZr Hkkoksa 
dks lkekfld :i ls izLrqr djrs gq, dgk tk ldrk gS fd viuh lUrfr rFkk lekt dks 
{kerk&lefUor djus ds fy, fofo/k izdkj ls le>kus dk dk;Z f'k{k.k dgykrk gSA KkrO; gS fd 
Hkkjrh; ifjos'k esa fpUru&euu] rnuqlkj fl)kUrksa ,oa izfof/k;ksa ds iz.k;u vkSj izlkj.k dh izfØ;k 
foLèr ds xHkZ esa fNis gq, vuSfrgkfld dky ls v|kof/k lrr pyrh vk jgh gS ftlds lEcU/k esa 
fooj.k izLrqr djus dk iz;kl izLrqr 'kks/ki= esa fd;k x;k gSA 
 orZeku le; esa oSKkfud cqf) izlwr lqfo/kkvksa us fofo/k Hkk"kkvksa vkSj fopkj&i)fr;ksa okys 
ns'kksa dh nwfj;ksa dks nwj dj leLr Hkw&e.My dks oSf'odxzke ¼Global Village½ ds :i esa ifjofrZr 
dj fn;k gSA vkeus&lkeus ds izxk<+ O;ogkjksa ,oa laoknksa dh ifjfLFkfr] fo'ocU/kqRo okyh laosnu'khy 
lkekfld laLd`fr dh vfuok;Zrk dk lrr /ouu dj jgh gSA HkkSfrd lfUudVrk us] ekufld 
fopkjksa vkSj O;ogk ;Z yksdjhfr;ksa okyh fofo/k LFkkuh; laLdf̀r;ksa dks ,d&nwljs ds lEidZ esa ykdj 
uohu lkadj ijEijk dk tuu fd;k gS tks fujUrj ifjfLFkfrtU; vko';drkvksa ds vuqlkj 
ifjekftZr gks jgh gSA lkaLd`frd lkad ;Z Hkh fLFkj u gksdj ifjorZu dks iznf'kZr dj jgk gSftlds 
QyLo:i ikjEifjd ewy izof̀Ùk;ksa ,oa Hkk"kk lfgr lkaLd`frd fo'ks"krkvksa ds frjks/kku dk Hk; mRiUu 
gks x;k gSA ;g Hkh vkuqHkfod rF; gS fd lqO;ofLFkr ifjiDo lkaLd`frd O;oLFkk okys lekt uohu 
lek/kkuksa dk tks muls fHkUu lkekftd ijEijk&izlwr gksrs gSa dks lgtrk ds lkFk rn~or ugha 
Lohdkjrs gSaA lEHkor% ;gh dkj.k gS fd ifjiDo fopkjdksa ¼_f"k;ksa½ }kjk iz.khr lkaLdf̀rd 
fo'ks"krkvksa ls lefUor Hkkjrh; lekt fHkUu iztkfr;ksa vkSj lektksa ds mi;ksxh fu;eksa dks la'kks/ku ds 
lkFk gh Lohdkjrk gSA og u rks iw.kZr% izyqC/k gksdj vU; laLd`fr;ksa ls vkPNUu gksrk gS vkSj u gh 
fcuk ijh{k.k fd;s mudh ekU;rkvksa vkSj fl)kUrksa dks iw.kZr% fujLr djrs gq, R;kT; crkrk gSA bl 
lEcU/k esa mudh izo`fÙk lnk gh iwokZxzg ls jfgr gksdj mfprkuqfprfoosd ds lkFk fopkj dj 
rdZlaxr vk/kkj ij Lohdj.k vkSj vLohdj.k dk fu.kZ; ysus dh jgh gSA blh rF; dks dkfynkl us 
Li"V 'kCnksa esa O;ä djrs gq, fy[kk gS & 

 mi;qZDr oSf'k"V~; ls vuqizkf.kr Hkkjrh; 'kS{kf.kd izfØ;k Kkuk/kku dh ekSf[kd rFkk fyf[kr 
nksukas gh fof/k;ksa dks leku :i ls viuk, gq, gSA rkRi;Z ;g gS fd O;kogkfjd fu;eksa ds lkekftd 
vkuqoaf'kd vfyf[kr fo/kku Hkh izpyu esa ifjyf{kr gksrs gSa tks lkekftd vkpj.k] vuq"Bku] Hkk"kk] 
/keZ] foKku] n'kZu] O;ogkjxf.kr vkfn dh f'k{kk,¡ ,d ih<+h ls nwljh ih<+h rFkk ,d O;fDr ls nwljs 
O;fDr dks vUrfjr djrs gq, yksxkas dks thou dkS'kyksa ls lefUor djrs gSaA ;gk¡ rd fd vkjfEHkd 
voLFkk esa osn vkSj rRlEcU/kh xzUFkksa esa fuc) Kku dh f'k{kk Hkh ekSf[kd :i ls gh nh tkrh FkhA 
mUgsa v{kq..k cuk, j[kus ds fy, mudh fujUrj vkòfÙk Hkh lqudj gh dh tkrh FkhA ;gh dkj.k gS 
fd budks v|kof/k Jqfr&lkfgR; dgk tkrk gSA dkykUrj eas bUgsa O;ofLFkr rjhds ls fy[kdj 
lax`ghr fd;k x;k ftuesa thou ds leLr {ks=ksa ls lEcfU/kr dkS'kyksa dks fodflr djus ds fl)kUr] 
izfØ;kRed fof/k;k¡&izfof/k;k¡ vkfn miLFkkfir gSaA ;s lEiw.kZ O;fDrRo dks izHkkfor djus okys fu;eksa 
ds vkdjxzUFk ds :i esa fcuk fdlh erHksn ds Lohd`r gaSA budh mikns;rk dkss n`f"Vxr djrs gq, 
buds v/;;u dks Hkkjrh; f'k{kk iz.kkyh esa fo'ks"k egÙo fn;k x;k gSA 
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 vk;Z laLd`fr tks Hkkjrh;rk dk vk/kkj gS] thou ds lHkh i{kksa ls lEcfU/kr f'k{k.k ij cy 
nsrh gSA ;g Hkh /;krO; gS fd ijEijk ls izkIr mins'kksa dks egÙo nsrs gq, fcuk fopkj fd;s gq, 
fdlh rF; ds Lohdj.k dh izof̀Ùk ;gk¡ dHkh Hkh ugha jgh gSA lEiw.kZ vkj.;d rFkk mifu"kn~ 
xq:&f'k"; ds ikjLifjd laokn vkSj fopkj&eaFku ls fu%l̀r̀ uouhr&fu"d"kksZa ds vkpj.kh; dks"k gSaA 
oSfnd lkfgR; ds lkFk gh jkek;.k rFkk egkHkkjr lfgr vU;kU; xzUFkksa eas Hkh bgyksd dks vkuUne; 
cukrs gq, ijyksd ds ve`r&rÙo dk vkuUn ysus rFkk mlh Øe eas Å/oZxeu djrs gq, eks{kkFkZ 
iz;kljr jgus dk mins'k of.kZr gSA ;gh dkj.k gS fd bl gsrq vkpj.kh; fo/kkuksa dks izfr"Bkfir 
djrs gq, muds v/;;u&v/;kiu dh izfØ;k dks Hkh fufnZ"V rFkk O;ifn"V fd;k x;k gSA vo/ks; gS 
fd lqfu;ksftr rjhds ls v/;;u&v/;kiu ds fy, fuEukafdr ik¡p ?kVdksa dh vfuok;Z vko';drk 
gksrh gS& 

1- f'k{kd 
2- f'k{kkFkhZ  
3- fo"k;¼ikB~;Øe½ 
4- fo|ky; ¼v/;;u LFky½ 
5- f'k{k.k&izfØ;k 

&
 Hkkjrh; ifjos'k esa f'k{k.kkFkZ f'k{kdksa dh O;oLFkk rFkk mudh egÙkk vkfndky ls gh gks jgh 
gSA mudh ;ksX;rk] jhfr] of̀Ùk] izof̀Ùk vkfn ds vk/kkj ij mUgsa fofo/k mikf/k;ksa ls vfHkfgr fd;k 
tkrk FkkA ;Fkk&vkpk;Z] mik/;k;] izoäk] v/;kid] Jksf=;] xq#] _fRod~] pjd vkfnA 
  ^vkpk;Z*vkpj.kh; fu;eksa dh f'k{kk nsrk FkkA og vius f'k";ksa dks ikB~;Øe dk cks/k djkrs 
gq, vH;kl djkrk FkkA euqLe`frdkj us fy[kk gS& 

 vFkkZr~ tks miu;u laLdkj lEiUu djds dYi vFkkZr~ ;Kh; fo|k rFkk jgL;e; Kku lfgr 
osnksa dks i<+krk Fkk] mls  dgrs FksA tks thfodk ds fy, i<+krk Fkk] mls  dgk tkrk 
Fkk& Li"V gS fd vius f'k";kas ls migkjkfn] /ku ysus ds 
i'pkr~ tks Kkuk/kku djrk Fkk] mls mik/;k; dgk tkrk FkkAlkfgR; dh f'k{kk nsusokyk O;fä 

 dgykrk FkkA og vk[;krk ;k O;k[;krk Hkh dgk tkrk FkkAoSKkfud vkSj ykSfdd lkfgR; dk 
Kku iznku djus okyk  ds uke ls fo[;kr FkkAog f'k{k.kdÙkkZ tks osn dh 'kk[kkvksa dks 
daBLFk djds Nk=ksa dks nh{kk nsrk Fkk] mls  dgk tkrk FkkA 

fo}ku~ x̀gLFk tc f'k{k.kdk;Z djrk Fkk rc mldh lkekftd xq#rk dks ns[krs gq, mls xq# 
ds eguh; in ls vyad`r fd;k tkrk FkkA euqLe`fr ds vuqlkj& 
   

bl izdkj euq Li"Vr% dgrs gSa fd xq# 'kkL=kuqlkj xHkkZ/kkukfn laLdkjksa dks djrk 
Fkk vkSj vUukfn ds }kjk vius ifjokj dk lao)Zu djrk FkkA tks vXU;k/kku] ikd;KvkSj vfXu"Vkse 
vkfn dk ;K djrk Fkk] og  FkkA LFkku&LFkku ij fopj.k djrsgq, tks f'k{k.k dk;Z djrs Fks 
mUgsa dgk tkrk FkkAmifu"kRdkyhu fo}ku~ m kyd vk#f.k blh dksfV ds f'k{kd FksA  

lekt eas f'k{kdksa dks vR;f/kd lEeku dh ǹf"V ls ns[kk tkrk FkkA rSfÙkjh;ksifu"kn~ esa rks 
mUgsa nsork ekuus dh f'k{kk nsrs gq, fy[kk gS& vFkkZr~ vkpk;Z 
gh nso gks ftldk oSlk cuksA vfrfFk dks gh nsork ekuus okyk vfrfFknso gks tkvksA lkekU;r% 
xqIrdkyhu ekus tkus okys egkdfo dkfynkl us Hkh bu f'k{kdkas dh egÙkk ds fo"k; esa cy nsrs gq, 
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fy[kk gS fddqN yksx fo'ks"k dk;Z cgqr vPNh rjg ls djrs gSaA dqN vU; cgqr gh lgh izdkj ls 
vocks/k djk ldrs gSa( ysfdu tks nksuksa dk;ksZa dks lk/kqrk ds lkFk dj ysrk gS mls gh loZJs"B f'k{kd 
ds :i esa izfr"Bkfir djuk pkfg,A muds 'kCnksa esa& 

 

 fda cgquk] oSfnd _pkvksa lfgr mithO; dkO; vkfn y{k.k rFkk y{;xzUFkksa esa Hkh ekrk&firk 
dk eguh;in vkpk;Z esa gh lekfgr n'kkZ;k x;k gSA egkHkkjr esa mfYyf[kr gS fd& 
  

 rkRi;Z ;g gS fd vkpk;Z ds vkJe eas izos'k djuk muds xHkZ esa izfo"V gksus dh rjg gS tgk¡ 
cz p;Z dk ikyu djrs gq, f'k"; 'kkL=osÙkk gksrk gS vkSj 'kjhj&R;kx ds i'pkr~ ije ;ksx¼ijekRek½ 
dks izkIr djrk gSA bl izdkj Li"V gS fd Hkkjrh;k f'k{k.k&i)fr esa f'k{kdkas ds lEeku rFkk muij 
fo'okl djrs gq, muds vUrsokflRo esa cPpksa dks j[kus dh ijEijk jgh gSA 

&
 Hkkjrh; izkphure f'k{k.k&O;oLFkk easa lHkh dks f'k{kk dk vf/kdkj FkkA fyax] LFkku] /keZ] 
tkfr] mez vkfn dk O;o/kku Nk=Ro eas ck/kk ugha mifLFkr djrk FkkA oSfnd dky rks Li"Vr% bl 
rF; dk ladsr nsrk gSA mÙkj oSfnd dky esa Hkh fo|kFkhZ dh ftKklk dks gh egÙo fn;k tkuk bafxr 
gSA ~ çfl) lR;dke tkcky vius le; ds egkKkuh O;fDr FksA muds dqy esa f'k{kk 
dk dk;Z fu;eiwoZd lEiUu gksrk FkkA ckY;dky esa f'k{kk çkIr djus ds fufeÙk os gkfjæqer xkSre ds 
vkJe esa x;s FksA vkpk;Z us viuk f'k"; cukus ds igys muls xks= ds fo"k; esa iwNk rks mUgksaus vius 
dks lR;dke tkcky crk;k A tkcky mudh ek¡ dk uke Fkk vkSj mudk ukelR;dke FkkA mUgkasus 
ladkspjfgr gksdjLi"Vr% dgk fd esjh ekrk us firk dk uke crkus esa vleFkZrk O;ä dh gSAmUgkasus 
crk;k fd tc eSa muds xHkZ eas vk;k Fkk rc os lsfodk ds :i esa dbZ yksxksa ds lEidZ esa Fkha( 
blfy, mUgsa ugha irk gS fdesjk tSfod firk dkSu gSA lgtrk ds lkFk mDr bl lR; opu ls 
izlUu gksdjvkpk;Z us mudh lR;okfnrk dks gh czkã.kRo ?kksf"kr fd;kA mUgksaus lR;dke ds ln~xq.kksa 
dks n`f"V eas j[krs gq, dkyt;h fu.kZ; fn;kA mUgkasus viuk er O;Dr djrs gq, dgk fd tks 
vczk .k gS og bl rjg cksy gh ugha ldrk gS& mUgksaus miu;u 
laLdkj djds lR;dke dks vius vkpk;Zdqy dk oklh cuk fy;kAblh izdkj mifu"knksa ls fofnr 
gksrk gS fd oSjkspu uked vlqj us cÙkhl o"kksaZ rd czãpkjh ds :i esa vkpk;Z çtkifr ds lkfUu/; 
esa jgdj fo|kykHk fd;k FkkA 'kqØkpk;Z vlqjksa ds gh vkpk;Z FksA egkHkkjr esa Hkh tutkrh; ckyd 
,dyO; dks vkpk;Z nzks.k dk f'k"; ?kksf"kr fd;k x;k gSA bu mnkgj.kksa dks ;gk¡ izLrqr djus dk 
mn~ns'; bl rF; dks Li"V djuk gS fd o.kZxr foHksn vFkok /kuoku ;k fu/kZu gksuk f'k";Ro izkIr 
djus ds ekxZ esa lk/kd ;k ck/kd ugha FkkA vk;q Hkh ck/kd ugha Fkh( D;ksafd ifjiDokoLFkk ds 
ftKklqvksa }kjk fdlh dk f'k"; cudj v/;;u djus ds mnkgj.k Hkh cgq'k% izkIr gksrs gSaA ikapky 
izns'kh; 'kkld izokg.k tScfy ds ;gk¡ ls mins'k izkIr fd;s fcuk gh ykSVus ij 'osrdsrq ds firk 
vk#f.k us Lo;a ogk¡ tkdj izokg.k ls iapkfXu fo|k dk Kku izkIr fd;kA bl izdkj oSfnd rFkk 
ijorhZ le; ds lkfgfR;d lk{;ksa ls Li"V gksrk gS fd Hkkjrh; ijEijk loZf'k{kk dh iksf"kd jgh gSA 
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&
 thou ds lexz fodkl gsrq iz;Ru'khy Hkkjrh; fpUrdksa us ykSfdd thou dks lq[ke; cukus 
rFkk ikjykSfdd vkfRed vkuUn gsrq d#.kk] dY;k.k] n;k vkfn ls izsfjr ijksidkjh izof̀Ùk ls ;qä 
thou ppkZ dh f'k{kk gsrq ikB~; lkexzh dk iz.k;u fd;kA ekuo lsok ds lkFk gh okuLifrd laj{k.k 
vkSj vU; thoksa ds izfr Hkh izse ds Hkko okys laLdkj ds tuu rFkk iks"k.k dh eu%fLFkfr ds o/kZukFkZ 
mins'k fn;kA ;gh dkj.k gS fd osnksa vkSj mifu"knksa ds v/;;u dks vko';d ekuk tkrk FkkA blds 
vfrfjDr T;ksfr"k] xf.kr] foKku] okf.kT;] dyk] O;kdj.k rFkk Hkk"kk;h vFkZKku dh Hkh f'k{kk dks 
egÙo fn;k tkrk FkkA 

izkphu Hkkjrh; xzUFkksa ds ikjk;.k ls Li"V gksrk gS fd ;gk¡ pkSng fo|kvksa dk v/;kiu 
xq#dqy esa djk;k tkrk FkkA dkfynkl us fy[kk gS fd _f"k ojrUrq ds f'k"; dkSRl us jktk j?kq ls 
crk;k fd esjs xq: us eq>ls vius }kjk i<+k;h x;h fo|kvksa dh la[;k ds cjkcj pkSng djksM+ eqnzkvksa 
dks ek¡xk gS &  Jhg"kZ us Hkh uS"k/kh; 
pfjr esa pkSng fo|kvksa dk mYys[k fd;k gS&

 bu pkSng fo|kvksa ds fo"k; esa dgk x;k gS fd& 

vFkkZr pkj osn] N% osnakx] ehekalk] U;k;] iqjk.k rFkk /keZ'kkL= dks lkekfld Hkk"kk esa prqnZ'k fo|k 
dgrs gSA ;=&r= fo'ks"kdj iqjk.kksa esa 18 fo|kvksa dk mYys[k fd;k gSA bl fo"k; esa MkW0 ik.Mqjax 
okeu dk.ks us fy[kk gS fd ^^ ok;qiqjk.k ¼ Hkkx ƒ@ˆƒ@‰‹½ x:M+iqjk.k ¼„„…@„ƒ½ ,oa fo".kq iqjk.k 
esa † fo|k,¡ tksM+dj ƒŠ fo|kvksa dh ppkZ dh x;h gS] ;Fkk vk;qosZn] /kuqosZn] xkU/koZosn~ ,oa vFkZ'kkL= 
uked † miosnA dqekfjy us rU= okfrZd esa dgk gS fd fo|k&LFkku tks /keZ eh tkudkjh ds fy, 
izkekf.kd ekus tkrs gSa] ƒ† ;k ƒŠ gSaA  egkHkkjr esa =;h vkUohf{kdh vkSj n.Muhfr dks fo|kvksa ds 
:i esa ifjxf.kr fd;k x;k gS& 

 

 prqFkZ 'krkCnh bZ0iw0 ds egku fopkjd pk.kD; us Hkh bldk leFkZu fd;k gSA mUgksaus  lka[; 
;ksx vkSj yksdk;r dks Hkh vkUohf{kdh esa lekfgr fd;k gS &  
vkpk;Z n.Mh us Hkh bu pkj fo|kvksa dk mYys[k fd;k gS

A blds vfrfjä xkSre] c`gLifr] dkeUnd vkfn us Hkh budk mYys[k fd;k gSA bl 
çdkj Li"V gS fd Le`frdkj ,oa vU; uhfr fo'ks"kKksa us Hkh bu prqfoZ|kvkas ds v/;;u dks vko';d 
ekuk gSA vk/kqfud jktuhfr'kkL=] vFkZ'kkL=] n'kZu'kkL=] okf.kT;] foKku] euksfoKku vkfn] ykSfdd 
fo"k;] ikjykSfdd pSUrfud Kku vkSj vU; O;kolkf;d f'k{kk bu fo|kvksa esa lekfgr –f"Vxr gksrh 
gSaA 

&
       Hkkjrh; ifjos'k esa vukSipkfjd ds lkFk gh vkSipkfjd f'k{k.k O;oLFkk Hkh furkur vkReh; 
ifjos'k esa nh tkrh FkhA f'k{kd vkSj fo|kFkhZ lkFk&lkFk jgrs FksA os tgk¡ jgdj v/;;u djrs Fks 
ogh LFkku fo|ky; dgykrk Fkk( fQjpkgs og xq#&x`̀g gks ;k vj.;kJe vFkok dksbZ vU; LFkkuA 
blesa izFke dks vkpk;Zdqy rks vkJe dks xq#dqy dgk tkrk FkkA dfri; mnkgj.k jktHkouksa dh 
ml O;oLFkk ds Hkh izkIr gksrs gSa tgk¡ f'k{kd dks cqykdj jktdqekjksa dks f'kf{kr djus dh O;oLFkk dh 
tkrh FkhA egkHkkjr esa of.kZr dFkk ds vuqlkj dq#dqy xkSjo Hkh"e us /kr̀jk"Vª rFkk ik.Mq ds iq=ksa ds 
f'k{k.kkFkZ ;gh O;oLFkk dh FkhA mUgksaus vkpk;Z nzks.k dks jktnjckj eas cqykdj ogha ij 
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'kkL=&'kL=kL= dh f'k{kk vius ikS=ksa dks nsus dh O;oLFkk dh FkhA dqN Nk=ksa ds fy, iF̀kd~ ?kjsyw 
ifjos'k esa Hkh f'k{k.k dh O;oLFkk FkhA fo".kq'kekZ iz.khr ^iaprU=* blh izdkj dh f'k{k.k&i)fr dk 
ifj.kke gSA lkroha 'krkCnh ds egkdfo ck.kHkV~V us fy[kk gS fd jktdqekj pUnzkihM ds fy, 
jkt/kkuh ls ckgj ikB'kkyk fufeZr dh x;h Fkh tgk¡ mUgksaus v/;;u fd;k FkkA bl izdkj ge ns[krs 
gS fd vkpk;Zdqy] xq#dqy] jkT;iksf"kr f'k{k.k&'kkyk rFkk jktizklknh; vkfHktkR;oxhZ; fo|ky; 
lkekU;r% f'k{k.kkFkZ vfLrRo eas FksA 

&
 v/;;u&v/;kiu dh izfØ;k xq#&f'k"; ds vkReh; lEcU/k ls vkjEHk gksrh FkhA f'k"; vius 
f'k{kd ds lkfu/; esa jgrs gq, mudh fujUrj lsok djrs gq, fo|k/;;u djrk FkkA vkpk;Z dh vkKk 
ikyu esa fujr cgqr ls f'k";ksa dh vU/kHkfDr mUgas ykSfdd lq[kksiHkksx ls oafpr dj nsrh 
FkhAmnkgj.kkFkZ  vkSj dks mn~/kr̀ fd;k tk ldrk gSA ] _f"k vk;ksn/kkSE; ds 
f'k"; FksA egf"kZ us mUgsa ,d fnu [ksr dh esaM+ ck¡/kus ds fy, HkstkA og D;kjh dh esaM+ ck¡/kus esa vius 
dks v{ke ikrs gq, ,rnFkZ Lo;a gh ysV x,& 

blh izdkj vkpk;Z xkSre ds f'k"; mÙkad xq# lsok esa bruk fueXu jgs fd mUgsa vius ok)ZD; dh Hkh 
lqf/k ugha jghA mUgksaus Lo;a vius xq# ls dgk&

vFkkZr~ lEiw.kZ vuqjkx vki gh esa jgk vkSj vki gh dh Hkfä 
esa rRij jgdj eSaus u rks ykSfdd lq[kksa dks tkuk vkSj u eq>s vk, gq, o`)koLFkk dk gh irk pykA 
 ;g Hkh mYys[kuh; gS fd fo"k;oLrq ds okpu ds lkFk gh v/khr ikB~;&oLrq dk vFkZ le>uk 
vko';d FkkA ;gh dkj.k Fkk fd "kM~&osnkaxks dk iz.k;u rFkk iBu&ikBu vko';d ekuk x;kA 
egkHkkjrdkj us Hkh vFkZ&Kku ls jfgr d.BLFkhdj.k dh HkRlZuk dh gSA m|ksx ioZ esa fy[kk gS fd 
dsoy osnikB djus okys dh cqf) u"V gks tkrh gSA mudh nf̀"V dsoy eU=ikB rd gh lhfer gks 
tkrh gSA ;gh er 'kkfUrioZ esa Hkh mfYyf[kr gSA Hkhe us ;qf/kf"Bj ls dgk& 

¼jktu~ !tSls eUn vkSj vFkZKku ls 'kwU; Jksf=; dh cqf) dsoy eU=ikB }kjk ekjh tkrh gS] mlh 
izdkj vkidh cqf) Hkh rkfÙod vFkZ dks ns[kus ;k le>us okyh ugha gSA½ 
;gk¡ fo"k;&oLrq ds jVu dks cqf)ghurk dh rjQ vxzlj djus okyk vfHkO;ä fd;k x;k gSA 
 xq# f'k{k.kkFkZ f'k"; dh ftKklk dk v/;;u djrk FkkA og mldh ykylk dks c<+kus ds 
fy, fo"k;&oLrq ds Kku ls gksus okys ykHk dks crkrk FkkA bl lEcU/k eas 'kkL=h; xzUFkksa esa vuqcU/k 
prq"V;&fo"k;] vf/kdkjh] lEcU/k vkSj iz;kstu& ds mYys[k dh vfuok;Zrk dks O;ä fd;k x;k gSA 
bldk iz;kstu f'k"; ds vUreZu eas ;g Hkko mRiUu djuk Fkk fd ikB~;&oLrq dk Kku mlds fy, 
mi;ksxh gSA v/;;ukFkZ izo`Ùk Nk= dks fo"k;oLrq dk lE;d~ Kku djkus ds fy, mls ,dkxz gksus dh 

f'k{kk nh tkrh FkhA Jh d"̀.k us vtqZu ls dgk gS fd 
vFkkZr~ J)koku~ fou;h] rRij rFkk la;eh O;fä Kku dks izkIr djrk gSA bl izdkj Hkkjrh; ijEijk 
esa ftKklk] J)k] lh[kus dh rRijrk] ,dkxzrk vkSj vU; fo"k;ksa ls eu dks gVkdj ,d la;eh dh 
rjg KkuizkfIr ds fy, izfrc) gksus dh izof̀Ùk dks fo|kFkhZ ds fy, vko';d ekuk x;k gSA 
 mi;qZDr xq.kksa ls lefUor fo|kFkhZ dks xq# fo"k;oLrq dk vFkZlfgr okpu djkrk FkkA mls 
ifBr oLrq dk vFkZ crkrs gq, O;kogkfjd ykHk dk Kku djkrk FkkA vkpj.kh; d`R;ksa dks viuh 
ns[kjs[k esa lEiUu djkrs gq, mls fo"k; dk cks/k rFkk iz;ksx djkdj fu".kkr cukrk FkkA xq#&f'k"; 
nksuksa v/;;u ds le; izkIr uohu 'kks/kkRed fu"d"kksaZ ls vU; O;fä;ksa dks Hkh ifjfpr djkrs gq, 
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Kku dk izlkj djrs FksA bls Li"V djrs gq, Jh g"kZ tks ckjgoha 'krkCnh ds dfo gSa us jktk uy ds 
cgkus ls fy[kk gS fd& 
     

vFkkZr~ bl jktk uy us v/khfr] vocks/k] vkpj.k] rFkk izpkj dh pkj voLFkkvksa ds lkFk prqnZ'kRo 
dks izkIr dj fy;k gSSA 
 mi;qZä of.kZr okD;&dnEc v/;;u ds fuEu pkj&pj.kksa dk mYys[k djrs gSa tks vkpj.kh; 
gSa& 
1- v/khfr ¾ fo"k; oLrq dk v/;;u ftlesa 'kks/kdk;Z@vuqla/kku Hkh lekfgr gSA 
2- cks/k ¾ v/;;u dk vf/kxe ftls vkaXyHkk"kk eas yfuZax vkmVde dgrs gSaA 
3- vkpj.k ¾ vH;kldjukA ckj&ckj iz;ksx djds vkf/kxfed izfrQy dk ijh{k.k djuk rFkk 

ykHkkfUor gksukA  
4- izpkj ¾ ykHkdkjh Kku rFkk fl)kUrksa dk izpkj djuk ftls orZeku oSf'od cksy&pky dh Hkk"kk 

esa fMflesus'ku dgrs gSaA 
fu"d"kZ :i esa ;gh dguk lehphu izrhr gksrk gS fd Hkkjrh; ijEijk iwokZxzg ls jfgr gksdj 
fo'ys"k.k iwoZd Kku dh izkfIr gsrq lrr iz;Ru'khyrk dh iksf"kdk gSA f'k{k.k dh O;ofLFkr 
euksoSKkfudrk&lefUor oSKkfud i)fr vkjEHk ls gh izpyu esa jgh gSA Kku dh izkfIr rFkk izkIr 
Kku dk fujUrj fo'ys"k.k vkSj vius vuqlU/kkuksa ls yC/k Kku dk izlkj bldh vU;re fo'ks"krk gS 
tks jVu dh vis{kk vocks/k dh egÙkk dks cy iznku djrh gSA

&
Jhen~Hkxon~xhrk 4@2 
dkfynkl % ekyfodkfXufe=e~~ 1@2 
euqLef̀r 2@140 
euqLef̀r 2@141 
euqLef̀r 2@142 
rSfÙkjh;ksifu"kn~ 1@11@2 
dkfynkl % ekyfodkfXufe=e~ 1@16 
egkHkkjr % m|ksxioZ 44@6 
NkUnksX;ksifu"kn~ 4@4@2 
dkfynkl % j?kqoa'ke~ 5@13 
Jhg"kZ % uS"k/kh; pfjre~ 1@4 
MkW0 ik.Mqjax okeu dk.ks ¼1980½ % /keZ'kkL= dk bfrgkl ¼izFke Hkkx½] i"̀B la0 244 
egkHkkjr % 'kkfUrioZ 59@53 
egkHkkjr % vkfnioZ 3@24 
egkHkkjr % vk'oesf/kdioZ 56@15&16 
egkHkkjr % m|ksxioZ 132@6 
egkHkkjr % 'kkfUrioZ 10@1 
Jhen~Hkxon~xhrk 4@39 
Jhg"kZ % uS"k/kh; pfjre~ 1@4 

************ 
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* **

*'kks/k Nk=k] f'k{kk çf'k{k.k] ¼ts-vkj-,Q-½] n;kuUn efgyk çf'k{k.k egkfo|ky;] dkuiqj ¼m0ç0½ 
**çksQsslj] n;kuUn efgyk çf'k{k.k egkfo|ky;] dkuiqj ¼m0ç0½ 

 
 

ruko ledkyhu euksfoKku esa lokZf/kd egRoiw.kZ vo/kkj.kkvksa esa ls ,d gSA fo|kfFkZ;ksaa ds thou esa 
ruko muds ?kj] fo|ky;] ,oa lkFkh lewg vkfn ls lacaf/kr gksrk gSA 'kSf{kd {ks= esa ,slh dbZ 
fLFkfr;ka gSa tks cPps ds fy, rukoiw.kZ gSa] tSls& ijh{kkvksa ds udkjkRed ifj.kke] Hkkoh thou dh 
fpark] cgqr vf/kd xg̀dk;Z] c<+rh gqbZ çfrLi/kkZ vkfnA fo|ky;h f'k{kk ds fofHkUu Lrjksa esa ls 
ek/;fed ,oa mPprj ek/;fed Lrj vR;ar egRoiw.kZ gksrs gSaA çLrqr 'kks/k v/;;u dk mís'; mPprj 
ek/;fed Lrj ds fo|kfFkZ;ksa ds ruko dk mudh 'kSf{kd miyfC/k ls lglaca/k dk v/;;u djuk gSA 
bl mís'; dh iwfrZ gsrq gjnksbZ ftys ds fo|ky;ksa esa v/;;ujr d{kk&11 ds 300 fo|kfFkZ;ksa dk 
p;u lk/kkj.k ;k–fPNd fun'kZu fof/k ls fd;k x;k gSA vkadM+ksa ds ladyu gsrq tsMå v[rj }kjk 
jfpr LVwMsaV~l LVªsl Ldsy ,oa 'kSf{kd miyfC/k gsrq fo|kfFkZ;ksa dh d{kk&11 dh vadrkfydk dk 
ç;ksx fd;k x;k gSA vkadM+ksa dk fo'ys"k.k lkaf[;dh; fof/k;ksa }kjk fd;k x;k gSA v/;;u ds 
fu"d"kksaZ ls Kkr gksrk gS fd mPprj ek/;fed Lrj ds fo|kfFkZ;ksa ds ruko ,oa mudh 'kSf{kd 
miyfC/k ds e/; vR;Ur fuEu /kukRed lglaca/k gksrk gSA 

 fo|kFkhZ] fo|ky;] ruko vkSj 'kSf{kd miyfC/kA 

fo|ky; lekt dk ,d y?kq :i gSA fo|kFkhZ fo|ky; esa v/;kidksa rFkk ekrk&firk dh 
vkdka{kkvksa dk dsUnz&fcUnq gksrk gSA d{kk esa izFke jgus dh vkdka{kk fo|kFkhZ dks lnSo vkxas c<+us gsrq 
izsfjr djrh gSA ijUrq tc ;gh vkdka{kk;as] vis{kk;as fo|kFkhZ ds ;ksX;rk Lrj ls vf/kd gks tkrh gS rks 
og vius vki dks fo|ky; ;k lekt esa lek;ksftr ugaha dj ikrs ftlls muesa ruko dh fLFkfr 
mRiUu gksrh gSA ruko ge esa ls vf/kdka'k ds fy, fpark dk i;kZ; gSA gkyk¡fd ruko dh cgqr 
O;kid ifjHkk"kk gSA  

 ,oa  ds vuqlkj&
 

ruko dks fo|kfFkZ;ksa ds thou dk ,d fgLlk ekuk tkrk gSA ,slk blfy, gS D;ksafd 'kSf{kd 
dk;Z vDlj rukoiw.kZ xfrfof/k;ksa ls iw.kZ gksrk gSA ;g dgk tk ldrk gS fd fo|kFkhZ çR;sd lsesLVj 
esa iwokZuqekfur le; ij mPp 'kSf{kd ruko vuqHko djrs gS] tks ijh{kk dh rS;kjh djus ,oa ijh{kk 
nsus] d{kk jSafdax vkSj ,d ikBîØe esa egkjr gkfly djus dh izfrLi/kkZ ds ifj.kkeLo:i mRiUu 
gksrk gSA mPp 'kSf{kd miyfC/k çkIr djus dh ykylk esa fo|kFkhZ jVus ij vf/kd tksj nsrs gSaA 
fo|kfFkZ;ksa ls vis{kk dh tkrh gS fd os viuh iqLrdsa rFkk uksV~l jVsa vkSj ijh{kk mÙkh.kZ djsaA blh 
dkj.k os vius Hkfo"; dks ysdj ruko esa jgus yxs gSaA 'kks/kdrkZvksa ds e/; 'kSf{kd ruko yacs le; 
ls 'kks/k v/;;u dk fo"k; jgk gS vkSj mUgksus ruko nsus okys fofHkUu dkjdksa dks igpkuk gS ftlesa 
d{kk ds Nk=ksa ds chp vLokLF;dj çfrLi/kkZ] vR;f/kd vlkbuesaV~l] 'kSf{kd miyfC/k esa vlQyrk 
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dk Mj vkSj tsc [kpZ dh deh vkfn eq[; gSaA vusd v/;;uksa esa ;g ik;k x;k gS fd dbZ 
euksoSKkfud leL;k,a] tSls& ruko] volkn] fpark rFkk dq.Bk vkfn dk vlj fo|kFkhZ dh i<+kbZ ij 
iM+rk gS] ftlls mldh 'kSf{kd miyfC/k çHkkfor gksrh gSA  

 
1- ¼2007½ us dkedkth ,oa xSj&dkedkth efgykvksa ds fd'kksj ckydksa ,oa 

ckfydkvksa dh fpUrk dk mudh 'kS{kf.kd miyfC/k ij izHkko dk rqyukRed v/;;u fd;k vkSj 
ik;k fd xSj&dkedkth efgykvksa dh ckfydkvksas dh rqyuk esa dkedkth efgykvksa dh 
ckfydkvksa esa fpUrk de gSA lkFk gh 'kS{kf.kd miyfC/k esa dkedkth efgykvksa dh fd'kksj 
ckfydk;sa xSj dkedkth efgykvksa dh fd'kksj ckfydkvksa esa vf/kd ik;h x;hA  

2- ¼2006½ us ek/;fed Lrj ds Nk=&Nk=kvksa dh xf.krh; miyfC/k ij vkdka{kk 
Lrj] fpUrk rFkk v/;;u dh vknrksa ds izHkko dk rqyukRed v/;;u fd;k vkSj ik;k fd 
Nk=&Nk=kvksa dh xf.krh; miyfC/k esa dksbZ vUrj ugha gS rFkk fpark dk mudh xf.krh; 
miyfC/k ij dksbZ izHkko ugha iM+rk gSA 

 
vktdy “kSf{kd txr ds lkFk&lkFk gekjs lekt esa Hkh 'kks/k v/;;u esa ruko ,d egRoiw.kZ 

fo"k; cu x;k gSA iwoZorhZ 'kks/kksa esa ik;k x;k fd Nk=&Nk=kvksa ds ruko esa dkQh varj ns[kus dks 
feyrk gS ,oa Nk=ksa dh rqyuk esa Nk=kvksa esa vf/kd “kSf{kd ruko ik;k x;k gSA ;g ruko mudh 
'kSf{kd miyfC/k dks Hkh izHkkfor djrk gSA orZeku le; esa fuEu 'kSf{kd miyfC/k ,d ToyUr leL;k 
gSA fo|kFkhZ iwjs l= Hkj viuh 'kSf{kd miyfC/k ds dkj.k ruko esa jgrk gSA fo|kfFkZ;ksa esa lk/kkj.k 
Lrj dk ruko rks lh[kus esa lgk;d gksrk gS fdUrq mPp Lrj dk ruko lh[kus esa vojks/k Mkyrk gSA 
lh[kus dh ;g xfr 'kSf{kd miyfC/k dks Hkh izHkkfor djrh gSA mPp 'kSf{kd miyfC/k mUgsa lek;kstu 
djus esa lkaosfxd fLFkjrk] lqj{kk dh Hkkouk dh vksj vxzlj djrh gSA blds foijhr fuEu 'kSf{kd 
miyfC/k muds ekufld LokLF; ,oa lek;kstu {kerk ij udkjkRed çHkko Mkyrk gSA izLrqr “kks/k 
v/;;u }kjk izkIr fu’d’kkZas ds vk/kkj ij fo|kfFkZ;ksa dks mfpr f”k{kk iznku djus ,oa ruko ls eqDr 
j[kus esa lgk;rk feysxhA 

 izLrqr 'kks/k v/;;u dk 'kh"kZd 
gSA 

 
 mPprj ek/;fed Lrj ds vUrxZr ;w0ih0 cksMZ ls lEc) ljdkjh ,oa vuqnkfur fo|ky;ksa esa 
v/;;ujr d{kk&11 ds fo|kfFkZ;ksa dks j[kk x;k gSA 

 
  fdlh y{; dh izkfIr vFkok ekax dks iwjk djus esa vlQy gksus ij tks laosxkRed 
euksoSKkfud fLFkfr mRiUu gksrh gS] mls ruko dh laKk nh tk ldrh gSA fdUrq ruko ges”kk 
gkfudkjd ugha gksrk gSA ,d lhek rd ruko miyfC/k;ksa dks gkfly djus esa lgk;d gksrk gS] fdUrq 
,slk ruko tks ekuo dh “kkjhfjd ,oa ekufld {kfr dk dkj.k cusa og gkfudkjd gksrk gSA

 
 “kSf{kd miyfC/k ls vk'k; fo|kfFkZ;ksa ds }kjk vftZr dh tkus okyh vf/kxe miyfC/k ls gS] 
tks fo|kfFkZ;ksa }kjk iwjs l= ds vUr esa vf/kxr dh tkrh gSA 'kSf{kd miyfC/k dk ekiu 'kSf{kd 
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miyfC/k ijh{k.k }kjk fd;k tkrk gSA fdUrq lkekU;r% 'kSf{kd miyfC/k dk ekiu djus ds fy, 
fo|ky;ksa }kjk le;&le; ij yh tkus okyh ijh{kk,a lokZf/kd fo'oluh;] ljy o çpfyr gSA  

1- mPprj ek/;fed Lrj ds fo|kfFkZ;ksa ds ruko dk v/;;u djukA 
2- mPprj ek/;fed Lrj ds fo|kfFkZ;ksa dh “kSf{kd miyfC/k dk v/;;u djukA 
3- mPprj ek/;fed Lrj ds fo|kfFkZ;ksa ds ruko rFkk mudh 'kSf{kd miyfC/k ds e/; 

lglEcU/k dk v/;;u djukA 
 

H1: mPprj ek/;fed Lrj ds fo|kfFkZ;ksa ds ruko dk Lrj lkekU; gksrk gSA 
H2: mPprj ek/;fed Lrj ds fo|kfFkZ;ksa dh 'kSf{kd miyfC/k dk Lrj lkekU; gksrk gSA 
H3: mPprj ek/;fed Lrj ds fo|kfFkZ;ksa ds ruko rFkk mudh 'kSf{kd miyfC/k ds e/;        

lkFkZd lglEcU/k gksrk gSA 
 

1- izLrqr 'kks/k v/;;u mRrj izns'k ds gjnksbZ tuin rd gh lhfer gSA 
2- izLrqr 'kks/k v/;;u ;w0 ih0 cksMZ ls lEc) ljdkjh ,oa vuqnkfur fo|ky;ksa esa v/;;ujr~ 

mPprj ek/;fed Lrj ds d{kk&11 ds fo|kfFkZ;ksa dks gh lfEefyr fd;k x;k gSA 

izLrqr “kks/k v/;;u esa  dk iz;ksx fd;k x;k gSA 

izLrqr 'kks/k v/;;u esa gjnksbZ ftys ds ;w0ih0 cksMZ ls lEc) ljdkjh ,oa vuqnkfur 
fo|ky;ksa esa v/;;ujr~ mPprj ek/;fed Lrj ds d{kk&11 ds fo|kfFkZ;ksa dks tula[;k ds :i esa 
p;fur fd;k x;k gSA U;kn'kZ ds :i esa d{kk&11 ds 300 fo|kfFkZ;ksa dk p;u lk/kkj.k ;kn`fPNd 
fof/k }kjk fd;k x;k gSA 

izLrqr 'kks/k ds mn~ns';ksa ,oa vko';drkvksa dks n`f’Vxr j[krs gq;s 'kks/kdrhZ }kjk å
}kjk fufeZr (Students’ Stress Scale) rFkk  gsrq 

d{kk&11 ds fo|kfFkZ;ksa dh vadrkfydk dk iz;ksx fd;k x;k gSA 
 

 'kks/kd=h }kjk vk¡dM+ksa dh izd̀fr ds vk/kkj ij “kks/k esa dkbZ&oxZ rFkk lglEcU/k dh ih;lZu 
^r* fof/k dk iz;ksx fd;k x;k gSA 

H1  mPprj ek/;fed Lrj ds fo|kfFkZ;ksa ds ruko dk Lrj lkekU; gksrk gSA 
H0  mPprj ek/;fed Lrj ds fo|kfFkZ;ksa ds ruko dk Lrj lkekU; ugha gksrk gSA  

(df) (df) 



Shiksha Shodh Manthan  ISSN: 2395–728X                                                                                                  Page 173 
A Half Yearly International Peer- Reviewed Refereed Journal of Education, Vol.10, No.1 
 

fo 88 105 70 30 07 611.2
63 

4 9.488 0.05  H0  
vLohd̀r 

  fe 11 72 135 71 11 

mi;ZqDr lkj.kh la0&1 ds voyksdu ls Li"V gksrk gS fd ruko dk dkbZ LdkW;j eku 610-
551 gS tks eqDrka”k (df) 4 ds 0-05 lkFkZdrk Lrj ij lkj.kh eku 9-488 ls vf/kd gS vr% gekjh 
“kwU; ifjdYiuk  
vLohd`r gksrh gS vkSj “kks/k ifjdYiuk Lohdr̀ gksrh gSA

vr% mPprj ek/;fed Lrj ds fo|kfFkZ;ksa ds ruko dk Lrj lkekU; gksrk gSA 

H2 : mPprj ek/;fed Lrj ds fo|kfFkZ;ksa dh 'kSf{kd miyfC/k dk Lrj lkekU; gksrk gSA 

H0:  mPprj ek/;fed Lrj ds fo|kfFkZ;ksa dh 'kSf{kd miyfC/k dk Lrj lkekU; ugha gksrk gSA 

(df) (df) 

fo 30 146 124 143.573 4 9.488 0.05  H0  
vLohd`r 

 fe 48 204 48 

mi;ZqDr lkj.kh la0&2 ds voyksdu ls Li"V gksrk gS fd 'kSf{kd miyfC/k dk dkbZ LdkW;j 
eku 143-573 gS tks eqDrka”k (df) 4 ds 0-05 lkFkZdrk Lrj ij lkj.kh eku 9-488 ls vf/kd gS vr% 
gekjh “kwU; ifjdYiuk 

 vLohd`r gksrh gS vkSj “kks/k ifjdYiuk Lohd̀r gksrh gSA 
vr% mPprj ek/;fed Lrj ds fo|kfFkZ;ksa dh 'kSf{kd miyfC/k dk Lrj lkekU; gksrk gSA 

H3: mPprj ek/;fed Lrj ds fo|kfFkZ;ksa ds ruko rFkk mudh 'kSf{kd miyfC/k ds e/; 
lkFkZd lglEcU/k gksrk gSA 

H0:  mPprj ek/;fed Lrj ds fo|kfFkZ;ksa ds ruko rFkk mudh 'kSf{kd miyfC/k ds e/; 
lkFkZd lglEcU/k ugha gksrk gSA 

mi;ZqDr lkj.kh la0&3 ds voyksdu ls Li"V gksrk gS fd mPprj ek/;fed Lrj ds 
fo|kfFkZ;ksa ds ruko rFkk “kSf{kd miyfC/k ds chp lglEcU/k xq.kkad dk eku 0-0369 gSA vr% gekjh 
“kwU; ifjdYiuk ^^mPprj ek/;fed Lrj ds fo|kfFkZ;ksa ds ruko rFkk mudh 'kSf{kd miyfC/k ds e/; 
lkFkZd lglEcU/k ugha gksrk gS** vLohdr̀ gksrh gS rFkk gekjh “kks/k ifjdYiuk Lohdr̀ gksrh gSA 

vr% dgk tk ldrk gS fd mPprj ek/;fed Lrj ds fo|kfFkZ;ksa ds ruko ,oa mudh 'kSf{kd 
miyfC/k esa vR;Ur fuEu /kukRed lglaca/k gksrk gSA 

(N) (Variable) (Correlation Coefficient ) (Level of Significance)

300 ruko ,oa “kSf{kd miyfC/k 0-0369 0-05 
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 mPprj ek/;fed Lrj ds fo|kfFkZ;ksa ds ruko dk Lrj lkekU; gksrk gSA 

 mPprj ek/;fed Lrj ds fo|kfFkZ;ksa dh 'kSf{kd miyfC/k dk Lrj lkekU; gksrk gSA 

 mPprj ek/;fed Lrj ds fo|kfFkZ;ksa ds ruko ,oa mudh 'kSf{kd miyfC/k esa vR;Ur fuEu 
/kukRed lglaca/k gksrk gSA 

fo|kFkhZ ns'k ds Hkfo"; gksrs gSaA mUgsa mfpr f”k{kk iznku djuk ,oa ruko ls eqDr j[kuk 
f”k{kd] vfHkHkkod rFkk lekt dk dRrZO; rFkk mRrjnkf;Ro gSA bUgha dRrZO;ksa rFkk mRrjnkf;Roksa dks 
/;ku esa j[krs gq, izLrqr “kks/k v/;;u ds fuEufyf[kr “kSf{kd fufgrkFkZ gS& 

 fo|kfFkZ;ksa ds ruko dks de djus dh fn”kk esa lkFkZd iz;kl fd, tk ldrs gSa rFkk mudh 
'kSf{kd miyfC/k esa of̀) dh tk ldrh gSA 

 f”k{kd vius fo|kfFkZ;ksa ds ruko rFkk “kSf{kd miyfC/k ds e/; lglEcU/k dks tkudj mUgsa 
“kSf{kd funsZ”ku ,oa ijke”kZ iznku dj ldrk gSA  

 leLr fo"k;ksa dks fØ;kRed ,oa :fpiw.kZ <ax ls v/;kiu djds fo|kfFkZ;ksa dk /;ku fo"k; 
dh vksj dsfUær fd;k tk;s] ftlls mudk ewY;kadu ds çfr ruko ,oa Hk; dks lekIr fd;k 
tk ldsA 

  fo|kfFkZ;ksa dh “kSf{kd miyfC/k dks c<+kus gsrq iz/kkukpk;ksZsa ,oa f”k{kdksa }kjk fo|ky;ksa ds 
okrkoj.k dks LoLFk o ÅtkZo)Zd cuk;k tk ldrk gSA 

xqIrk] ,l0ih0 ,oa xqIrk] M‚0,0 ¼2018½- O;ogkjijd foKkuksa esa lkaf[;dh; fof/k;k¡]  bykgkckn% 
'kkjnk iqLrd HkouA  

xqIrk] ih0,l0ih0 ,oa xqIrk] M‚0,0 ¼2015½- mPprj f'k{kk euksfoKku fl)kUr ,oa O;ogkj- 
bykgkckn% 'kkjnk iqLrd HkouA 

ekFkqj] ,l0,l0 ¼2010½- f'k{kk euksfoKku] vkxjk% vxzoky ifCyds'kuA 
'kekZ] lhek ¼2011½- lkekU; euksfoKku] ] ubZ fnYyh% ;wfuoflZVh ifCyds'kuA 
flag] ,0ds0 ¼2012½- euksfoKku] lekt'kkL= rFkk f'k{kk esa 'kks/k fof/k;k¡- fnYyh% eksrh yky cukjlh 

nklA 
vLFkkuk] iadt ¼2006½] ^^ek/;fed Lrj ds Nk= ,oa Nk=kvksa dh xf.krh; miyfC/k ij vkdka{kk Lrj] 

ruko rFkk v/;;u dh vknrksa ds izHkko dk rqyukRed  v/;;u**]f'k{kk ladk;] N=ifr 'kkgw 
th egkjkt fo'ofo|ky;] dkuiqj ¼m0iz0½A 

/;kuh] jpuk ¼2007½] ^^dkedkth ,oa xSj dkedkth efgykvksa ds fd'kksj ckyd ,oa ckfydkvksa dh 
ruko dk mudh 'kS{kf.kd miyfC/k ij izHkko ,d rqyukRed v/;;u**] x`g foKku ladk;] 
N=ifr 'kkgw th egkjkt fo'ofo|ky;] dkuiqj  ¼m0iz0½A 

iljhpk] ohuk ¼2004½] ^^ijh{kk lEcU/kh ruko] Lo&cks/k ,oa v/;;u lEcU/kh vknrksa ds 'kSf{kd 
miyfC/k;ksa ls lEcU/k**] f'k{kk ladk;] N=ifr 'kkgw th egkjkt fo'ofo|ky;] dkuiqj 
¼m0iz0½A 

************ 
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'kks/k Nk=k] f'k{kk'kkL=] N=ifr 'kkgw th egkjkt fo'ofo|ky;] dkuiqj ¼m0ç0½ 
 

thou dkS'ky f'k{kk ,d egRoiw.kZ laçR;; gS orZeku esa bldh çklafxdrk ,oa yksdfç;rk c<+rh tk 
jgh gS D;ksafd ;g O;fä ds lexz fodkl ij /;ku dsafær djrk gS vkSj blesa os lHkh i{k lfEefyr 
gSa tks fdlh O;fä ds lokaZxh.k fodkl ds fy, vko';d gS tSls& vkRe tkx:drk] lEçs"k.k dkS'ky 
vkykspukRed lksp] l`tukRed fparu] rnuqHkwfr vkfnA vkSipkfjd f'k{kk dk mís'k; O;fä dks 
f'kf{kr djuk gS tcfd thou dkS'ky f'k{kk O;fä dks vius fnu çfrfnu dh leL;kvksa dks lqy>kus 
esa ;ksX; cukrh gSA MCyw ,p vks ds vuqlkj thou dkS'ky vuqdwyh vkSj ldkjkRed O;ogkj dh 
{kerk,a gSa tks euq"; dks thou dh ekaxksa vkSj pqukSfr;ksa ls çHkkoh <ax ls fuiVus esa l{ke cukrh gSaA 
bl vo/kkj.kk dks eukslkekftd ;ksX;rk Hkh dgk tkrk gSAorZeku le; esa ;fn ge thou dks lgh 
rjhds ls thuk pkgrs gSa rks gesa thou dkS'ky f'k{kk ds egRo dks le>uk pkfg,  vkSj bls vius 
thou esa ykxw djuk Hkh cgqr vo'k;d gS] ;fn ,slk gks rks gekjk thou ljy ,oa lgh fn'kk esa 
vkxs c<+ ldrk gSA thou dkS'ky f'k{kk gesa ;g tkuus esa l{ke cukrh gS fd ge vius thou dks 
dSls ljy vkSj ldkjkRed cuk ldrs gSaA çLrqr v/;;u esa thou dkS'ky f'k{kk ds egRo ij ppkZ 
dh x;h gS rFkk 21 oha lnh esa bldh D;k vko';drk gS ,oa blds fy, ljdkj }kjk D;k ç;kl 
fd, tk jgs gSaA jk"Vªh; f'k{kk uhfr 2020 us Hkh thou dkS'ky f'k{kk ds lanHkZ esa egRoiw.kZ lq>ko fn;s 
gSa  bl uohu uhfr esa thou dkS'ky dks ikBîØe ds vax  ds :i esa lfEefyr djus dh vuq'kalk 
dh gS tgk¡ –f"Vdks.k ;g gS fd gekjh Hkkoh ihf<+;ksa ds lexz fodkl ij /;ku dsafær djus ds fy;s 
f'k{kk dks egt 'kS{kf.kd ifj.kkeksa rd lhfer ugha jguk pkfg;s cfYd gesa blls vkxs c<+us dh 
vko';drk gSA 

thou dkS'ky f'k{kk] McY;w,pvks] ,uŒlhŒ,QŒ] jk"Vªh; f'k{kk uhfrA 

 thou dkS'ky f'k{kk O;fäxr fodkl ds fy, egRoiw.kZ ekuh tkrh gS] D;ksafd ;g O;fä;ksa dks 
muds thou esa vkus okyh fofHkUu ifjfLFkfr;ksa vkSj pqukSfr;ksa dk lkeuk djus esa l{ke cukrh gSA 
vk/kqfud le; esa rsth ls gksrs rduhdh vkSj oSKkfud çxfr] oSf'odhdj.k] 'kgjhdj.k vkSj 
lkekftd ifjorZuksa ds dkj.k ;qokvksa dks budk dk lkeuk djus ds fy, thou dkS'ky f'k{kk nsuk 
vko'k;d gSA vkt dh leL;k,a vDlj cgqi{kh; vkSj ijLij lacaf/kr gksrh gSaA thou dkS'ky f'k{kk 
rkfdZd lksp] jpukRedrk] vkSj leL;k lek/kku dh {kerkvksa dks iksf"kr djrh gS tks fofHkUu {ks=ksa 
tSls i;kZoj.kh; laj{k.k] lkoZtfud LokLF; vkSj lkekftd U;k; esa tfVy eqíksa dk lkeuk djus dh 
{kerk çnku djrh gSA                   
 MCyw ,p vks ds vuqlkj thou dkS'ky vuqdwyh vkSj ldkjkRed O;ogkj dh os {kerk,a gSa tks 
O;fä;ksa dks fu;fer thou dh vko';drkvksa vkSj pqukSfr;ksa ls çHkkoh <ax ls fuiVus esa l{ke cukrh 
gSaA fo'ks"k :i ls thou dkS'ky eukslkekftd n{krk,a vkSj ikjLifjd dkS'ky gSa tks yksxksa dks fu.kZ; 
ysus leL;kvksa dks gy djus vkykspukRed vkSj jpukRed rjhds ls lkspus çHkkoh <ax ls laokn 
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djus LoLFk laca/k cukus nwljksa ds lkFk lgkuqHkwfr j[kus LoLFk vkSj çHkkoh rjhds ls vius thou dk 
çca/ku djus esa enn djrs gSa 

 
us thou dkS'ky dk ,d lsV çLrkfor fd;k gS& 

•

bldk rkRi;Z viuh 'kfä;ksa] detksfj;ksa] ilan ukilan vkfn dks igpkuus dh {kerk ls 
gSA viuh {kerkvksa dk b"Vre mi;ksx djus ds fy, vkRe&tkx:drk cgqr egRoiw.kZ gSA 

bldk rkRi;Z nwljksa dh HkkoukRed fLFkfr vkSj –f"Vdks.k dks le>uk gSA ;g fdlh fLFkfr 
ij vU; yksxksa dh fparkvksa vkSj çfrfØ;kvksa dks le>us esa enn djrk gSA 

jpukRed lksp dk rkRi;Z phtksa dks u, rjhdksa ls ns[kuk vkSj mudk fo'ys"k.k djuk gSA 
;g gesa phtksa ds ckjs esa u, –f"Vdks.k j[kus esa enn djrk gS vkSj gesa vkmV&v‚Q&c‚Dl lksp 
j[kus dh vuqefr nsrk gS 

 ;g fdlh leL;k ;k tkudkjh dk oLrqfu"B rjhds ls fo'ys"k.k djus dh çfØ;k dks 
lanfHkZr djrk gSA ,d vkykspukRed fopkjd phtksa dks foLrkj ls le>us dh ftKklk fn[kkrk gS 
vkSj ,slk djrs le; ubZ tkudkjh dks vkRelkr djus vkSj mldk ewY;kadu djus ds fy, [kqys 
fnekx dk –f"Vdks.k viukdj [kqn dks vius iwokZxzgksa ls vçHkkfor j[krk gSA vkykspukRed lksp 
,d egRoiw.kZ thou&dkS'ky gS D;ksafd ;g lwpuk dk fu"i{krkiwoZd vkSj O;kid –f"Vdks.k ls 
ewY;kadu djus dh çof̀Ùk iSnk djrk gSA 

leL;k lek/kku vkSj fu.kZ; ysuk ijLij lacaf/kr dkS'ky gSaA tc dksbZ leL;k mRiUu gksrh 
gS rks O;fä dks leL;k dks oLrqfu"B :i ls le>us dh vko';drk gksrh gS ftlesa leL;k dks 
Li"V :i ls ifjHkkf"kr djuk 'kkfey gksrk gSA ,d ckj leL;k ifjHkkf"kr gks tkus ds ckn leL;k 
dks gy djus ds fy, fofHkUu laHkkfor fodYiksa dh [kkst dh tkuh pkfg, vkSj mlds ckn lHkh 
laHkkfor lek/kkuksa ds i{k vkSj foi{k ij fopkj fd;k tkuk pkfg,A bl fo'ys"k.k ds vk/kkj ij 
loksZÙke laHko lek/kku pquk vkSj ykxw fd;k tkrk gSA ,d ckj fn, x, lek/kku dk mi;ksx djus 
dk fu.kZ; gks tkus ij lek/kku dks vafre lek/kku ds :i esa Lohdkj ;k vLohdkj djus ls igys 
mldk fu"i{k ijh{k.k fd;k tkuk pkfg,A

jkstejkZ dh ftanxh ds rukoksa ls çHkkoh <ax ls fuiVuk gekjs 'kkjhfjd vkSj ekufld LokLF; 
ds fy, egRoiw.kZ gSA ;g igpkuuk fd gesa fdl pht ls ruko gksrk gS mu rukoksa dk eqdkcyk 
djus ds rjhds D;k gSa vkSj ruko dks dSls jksdk tk, egRoiw.kZ dkS'ky gSaA ,slk dgk tkrk gS fd 
ruko dkQh gn rd bl ckr ij fuHkZj djrk gS fd ge fdlh ?kVuk dks dSls ns[krs gSa vkSj ;g 
mu rukoksa ls fuiVus ds vçHkkoh rjhdksa ls vkSj Hkh tfVy gks tkrk gSA fdlh ?kVuk dh mfpr 
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le>] mfpr leL;k lek/kku –f"Vdks.k vkSj LoLFk thou 'kSyh dk mi;ksx egRoiw.kZ rjhdksa ls 
ruko dks nwj dj ldrk gSA 

Hkkouk,¡ gekjs thou dk vfHkUu vax gSaA ge vyx&vyx ekSdksa ij vkSj vyx&vyx 
fLFkfr;ksa esa [kq'k] nq[kh vkSj Øksf/kr eglwl djrs gSaA fdlh Hkh ifjfLFkfr esa viuh Hkkoukvksa dks 
le>uk vkSj mls Bhd ls çcaf/kr djuk lQy thou ds fy, egRoiw.kZ gSA  

 
LoLFk ikjLifjd laca/k cuk, j[kuk gekjs fodkl ds fy, egRoiw.kZ gSA blds fy, LraHkksa ds 

:i esa dbZ vU; thou&dkS'kyksa dh vko';drk gksrh gSA mnkgj.k ds fy,] d#.kk lgkuqHkwfr] 
HkkoukRed ikjLifjdrk] çHkkoh lapkj vkSj blh rjg ds vU; dkjd gekjs ifjokj ds lnL;ksa 
iM+ksfl;ksa vkSj lgdfeZ;ksa ds lkFk LoLFk laca/k fodflr djus vkSj cuk, j[kus ds fy, egRoiw.kZ gSaA  

½ us vius 'kks/k ^orZeku le; es thou dkS'ky f'k{kk dk egRo* es 
fo'ys"k.kkRed fof/k }kjk fd, x, v/;;u esa ;g  ik;k fd thou dkS'ky f'k{kk Nk=ksa ds lexz 
fodkl esa egRoiw.kZ ;ksxnku nsrh gSA ;g ;qokvksa dks 21oha lnh esa vius y{; çkIr djusa esa enn 
djrh gS ;g 'kks/k Nk=ksa ds thou dh fofHkUu leL;kvksa ls fuiVdj csgrj thou ds fuekZ.k esa 
^thou dkS'ky* ds egRo ij ppkZ djrk gS      

 us vius 'kks/k ^thou dkS'ky f'k{kk dk 
rqyukRed v/;;u% oSf'od ifjçs{k ,oa Hkkjr es pqukSafr;ka ds ek/;e ls thou dkS'ky f'k{kk dk Hkkjr 
ds lkFk oSf'od Lrj ij lkfgR;d fo'ys"k.k ds vk/kkj ij v/;;u fd;k] ftles thou dkS'ky f'k{kk 
ds ,frgkfld fodkl ds çkjaHk ds lkFk mldh orZeku fLFkfr dk v/;;u fd;k rFkk vUrjkZ"Vªh; 
laxBuksa tSls MCyw-,p-vks] ;wfulsQ] ;wusLdks us thou dkS'ky f'k{kk ds fodkl es D;k egRoiw.kZ 
;ksxnku fn;s gSa bu ij foLrkj ls çdk'k Mkyk gSA  

 ;qok efLr"d dks mudh 'kkjhfjd vkSj ckSf)d {kerk ds dkj.k lekt dk lcls vf/kd 
mRiknd lnL; ekuk tk jgk gSA ysfdu okLrfod ifj–'; esa muesa ls vf/kdka'k ekxZn'kZu vkSj 
çsj.kk dh deh ds dkj.k viuh {kerk dk mfpr rjhds ls mi;ksx djus esa vleFkZ gSaA 'kjkc] u'khyh 
nokvksa dk nq#i;ksx] ;kSu 'kks"k.k] /kweziku] fd'kksj vijk/k] vlkekftd —R; vkfn tSlh lkekftd 
leL;k,a mu ij vkSj nwljksa ij Hkh dkQh gn rd çfrdwy çHkko Mkyrh gSaA bl ubZ pqukSrh ds fy, 
lkekftd :i ls ftEesnkj f'k{kk ç.kkyh ls rRdky vkSj çHkkoh çfrfØ;k dh vko';drk gSA f'k{kk 
vktdy cgqr egRoiw.kZ gS ysfdu thou dks csgrj <ax ls thus vkSj thus ds fy, fdl rjg dh 
f'k{kk vf/kd egRoiw.kZ gSA bl çdkj f'k{kk ds eq[; Qksdl esa Nk=ksa esa ,sls dkS'ky fodflr djus 
ij vlk/kkj.k tksj nsus dh vko';drk gS D;ksafd os ,d xfr'khy ukxfjd ds fy, egRoiw.kZ fcfYMax 
Cy‚d gSa tks Hkfo"; dh pqukSfr;ksa dk lkeuk dj ldrs gSa vkSj thfor jg ldrs gSaA dsaæh; ek/;fed 
f'k{kk cksMZ ¼lhch,lbZ½ Hkkjr us bl rF; dks ekU;rk nh gS fd 'kSf{kd ds lkFk&lkFk lg&'kSf{kd 
{ks=ksa dks Hkh fodflr djuk vko';d gS vkSj blfy, thou dkS'ky f'k{kk dks vius ikBîØe esa ,d 
vfuok;Z rRo cuk fn;k gSA ;g eglwl fd;k x;k gS fd thou dkS'ky f'k{kk cqfu;knh dk;Zç.kkyh 
vkSj {kerkvksa ds chp varj dks ikVrh gSaA 
 Hkkjr esa thou dkS'ky f'k{kk f'k{kk ds lHkh Lrjksa ij lHkh çeq[k ;kstukvksa dk ,d 
egRoiw.kZ ?kVd gSA thou dkS'ky f'k{kk ds laca/k esa dh xbZ igyksa dk lkjka'k bl çdkj gS% 
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 us jpukRed lh[kus ds vuqHkoksa vkSj 
iwNrkN&vk/kkfjr –f"Vdks.k] dk;Z&lacaf/kr Kku vkSj O;kid thou dkS'ky ds fodkl ij tksj fn;k 
gSA Kku fuekZ.k vkSj thou dkS'ky gkfly djus ds volj çnku djus ds fy, ,pvkbZoh/,M~l vkSj 
u'khyh nokvksa/eknd æO;ksa ds nq#i;ksx lfgr fd'kksj çtuu vkSj ;kSu LokLF; laca/kh fparkvksa ij 
/;ku dsafær djus dh vko';drk gS rkfd os cM+s gksus dh çfØ;k ls lacaf/kr fparkvksa dk lkeuk dj 
ldsaA 

 us flQkfj'k dh fd f'k{kk dks vkn'kZ :i ls Nk=ksa dks 
thou dh pqukSfr;ksa dk lkeuk djus ds fy, rS;kj djuk pkfg,A blds fy, bls fofHkUu 
thou&dkS'kyksa ds lkFk ?kfu"B :i ls tksM+k tkuk pkfg, vkSj bu dkS'kyksa ds ek/;e ls Nk= 
u'khyh nokvksa dh yr] fgalk fd'kksj xHkkZoLFkk ,M~l vkSj dbZ vU; LokLF; laca/kh leL;kvksa dh 
pqukSfr;ksa ls yM+ ldrs gSaA 
 Hkkjr esa fd'kksjkoLFkk f'k{kk dk;ZØe ¼,bZih½ 2005 dks Ldwyh f'k{kk vkSj lk{kjrk foHkkx] 
ekuo lalk/ku vkSj fodkl ea=ky; ¼,e,pvkjMh½ }kjk jk"Vªh; ,M~l fu;a=.k laxBu ¼,u,lhvks½ ds 
lg;ksx ls fd'kksjksa dks l'kä cukus ds fy, ,d egRoiw.kZ gLr{ksi ds :i esa dk;kZfUor fd;k x;k 
gSA tksf[ke Hkjh fLFkfr;k¡ u, ,pvkbZoh laØe.kksa dks jksduk] laØe.k ds çfr laosnu'khyrk vkSj 
eknd æO;ksa ij fuHkZjrk dks de djuk vkSj ldkjkRed O;ogkj fodkl dks çHkkfor djukA ,bZih 
;qokvksa dks l{ke cukus okys thou dkS'ky dks etcwr djus ij dsafær gS 
 thou dkS'ky f'k{kk ds egRo dks le>rs gq, 

 esa NBh ls nloha d{kk ds fy, 

f'k{kdksa ds fy, MCY;w,pvks }kjk igpkus x, nl eq[; thou 
dkS'ky vkSj bu nl thou dkS'kyksa dks rhu çeq[k Jsf.k;ksa esa oxhZ—r fd;k x;k gSA 

 }kjk funsZf'kr gS tks flQkfj'k djrh gS fd 
f'k{kk dks fopkj vkSj dk;Z  dh Lora=rk çnku djuh pkfg, nwljksa dh HkykbZ vkSj Hkkoukvksa ds çfr 
laosnu'khyrk ubZ fLFkfr;ksa ij yphys vkSj jpukRed rjhds ls çfrfØ;k nsuk lh[kuk yksdrkaf=d 
çfØ;kvksa esa Hkkxhnkjh dh ço`fÙk vkSj vkfFkZd çfØ;kvksa vkSj lkekftd ifjorZu esa ;ksxnku nsus ds 
fy, dke djus dh {kerkA  us Li"V :i ls js[kkafdr fd;k fd ,bZih dk vyx ls 
vH;kl ugha fd;k tkuk pkfg, cfYd bls Ldwyh f'k{kk esa 'kkfey fd;k tkuk pkfg,A  
 f'k{kd f'k{kk ds fy esa foLrkj ls 
crk;k x;k gS fd lPph f'k{kk ekuo O;fäRo dks mlds lHkh vk;keksa  ckSf)d 'kkjhfjd] HkkoukRed] 
lkekftd] uSfrd vkSj vk/;kfRed & esa fodflr djus dh ,d çfØ;k gSA bls dsoy rHkh çkIr 
fd;k tk ldrk gS ;fn f'k{kd f'k{kk ikBîØe Nk= f'k{kdksa dks vkRe&fo'ys"k.k vkRe&ewY;kadu 
vuqdwyu'khyrk yphykiu jpukRedrk vkSj uokpkj dh {kerk fodflr djus ds fy, mfpr vkSj 
egRoiw.kZ volj çnku djrk gS u, fopkjksa dks lkspuk] çfrfcafcr djuk] vkRelkr djuk vkSj Li"V 
djuk] vkRe&vkykspuk djsa vkSj lewgksa esa lg;ksxkRed <ax ls dke djsa] vuq'kklukRed Kku vkSj 
lkekftd okLrfodrkvksa dh tkap djsa] fo"k; oLrq dks f'k{kkfFkZ;ksa ds lkekftd ifjos'k ls tksM+ 
ldsaxs; vkSj vkykspukRed lksp fodflr djsaA  f'k{kkfFkZ;ksa dks 
egRoiw.kZ dkS'ky] thou dkS'ky çnku djus dh flQkfj'k djrh gS tks muds lexz fodkl ds fy, 
egRoiw.kZ gSA bl laca/k esa Lukrd f'k{kkfFkZ;ksa dks mudh okLrfod {kerk dk ,glkl djus vkSj 
lkeus ykus vkSj mUgsa lkekftd :i ls mÙkjnk;h ukxfjd cukus esa lgk;rk djus ds fy, 

ikBîØe esa lapkj 
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dkS'ky] O;kolkf;d dkS'ky] usrR̀o vkSj çca/ku dkS'ky vkSj lkoZHkkSfed ekuo ewY; tSls pkj e‚Mîwy 
'kkfey gSaA thou dkS'ky ds fy, ikBîØe ;wthlh dh osclkbVksa ij ;wthlh ds bZcqd fyad  ij 
miyC/k gS rkfd Lukrd Lrj ij ikBîØe dks çHkkoh <ax ls ykxw fd;k tk ldsA ,ubZih 2020 dh 
çeq[k flQkfj'kksa dks 'kkfey djds ;wthlh vc thou dkS'ky 2-0 ¼thou dkS'ky½ ds fy, ikBîØe 
vkSj fn'kkfunsZ'k ysdj vk;k gSA 
 fMftVy lk{kjrk vkSj lks'ky ehfM;k] fMftVy uSfrdrk vkSj lkbcj lqj{kk ekSf[kd vkSj 
xSj&ekSf[kd lapkj laKkukRed vkSj xSj&laKkukRed dkS'ky O;fäxr foÙk vkSj laoS/kkfud ewY;ksa dk 
çca/ku  U;k; vkSj ekuokf/kdkj tSls u, e‚Mîwy ikBîØe dk fgLlk gSaA ikBîØe vkSj fn'kkfunsZ'kksa 
dk çeq[k ykHk bldk O;kogkfjd –f"Vdks.k gS tSls Hkwfedk fuHkkuk v‚fM;ks&ohfM;ks fQYe cukuk 
O;fäxr vkSj lewg xfrfof/k;k¡ dsl v/;;u çn'kZu voyksdu vkSj bZ&yfuaZx fyad vkfn A   

 
jk"Vªh; f'k{kk uhfr 2020 Hkkjrh; f'k{kk ç.kkyh ds fy;s ,d ,sfrgkfld dne gS ftlesa f'k{kk {ks= 

esa xgu lq/kkj vkSj ,d ç.kkyhxr cnyko dk vkºoku fd;k x;k FkkA bl uohu uhfr esa thou 
dkS'ky dks ikBîØe ds vax ds :i esa 'kkfey djus dh vuq'kalk dh xbZ tgk¡ –f"Vdks.k ;g gS fd 
gekjh Hkkoh ihf<+;ksa ds lexz fodkl ij /;ku dsafær djus ds fy;s f'k{kk dks egt 'kS{kf.kd ifj.kkeksa 
rd lhfer ugha jguk pkfg;s cfYd gesa blls vkxs c<+us dh vko';drk gSA 
o thou dkS'ky ;qokvksa esa thou dh okLrfodrkvksa dk lkeuk djus ds fy;s ekufld LokLF; ,oa 

{kerk dks çksRlkfgr djrs gSaA 
o ;s dkS'ky lk{kjrk] la[;kRed Kku] fMftVy dkS'ky tSls ewyHkwr dkS'ky ds fodkl dk leFkZu 

djrs gSa lkFk gh f'k{kk esa ySafxd lekurk] i;kZoj.k f'k{kk 'kkafr f'k{kk ;k fodkl ds fy;s f'k{kk 
vkthfodk ,oa vk; l̀tu vkSj ldkjkRed LokLF; laonZ~/ku tSls fofHkUu {ks=ksa esa Hkh budk 
mi;ksx fd;k tk ldrk gSA 

o thou dkS'ky ;qokvksa dks vius leqnk;ksa esa Hkkxhnkjh djus] fujarj lh[kus dh çfØ;k ls layXu 
gksus Lo;a dh j{kk djus vkSj LoLFk ,oa ldkjkRed lkekftd laca/kksa dks c<+kok nsus ds fy;s 
ldkjkRed dk;Z djus gsrq l'kä cukrk gSA   

dfyrk] çkaftr ¼2023½ orZeku le; esa thou dkS'ky f'k{kk dk egRo baVjus'kuy tuZy v‚Q 
fØ,fVo fjlpZ Fk‚V o‚Y;we 11 

iBu uhyksQ+j] çks- vehu ts-,u-¼2023½- thou dkS'ky f'k{kk dk rqyukRed fo'ys"k.k% Hkkjr esa oSf'od 
ifjçs{; vkSj pqukSfr;k¡] n baVjus'kuy tuZy v‚Q lkbdksyksth 

https://vikaspedia.in/health/women-health/adolescent-health-1/management-of-adolescent-health/life-
skills 
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izoDrk ¼f'k{kk'kkL=½] jk’Vªdfo eSfFkyhkj.k xqIr egkfo|ky;] fpjxk¡o] >k¡lh ¼m0iz0½ 
 

izLrqr “kks/k v/;;u dyk oxZ ds fo|kfFkZ;ksas ds i;kZoj.k iznw’k.k ds izfr vfHko`fRr dk rqyukRed 
v/;;u ds lanHkZ esa gSA bl “kks/k v/;;u eas egkfo|ky; ds dyk oxZ ls 40 Nk= Nk=kvksa dk Pk;u 
Lrjhd`r ;kn`fPNd fof/k ls fd;kA izLrqr “kks/k dk ifjlhekadu >k¡lh ftys ds nks egkfo|ky;ksa rd 
jgkA “kks/k pj i;kZoj.k iznw’k.k ds izfr vfHkof̀Rr ls lEcfU/kr vkadM+s ,df=r djus ds fy, MkW0 
glhu rkt ¼cSaxywj½ }kjk fufeZr Environment Attitude Scale (EAS-TH) {kerk ekiuh dk iz;ksx 
fd;k x;kA lkaf[;dh; fo”ys’k.k gsrq e/;eku] ekud fopyu ,oa Vh&ijh{k.k dk iz;ksx fd;k x;kA 
“kks/k ifj.kke esa ik;k x;k fd dyk oxZ ds fo|kfFkZ;ksa esa i;kZoj.k iznw’k.k ds izfr vfHko`fRr esa lkFkZd 
vUrj gSA 

dyk oxZ ds fo|kFkhZ] i;kZoj.k iznw’k.k] vfHkof̀RrA 

orZeku esa i;kZoj.k iznw’k.k ,d fo”o Lrj dh leL;k cuh gqbZ gSA i;kZoj.k iznw’k.k LokLF; 
ds fy, ugh cfYd jk’Vªh; vFkZrU= dks Hkh Hkkjh ek=k esa {kfr igq¡pk jgk gSA i;kZoj.k iznw’k.k] 
tula[;k foLQksV ds dkj.k T;knk izHkkfor gks jgk gSA tula[;k foLQksV ls uxjhdj.k ,oa 
vkS|ksfxdj.k cgqr rhoz xfr ls gks jgk gSA uxjksa dk iznwf’kr ty fo’kkDr xSlksa ls nwf’kr ok;qe.My 
ph[krs&fpYykrs eksVj ,oa vusd lkekftd leL;kvksa ls uxjh; thou cgqr =Lr gks jgk gSA 
i;kZoj.k iznw’k.k ls vkt izcq) lekt fpf=r gSA ns”k esa ftruh Hkh vkS|ksfxd “kgj tSls& fnYyh 
NCR dks lcls cM+k vkS|ksfxd {ks= dgk tk ldrk gSA ftlesa Qjhnkckn] xqM+xkao] vyoj gSA 
Hkfo’; esa bl “kgj esa lkal ysus ds fy, ukd vkSj ekLd yxkuk gksxkA vkWDlhtu flys.Mj lkFk 
j[kus gksaxsA dkuksa esa d.kZ j{kd iguus gksaxsA ty Hkh ges”kk mckydj ihuk gksxkA  
 blh izdkj ls dkj[kkuksa esa iz;qDr fo”kky e”khuksa] ifjogu rFkk fofHkUu izdkj ds mRlo o 
R;kSgkjksa ds “kksj ds Lrj esa o`f) ds dkj.k /ofu iznw’k.k esa yxkrkj of̀) gks jgh gSA bl izdkj ls 
euq’; viuh izkd̀frd i;kZoj.k ds lUrqyu dks izHkkfor dj jgk gS] vkSj izd̀fr dks gkfu igq¡pk jgk 
gSA bl izdkj fofHkUu izdkj dk iznw’k.k tSls& ok;q iznw’k.k] /ofu iznw’k.k] ty iznw’k.k] eǹk iznw’k.k 
vkfnA vkt euq’; HkkSfrd lalk/kuksa dk vkfn gks x;k gSA og iw.kZ :i ls HkkSfrd lalk/kuksa ij fuHkZj 
gks x;k gSA vkSj ftruh lqfo/kk,¡ izkIr gks jgh gS og mruk gh chekfj;ksa ds tky esa Qalrk tk jgk 
gSA 

i;kZoj.k dks le; ls iznw’k.k dk lkeuk djuk iM+ jgk gS] tc ls ekuo dk O;olk;hdj.k 
vf/kd gqvk gSA izkxSfrgkfld dky esa euq’; viuh vkthfodk laxzg o vk[ksV ij fuHkZj Fkk] ysfdu 
le; ds lkFk euq’; us vius Kku dk foLrkj fd;k ftlls euq’; izd`fr dk nksgu djds viuh 
vko”;drkvksa dh iwfrZ djrk x;k ftlds dkj.k euq’; vf/kd lalk/kuksa dk iz;ksx djus yxk ftlls 
ekuo dk thou dk rks vklku gksrk x;k] ijUrq izd̀fr i;kZoj.k iznw’k.k dh vksj fxjrh x;h] ftlls 
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i;kZoj.k âkl gksuk izkjEHk gksus yxkA Kku ,oa fofHkUu izdkj dh rduhdksa dks fodkl ds lkFk&lkFk 
euq’; d̀fr ds fy, ouksa dks lkQ djus yxk o u;s vkStkjksa dk vkfo’dkj djrk x;kA ubZ&ubZ 
e”khuksa o ;krk;kr ds lk/kuksa dk fodkl gqvkA ekuo fodkl ds lkFk&lkFk i;kZoj.k dk vf/kd 
nksgu djus yxkA izd`fr esa LokHkkfod n”kkvksa esa gLr{ksi djds ekuo us mls izfrdwy cuk;k ftldk 
ifj.kke fofHkUu izdkj dh uohu chekfj;ksa dk yxkrkj c<+rk izdksi laØe.k jksxksa dk foLrkj] 
tyok;q ifjorZu] o’kkZ] ck<+ vfro`f’V] lw[kk] xzhu gkml izHkko] vkstksu fNnz vkSj ouLifr ,oa thoksa 
dh fofo/k iztkfr;ksa dk u’V gksuk gSA 

dyk oxZ ds fo|kfFkZ;ksa dk i;kZoj.k iznw’k.k ds izfr vfHkof̀Rr dk rqyukRed v/;;uA 

dyk oxZ ds fo|kfFkZ;ksa dk i;kZoj.k iznw’k.k ds izfr vfHkof̀Rr esa dksbZ lkFkZd vUrj ugha gSA 

izLrqr “kks/k >k¡lh ftys rd gh lhfer jgkA izLrqr “kks/k >k¡lh ftys ds egkfo|ky; esa 
v/;;ujr~ dyk oxZ ds Nk=&Nk=kvksa rd lhfer jgkA 

izLrqr “kks/k esa “kks/k dh izd`fr ,oa mn~ns”;ksa dks n`f’Vxr j[krs gq, o.kkZRed “kks/k dh losZ{k.k 
“kks/k fof/k dk iz;ksx fd;k x;kA 

izLrqr “kks/k esa ftyk >k¡lh ds egkfo|ky; esa v/;;ujr~ dyk oxZ ds fo|kfFkZ;ksa ds :i esa 
ifjHkkf’kr fd;k x;k gSA 

izLrqr “kks/k esa >k¡lh ftys ds egkfo|ky; esa v/;;ujr~ 40 fo|kfFkZ;ksa ¼Nk=&Nk=kvksa½ dk 
fooj.k rkfydk la[;k 1 esa n”kkZ;k x;k gS& 

Nk= Nk=k,a 
20 20 

egkfo|ky; ds dyk oxZ ds fo|kFkhZ i;kZoj.k iznw’k.k ds izfr vfHkof̀RrA 
 

 Environment Attitude Scale (EAS – TH) MkW0 glhu rkt ¼cSaxywj½ dk iz;ksx fd;kA 

e/;eku] ekud fopyu ,oa Vh&ijh{k.k dh x.kuk dh x;hA 

dyk oxZ ds fo|kfFkZ;ksa dk i;kZoj.k iznw’k.k ds izfr vfHkof̀Rr dk rqyukRed v/;;uA 
dyk oxZ ds fo|kfFkZ;ksa dk i;kZoj.k iznw’k.k ds izfr vfHkof̀Rr esa dksbZ lkFkZd 

vUrj ugha gSA fufeZr “kwU; ifjdYiuk ds ijh{k.k gsrq i;kZoj.k iznw’k.k ds izfr vfHkof̀Rr dk ewy 
izkIrkadksa dk e/;eku] ekud fopyu dh x.kuk dh x;hA x.kuk }kjk lkFkZd vUrj dks rkfydk 
la[;k 2 esa n”kkZ;k x;k gSA 
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dyk oxZ dh Nk=k 20 179 12-8 
1-98 

0-05 Lrj 
dyk oxZ ds Nk= 20 171 12-7 0-01 Lrj 

mi;qZDr rkfydk ds voyksdu ls Kkr gksrk gS fd dyk oxZ dh Nk=k dk lkFkZdrk Lrj 0-05 rFkk 
dyk oxZ ds Nk= dk lkFkZdrk Lrj 0-01 izkIr gqvk tks nks pjksa ds e/; vUrj dks n”kkZrk gSA ;g 
eku 1-98 Økafrd vuqikr ij 0-05 lkFkZdrk Lrj ds lkj.kh eku ls de gS tks fd 0-05 lkFkZdrk 
Lrj ij lkFkZd vUrj gSA 

“kwU; ifjdYiuk ^^dyk oxZ ds fo|kfFkZ;ksa dh i;kZoj.k iznw’k.k ds izfr vfHkof̀Rr esa dksbZ 
lkFkZd vUrj ughaa gSA** vLohdr̀ gksrh gSA 

vr% dyk oxZ ds fo|kfFkZ;ksa dk i;kZoj.k iznw’k.k ds izfr vfHkof̀Rr esa vUrj gSA mDr 
ifj.kkeksa dks rkfydk la[;k 2 esa n”kkZ;k x;k gSA 

^^dyk oxZ ds fo|kfFkZ;ksa dk i;kZoj.k iznw’k.k ds izfr vfHko`fRr esa dksbZ lkFkZd 
vUrj ugha gSA** vFkkZr~ dyk oxZ ds fo|kfFkZ;ksa esa i;kZoj.k iznw’k.k ds izfr vfHkof̀Rr esa lkFkZd vUrj 
gSA ftldk dkj.k ;g gks ldrk gS fd dyk oxZ ds fo|kfFkZ;ksa dk i;kZoj.k iznw’k.k ds izfr 
tkx:drk dk vHkko gks ldrk gSA 

mDr ifjdYiuk ds ijh{k.k ls izkIr ifj.kkeksa dh iqf’V 

vkfn ds v/;;uksa ls Hkh gksrh gSA egkfo|ky;ksa esa le;&2 ij i;kZoj.k iznw’k.k ls 
lEcfU/kr tkudkjh ;k dk;ZØe dk lapkyu djk;k tkuk pkfg,A ftlls egkfo|ky; ds fo|kfFkZ;ksa 
esa i;kZoj.k iznw’k.k ds izfr tkx:drk mRiUu gks lds vkSj iznw’k.k ds izfr tkx:drk gksuk vfr 
vko”;d Hkh gSA 

nqcs vthr dqekj] flans gkfjt] ;kno fj'kIyse ¼2021½ ^^i;kZoj.k iznw’k.k ds izfr ch0,M0 
izf'k{k.kkfFkZ;ksa dh vfHko`fRr dk rqyukRed v/;;u** ¼mRrj izns”k jkT; ds cfy;k ftys esa½ 
IJARITE – ISSN (0) – 2395-4396. 

f=ikBh lq/khj dqekj ,oa flag c?ksy] Mh0,l0 ¼2021½ www.allresearchjournal.com 
mik/;k; e/kq] izkpk;Z] egkRek xka/kh f”k{kd izf”k{k.k egkfo|ky; cklckM+k ¼jktLFkku½ ^^ch0,M0 

izf”k{kkfFkZ;ksa esa i;kZoj.k vfHko`fRr dk rqyukRed v/;;u** drmadhu.upadhyay@gmail.com 

Scholarlyresearchjournal’s (www.srgis.com) 

xqIrk] ,l0ih0 ¼2011½ vuqla/kku lanf”kZdk lEizR;;] dk;Zfof/k ,oa izfof/k] bykgkckn] “kkjnk iqLrd 
HkouA 

HkkxZo] egs”k ¼2015½ vk/kqfud euksfoKkfud ijh{k.k ,oa ekiu] vkxjk] ,p0ih0 HkkxZo] cqd gkmlA 
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vuqla/kku Nk=] f'k{kk ladk;] y[kuÅ fo'ofo|ky;] y[kuÅ 

 

f'k{kk dh xq.koÙkk dks c<+kus] uokpkj vkSj vuqlaèkku dks c<+kok nsus] cnyrs oSf'od ifj–'; esa 
Kkuvkèkkfjr vFkZO;oLFkk dh vko';drkvksa dh iwfrZ djus dsfy, ekStwnk f'k{kk ç.kkyh esa ifjorZu dh 
vko';drk iM+hA blh Øe esa jk"Vªh; f'k{kk uhfr&1986 ykxw gksus ds 34 o"kksZa ckn Hkkjr ljdkj us 
29 tqykbZ 2020 dks ubZ jk"Vªh; f'k{kk uhfr&2020 ?kksf"kr fd;kA f'k{kk ç.kkyh esa f'k{kd f'k{kk dk 
fo'ks"k ;ksxnku jgrk gSA ;g 'kksèk i= jk"Vªh; f'k{kk uhfr&1986 ,oa ubZ jk"Vªh; f'k{kk uhfr&2020 esa 
f'k{kd f'k{kk dh Hkwfedk dks Li"V djrk gSA 

 jk"Vªh; f'k{kk uhfr&1986 jk"Vªh; f'k{kk uhfr&2020] f'k{kd f'k{kkA 

çkjfEHkd dky ls f'k{kk dk fofoèk :i ls fodkl vkSj çlkj gksrk jgk gSA çR;sd lekt] 
jkT; vkSj ns'k viuh lkekftd] lkaL—frd] vkfFkZd ,oa jktuSfrd vfLrRo dks cpkus ds lkFk gh 
lkFk bldh vfHkO;fä çnf'kZr djus esa rkRdkfyd pqukSfr;ksa dk lkeuk djus ds fy, viuh fo'ks"k 
f'k{kk ç.kkyhdks fu;ksftr ,oa laofèkZr djrk gSA LorU=rk ds i'pkr~ f'k{kk dks jk"Vªh; çxfr ,oa 
fodkl dk lcls egRoiw.kZ lkèku gksus dh Loh—fr feyh] ftlds ifj.kkeLo:i Hkkjr esa f'k{kk ds 
fodkl ij fo'ks"k è;ku fn;k tkus yxkA rr̀h; iapo"kÊ; ;kstuk ds vafre&pj.k esa lu~ 1964 esa 
Hkkjr ljdkj us Mk0 nkSyr flag dksBkjh dh vè;{krk esa ,d f'k{kk vk;ksx dk xBu fd;k tks f'k{kk 
ds jk"Vªh; Lo:i ,oa lHkh Lrjksa ij f'k{kk dh çxfr o uhfr fuekZ.k ds fy, Hkkjr ljdkj dks lykg 
ns ldsA bl vk;ksx us 29 twu 1966 dks viuk çfrosnu^ f'k{kk ,oa jk"Vªh;^ çxfr Hkkjr ljdkj ds 
le{k çLrqr fd;kA dksBkjh vk;ksx us f'k{kd f'k{kk lEcUèkh lq>ko çLrqr fd, ftlesa jkT; f'k{kd 
f'k{kk cksMZ] dkEçgsfUlo dkyst] çlkj lsok foHkkx dh LFkkiuk eq[; :i ls gSA vk;ksx dk lq>ko gS 
fd tc rd f'k{kdksa dk lkekftd :i ls lEeku ,oa vkfFkZd :ils lEiUurk ugha gksxh rc rd 
bl O;olk; dh vksjdq'ky ,oa {kerkoku O;fä;ksa dks vkdf"kZr ugha fd;k tk ldrkA 

dksBkjh vk;ksx ds çfrosnu çLrqr djus ds mijkUr 05] vizSy 1967 dks laln lnL;ksa dh 
,d lfefr dk xBu fd;k x;kA lfefr us dksBkjh vk;ksx ds lq>koksa dk vè;;u djds vius 
fopkjksa ls Hkkjr ljdkj dks voxr djk;kA rc lu~ 1968 esa Hkkjr ljdkj us Lohdkj fd;k fd ns'k 
dh jk"Vªh; ,drk] v[k.Mrk] lkaL—frd fodkl] lekurk] HkkbZpkjk] lektoknh lekt ds fuekZ.k ds 
fy, vuq:i f'k{kk dk ifj"dkj ,oa ifjektZu vR;Ur vko';d gSA f'k{kk ç.kkyh ,slh gksuh pkfg, 
ftlesa jk"Vª dh lsok esa rRij] ns'k dh çxfr dks –<+ çfrK] la;eh] dq'ky] uSfrdoku ;qod&;qofr;ksa 
dk fuekZ.k gksA blh i`"BHkwfe esa Hkkjr ljdkj us jk"Vªh; f'k{kk uhfr&1968 dh ?kks"k.kk fd;kA bl 
f'k{kk uhfr esa Li"V :i ls dgk x;k fd f'k{kk dh xq.koÙkk rFkk jk"Vªh; fodkl esa ;ksxnku djus 
okys lkèkuksa esa f'k{kd vR;Ur egRoiw.kZ gSaA vr% f'k{kd f'k{kk fo'ks"kdj vUr% lsok f'k{kd f'k{kk ij 
fo'ks"k è;ku vkdf"kZr fd;k tkuk pkfg,A1968 dh jk"Vªh; f'k{kk uhfr vktknh ds ckn ds f'k{kk ds 
bfrgklesa ,d egRoiw.kZ dne FkhA mldk mís'; ns'k dh çxfr dksc<+kuk] laL—fr rFkk jk"Vªh; 



Shiksha Shodh Manthan  ISSN: 2395–728X                                                                                                  Page 184 
A Half Yearly International Peer- Reviewed Refereed Journal of Education, Vol.10, No.1 
 

,drk dh Hkkouk dks lq–< djuk +FkkA mlesa 'kSf{kd ç.kkyh ds pgq¡fn'k fuekZ.k rFkk çR;sd Lrj ij 
f'k{kk dh xq.koÙkk dks Åapk mBkus ij tksj fn;k x;k FkkA lkFk gh lkFk ml f'k{kk uhfr esa foKku 
vkSj çkS|ksfxdh ij] uSfrd ewY;ksa dks fodflr djus ij è;ku fn;k x;k FkkA 

f'k{kd okLro esa cPpksa ds Hkfo"; dks lqO;ofLFkr vkdkj nsrs gSa- lkFk gh lkFk gekjs jk"Vª ds 
Hkfo"; dk Hkh fuekZ.k djrs gSaA bl iquhr dk;Z ds dkj.k gh Hkkjr esa f'k{kd lekt ds lokZsPp 
lEekfur lnL; FksA dsoy çfrHkk'kkyh] ;ksX; vkSj fo}ku O;fä gh f'k{kd curs FksA fo|kfFkZ;ksa ds 
fy, tks Hkh mís'; fuèkkZfjr fd, tkrs Fksa mlds vuq:iKku] dkS'ky vkSj uSfrd ewY;ksa dks çnku 
djus ds fy, lekt f'k{kd dks muds t:jr dh lHkh phtsa miyCèk djkrk FkkA f'k{kd&f'k{kk dh 
xq.koRrk] fu;qfä] inLFkkiu] lsok&lqfoèkkvksa dh 'krZsa vkSj f'k{kdksa ds vfèkdkjksa dh fLFkfr oSlh ugha 
gS tSlh gksuh pkfg,A bu lc dkj.kksa dh otg ls f'k{kdksa dh xq.koRrk vkSj mRlkg fufnZ"V ekudksa 
dks çkIr ugha dj ikrkA NEP-2020 i`"B 30½ vè;kid f'k{kk dk y{; ekuo lalkèku dk fodkl 
djuk gS D;ksafd lekt ,oa jk"Vª ds fy, mi;ksxkFkZ ,oa egRoiw.kZ ekuo gh ekuo lalkèku dgykus ds 
;ksX; gks ldrs gSaA ¼HkV~Vkpk;Z&vè;kid f'k{kk i`"B 61½A vkèkqfud Kku vkSj lh[kus lEcUèkh fl)karksa 
ds lUnHkZ esa fo"k;xr f'k{k.k lEcUèkh n{krk dk çf'k{kq vè;kidksa esa fodkl djuk ¼jk0'kS0v0ç0 
ifj"kn~ ds vuqlkj½A Hkkjrh; lafoèkku esa fn, x, jk"Vªh; ewY; rFkk y{;ksa dks fodflr djus ds fy, 
f'k{kk dk mUu;u djuk ¼jk"Vªh; vè;kid f'k{kk ifj"kn~ ds vuqlkj½ ;wusLdks dh vksj ls vk;ksftr 
,d lEesyu esa f'k{kdh; rS;kjh ds mís'; ds lEcUèk esa dgk x;k fd fo|kFkÊ esa lkekU; f'k{kk ds 
lkFk gh O;fäxr laL—fr ds fodkl dks fo'ks"k LFkku fn;s tkus dh t:jr gSA og nwljksa dks i<+kus 
ds fy, ;ksX; gks] mR—"V ekuoh; lEcUèkksa ds ewyHkwr fl)karksa dss çfr mRlkgh gks] lkaL—frd vkSj 
vkfFkZd of̀) esa ;ksxnku çLrqrdj lds ¼;wusLdks fopkj] fu"d"kZ] 1968½ 

jk"Vªh; f'k{kk uhfr 1968 dh fØ;kUo;u ds l=g o"kksZa ds i'pkRk~ 1986 esa Hkkjr ljdkj us uohu 
jk"Vªh; f'k{kk uhfr ykxw fd;kA jk"Vªh; f'k{kk uhfr 1986 dk nLrkost 12 Hkkxksa esa foHkkftr gSA bl 
uhfr ds Hkkx IX esa foUnq 9-1 ls 9-6 rd i`"B la[;k 14&15 ij f'k{kd f'k{kk lEcUèkh çkoèkku fuEu 
:i ls of.kZr gS& 

 fdlh lekt esa f'k{kdksa dh çfr"Bk ls mldh lkaL—frd&lkekftd –f"Vdks.k dk irk pyrk 
gSA dgk Hkh x;k gS fd dksbZ Hkh jk"Vª vius f'k{kdksa ds Lrj ls Åij ugha mB ldrkA vr% 
ljdkj vkSj lekt ,slh ifjfLFkfr;ksa cuk,¡ fd ftlls f'k{kdksa dks fuekZ.k vkSj lt̀u'khyrk 
dh vksj çxfr djus dks mRlkfgr gks ldss f'k{kdkas dks bl ckr dh LorU=rk gksuh pkfg, fd 
os 'kSf{kd ifj–'; ds lqlaxr u;s ç;ksx dj lds vkSj laçs"k.k dh ;Fkksfpr fofèk;ka vkSj vius 
lekt ,oa leqnk; dh leL;kvksa dks gy djusds fy, uohu mik; [kkst ldsaA 

 f'k{kdksa dh fu;qfä djus dh ç.kkyh esa bl çdkj ifjorZu fd;k tk,xk fd mudk p;u 
mudh {kerk vkSj ;ksX;rk ds vkèkkj ij gks ldsA f'k{kdksa dk osru vkSj lsok dh 'krZsa muds 
lkekftd] vkfFkZd vkSj O;kolkf;d mÙkjnkf;Ro ds vuq:i gks ftuls dq'ky vkSj ;ksX; 
;qod&;qofr;k¡ f'k{k.k O;olk; dh vksj vkdf"kZr gks ldsA ;g ç;kl fd;k tk,xk fd iwjs ns'k 
esa muds osru esa- lsok lqfoèkkvksa dh 'krZsa esa vkSj f'kdk;rsa nwj djus dh O;koLFkk esa lekurk 
dk mís'; çkIr fd;k tk ldsA vè;kidks dh rSukrh vkSj LFkkukUrj.k esa O;fä&fujis{krk ykus 
ds fy, funZs'kd fl)kUr cuk, tk,axsA muds ewY;kadu dh ,d ç.kkyh r; dh tk,xhA 
'kSf{kd dk;ZØeksa ds cukus vkSj mUgsa fØ;kfUor djus esa f'k{kdksa dh çHkko'kkyh Hkwfedk cuh 
jgsxhA 
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 f'k{kd f'k{kk ,d lrr~ çfØ;k gS vkSj blds lsok iwoZ vkSj lsokdkyhu Hkkxkas dks vyx ugha 
fd;k tk ldrkA igys dne ds :i gesa f'k{kdksa dh f'k{kk ç.kkyh esa vkewy pwy ifjorZu fd;k 
tk,A 

 f'k{kd f'k{kk ds uohu dk;ZØe esa lrr f'k{kk ij vkSj bl f'k{kk uhfr dh ubZ fn'kkvksa ds 
vuqlkj vkxs c<+us dh vko';drk ij cy fn;k tk,xkA 

 ftyk f'k{kk vkSj çf'k{k.k laLFkku ¼Mk;V½ LFkkfir fd, tk,axs ftuesa çkFkfed fo|ky;ksa ds 
f'k{kdks dh vkSj vukSipkfjd f'k{kk vkSj çkS<+ f'k{kk esa layXu O;fä;ksa ds lsok iwoZ vkSj 
lsokdkyhu ikBîØeksa ds tfj, çf'k{k.k dh O;oLFkk gksxhA bu laLFkkuksa dh LFkkiuk ds lkFk gh 
fuEu Lrj ds çf'k{krk çnku djus okys gh laLFkkvksa dks cUn dj fn;k tk,xkA dqN pqus gq, tks 
mPp dksfV ds çf'k{k.k çnku dj jgs gksa ,sls ekè;kdfed çf'k{k.k dkystksa dks mPph—r fd;k 
tk,xk rkfd os jkT; 'kSf{kd vuqlaèkku vkSj çf'k{k.k ifj"knksa ds lg;ksxh ds :i esa dk;Z dj 
ldsA jk"Vªh; vè;kid f'k{kk ifj"kn~ dks çHkko'kkyh vkSj fØ;k'khy lkèku fn, tk,axs ftlls ;g 
ifj"kn~ f'k{kd&f'k{kk dh laLFkkvksa dks ekU;rk nsus ds fy, vfèk—r gks ,oa muds f'k{kk Øe] 
ç.kkfy;ksa ds ds ckjs esa fn'kk&funZs'ku dj ldsA f'k{kd&f'k{kk dh laLFkkvksa vkSj fo'ofo|ky;ksa 
ds f'k{kk&foHkkxksa esa vkil esa fey&tqy dj dk;Z djus dh ç.kkyh viuk;h tk,xhA 

jk"Vªh; f'k{kk uhfr&2020 esa f'k{kd f'k{kk Hkkx&I ds 5osa vè;k; esa tks fcUnq 5-22 ls 5-29 rd 
i`"B 36&37 ij of.kZr gSA f'k{kdf'k{kk ds –f"Vdks.k ,oa çkoèkku dks fuEu çdkj ls le>k tkldrk 
gS& 

 ;g –f"Vdks.k ysdj pyuk fd f'k{kdksa dks mR—"V lkexzh ds lkFk&lkFk f'k{k.k'kkL= esa çf'k{k.k 
dh vko';drk gksxh] f'k{kd f'k{kk dks 'kuS% 'kuS% o"kZ 2030 rd cgqfo"k;d egkfo|ky;ksa vkSj 
fo'ofo|ky;ksa esa 'kkfey fd;k tk,xkA 

 o"kZ 2030 rd f'k{k.k ds fy, U;wure ;ksX;rk 4 o"kÊ; Loh—r ch-,M- fMxzh gksxhA 4 o"kÊ; 
,dh—r ch-,M- fMxzh çnku djus okys bUgha 'kSf{kd laLFkkuksa ds }kjk gh 2 o"kÊ; ch-,M- dkslZ Hkh 
çnku fd, tk,axsA 

 lHkh ch0 ,M~0 dkslZ esa f'k{k.k 'kkL= fo/kk dh mRd`"V rduhdksa ds lkFk&lkFk uohure rduhdksa 
esa Hkh izf'kf{kr fd;k tk;sxk tks f'k{kkFkhZ dsfUnzr ,oa lg;ksxkRed f'k{k.k ls ;qDr jgsxkA fdlh 
Hkh fo"k; dks i<k+uk gks ;k dksbZ Hkh xfrfof/k djkuk gks] Hkkjrh; lafo/kku ds ewy drZO;ksa ¼vuq0 
51,½ vkSj lEcfU/kr vU; laoS/kkfud izko/kuksa dk ikyu fd;k tk,xkA 

 dqN vYi&vofèk ds LFkkuh; f'k{kd&f'k{kk dk;ZØe Mk;V] ;k Lo;a Ldwy ifjljksa esa Hkh miyCèk 
gksaxs] blls ;g ykHk gksxk fd LFkkuh; O;olk;] Kku vkSj dkS'kyksa dks c<+kok nsus ds mís'; ls 
çfl) LFkkuh; ;qokvksa dks Ldwyksa esa ekLVj çf'k{kd ds :i esa i<+kus ds fy, HkrhZ fd;k tk 
ldsxkA 

 cgq&fo"k;d egkfo|ky;ksa vkSj fo'ofo|ky;ksa esa mu vè;kidksa dks ch-,M~- ds ckn dqN 
vYi&vofèk ds lfVZfQdsV dkslZ Hkh miyCèk djk;s tk,axs tks f'k{kd esa fo'ks"k :i ls mi;ksxh 
gksaxsA 

 oSls rks fo'ks"k fo"k;ksa ds f'k{k.k ds fy, vUrjkZ"Vªh; Lrj ijfofHkUu çdkj dh f'k{kk fofèk;ka gSa 
fQj Hkh ,ulhvkjVh fofHku fo"k;ksa ds f'k{k.k dh vusd çdkj dh fofèk;ksa dk vè;;u] 'kksèk vkSj 
lesdu djsxkA 
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 ,ulhvkjVh ds ijke'kZ ls ubZ f'k{kk uhfr 2020 ds l)kUrksa ds vkèkkj ij ,d ubZ vkSj foLrr̀ 
vè;kid f'k{kk gsrq jk"Vªh; ikBîp;kZ #ijs[kk ,ulh,QVhbZ rS;kj dh tk,xhA ftlesa çR;sd 
5&10 o"kkZs esa vko';rkuqlkj la'kksèku fd;k tk,xkA 

 vè;kid f'k{kk ç.kkyh dh 'kqfprk ,oa çkekf.kdrk dkscuk, j[kus ds fy, ns'k esa pyk, tk jgs 
voekud LVSaM vyksu vè;kid f'k{kk laLFkkuksa ds fo#) dBksj dk;Zokgh dh tk,xh A 

 
jk"Vªh; f'k{kk uhfr 1986 esa f'k{kd f'k{kk lEcUèkh tks çkoèkku fn;s x, gSaA ;s lHkh f'k{kd 

f'k{kk ds bfrgklesa uhao ds iRFkj lkfcr gks jgs gSaA f'k{kd f'k{kk dh ç.kkyh dks mR—"Vrk çnku 
djus ds fy, jk"Vªh; f'k{kk uhfr& 2020 iwjh rjg ls lefiZr gS ftlls ,d dq'ky] la;eh] –< 
çfrK]pfj=oku] f'k{kd rS;kj gksaxs lkFk ugh] lkFk f'k{kd çf'k{k.k laLFkku Hkh Hkfo"; fuekZrk vkSj 
iFk çn'kZd rS;kj djus eas viuh Js"Brk dks lkfcr djus esa l{ke gksaxsA 

ekuo lalkèku fodkl ea=ky;- 2020- jk"Vªh; f'k{kk uhfr 2020- 
Hkkjr ljdkj] ubZ fnYyh- 
xqIrk] ,l-ih- ¼2012½- Hkkjrh; f'k{kk dk bfrgkl] fodkl ,oaleL;k;sa bykgkckn% 'kkjnk iqLrd Hkou- 
HkV~êkpk;Z] th-lh- ¼2012½- vè;kid f'k{kk- vkxjk% vxzoky ifCyds'kUl- 
,e,pvkjMh ¼1968½] us'kuy ,tqds'ku i‚fylh- ubZ fnYyh % ,e,pvkjMh 
ekuo lalkèku fodkl ea=ky; ¼1986½- ubZ f'k{kk uhfr- ubZ fnYyh- ekuo lalkèku fodkl ea=ky; 
https://ncert.nic.in/Palicy. framework.php 
https://www.unesco.org/en/teachers 
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lgk;d vkpk;Z] f'k{kk foHkkx] xka/kh bafLVVîwV v‚Q çksQs'kuy ,aM VsfDudy LVMht] esjB ¼m0ç0½ 
 

f'k{kk ds fu/kkZfjr mís';ksa dk vkadyu ijh{kkvksa dk vk;kstu dj izkIr ifj.kkeksa ds ek/;e ls fd;k 
tkrk gSA vr% mi;qDr ijh{kk iz.kkyh dk vk;kstu lEcfU/kr vk¡dM+ksa dks ,df=r djus ds fy, vfr 
vko';d gSA ijh{kk dk mi;qä :i ls lapkyu djus ds fy, loZçFke ikBîØe ds vuqlkj rS;kj 
fd, gq, ç'u i=ksa dh vko';drk gksrh gS ftlds vk/kkj ij fo|kFkhZ dh miyfC/k dk vkdyu fd;k 
tkrk gSA ijh{kk ç.kkyh esa ç'u i=ksa dh egRork dks ns[krs gq, 'kks/kkFkhZ us ç'u i=ksa dh xq.koÙkk ds 
laca/k esa dqN vk;ke ds vk/kkj ij ç'ui=ksa dh xq.koÙkk ds laca/k esa v/;;u djus dk ç;kl fd;k 
gSA'kks/kkFkhZ us pkS/kjh pj.k flag fo'ofo|ky; ds varxZr ch0,M0 ikBîØe lapkfyr djus okys 
vuqnkfur o LokfoRriksf"kr egkfo|ky; ls dqy 230 f'k{kdksa dks 'kks/k gsrq lfEefyr fd;k gSA 
'kks/kkFkhZ us Lo: fufeZr ç'u i= xq.koÙkk jsfVax Ldsy dk ç;ksx 'kks/k midj.k ds :i esa fd;k gSA 
'kks/kkFkhZ us ch0,M0 ikBîØe ds ç'u i= E-101 Contemporary India and Education dks 'kks/k 
gsrq fy;k gSA 'kks/k esa 'kks/kkFkhZ us e/;eku] çeki fopyu] Vh dk ç;ksx lkaf[;dh; çfof/k ds :i esa 
fd;k gSA vkadM+ksa dh x.kuk ds vk/kkj ij fu"d"kZZ :i esa dgk tk ldrk gS fd ch,M ikBîØe 
lapkfyr djus okys vuqnkfur o LofoÙkiksf"kr egkfo|ky; esa dk;Z f'k{kdksa ds e/; ch,M ikBîØe 
ds ç'u i= E-101 dh xq.koÙkk ds vk;keksa ds lanHkZ esa ç'uksa i=ksa dh jpuk ,oa Hkk"kk] ç'uksa dh 
O;kidrk ,oa ç'uksa dh çklafxdrk esa dksbZ lkFkZd varj çkIr ugha gqvk gSA 

  ç'u i=] xq.koÙkk ds vk;ke] ijh{kkA 
 
 

f'k{kk izfØ;k thou fuekZ.k dh izfØ;k gS] ftldh xq.koÙkk fuf'pr gh thou dh xq.koÙkk dks 
fu/kkZfjr djrh gSA f'k{kk 'kkL=h] iz'kkld] iz/kkukpk;Z rFkk v/;kid f'k{k.k izfØ;k ls lEcfU/kr 
fofHkUu uhfr;ksa dk fuekZ.k rFkk fØ;kUo;u lqfuf'pr djrs gSaA ;g loZfofnr gS fd f'k{kkFkÊ dh 
miyfCèk dh xq.koÙkk vkSj lhek eq[; :i ls f'k{kd dh {kerk] laosnu'khyrk vkSj f'k{kd çsj.kk ls 
fuèkkZfjr gksrh gSA f'k{kd f'k{kk ;k f'k{kd çf'k{k.k mu uhfr;ksa] çfØ;kvksa vkSj çkoèkkuksa dks lanÆHkr 
djrk gSA f'k{k.k dkS'ky esa fofHkUu rduhdksa] –f"Vdks.kksa vkSj j.kuhfr;ksa esa çf'k{k.k vkSj vH;kl 
çnku djuk 'kkfey gSaSA tks f'k{kdksa dks ;kstuk cukus vkSj funZs'k nsus] mfpr lq–<hdj.k çnku djus 
vkSj çHkkoh ewY;kadu djus esa enn djrk gSaA f'k{kdksa dh n{krk vkSj {kerk c<+kus ds fy, muds 
çf'k{k.k esa ikBîØe esa fu;e :i ls gksus okyh ijh{kkvksa ds lapkyu ,oa muds ewY;kadu ds 
ewY;kadu ds ifjis{k esa Hkh mudk ikjaxr gksuk vfr vko';d gSA f'k{kk ds fu/kkZfjr mís';ksa dk 
vkadyu ijh{kkvksa dk vk;kstu dj izkIr ifj.kkeksa ds ek/;e ls fd;k tkrk gSA vr% mi;qDr ijh{kk 
iz.kkyh dk vk;kstu lEcfU/kr vk¡dM+ksa dks ,df=r djus ds fy, vfr vko';d gSA Nk=ksa dh izxfr 
dks tkuus ds fy, ijh{kkvksa dk vk;kstu fd;k tkrk gS] ftlds vk/kkj ij Nk= viuh izxfr dh 
tkudkjh izkIr djrs gSaA  

:



Shiksha Shodh Manthan  ISSN: 2395–728X                                                                                                  Page 188 
A Half Yearly International Peer- Reviewed Refereed Journal of Education, Vol.10, No.1 
 

ijh{kk dk mi;qä :i ls lapkyu djus ds fy, loZçFke ikBîØe ds vuqlkj rS;kj fd, 
gq, ç'u i=ksa dh vko';drk gksrh gS ftlds vk/kkj ij fo|kFkhZ dh miyfC/k dk vkdyu fd;k 
tkrk gSA ç'u i=ksa dk fuekZ.k ;fn mís'; ds vuqlkj rFkk ikBîØe ds vuqlkj ugha fd;k x;k 
gksxk rks fo|kFkhZ dh miyfC/k;ka dk vkdyu lgh çdkj ls ugha fd;k tk ldrk gSA ç'u i= esa 
lHkh çdkj ds ç'uksa dks lekfgr fd;k tkuk pkfg, tSls y?kq mÙkjh; çdkj] fucaèk çdkj vkSj 
oLrqfu"B çdkj ds ç'uA ikBîØe lkexzh ds lHkh fo"k;ksa dks lekfgr fd;k tkuk pkfg,A blesa 
Kku] le>] vuqç;ksx vkSj vfHkO;fä tSls lHkh pkj mís';ksa dks 'kkfey fd;k tkuk pkfg,A 
fn'kk&funsZ'k ljy Hkk"kk esa vkSj lhèks gksus pkfg,A ç'u i= cgqr vklku ;k cgqr dfBu ugÈ gksuk 
pkfg,A ijh{kk ç.kkyh esa ç'u i=ksa dh egRork dks ns[krs gq, 'kks/kkFkhZ us ç'u i=ksa dh xq.koÙkk ds 
laca/k esa dqN vk;ke ds vk/kkj ij ç'ui=ksa dh xq.koÙkk ds laca/k esa v/;;u djus dk ç;kl fd;k 
gSA 

:  
lEcfU/kr lkfgR; ds ek/;e ls 'kks/kdrkZ dks viuh leL;k ls lEcfU/kr fd, x, iwoZ dk;ksZa 

dk foLrr̀ v/;;u dk volj izkIr gksrk gS rFkk blls 'kks/kdrkZ dks ,d ekWMy fey ldrk gSA
ikbd ,oa dkLokeZ ¼1994½ us vius ,d vè;;u ds ekè;e ls f'k{k.k dÆe;ksa }kjk ewY;kadu 

fd, x, 1099 o;Ld Nk=ksa ds 'kS{kf.kd çn'kZu ds  iSVuZ dh tkap dhA ifj.kke crkrs gSa fd 
ikjaifjd e‚My d‚yst ds Nk= vkcknh ds bl cM+s vkSj c<+rs vuqikr ds fy, vuqi;qä gSaA Nk=ksa 
ds ewY;kadu ds ikjaifjd rjhdksa dks vHkh Hkh vfèkd egRo fn;k tkrk gS] Hkys gh vktdy Nk= 
ewY;kadu ds ekunaM cny fn, x, gSaA 

Çlèkq] vkjŒ,lŒ ¼1999½ us ekè;fed Lrj ij foKku dh ,d lkoZtfud ijh{kk esa Nk=ksa }kjk 

dh xÃ =qfV;ksa dk fo'ys"k.k fd;kA vè;;u dk mís'; Fkk% ¼i½ Nk=ksa dh =qfV;ksa dh igpku djuk 

¼ii½ iSVuZ vkSj lacaèk dk irk yxkus ds fy, =qfV;ksa dks oxÊ—r djuk ¼iii½ laHkkfor dkj.kksa ds ckjs 

esa fu"d"kZ fudkyuk vkSj ¼iv½ =qfV;ksa dks de djus ds fy, flQkfj'ksa nsukA uewus esa e-ç- ds 
ekè;fed Lrj ds foKku dh cksMZ ijh{kk dh 611 mÙkjiqfLrdkvksa vkSj ç'u i=ksa ds pkj lsV 'kkfey 
FksA vè;;u ds çeq[k fu"d"kZ Fks% ¼1½ ijh{k.k oLrqvksa dh nks"kiw.kZ le>] ¼2½ oSpkfjd xyrQgeh] ¼3½ 
MkÃ Hkkxksa dks [kÈpus vkSj yscy djus esa vleFkZrk] ¼4½ [kjkc x.kuk {kerk] vkSj ¼5½ orZuh vkSj 
okD; dh xyfr;k¡A 

csFksy] th0 ,oa dkQeSu] th0 ¼2005½ us ykrfo;k esa ewY;kadu vkSj dsaæh—r ijh{kk, afo"k; 
ij vè;;u fd;kA vè;;u ykrfo;k ds ewY;kadu vkSj ijh{kk ç.kkyh dh çeq[k fo'ks"krkvksa dk o.kZu 
djrk gSA ns'k vkSj bldh f'k{kk ç.kkyh dk ,d laf{kIr voyksdu djrk gS fd ikjaifjd Ldwy 
vkèkkfjr çFkkvksa] ekudh—r ijh{k.kksa vkSj vkSipkfjd ijh{kkvksa ds O;kogkfjd feJ.k dk mi;ksx 
djds ;ksxkRed ewY;kadu dSls fd;k tkrk gS] tks dsaæh; :i ls fpfàr gSaA  
 iwoZ esa gq, 'kks/kksa ds v/;;u ds ckn 'kks/kkFkhZ us ik;k fd vf/kdrj v/;;u ijh{kk ds ekiu 
,oa ewY;kadu ls lacaf/kr gS ;k ijh{kk ç.kkyh ds O;kid lapkyu ls lacaf/kr gSA 'kks/kkFkhZ dks ijh{kk 
dh eq[; Hkkx ç'u i=ksa ds laca/k esa cgqr fuEu v/;;u ns[kus dks feysA blhfy, 'kks/kkFkhZ us ijh{kk 
ç.kkyh esa ç'u i=ksa dh egRork dks ns[krs gq, ç'u i=ksa dh xq.koÙkk ds laca/k esa dqN vk;ke ds 
vk/kkj ij ç'ui=ksa dh xq.koÙkk ds laca/k esa ch0,M0 ikBîØe lapkfyr djus okys f'k{k.k laLFkkuksa esa 
dk;Zjr f'k{kdksa ds e/; rqyukRed v/;;u djus dk ç;kl fd;k gSA  

:
'kks/kdrkZ us 'kks/k gsrq ch0,M0 ikBîØe ds iz'u i=ksa dh xq.koÙkk ds vk;ke ds :i esa fuEu 

rF;ksa dks fy;k gS& 
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1- iz'u i=ksa dh jpuk ,oa Hkk"kk 
2- iz'uksa dh O;kidrk 
3- iz'uksa dh izklafxdrk 

 :
ch0,M0 ikBîØe lapkfyr djus okys vuqnkfur o LofoÙkiksf"kr egkfo|ky;ksa esa dk;Zjr 

f'k{kdksa esa ch0,M0 ikBîØe ds iz'u i= E-101 dh xq.koÙkk ds lUnHkZ esa rqyuk djukA

:
       'kks/k gsrq 'kks/kkFkhZ us o.kZukRed 'kks/k fof/k dk ç;ksx fd;k gSA U;kn'kZ ds :i esa 'kks/kkFkhZ us 
pkS/kjh pj.k flag fo'ofo|ky; ds varxZr ch0,M0 ikBîØe lapkfyr djus okys vuqnkfur o 
LokfoRriksf"kr egkfo|ky; ls dqy 230 f'k{kdksa dks 'kks/k gsrq lfEefyr fd;k gSA 'kks/kkFkhZ us Lo: 
fufeZr ç'u i= xq.koÙkk jsfVax Ldsy dk ç;ksx 'kks/k midj.k ds :i esa fd;k gSA 'kks/kkFkhZ us 

ch0,M0 ikBîØe ds ç'u i= E-101 Contemporary India and Education dks 'kks/k gsrq fy;k 
gSA 'kks/k esa 'kks/kkFkhZ us e/;eku] çeki fopyu] Vh dk ç;ksx lkaf[;dh; çfof/k ds :i esa fd;k gSA 

:
izLrqr 'kks/k v/;;u ds fy, fuEu ifjlhekvksa dk fu/kkZj.k fd;k x;k gS& 

1- izLrqr 'kks/kv/;;u esa pkS0 pj.k flag fo'ofo|ky;] esjB ls lEc) ch0,M0 ikB~;Øe lapkyu 
djus okys vuqnkfur o LofoÙkiksf"kr egkfo|ky;ksa esa dk;Zjr f'k{kdksa dks lfEefyr fd;k gSA 

2- ch0,M0 ikBîØe okf"kZd ijh{kk ç.kkyh ds vUrxZr l= 2018&20 ds çFke o"kZ ds iz'u i= 

E-101 ¼Contemporary India and Education½ dks lfEefyr fd;k gSA 

:
 1: ch0,M0 ikBîØe lapkfyr djus okys vuqnkfur o LofoÙkiksf"kr egkfo|ky;ksa esa 

dk;Zjr f'k{kdksa esa ch0,M0 ikBîØe ds iz'u i= E-101 dh xq.koÙkk ds lUnHkZ esa iz'u i= dh 
jpuk ,oa Hkk"kk ds vk/kkj ij dksbZ lkFkZd varj ugha gSA 

1.1

E-

 

(N) 

(M) 
(S.D.) 

 
(df) 

(t)

 

vuqnkfur 
egkfo|ky;ks ads 

f'k{kd 
60 23.68 2.69 

 
 

228 

 
 

1.06 

 
0-05 Lrj 

ij 
lkFkZd 
ugha 

 

LofoÙkiksf"kr 
egkfo|ky;ksa ds 

f'k{kd 
170 

 
23.29 

 
2.36 

mijksDr rkfydk dk voyksdu djus ls Kkr gksrk gS fd ch0,M0 ikBîØe lapkfyr djus okys 
vuqnkfur o LofoÙkiksf"kr egkfo|ky;ksa esa dk;Zjr f'k{kdksa ds e/; esa ch0,M0 ikBîØe ds iz'u i= 

E-101 dh xq.koÙkk ds lUnHkZ esa iz'u i= dh jpuk ,oa Hkk"kk ds vk/kkj ij Vh dk x.kukRed eku 1-
06 gSA LorU=ka'k ds Lrj 228 ij Vh dk rkfydk eku lkFkZdrk ds Lrj 0-05 ij 1-97 gSA Vh dk 
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x.kukRed eku] Vh ds rkfydk eku ls lkFkZdrk ds Lrj 0-05 ij de gSA vr% 'kwU; ifjdYiuk 
LohÑr dh tkrh gSA ch0,M0 ikBîØe lapkfyr djus okys vuqnkfur o LofoÙkiksf"kr egkfo|ky;ksa 

esa dk;Zjr f'k{kdksa ds e/; esa ch0,M0 ikBîØe ds iz'u i= E-101 dh xq.koÙkk ds lUnHkZ esa iz'u 
i= dh jpuk ,oa Hkk"kk ds vk/kkj ij lkFkZd vUrj izkIr ugha gqvk gSA 

 2:  ch0,M0 ikBîØe lapkfyr djus okys vuqnkfur o LofoÙkiksf"kr egkfo|ky;ksa esa 

dk;Zjr f'k{kdksa esa ch0,M0 ikBîØe ds iz'u i= E-101  dh xq.koÙkk ds lUnHkZ esa iz'uksa dh 
O;kidrk ds vk/kkj ij dksbZ lkFkZd varj ugha gSA

1.2 

E-

 

(N) 

(M) 
(S.D.) 

 
(df) 

(t)

 

vuqnkfur 
egkfo|ky;ks ads 

f'k{kd 

 
60 23.85 

 
2.72 

 
 

228 

 
 

0.56 

 
0-05 Lrj 
ij lkFkZd 

ugha 
 

LofoÙkiksf"kr 
egkfo|ky;ksa ds 

f'k{kd 

 
170 24.08 

 
2.73 

mijksDr rkfydk dk voyksdu djus ls Kkr gksrk gS fd ch0,M0 ikBîØe lapkfyr djus okys 
vuqnkfur o LofoÙkiksf"kr egkfo|ky;ksa esa dk;Zjr f'k{kdksa ds e/; esa ch0,M0 ikBîØe ds iz'u i= 

E-101 dh xq.koÙkk ds lUnHkZ esa iz'uksa dh O;kidrk ds vk/kkj ij Vh dk x.kukRed eku 0-56 gSA 
LorU=ka'k ds Lrj 228 ij Vh dk rkfydk eku lkFkZdrk ds Lrj 0-05 ij 1-97 gSA Vh dk 
x.kukRed eku] Vh ds rkfydk eku ls lkFkZdrk ds Lrj 0-05 ij de gSA vr% 'kwU; ifjdYiuk 
LohÑr dh tkrh gSA ch0,M0 ikBîØe lapkfyr djus okys vuqnkfur o LofoÙkiksf"kr egkfo|ky;ksa 

esa dk;Zjr f'k{kdksa ds e/; esa ch0,M0 ikBîØe ds iz'u i= E-101 dh xq.koÙkk ds lUnHkZ esa iz'uksa 
dh O;kidrk ds vk/kkj ij lkFkZd vUrj izkIr ugha gqvk gSA 

 3: ch0,M0 ikBîØe lapkfyr djus okys vuqnkfur o LofoÙkiksf"kr egkfo|ky;ksa esa 

dk;Zjr f'k{kdksa esa ch0,M0 ikBîØe ds iz'u i= E-101 dh xq.koÙkk ds lUnHkZ esa iz'uksa dh 
izklafxdrk ds vk/kkj ij dksbZ lkFkZd varj ugha gSA 

1.2 

E-

 

(N) 

(M) 
(S.D.) 

 
(df) 

(t)

 

vuqnkfur 
egkfo|ky;ks ads 

60 14.28 
    
     2.23 

 
 

 
 

 
0-05 Lrj 
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f'k{kd 228 1.52 ij 
lkFkZd 
ugha 

 

LofoÙkiksf"kr 
egkfo|ky;ksa ds 

f'k{kd 
170 

 
13.74 

 
2.40 

mijksDr rkfydk dk voyksdu djus ls Kkr gksrk gS fd ch0,M0 ikBîØe lapkfyr djus okys 
vuqnkfur o LofoÙkiksf"kr egkfo|ky;ksa esa dk;Zjr f'k{kdksa ds e/; esa ch0,M0 ikBîØe ds iz'u i= 

E-101 dh xq.koÙkk ds lUnHkZ esa iz'uksa dh izklafxdrk ds vk/kkj ij Vh dk x.kukRed eku 1-52 gSA 
LorU=ka'k ds Lrj 228 ij Vh dk rkfydk eku lkFkZdrk ds Lrj 0-05 ij 1-97 gSA Vh dk 
x.kukRed eku] Vh ds rkfydk eku ls lkFkZdrk ds Lrj 0-05 ij de gSA vr% 'kwU; ifjdYiuk 
LohÑr dh tkrh gSA ch0,M0 ikBîØe lapkfyr djus okys vuqnkfur o LofoÙkiksf"kr egkfo|ky;ksa 

esa dk;Zjr f'k{kdksa ds e/; esa ch0,M0 ikBîØe ds iz'u i= E-101 dh xq.koÙkk ds lUnHkZ esa iz'uksa 
dh izklafxdrk ds vk/kkj ij lkFkZd vUrj izkIr ugha gqvk gSA 

vkadM+ksa dh x.kuk ds vk/kkj ij fu"d"kZZ :i esa dgk tk ldrk gS fd ch0,M0 ikBîØe 
lapkfyr djus okys vuqnkfur o LofoÙkiksf"kr egkfo|ky; esa dk;Z f'k{kdksa ds e/; ch,M ikBîØe 

ds ç'u i= E-101 dh xq.koÙkk ds vk;keksa ds lanHkZ esa ç'uksa i=ksa dh jpuk ,oa Hkk"kk ç'uksa dh 
O;kidrk ,oa ç'uksa dh çklafxdrk esa dksbZ lkFkZd varj çkIr ugha gqvk gSA blls Li"V gksrk gS fd 
f'k{kd ç'u i= dh jpuk,a Hkk"kk] ç'uksa dh O;kidrk ,oa ç'uksa dh çklafxdrk dh mi;ksfxrk dh 
leku tkudkjh j[krs gSa vkSj buds egRo ls HkyhHkkrh ifjfpr gSA 

fla/kq] vkjŒ,lŒ ¼1999½] ^^vuysfll vkWQ ,jjl desfVM ckbZ nk LVwMsUVl bu , ifCyd 
,Xtkfeus'ku vkWQ lsdUMªh lkbal bu bf.M;k**] Ldwy lkbal] okWY;we 17] iŒ̀laŒ 53&57 

csFksy] th0 ,aMdkQeSu] th0 ¼2005½] ^^vlslesUV ,aM lsUVªykbLM ,Xtkeus'ku bu ykrfo;k**] tuZy 
vkWQ ,slsLesUV bu ,twds'ku % fizfliYl] iksfylht ,aM izsfDVll] okWY;we] 12 ¼3½] i0̀la0 
301&314 

MsfoM] tsŒ ,aM vU; ¼2013½] **bQsDV vkWQ D;wlpu QksjesVl vkWu LVwMsUV ,aMvkbVe ijQksjesUl**] 
,Œ,eŒtsŒ QkehZ ,twds'ku] 77¼4½] i`ŒlaŒ 71 

lkbek] vkjŒ ,aM cq['k dsŒ ¼2011½] ^^, LVMh vkWQ QsDVj ,QsfDVax LVwMsUV~l** ijQksjesUl bu 
,Xtkfeus'ku ,V ;wfuoflZVh ysoy**] izsflfM;k lkbal ,aM fogsfo;jy lkball] okWY;we 15] 
i`ŒlaŒ 2042&2047 

xqIrk] ,lŒihŒ] ^^e‚MuZ estjesaV ,aM boSY;w,'ku^^] 'kkjnk ifCyds'ku bykgkckn 
'kekZ] vkjå,å ¼2007½] ^^QUMkesUVYl vkWQ ,stwds'kuy fjlpZ ,.M LVsfVfLVDl**] ykW;y cqd fMiks] 

esjB 

 

************ 
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lgk;d vkpk;Z] f'k{kk foHkkx] lezkV iF̀ohjkt pkSgku fMxzh d‚yst] ckxir ¼m0ç0½
 

ldkjkRed –f"Vdks.k okys f'k{kd ges'kk vius Nk=ksa ds fy, cgqr ;ksxnku ns ldrs gSa] lkFk gh 
vius fy, mRlkgh f'k{kd vius dk;Z laca/kh drZO;ksa dks O;ofLFkr vkSj lQyrkiwoZd iwjk dj ldrs 
gSaA f'k{kd dh egRork dks ns[krs gq, 'kks/kkFkhZ us muds f'k{k.k vfHkof̀Ùk dk mudh f'k{kd {kerk ij 
iM+us okys çHkko dk v/;;u djus dk ç;kl fd;k gSA 'kks/kkFkhZ us ;wih cksMZ ds ljdkjh lgk;rk 
çkIr ek/;fed fo|ky;ksa esa dk;Zjr 238 f'k{kdksa dks 'kks/k esa lfEefyr fd;k gSA ftudk p;u 
lkekU; ;kn`fPNd fof/k ls fd;k x;k gSA 'kks/k ifj.kke crkrs gSa fd mPp ,oa fuekuh f'k{k.k 
vfHko`fÙk okys v/;kidksa dh f'k{kd {kerk esa lkFkZd varj çkIr gqvk gSA foKku oxZ ds mPp ,oa 
fuEu vfHkof̀Ùk okys v/;kidksa dh f'k{kd {kerk esa Hkh lkFkZd varj çkIr gqvk gSA tcfd dyk oxZ ds 
mPp ,oa fuEu vfHkof̀Ùk okys v/;kidksa ds f'k{kd {kerk esa lkFkZd varj çkIr ugha gqvk gSA 

  f'k{k.k {kerk] f'k{k.k vfHkof̀Ùk A 

f'k{kd çf'k{kd gS vkSj og gS tks Nk= dks funsZ'kksa dh enn ls ikBîØe dk iwjh rjg ls 
ikyu djus esa l{ke cukrk gS] tks Nk=ksa dks Kku çlkfjr djrk gSA nwljs 'kCnksa esa f'k{kd ,d ,sls 
O;fä dks lanfHkZr djrk gS tks vukSipkfjd Ldwy fLFkfr;ksa esa funsZ'kkRed j.kuhfr;ksa vkSj rduhdksa 
ds mi;ksx ds ek/;e ls vU; O;fä;ksa dks laKkukRed] euksçsj.kk vkSj HkkokRed lh[kus esa enn 
djrk gSA ^^f'k{kd dks Kku dks fodflr djuk gS] lksp dks çksRlkfgr djus ds fy, de vkSj vf/kd] 
mlds vkSipkfjd dk;ksaZ ds vykok] mls vf/kd ls vf/kd lykgdkj cuuk gksxk] fdlh ,sls O;fä ls 
ckr djus ds fy, ,d lkFkh tks rS;kj fd, x, lR; dks laHkkyus ds ctk; ijLij fojks/kh rdZ 
ryk'kus esa enn djrk gSA mUgksaus mRiknd vkSj jpukRed xfrfof/k;ksa tSls ckrphr] ppkZ] mÙkstuk 
vkSj çksRlkgu ds fy, cgqr le; vkSj ÅtkZ lefiZr dh gS ^^ ¼QkSjs] 1982½A 

 f'k{k.k {kerk dks fdlh laxBu esa ,d fo'ks"k Hkwfedk fuHkkus okys O;fä dh laHkkfor 
çHkko'khyrk ds :i esa ekuk tkuk pkfg,A fdlh laxBu esa dke djus okys O;fä dk çn'kZu mldh 
viuh laHkkfor çHkko'khyrk] rduhdh {kerk] fiNys vuqHko vkfn ds lkFk&lkFk ml Hkwfedk ds 
çk:i ij fuHkZj djrk gS tks og ,d laxBu esa djrk gSA ldkjkRed –f"Vdks.k okys f'k{kd ges'kk 
vius Nk=ksa ds fy, cgqr ;ksxnku ns ldrs gSa] lkFk gh vius fy, mRlkgh f'k{kd vius dk;Z laca/kh 
drZO;ksa dks O;ofLFkr vkSj lQyrkiwoZd iwjk dj ldrs gSaA lHkh Lrjksa ij f'k{kdksa dks ekufld vkSj 
'kkjhfjd :i ls LoLFk gksus dh vko';drk gSA f'k{k.k is'ks ds egRo dks f'k{k.k laLFkkuksa dh çHkkoh 
Hkwfedk vkSj çfrc)rk dks /;ku esa j[krs gq,] f'k{kdksa ds chp f'k{kdksa dh f'k{k.k {kerk dks xaHkhjrk 
ls ysus dh vko';drk gSA {kerk ds dkj.kksa vkSj çHkkoksa dks de djuk vkSj dk;Z larqf"V dks 
vf/kdre djuk gSA f'k{kdksa dh f'k{k.k {kerk ds laHkkfor dkjd dh igpku dqN lq>ko ns ldrh gS 
rkfd mUgsa csgrj O;kolkf;d LokLF; fLFkfr çnku dh tk ldsA 
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fdlh O;fä dk O;ogkj ml rjhds ij fuHkZj djrk gS ftlesa og mÙkstuk dk vuqHko djrk 
gSA euksoSKkfud bl ckr ls voxr gSa fd fdlh O;fä dk joS;k ;g fu/kkZfjr djus esa ,d egRoiw.kZ 
dkjd gS fd og fdl rjg ls mÙkstuk dh fLFkfr dk vuqHko djsxkA f'k{k.k vfHkof̀Ùk ,d 
HkkoukRed ço`fÙk gS tks vuqHko ds ek/;e ls f'k{k.k ds çfr ldkjkRed ;k udkjkRed çfrfØ;k 
djus ds fy, vk;ksftr dh tkrh gSA nwljs 'kCnksa esa ge dg ldrs gSa fd f'k{k.k vfHkof̀Ùk dk rkRi;Z 
f'k{k.k ds çfr fofHkUu mÙkstukvksa ds çfr çfrfØ;k djus ds O;fäxr rjhds ls gSA 

 f'k{k.k fo"k; esa f'k{kd dh vfHkof̀Ùk dk mldh f'k{kd {kerk ij O;kid çHkko iM+rk gSA 
vr% 'kks/kkFkhZ us f'k{kd iSls dh esM+rk gks /;ku esa j[krs gq, ;g 'kks/k v/;;u djus dk ç;kl fd;k 
gSA 

izLrqr 'kks/k v/;;u ds fy, fuEu mís';ksa dk fu/kkZj.k fd;k x;k gS& 
¼1½ mPp ,oa fuEu f'k{k.k vfHkof̀Ùk okys v/;kidksa dh f'k{k.k {kerk dh rqyuk djukA 
¼2½ foKku oxZ ds mPp ,oa fuEu f'k{k.k vfHkof̀Ùk okys v/;kidksa dh f'k{k.k {kerk dh rqyuk djukA 
¼3½ dyk oxZ ds mPp ,oa fuEu f'k{k.k vfHko`fÙk okys v/;kidksa dh f'k{k.k {kerk dh rqyuk djukA 

:
      'kks/k gsrq ,Dl&iksLV&QsDVks fof/k dk iz;ksx fd;k gSA U;kn'kZ ds :i esa ;w0ih0 ds ckxir 
tuin ds ;wŒihŒ cksMZ ds ljdkjh lgk;rk izkIr ek/;fed fo|ky;ksa esa dk;Zjr 238 f'k{kdksa dks 
lfEefyr fd;k gSA 'kks/kkFkhZ us 'kks/k midj.k ds :i esa lkekU; f'k{kd l{kerk M‚0 foey fonq"kh] 
M‚0 uUn fd'kksj] f'k{kd vfHkof̀Ùk vuqlwph M‚0 foey fonq"kh] M‚0 uUn fd'kksj dk ç;ksx fd;k gSA 
'kks/k esa 'kks/kkFkhZ us e/;eku] çeki fopyu] Vh dk ç;ksx lkaf[;dh; çfof/k ds :i esa fd;k gSA 

 
mPp ,oa fuEu f'k{k.k vfHkof̀Ùk okys v/;kidksa dh f'k{k.k {kerk esa dksbZ lkFkZd vUrj 

ugha gSA 

(M) 
(S.D.) 

  
(df) 

(t) 

 158.53 8.06 123 
 

236 
 

5.41 
 

0.05 Lrj ij 
lkFkZd gSA 

  152.4 9.38 115 

mijksDr rkfydk dk voyksdu djus ls Kkr gksrk gS fd mPp ,oa fuEu f'k{k.k vfHkof̀Ùk okys 

v/;kidksa ds e/; mudh f'k{k.k {kerk ds lUnHkZ Vh dk x.kukRed eku 5.41 gSA LorU=ka'k ds Lrj 
236 ij Vh dk rkfydk eku lkFkZdrk ds Lrj 0-05 ij 1-96 gSA Vh dk x.kukRed eku] Vh ds 
rkfydk eku ls lkFkZdrk ds Lrj 0-05 ij vf/kd gSA vr% 'kwU; ifjdYiuk vLohÑr dh tkrh gSA 
mPp ,oa fuEu f'k{k.k vfHkof̀Ùk okys v/;kidksa dh f'k{k.k {kerk esa lkFkZd vUrj izkIr gqvk gSA 
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foKku oxZ ds mPp ,oa fuEu f'k{k.k vfHkof̀Ùk okys v/;kidksa dh f'k{k.k {kerk esa 
dksbZ lkFkZd vUrj ugha gSA 

 

( ) (M) 
(S.D.) 

 
 (df) 

(t) 

 161.89 5.64 48 

 
91 

 
6.81 

 
0.05 Lrj 
ij lkFkZd 
gSA 

 
  150.31 10.25 45 

mijksDr rkfydk dk voyksdu djus ls Kkr gksrk gS fd foKku oxZ ds mPp ,oa fuEu f'k{k.k 

vfHko`fÙk okys v/;kidksa ds e/; mudh f'k{k.k {kerk ds lUnHkZ Vh dk x.kukRed eku 6.81 gSA 
LorU=ka'k ds Lrj 91 ij Vh dk rkfydk eku lkFkZdrk ds Lrj 0-05 ij 1-96 gSA Vh dk x.kukRed 
eku] Vh ds rkfydk eku ls lkFkZdrk ds Lrj 0-05 ij vf/kd gSA vr% 'kwU; ifjdYiuk vLohÑr dh 
tkrh gSA foKku oxZ ds mPp ,oa fuEu f'k{k.k vfHkof̀Ùk okys v/;kidksa dh f'k{k.k {kerk esa lkFkZd 
vUrj izkIr gqvk gSA 

dyk oxZ ds mPp ,oa fuEu f'k{k.k vfHkof̀Ùk okys v/;kidksa dh f'k{k.k {kerk esa dksbZ 
lkFkZd vUrj ugha gSA 

  

( ) (M) 
(S.D.) 

  
(df) 

(t))

156.37 8.66 75 

 
143 

 
1.77 

 
0.05 Lrj 
ij lkFkZd 
ugh gSA 

 
 

153.88 8.58 70 

mijksDr rkfydk dk voyksdu djus ls Kkr gksrk gS fd dyk oxZ ds mPp ,oa fuEu f'k{k.k 

vfHko`fÙk okys v/;kidksa ds e/; mudh f'k{k.k {kerk ds lUnHkZ Vh dk x.kukRed eku 1.77 gSA 
LorU=ka'k ds Lrj 91 ij Vh dk rkfydk eku lkFkZdrk ds Lrj  0-05 ij 1-96 gSA Vh dk x.kukRed 
eku] Vh ds rkfydk eku ls lkFkZdrk ds Lrj 0-05 ij de gSA vr% 'kwU; ifjdYiuk LohÑr dh 
tkrh gSA dyk oxZ ds mPp ,oa fuEu f'k{k.k vfHkof̀Ùk okys v/;kidksa dh f'k{k.k {kerk esa dksbZ 
lkFkZd vUrj izkIr ugh gqvk gSA 
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'kks/k esa çkIr vkadM+ksa ds vk/kkj ij ;g ifj.kke çkIr gq, fd mPp ,oa fuEu f'k{k.k vfHkof̀Ùk 
okys v/;kidksa dh f'k{k.k {kerk esa lkFkZd vUrj gSA foKku oxZ ds mPp ,oa fuEu f'k{k.k vfHkof̀Ùk 
okys v/;kidksa dh f'k{k.k {kerk esa lkFkZd vUrj gSA ftldk dkj.k gks ldrk gSa fd mPp f'k{k.k 
vfHko`fÙk okys v/;kidksa ds lkFk lkFk foKku oxZ ds mPp f'k{k.k vfHko`fÙk okys v/;kid f'k{k.k 
dk;ksZ esa vf/kd #fp j[krs gSa o vius f'k{k.k dk;ksZ tSls v/;kiu rS;kjh] f'k{k.k dk;ksZ dks O;ofLFkr 
:i çnku djus esa foKku oxZ ds fuEu vfHko`fÙk okys v/;kidksa dh rqyuk esa vf/kd çHkko'kkyh :i 
ls layXu jgrs gSaAtcfd dyk oxZ ds mPp ,oa fuEu f'k{k.k vfHkof̀Ùk okys v/;kidksa dh f'k{k.k 
{kerk esa dksbZ lkFkZd vUrj izkIr ugh gqvk gSA ftldk dkj.k gks ldrk gSa fd dyk oxZ ds mPp 
,oa fuEu f'k{k.k vfHkof̀Ùk okys v/;kid f'k{k.k dk;ksZ esa leku :i ls #fp j[krs gSa o vius f'k{k.k 
dk;ksZ tSls v/;kiu rS;kjh] f'k{k.k dk;ksZ dks O;ofLFkr :i çnku djus esa leku :i ls çHkko'kkyh 
:i ls layXu jgrs gSaA 

dkSj] ,pŒ ¼2007½] ^^bEiSDV  v‚Q  ch -,M - çksxzke  v‚u Vhpj  bQsfDVousl] ilZukfyVh ] Vhfpax  
,IVhVqM  ,aM  ,sfVVwM  VqoMZ~l  Vhfpax  v‚Q  çksLisfDVo  VhplZ^^ Ph.D. Fkhfll ] iatkc  
;wfuoflZVh ] paMhx<+ 

dfiy] ,pŒdsŒ ¼1997½] ^^lkaf[;dh ds ewy rRo^^ ¼lkekftd foKku esa½ fouksn iqLrd efUnj] vkxjk 
jk;] ihŒ ¼2021½] ^^beks'kuy bUVsyhtsal ,.M ,VhV~;wM voyMZl] Vhfpax izksQs'ku vkWQ chŒ,MŒ 

Vhpj Vªsuh& , LVMh] bUVjus'kuy ,twds'kuy lkfgfR;d fjplZ tujy] oksY;we 7] b';w 1] 
i`ŒlaŒ 12&19 

jsìh] ohŒ,lŒ ,aM T;ksfr ,eŒ,uŒ ¼2002½] ^^LVMh   v‚Q  ,sfVVwM  v‚Q  VhplZ  VªsusM  F:  
d‚jsLiksaMsal  eksM^^ tuZy  v‚Q  fMLVsal  ,tqds'ku] oksY;we 9] b';w 1] iŒ̀laŒ 141&147 

'kksHkk ,eŒ ¼2022½] ^^, LVMh vkWu Vhfpax bQsfDVousl ,.M Vhfpax dksEihVsUlh  
veax lsdsUMªh Ldwy VhplZ**] tujy vkWQ bejftax VsDukykWtht ,.M bUuksosfVo fjlpZ] oksY;we 9] 

b';w 1] iŒ̀laŒ 170&176 
JhokLro ,uŒ ,aM  çfrHkk - ¼2009½- ^^n‚  fjys'kuf'ki  v‚Q  Vhfpax  dEisVsUlh  fon VhplZ  

,IVhVqM  ,aM  çksQs'kuy  dfeVesaV^^] ilZisfDVOl  bu  ,tqds'ku] oksY;we 25] b';w 3] 
i`ŒlaŒ 196&206 

 

************ 
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%  
 

 *  ** ***

*çksQsslj] bfrgkl foHkkx] pkSèkjh pj.k Çlg fo'ofo|ky;] esjB¼måçå½ 
**'kks/k Nk=] bfrgkl foHkkx] pkSèkjh pj.k Çlg fo'ofo|ky;] esjB¼måçå½ 

***'kks/k Nk=k] bfrgkl foHkkx] pkSèkjh pj.k Çlg fo'ofo|ky;] esjB¼måçå½ 

 

;g 'kksèk i= çkphu Hkkjrh; f'k{kk ç.kkyh esa vè;kfRed igyw ds vè;;u ds fy, fuÆn"V gSA blesa 
geus çkphu Hkkjrh; f'k{kk ç.kkyh ds vè;kfRed ewY; fof'k"Vrk vkSj ç;ksx dks le>us ds fy, 
mifu"knksa] osnks] iqjk.kksa vkSj tSu&ckS) èkeZ ls lacafèkr lkfgR; dk fo'ys"k.k fd;k gSA bl 'kksèk i= 
dk eq[; mís'; çkphu Hkkjrh; f'k{kk ç.kkyh esa vè;kRe dk vè;;u djuk gSA ftlesa f'k{kk dk 
vè;kfRed Lo:i] lkekftd egRo vkSj f'k{kk ds ç;ksx ds çk;ksfxd igyw dk ys[ku fd;k gSA bl 
'kksèk i= ds ekè;e ls gesa çkphu Hkkjrh; f'k{kk ç.kkyh ds ewy flèkkUrksa] muds lkaL—frd çHkko vkSj 
vè;kRe ds f'k{kk esa muds O;kid  ç;ksxksa dk fo'ks"k Kku çkIr gksxkA ;g dk;Z ikBdksa dks çkphu 
Hkkjrh; f'k{kk ç.kkyh dh vè;kfRed fojklr ds çfr tkx:d djus esa enn djsxk vkSj mUgsa bl 
f'k{kk ijaijk ds ekSfyd egRo dks le>us esa enn djsxkA çLrqr 'kksèk i= ds ys[ku esa geus 
,frgkfld ,oa o.kZukRed 'kksèk fofèk dk mi;ksx fd;k gSA 

  vè;kRe] çkphu Hkkjrh; f'k{kk ç.kkyh] miu;u] icTtk] eks{k] vijk] ijk] fuokZ.k A 

Hkkjrh; lH;rk dh çkphu f'k{kk ç.kkyh fo'o dh lcls iqjkuh vkSj le)̀ 'kSf{kd ç.kkfy;ksa 
esa ls ,d FkhA çkphu Hkkjrh; f'k{kk ç.kkyh osnksa ls ysdj mifu"knksa] iqjk.kksa] èkeZxzaFkksa vkSj xq#dqyksa 
rd ,d mnkgj.kh; vkSj O;kid vkè;kfRed vkèkkj ij fuÆer FkhA çkphu dky esa eq[;r% nks f'k{kk 
ç.kkfy;ksa dk fodkl gqvkA çkjafHkd f'k{kk ç.kkyh oSfnd f'k{kk ç.kkyh ds uke ls tkuh tkrh gS ,oa 
mlds ckn ckS) f'k{kk ç.kkyh dk fodkl gqvkA bu nksuksa dk fodkl Hkkjr dh viuh i`"BHkwfe viuh 
laL—fr vkSj viuh lH;rk ds vkèkkj ij gqvk FkkA ;gh dkj.k gS fd bu nksuksa esa vU; lekurkvksa ds 
lkFk lkFk vè;kRe dh lekurk ns[kus dks feyrh gSA Hkkjrh; f'k{kk ç.kkyh dks vU; ns'kksa dh f'k{kk 
ç.kkfy;ksa ls vfèkd egÙo nsus okyk rRo vè;kRe gh gSAçkphu f'k{kk O;oLFkk dk vkèkkj gh 
vkè;kfRedrk gqvk djrk FkkA ml le; xq#dqy esa i<+us okys Nk=ksa ds vè;kfRed fodkl ij fo'ks"k 
cy fn;k tkrk Fkk rkfd cPps dk lok±xh.k fodkl dj lekt dks lgh fn'kk fey ldsA  

lkekU;r% cPpksa dks ifjokjksa esa fo|kjEHk laLdkj vkSj xq#dqyksa esa miu;u laLdkj ds ckn 
fofHkUu fo"k;ksa esa fn, tkus okys Kku ,oa dyk&dkS'ky esa çf'k{k.k dks f'k{kk dgk tkrk FkkA ysfdu 
f'k{kk ds ekè;e ls KkuktZu dj vafre mís'; dh çkfIr vFkkZr eks{k dks miyCèk gksuk crk;k 
x;kAlaL—r esa Þfo|kÞ 'kCn dk vFkZ ÞKkuÞ ;k Þf'k{kkß ls fy;k tkrk gSA ;g 'kCn fofHkUu vFkksZ esa 
ç;qä gksrk gS tSls f'k{kk] Kku] vè;;u vkfnA 

çkphu Hkkjrh; f'k{kk ç.kkyh esa çkjafHkd f'k{kk O;oLFkk ifjokjksa esa gksrh FkhA yxHkx 5 o"kZ 
dh vk;q ij fdlh 'kqHk fnu cPps dk fo|kjEHk laLdkj fd;k tkrk FkkA mPp f'k{kk dh O;oLFkk 
xq#dqyksa esa gksrh FkhA xq#dqyksa esa ços'k dh vk;q 8 ls 12 o"kZ FkhA xq#dqy esa ços'k ds le; fd;s 
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tkus okys laLdkj dks miu;u laLdkj dgk tkrk FkkA bl laLdkj ds ckn mudh mPp f'k{kk çkjEHk 
gksrh FkhA oSfnd f'k{kk ç.kkyh ds leku ckS) f'k{kk ç.kkyh esa Hkh f'k{kd laLFkk,¡ jkT; ds fu;a=.k ls 
eqä ,oa vkoklh; FkÈA buesa ços'k ds le; Nk=ksa dk Øe'k% miu;u vkSj icTtk laLdkj gksrk Fkk 
vkSj budh O;oLFkk f'k{kd vkSj f'k{kkFkÊ la;qä :i ls djrs FksA ekè;kfed f'k{kk dk çFke pj.k 
cPps ds gh vius ?kj ls gh vkjEHk gksrk Fkk tc cPps ds ek¡ cki mls èkkÆedrk ds lkFk&lkFk 
lkekftdrk vkSj vkè;kfRedrk dk Kku çnku djrs FksA mlesa èkeZ ds çfr J)k vkSj xjhcksa ds çfr 
lºzfn;rk dk Hkko txkdj mls lkekftd çk.kh cuus dh vkSj çsfjr fd;k tkrk FkkA 

f'k{kk ds mís';ksa ,oa vkn'kks± dh tudkjh gesa fofHkUu xzaFkksa ls çkIr gksrh gS ftlesa f'k{kk dk 
çeq[k mís'; O;fä dk pfj= fuekZ.k FkkA Hkkjrh; 'kkL=ksa esa lPpfj=rk dks cgqr egRo fn;k x;k gS 
A ;g O;fä dk lcls cM+k vkHkw"k.k gSA euqLef̀r esa dgk x;k gS fd *lHkh osnksa dk Kkrk fo}ku~ Hkh 
lPpfj=rk ds vHkko esa Js"B ugÈ gS fdUrq dsoy xkf;=h eU= dk Kkrk if.Mr Hkh ;fn og 
pfj=oku~ gS rks Js"B dgykus ;ksX; gSaA çkphu f'k{kk ç.kkyh esa fo|kFkÊ ds ckSf)d fodkl ds lkFk 
lkFk 'kkjhfjd fodkl dk Hkh iwjk è;ku j[kk x;k FkkA f'k{kk ds }kjk fo|kFkÊ esa vkRe&lEeku] 
vkRe&foÜokl] vkRe&la;e ]foosd&'kfä] U;k;&'kfä vkfn xq.k mlds mlds O;fäRo dks fodflr 
djus esa lgk;d FksA bldk mís'; O;fä dks ukxfjd ,oa lkekftd drZO;ksa dk ckSèk djkdj mls 
lq;ksX; ukxfjd cukuk Hkh FkkA blds vU; mís';ksa esa lkeftd lq[k rFkk dkS'ky dh of̀) ]laL—fr 
dk laj{k.k rFkk çlkj ,oa fu"Bk rFkk èkkÆedrk dk lapkj djuk FkkA bl çdkj çkphu Hkkjrh; 
f'k{kk ç.kkyh ds mís'; vR;ar mPp dksfV ds FksA 

çkphu Hkkjrh; f'k{kk i)fr dk ,d çeq[k rRo xq#dqy O;oLFkk gSA blesa fo|kFkÊ vius ?kj 
ls nwj xq# ds ?kj ij fuokl dj f'k{kk çkIr djrk FkkA dHkh&dHkh og f'k{kk dsUæksa ls lEc) 
Nk=koklksa esa fuokl djrk FkkA bl çdkj ds fo|kÆFk;ksa dks *vUrsoklh* vFkok *vkpk;Z dqyoklh* dgk 
x;k gSA èkeZxzUFkksa esa fofgr gS fd fo|kFkÊ miu;u laLdkj ds lkFk gh xq#dqy esa fuokl djs rFkk 
fofoèk fo"k;ksa dh f'k{kk çkIr djsA xq# ds lehi jgrs gq, fo|kFkÊ mlds ifjokj dk ,d lnL; gks 
tkrk Fkk rFkk xq# mlds lkFk iq=or~ O;ogkj djrk FkkA xq#dqy esa czãp;ZiwoZd jgrs gq;s fo|kFkÊ 
f'k{kk xzg.k djrk FkkA ogk¡ mls xq# ds igys mBuk rFkk mlds lks tkus ij lksuk iM+rk FkkA xq# 
dh lsok djuk mldk ije dÙkZO; FkkA mldh lsokvksa ds cnys esa xq# Hkh mlds Åij O;fäxr 
è;ku j[krk Fkk rFkk iwjh yxu ds lkFk mls fofoèk fo|kvksa vkSj dykvksa dh f'k{kk çnku djrk FkkA 

çkphu O;oLFkkdkjksa us xq# ds lkFk fo|kFkÊ ds lkfUuè; ds egRo dks le>k Fkk vkSj blh 
dkj.k xq#dqy i)fr ij cy fn;kA xq# ds pfj= rFkk vkpj.k dk f'k"; ds efLr"d ij lhèkk 
çHkko iM+rk Fkk rFkk og mldk vuqdj.k djrk FkkA ifjokj ds okrkoj.k ls nwj jgus ds dkj.k 
mlesa vkRe&fuHkZjrk dh Hkkouk fodflr gksrh Fkh rFkk og lalkj dh xfrfofèk;ksa ls vfèkd vPNk 
ifjp; çkIr dj ldrk FkkA mlesa vuq'kklu dh ço`fÙk dk Hkh mn; gksrk FkkA 

  
çkphu Hkkjrh; f'k{kk ç.kkyh esa vkè;kfRed vkSj HkkSfrd nksuksa çdkj dk ikBîØe çpfyr 

FkkA eqaMdksifu"kn~~ ds vuqlkj nks çdkj dh fo|k,¡ ekuh tkrh gSa ijk fo|k vkSj vijk fo|kA ijk 
fo|k dk lEcUèk vkè;kfRed mRFkku ls gS vkSj vijk fo|k dk lEcUèk lkalkfjd vH;qn; ls gSA 
blds vfrfjä vkpk;Z ;kKoYD; us pkSng çdkj dh fo|kvksa dk o.kZu fd;k gS& 
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vFkkZr~ pkj osn] "kV~ osnkax] iqjk.k lkfgR;] U;k;] ehekalk vkSj èkeZ'kkL= bl çdkj pkSng fo|k,¡ gksrh 
gSaA oSfnd f'k{kk esa miosnksa ;Fkk vk;qosZn] èkuqosZn] xUèkoZosn vkSj f'kYiosn dk Hkh vè;kiu ,oa çf'k{k.k 
gksrk FkkA blds vfrfjä ;Fkko';d :i ls uR̀;] xhr] ok|] okLrq fp= vkfn 64 dyk,¡ Hkh 
ikBîØe esa lekfo"V gksrs FksA 

Jh—".k vtqZu dks fo|k ds fo"k; esa crkrs gq, JhenHkxonxhrk ds vè;k; ik¡p ds 18 osa 
'yksd esa dgrs gS fd&        

vFkkZr %&  
 
ftu Kkuhtuksa us fo|k ls çkIr gksus okys fou; dks çkIr dj fy;k gS] os Kkuh tu czkã.k 

esa rFkk xks] gkFkh ]dqÙks vkSj p.Mky esa vkfn lHkh esa ,d leku æf"V j[krs gSaA 
vè;kre dks nk'kZfudksa ,oa f'k{kkfonksa us vius vuqlkj vyx & vyx :i esa ifjHkkf"kr fd;k 

gSA f'k{kk dk vFkZ gS iw.kZrk dh vfHkO;fä vkSj vè;kRe dk vFkZ gS vkRek dh vfHkO;fä & Lokeh 
foosdkuan vè;kRe ml vlhfer loksZifj vkRek dh fouez Lrqfr gSA &,YcVZ vkbaLVhu  

vè;kRe 'kCn dk vFkZ crkrs gq, lnxq: tXxh oklqnso dgrs gSa fd ;s çfØ;k tUe vkSj eR̀;q 
ds ckjs esa ugÈ gS] ;s dqN ,slk rS;kj djus ds ckjs esa gS ftls e`R;q u Nhu lds A çkphu Hkkjrh; 
f'k{kk ç.kkyh esa f'k{kk vFkok fo|k dk Lo:i vR;ar Kkuijd] lqO;ofLFkrvkSj lqfu;ksftr Fkk ftlesa 
O;fä dks vijk ¼ykSfdd½ vkSj ijk ¼ikjykSfdd½ thou ds fy, fofHkUu çdkj dh f'k{kk çnku dh 
tkrh FkhA 

çksQslj fgEer Çlg flUgk vè;kRe ds vFkZ dks js[kkafdr djrs gq, dgrs gS fd vè;kRe dk 
vFkZ gksrk gS vkRek ds vanj fo”okl djuk fd vkRek gS vkSj og vkRek D;k gS\ og gekjs thou dk 
vkèkkj gS] gekjs thou dks pykus okyh gSA bls iwjh rjgk tku ysuk dh vkRek gh lR; gS] blds 
vfrfjä dksÃ lR; gS gh ugÈA rFkkvè;kRe iq#"k og gS ftlds fopkj rFkk O;ogkj ,d tSls gksaA 
xk¡èkh th us dgk Fkk fd tks lR;kxzg dj ldrk gS]vè;kRe iq#"k og gSA 

'kkjhfjd] ekufld vkSj ckSf)d fodkl ds fy, vkè;kfRed f'k{kk dh vko';drk gksrh gSA ;s 
xfrfofèk;k¡ ç—fr esa xfr'khy gSaA xfr'khy 'kCn dk fufgrkFkZ ;g gS fd tks dqN Hkh bldh ;ksX;rk 
gS og le; vkSj LFkku dh vofèk esa leku ugÈ jgrk gSA 'kkjhfjd LokLF; esa le; ds lkFk 
ifjorZu gksrk jgrk gSA vr% vius vUnj dqN ,slk [kkstuk ftlesa dHkh ifjorZu ugÈ gksrk ] tks 
e`R;q ds ckn Hkh 'ks"k jg tkrk gSA bls QyhHkwr djus okyk ekè;e gh vèkf¸Red f'k{kk gSA thou dh 
,d larks"ktud ;k=k dks pquus] viukus vkSj iwjk djus ds fy, ,d LoLFk HkkSfrd 'kjhj] voyksdu 
dh rhoz 'kfä vkSj xgu Çpru ds ckn çkIr ?kVukvksa dk fu.kkZ;d vkSj lgh fo'ys"k.k vko';d gSA 
blfy,] vkè;kfRed f'k{kk esa thou esa 'kkafr vkSj lef̀) ykus ds fy, fl)kar ds lkFk&lkFk vH;kl 
Hkh 'kkfey gksuk pkfg,A fodkl dh çfØ;k yksxksa ds ml le; ds dk;ks± vkSj O;ogkj ij Çpru ds 
lkFk 'kq: gksrh gS tc os thou dh ;k=k 'kq: djrs gSaA 

Hkkjr esa vè;kfRed f'k{kk dk çFke lkfgR;d fooj.k gesa osnksa ls çkIr gksrk gSA ;|fi 
_Xosn esa] lhèks&ljy :i esa fdlh n'kZu dk çfriknu ugÈ gqvk gS rFkkfi blesa dqN lUnsg ugÈ gS 
fd Hkkjrh; n'kZu ds ewyfl)kUr _Xosn ls gh fy;s x;s gSaA _Xosn esa vusd nsorkvksa dh Lrqfr ds 
lkFk gh lkFk] lHkh nsorkvksa esa 'kfä:i esa fo|eku fdlh ,d gh nsork dh vksj Hkh ladsr fd;k 
x;k gSA bl :i esa] _Xosn& 1A164@46 esa dgk x;k gS                
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vFkkZr~ ,d gh ije 'kfä dks foçx.k cgqr çdkj ls ;k cgqr ukeksa ls dgrs gSaA _Xosn ds iq#"k 
lwä esa blh ije 'kfä dks *iq#"k* dgk x;k gSA ;gk¡ dsoy nsorkvksa esa ugÈ] vfirq lEiw.kZ l̀f"V gh 
esa iq#"k dks ns[kk x;k gSA  

lglz 'kh"kZ vkfn ls ;qä iq#"k ls rkRi;Z ;gk¡ l`f"V ds çkf.kek= ds 'kh"kksa vkfn ls gh gSA 
bl :i esa] og çekRek iq#"k lHkh çkf.k;ksa esa fo|eku gSA uklnh; lwä esa l`f"V ls iwoZ dh n'kk dk 
ladsr feyrk gSA bl lwä dh çFke _pk esa ç'u mBk;k x;k gS&

॥                                                       

vFkkZr~ D;k ml le; ¼vFkkZr~ l̀f"V dh mRifÙk ls igys½ dsoy xgu xEHkhj ty Fkk \ 

bldk mÙkj Hkh vkxs pydj blh lwä esa_f"k us ns fn;k gS -
॥  vFkkZr~ re ¼vUèkdkj½ ls vko`Ùk dsoy ty gh ty :i esa] ;g lkjh l`f"V] 

ml le; FkhA blh lwä esa dgk x;k gS fd oLrqr% ;g l`f"V dgk¡ ls gqÃ gS vkSj dSls gqÃ gS] 
bldks dksÃ ugÈ tkurk gSA og ijekRek Hkh tkurk gS \ vFkok ugÈ tkurk gS \ ;g Hkh ugÈ dgk 
tk ldrk A 

_Xosn esa] n'ke e.My dh gh ,d _pk esa thokRek vkSj ijekRek dk ladsr feyrk gSA 
Hkkjrh; n'kZu ds vuqlkj ek;k&fof'k"V vkRek dks tho vkSj ek;k ls iF̀kd~ vkRek dks ijekRek dgk 
tkrk gSA Hkkjrh; n'kZu ds bl fl)kUr dk cht] _Xosn dh bl _pk esa feyrk gS& 

vFkkZr~ l`f"V :ih bl ò{k ij fe= :i esa nks i{kh jgrs gSa] muesa ls ,d l`f"V&Qy dk Hkksx djus 
okyk thokRek gS vkSj nwljk l`f"V&o{̀k ij jgrs gq, Hkh] mlds Qy dk Hkksx u djus okyk  ijekRek 
gSA                                           

bl çdkj] ge *_r* dks Hkh _Xosn ds nk'kZfud fopkjksa esa ifjxf.kr dj ldrs gSaA blds 
vfrfjä eR̀;q] thou vkSj ijyksd ;k firỳksd ds fo"k; esa Hkh _Xosn ds *;e* lwä esa fopkj feyrs 
gSa vkSj ogÈ iqutZUe dk Hkh ladsr feyrk gSA ogk¡ dgk x;k gS fd vius iq.;ksa dk Qy Hkksxus ds 
i'pkr~ fQj thokRek dks lHkh bfUæ;ksa lfgr 'kjhj dh çkfIr gksrh gS vkSj og iF̀oh ij tUe ysrk 
gSA la{ksi esa] mi;qZä foospu ls Kkr gksrk gS fd _Xosn esa Hkkjrh; n'kZu ds os lHkh çeq[k fl)kUr 
cht :i esa miyCèk gksrs gSa] ftudk vkxs pydj mifu"knksa esa foLrkj ls çfriknu gqvk gSA 

ckS) f'k{kk ç.kkyh ekuo tkfr ds dY;k.k ds fy, ekuo ewY;ksa dks tkxzr djus  rFkk ekuo 
ewY;ksa dh LFkkiuk djus esa vR;ar mi;ksxh gSA Hkkjrh; thou i)fr dk ewykèkkj èkeZ] vFkZ] dke rFkk 
eks{k gSA ckS) n'kZu esa Hkh budk vnHkqr leUo; ns[kus dks feyrk gSA èkeZ thou dk O;kogkfjd 
igyw gSA ftl O;fä dh thou 'kSyh ls fdlh vU; dk vfgr ugÈ gksrk gS ,oa d"V ugÈ igqaprk gS 
ogh lPps vFkks± esa èkeZ dk ikyu djrk gS] mlh dks èkkÆed dgk tkrk gSA ckS) f'k{kk ç.kkyh esa èkeZ 
dks uSfrd vkpkjijd lafgrk ds :i esa ekU;rk çnku dh x;h gSA vFkZ rFkk dke dks e;kZnkvksa ds 
Hkhrj Lohdkj fd;k x;k gSA bl dkj.k ckS) f'k{kk ds ikBîØe esa O;kolkf;d f'k{kk dks vfèkd 
egRo fn;k x;k gSA ftl dkj.k Hkkjr gesa Hkkjr dk f}rh; uxjhdj.k ns[kus dks feyrk gS A eks{k 
dks ckS) n'kZu esa fuokZ.k ds :i esa thou dk ije y{; ekuk x;k gSA 

cq)] la?k rFkk èkeZ cks) f'k{kk ds rhu vax FksA cq) dk rkRi;Z vkpk;Z rFkk KkuhA D;ksafd 
ckyd dh f'k{kk esa f'k{kd dk lokZfèkd egRoiw.kZ ;ksxnku gksrk gSA lPpk Kku fcuk xq# ds laHko 
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ugÈ gSA rFkk la?k dk eryc f'k{kk dsUækas ls ekuk tkrk gSA f'k{kk çkfIr gsrq la?k esa ços'k ysuk 
ijeko';d FkkA ckS) f'k{k.k dsUæksa esa lq;ksX; fo}ku ,oa vkpk;Z f'k{kk çnku djrs FksA *èkeZ* ckS) 
f'k{kk i)fr dk rr̀h; vko';d ?kVd Fkk D;ksafd èkeZ dh vkuqHkfod f'k{kk }kjk gh lPps rFkk 
okLrfod Kku dh çkfIr gksrh gSA 

ckS) f'k{kk n'kZu dk ijeksís'; ekuo ek= dk dY;k.k] fo'ocaèkqRo dh LFkkiuk] loZèkeZ 
leHkko FkkA ckSèn f'k{kk dk vU; vkèkkj mldk deZokn gSA èkeZ vkèkkfjr deZ gh thou dk fodkl 
djrs gq, eks{k dh çkfIr esa lgk;d gksrk gSA deZ dk Qy O;fä dks vo'; Hkksxuk iM+rk gSA blh 
dkj.k Hkkjrh; çKkoku iq#"kksa us deZ caèku ls eqfä dks gh eks{k dk }kj crk;k gSA bl çdkj O;fä 
ds ekufld] 'kkjhfjd] ckSf)d] vkè;kfÙkd rFkk pkfjf=d fodkl }kjk mlds lok±xh.k O;fäRo dk 
fodkl cks) f'k{kk ç.kkyh dk ifo= mís'; gSA 

Hkkjrh; Kku ijaijk ds lksyg laLdkj] pkj iq#"kkFkZ ,oa pkj vkJeksa dk vè;;u djus ij 
gesa euq"; ds thou ds vafre mís'; ds ckjs esa Li"V le> çkIr gks tkrh gSA iq#"kkFkZ 'kCn thou ds 
y{;] mís'; vkSj vFkZ ds lanHkZ esa vkè;kfRed f'k{kk dh O;k[;k vkSj efgek djrk gSA thou dk 
mís'; eks{k ;k eqfä gS( mís'; y{; dks lkdkj djuk gS( tcfd y{; çkIr djus ds fy, fd, x, 
dk;Z viuk vFkZ fudkyrs gSaA iq#"kkFkZ dh O;k[;k lkekU;r% èkeZ] vFkZ] dke vkSj eks{k ds :i esa dh 
tkrh gSA bu fl)karksa dh igpku Øe'k% uSfrdrk ;k drZO;] lkèku] bPNk vkSj eqfä ls dh tkrh 
gSA oSdfYid :i ls] O;fäRo ds lkFk iq#"kkFkZ dh igpku djuk laHko gSA bl mnkgj.k esa vFkZ 
HkkSfrd igyw gS] dke ifj.kke dh ekufld bPNk dk çfrfufèkRo djrk gS vkSj èkeZ mís'; ds :i esa 
vkè;kfRed çkfIr ds lkFk uSfrdrk dk ckSf)d fuèkkZj.k gSA ;g O;k[;k bl dFku ds vuq:i gS fd 
thou vius xarO; dh ryk'k esa psruk gSA thou dh vafre eafty eks{k gSA tks ekxZ eafty rd ys 
tkrk gS ogh èkeZ gSA tks dqN Hkh pqus gq, ekxZ ij ;k=k lqfuf'pr djrk gS og dke gS vkSj vFkZ 
;k=k esa mi;ksx fd;k tkus okyk lkèku gSA ;fn yksx ekxZ dks cuk, j[krs gSa ¼;k ml ij pyrs 
jgrs gSa½ rks ;g varr% xarO; rd ys tk,xkA *èkeZ dh j{kk djks vkSj èkeZ thou dh j{kk djsxk* ;g 
dFku O;FkZ ugÈ gSA 

bl 'kksèk i= ds ekè;e ls gesa çkphu Hkkjrh; f'k{kk ç.kkyh esa vè;kRe dks le>us esa enn 
feysxh vkSj gesa Hkkjrh; lH;rk ds 'kSf{kd vkSj èkkÆed bfrgkl ds fofHkUu igyqvksa dks foLr`r :i 
ls le>us dk volj çkIr gksxkA ;g 'kksèk dk;Z ikBdksa esa Hkkjrh; lkaL—frd fojklr ds çfr 
tkx:drk c<kus enn djsxk vkSj f'k{kk ds vè;kfRed vk;ke dks le>us esa lgk;d gksxkA thou 
ds vafre y{; dks çkIr djus ds fy, O;fäRo ds okafNr fodkl ds fy, thou vH;kl vkSj 
vuq'kklu ds :iksa dks 'kkfey djrs gq, v"Vkax ;ksx ds vkB çdkj ds euksoSKkfud ifjorZuksa dks 
èkhjs&èkhjs vkè;kfRed f'k{kk esa Hkh is'k fd;k tk ldrk gSA fuLlansg lk¡l ysus ds O;k;ke bu lHkh 
vH;klksa dks djus esa lgk;d gksrs gSaAfo'ks"k :i ls bl v'kkar le; ds fy, vko';d gSfd è;ku dks 
loksZPp çkFkfedrk nh tkuh pkfg,A bl ifjçs{; ls iratfy ds ;ksx&lw=ksa dk xgu vè;;u] vkSj 
'kkjhfjd] ekufld vkSj ckSf)d fodkl ds lkFk&lkFk vPNs thou ds n'kZu ds fy, ;ksx fofèk;ksa dks 
is'k djus ds fy, Js.khc) dk;ZØe rS;kj djuk gksxkA laiw.kZ f'k{kk dh lkekU; èkkjk esa çkphu Hkkjr 
ds n'kZu dks vkèkqfud fo'o dks ,d çseiw.kZ oSfÜod ifjokj ¼olqèkSo dqVqacde½ cuus esa enn djus dh 
fn'kk esa cgqr vkxs tkuk gksxkA  

'kekZ] paæèkj ¼2004½] ÞHkkjrh; n'kZuß eksrhyky cukjlhnkl çdk'ku] uÃ fnYyh  
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ÞJhen~Hkxon~xhrk Þlaor 2079] ,d lks rsjgoka iqueqZæ.k] xhrkçsl] xksj[kiqj ls çdkf'kr  
Jh —".k ] vkuan ¼2001½]Hkxou cq) ¼èkEe&lkj o èkEe&p;kZ½] le)̀ Hkkjr çdk'ku ]eqacÃ 
ik.Ms;] Jh mes'k pUæ] ¼1967½ ;kKoYD;Lèfr] pkS[kEHkk laL—r v‚fQl fljht] okjk.klh       
vkpk;Z] y{ehpUæ] ¼1997½ Hkkjro"ksZ oSfnddkyhuk f'k{kk i)fr%] lat; çdk'ku] fnYyh]          
okfy;k ¼M‚½ ,l- ts- ¼2009½ Hkkjr esa f'k{kk O;oLFkk dk fodkl vgeiky ifCy'klZ] esjB       
'kqDyk ¼M‚½ lh- ,l- ¼2008½ mnh;eku Hkkjrh; lekt esa f'k{kd] baVjus'kuy ifCyÇ'kx gkml] esjB 
'kekZ] jkeukFk o 'kekZ] jktsUæ dqekj ¼2006½ 'kSf{kd lekt'kkL=] ,VykafVd ifCy'klZ ,.M 

fMLVªhC;wVlZ  
'khyw ¼M‚½ eSjh ¼2008½ f'k{kd ds lkekftd ,oa nk'kZfud ifjçs{; çdk'ku uÃ fnYyh 
>k ¼M‚-½ lqjsUæ] ¼2004½ çkphu f'k{kk i)fr%] vk'kqrks"k çdk'ku] y[kuÅ 
https://youtubetranscript.com/?v=llI0ZON77qs 
 

************ 
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* **

*çksQslj] f'k{kd&f'k{kk foHkkx] Mh- ch- ,l- d‚yst] dkuiqj] ¼m0ç0½ 
**vflLVsUV çksQslj] f'k{kd f'k{kk foHkkx] Mhch,l] d‚yst dkuiqj ¼m0ç0½ 

 

orZeku esa ns'k esa bl le; jk"Vªh; f'k{kk uhfr 2020 ij vey ds iz;kl rst xfr ls py jgk gSA 
bl f'k{kk uhfr esa gkbfczM rduhdh ds ek/;e ls f'k{kk nsus dh ckr dh xbZ gS] ftlesa v‚uykbu 
rFkk v‚Qykbu nksuksa ek/;eksa ls f'k{kk nsus dh ckr dh xbZ gSA ;g Nk= dh vko';drk rFkk lqfo/kk 
ds Åij gS og fd fdl ek/;e ls f'k{kk ysus dks çkFkfedrk nsxk\ izLrqr 'kks/k i= esa Nk= 
v‚uykbu ek/;e ls lks'ky usVofdaZx lkbV~l~l dk mi;ksx lapkj ds ek/;e ds :i esa djds fdl 
rjg vius Kku dks le`) dj ldrs gSa] bldk laf{kIr fo'ys"k.k fd;k x;k gSA lks'ky usVofdaZx 
lkbV~l~l dk mi;ksx fo|kfFkZ;ksa ds O;kogkfjd thou ,oa f'k{kk ij ifjyf{kr gksrk gSA bu lks'ky 
usVofdaZx lkbV~l~l dh fo'o esa c<+rh yksdfç;rk vkSj O;kid foLrkj dks –f"Vxr j[krs gq, ;g 
Lohdkj fd;k tk ldrk gS fd ;g lkbV~l~l orZeku esa lapkj ,oa laçs"k.k dk eq[; lk/ku cu xbZ 
gSA bl lekt dk fuekZ.k laokn ls gksrk gSA lks'ky usVofdaZx lkbV~l~l esa laokn dh fo'ks"krk gksus 
ds dkj.k gh bldh yksdfç;rk vkSj lekt esa Lohdk;Zrk c<+ xbZ gSA lks'ky usVofdaZx lkbV~l us 
vke yksxksa dh ftanxh ls ysdj yksdra=] ljdkj] ç'kklu] ehfM;k cktkj] lkekftd vkanksyu] Kku] 
f'k{kk] lapkj vkfn {ks=ksa esa viuh iSB cukbZ gS vkSj mUgsa çHkkfor fd;k gSA lks'ky usVofdaZx lkbV~l 
okLro esa ekuo lekt dks vkil esa tksM+us dh ,d rduhdh gSA bldk ldkjkRed rFkk udkjkRed 
Qy O;fä;ksa dh ço`fÙk ij fuHkZj djrk gSA 

   lks'ky usVofdaZx lkbV~l] O;kid foLrkj A 

 

lks'ky usVofdZx lkbV~l~l ,d vijEijkxr ehfM;k gS] ftlesa bUVjusV ds ek/;e ls vkilh 
laokn LFkkfir djrs gSA bu lkbV~ll ds tfj, ,d fo'kky usVodZ dk fuekZ.k gksrk gS tks 
lkjs&lalkj dks tksM+s j[krk gSA ;g laokn dk cgqr vPNk ek/;e gSA ;g lkb~Vl dbZ izdkj dh 
gksrh gS& Qslcqd] fV~oVj ;k ,Dl] OgkV~l,i] bUVkxzke] ekbZ Lisl vkfnA   

vkt ds le; esa LekVZQksu yxHkx gj O;fä ds ikl gS vkSj gj O;fä lks'ky ehfM;k ij 
lfØ; jgrk gSA vkt O;fä nSfud thou esa t:jh dke djuk Hkwy ldrk gS ysfdu eksckby esa 
lks'ky usVofdaZx lkbV~l ij py jgh xfrfof/k;ksa dks ns[kuk ugha HkwyrkA 

lks'ky usVofdaZx lkbV~l euksjatu rFkk laokn dk cgqr cM+k eap cu pqdk gSA vkt dk ;qok 
blls ,d iy Hkh nwj ugha jgukpkgrkA ;g dguk xyr ugha gksxk fd vkt ds yksx ;k ;qok ih<+h 
blds vknh gks pqds gSaA lqcg mBus ij lcls igys viuk eksckby ns[krk gSAog ns[krk gS fd dy 
mlus Qslcqd ;k OgkV~l,i ij tks rLohj ;k iksLV Mkyh Fkh ml ij fdruh fVIif.k;ka vkbZ gSa \
lks'ky usVofdaZx lkbV~l ,d vijaijkxr ehfM;k gSA ;g ,d opqZvyh oYM cukrk gS ftlesa 
baVjusV ds ek/;e ls vkilh laokn LFkkfir djrs gSaA bu lkbM ds tfj, ,d fo'kky usVodZ dk 
fuekZ.k gksrk gS tks lkjs lalkj dks tksM+s j[krk gSA ;g lapkj dk cgqr vPNk ek/;e gSA ;g 
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nzqr&xfr ls lwpukvksa dks vknku&iznku djus ftlesa gj {ks= dh [kcjsa gksrh gS] dks lekfgr fd, 
gksrk gSA

lks'ky usVofdaZx lkbV~l yksxksa ls tqM+us] vius fopkjksa dk vknku&çnku djus dk vuks[kk 
eap gSA vkt ;qokvksa ds chp bldh yksdfiz;rk pje ij gSA ;qokvksa ds lkFk&lkFk cPps] dkWikZsjsV 
txr ds yksx] ukeh gfLr;k¡] dbZ dEifu;k¡ bldk fgLlk cu pqdh gSA vc rks lks'ky usVofdZx 
lkbV~l~l ds fcuk txr dh dYiuk ugha dh tk ldrh gSA lks'ky usVofdZx lkbV~l~l dh fo'o esa 
c<+rh yksxfiz;rk vkSj O;kid foLrkj dks ns[krs gq, ;g dgk tk ldrk gS fd ;g lkbV~l~l orZeku 
esa lapkj ,oa laçs"k.k dk eq[; lk/ku cu xbZ gSA bu lkbV~l~l ds ek/;e ls yksxksa dks vUrj O;fä 
lapkj] lewg lapkj ,oa tulapkj djus dh lqfo/kk çkIr gqbZ gSA lks'ky usVofdaZx lkbV~l us tgka 
,d vksj [kqn dks vfHkO;ä djus dk l'kä eap cuk fn;k gS rks ogha nwljh vksj yksx blds ek/;e 
ls viuh lapkj vko';drk iwjh djrs gSaA ,Dl ij V~ohV djrs gSa] baLVkxzke ij QksVks] ;wVîwc ij 
ohfM;ks viyksM dj lkjh nqfu;k ls tqM+s jgrs gSaA euq"; eq[;r% –';] JO; rFkk –';&JO; ds :i 
esa lapkj djrk gSA bl vk/kkj ij le; ds lkFk&lkFk –';] JO; ,oa –';&JO; lapkj ds ek/;eksa 
dk fodkl gqvk ;Fkk fçaV ,oa bysDVª‚fud ek/;eA;g ek/;etulapkj ds ,d rjQk ek/;e FksA 
tulapkj ds bu lk/kuksa esa Jksrk x`ghrk dh Hkwfedk lapkjdrkZ ;k laçs"kd dh rqyuk esa xkS.k gqvk 
djrh FkhA ogh lks'ky usVofdaZx lkbV~l lapkj dk og ek/;e gS ftlesa laçs"k.k ,oa xg̀hrk ds e/; 
varj ugha gS D;ksafd buesa lans'kksa dk vknku&çnku gksrk gS u fd ,d rjQk laçs"k.kApw¡fd euq"; ,d 
lkekftd çk.kh gS vkSj lekt ds fuekZ.k ds fy, lkekftd laca/k vko';d gSA bl lekt dk 
fuekZ.k laokn ls gksrk gSA lks'ky usVofdaZx lkbV~l esa laokn dh fo'ks"krk gksus ds dkj.k gh bldh 
yksdfç;rk vkSj lekt esa Lohdk;Zrk esa of̀) gqbZ gSA 

la;qä jkT; tux.kuk C;wjks ds 2017 ds vkadM+ksa ds vuqlkj fo'o dh vuqekfur vkcknh 7 
vjc] 36 djksM+] 23 yk[k] 50 gtkj 168 FkhA LVsfVLVk dk uked ,d losZ{k.k ds vuqlkj 2017 esa 
iwjs fo'o esa lks'ky ehfM;k ftlesa eq[;r% lks'ky usVofdaZx lkbV~l 'kkfey gSa] ds mi;ksxdrkZvksa dh 
la[;k 2 vjc 46 yk[k FkhA bl çdkj o"kZ 2017 esa iwjs fo'o esa 33-41 çfr'kr lks'ky ehfM;k ds 
mi;ksxdrkZ FksA LVsfVLVk ds o"kZ 2022 ds vk¡dM+ks ds vuqlkj lks'ky usVofdZx lkbV~l~l ds 
mi;ksxdrkZvksa dh la[;k fo'o eas 33-41 ls c<+dj 80-25 izfr'kr gks x;h gSA  

 Qjojh 2016 rFkk uoEcj 2022 dsbaVjusV oYMZ LVsV~l ds vkadM+ksa ds vuqlkj]iF̀kd&iF̀kd 
lks'ky usVofdaZx lkbV~l~l dk mi;ksx djus okys ;qokvksa dh la[;k fuEu gS& 

1- Qslcqd@esVk 1 vjc 80 yk[k 5 vjc 30 yk[k 

2- fV~oVj @,Dl 11&31 djksM+ 85 djksM+ 

3- fyadMkbu 25 djksM+ yk[k 70 djksM+ 

4- xwxy Iyl 12 djksM+ 54 djksM+ 

5- baLVkxzke 10 djksM+ 68 djksM+ 

6- OgkV~l,i 1 vjc 4-5 vjc 
vk¡dM+ksa ls Li"V gS fd ;g lkbV~l cM+h rsth ls gekjs nSfud thou dk fgLlk curh tk jgh gSA 
mi;ksxdrkZ dbZ rjhds ls bldk mi;ksx djrs gSaA gqlSu] eatwj] yksu Q;kt] vgen] xkSfl;k] 
;klhu ¼2017½ us ;g ik;k fd Nk= izfrfnu vkSlru 1&2 ?kaVk lks'ky usVofdZx lkbV~l~l dk 
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iz;ksx djrs gSA bueas ls vf/kdrj Nk=ksa dk eq[; mn~ns'; bu lkb~Vl ds }kjk Kku izkIr djuk] 
fe=ksa rFkk lEcfU/k;ksa ls lEidZ cukuk rFkk jktuhfrd vkSj i;kZoj.kh; tkx#drk izkIr djuk gSA 

lks'ky usVofdZx lkbV~l~l ,d ,slk eap gS ftlds }kjk ge vius fopkjksa dk vknku&iznku 
dj ldrs gSaA fdlh Hkh jktuSfrd] lkekftd ;k vU; fdlh eqn~ns ij ppkZ dj ldrs gSaA lkekftd 
vkSj jktuSfrd xfrfof/k;ksa ds izpkj&izlkj esa bu lks'ky usVofdZx lkbV~l~l dk vR;f/kd ;ksxnku 
gSA lks'ky usVofdZx lkbV~l~l dk ldkjkRed mi;ksx ;g Hkh gS fd ;g nqfu;k Hkj ds lekt vkSj 
lkekftd Kku izkIr djus esa ;qok ihf<+;ksa dh lgk;rk djrk gS D;ksafd os de le; esa fo'o ds 
fdlh Hkh ?kVuk dh v|ru tkudkjh izkIr dj ldrs gSA fiNys ,d&nks n'kdks ls lks'ky usVofdZx 
lkb~Vl us gekjh fnup;kZ vkSj thou 'kSyh dks izHkkfor fd;k gSA 

tgka ,d vksj ljdkj us ikjnf'kZrk ds fy, bldk mi;ksx fd;k gS ogha vlkekftd rRoksa 
}kjk ds }kjk budk nq#i;ksx Hkh fd;k x;k gSA ck;M] nkug ¼2012½ us ;g ik;k fd Nk= lks'ky 
ehfM;k ds dkj.k Hkzfer Hkh gksrs gS vkSj mudh lkekftd xfr'khyrk Hkh izHkkfor gksrh gS tks dHkh 
ldkjkRed rks dHkh udkjkRed gksrh gSA  

lks'ky usVofdZx lkbV~l~l dbZ ek;uksa esa mi;ksxh gS rks dbZ i{kks ij bldk udkjkRed 
izHkko Hkh ns[kus dks feyrk gSA vkt ds ;qx esa lks'ky usVofdZx lkbV~~l fo|kfFkZ;ksa ds fnyksa&fnekx 
ij Nk pqdh gSA muds fy, t:jr ,d u'kk cu x;k gSA Ldwy] dkWyst ds fo|kFkhZ iznRr dk;Z ds 
cgkus baVjusV ij vkrs gS vkSj viuk vf/kdka'k le; bu lkb~Vl ij xqtkj nsrs gSA blls u flQZ 
i<++kbZ dk uqdlku gksrk gS] cfYd mUgsa baVjusV dh vknr lh i<+ tkrh gSA dbZ ckj lks'ky 
usVofdZx lkb~V~l ij vR;f/kd HkM+dkÅ lUns'k gksrs gSA blds dkj.k fo|kfFkZ;ksa dh ekufldrk ij 
dkQh izHkko iM+rk gSA 4@4 dh LØhu us nqfu;k dks cgqr ladqfpr dj fn;k gSA bldh O;kidrk 
dk vkye ;g gS fd bldh igq¡p 'k;u d{k ls ysdj jlksbZ ?kj rd gks xbZ gSA bu lks'ky 
usVofdZx lkb~Vl ds vU; vf/kd iz;ksx ls O;fDr vius le; dks csgrjhu <ax ls lek;ksftr ugha 
dj ikrk gSA vf/kdrj le; ;w¡ gh csdkj pyk tkrk gS] ftlds dkj.k mlds vU; dk;Z izHkkfor 
gksrs tkrs gS vkSj og fpM+fpM+k gks tkrk gS] ruko esa vk tkrk gSA Nk=ksa dk i<+kbZ esa /;ku de gksus 
yxrk gSA vius ifjokj dks de le; nsus yxrk gSA mldk ifjokj rFkk lekt ds izfr n`f"Vdks.k 
fo—r gks tkrk gSA og [kqn dks vdsyk eglwl djus yxrk gS] ftlls mldk ekufld LokLF; 
izHkkfor gksrk tkrk gS vkSj og vius y{; ls HkVd tkrk gSA 

;|fi ,e vtqZu ,oa twuk ¼2015½ us vius 'kks/k esa ik;k fd lks'ky usVofdZx lkb~Vl dk 
iz;ksx cqf)ekuh iwoZd rFkk ekrk&firk ds ioZos{k.k esa fd, tkus ij mldk izHkko ldkjkRed gksrk 
gSA budk O;kid mi;ksx vkWuykbu nqfu;k dks rks izHkkfor gh dj jgk gS] ogha ;g vkWQykbu 
nqfu;k esa Hkh dbZ cnyko yk jgk gSA v‚Qykbu nqfu;k esa ;g gekjs lkspus] le>us vkSj nqfu;k 
ns[kus ds utfj;s dks cny jgk gSA lks'ky usVofdaZx lkbV~lesa vke yksxksa dh ftanxh ls ysdj 
yksdra=] ljdkj] ç'kklu] ehfM;k] cktkj] lkekftd vkanksyu] Kku] f'k{kk] lapkj vkfn {ks=ksa esa 
viuh iSB cukbZ gS vkSj mUgsa çHkkfor fd;k gSA f'k{kk tSls egRoiw.kZ {ks=ksa esa lks'ky usVofdaZx 
lkbV~l ds mi;ksx fujUrj gks jgk gSA 

f'k{kk ds {ks= esa bu lkb~Vl dk mi;ksx gks jgk gSA fo|kFkhZ vkSj f'k{kd Kku vtZu ds fy, 
bulkbV~l dk mi;ksx dj jgs gSaAn us'kuy Ldwy cksMZ ,'kksfl,'ku dh tkudkjh ds vuqlkj lks'ky 
usVofdaZx lkbV~l~l dk mi;ksx djus okys fo|kfFkZ;ksa esa 60 izfr'kr fo|kFkhZ v‚uykbu gksdj 'kSf{kd 
fo"k;ksa ij ppkZ djrs gSaA ;|fi fdlh fo|ky;ksa esa v/;;u ds nkSjku lks'ky usVofdaZx lkbV~l~l ds 
mi;ksx ds fo#) dBksj fu;e ykxw gSA fo|kfFkZ;ksa vkSj vfHkHkkod dh vksj ls v‚uykbu O;ogkj dh 
dqN f'kdk;r dh xbZ fdarq ;g lkbV~l fo|kFkhZ vkSj f'k{kd ds lEcU/kksa ds l'kfädj.k vkSj f'k{k.k 
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lkexzh dh lgHkkfxrk ds fy, lgk;d gS] D;ksafd fdlh 'kSf{kd leL;k ds lek/kku ds fy, ;g 
f'k{kd ,oa fo|kfFkZ;ksa dks oSf'od Lrj ij fo'kky eap miyC/k djkrh gSA bu lkbV~l~l dk mi;ksx 
f'k{kdksa vkSj Nk=ksa ds }kjk ,d lapkj midj.k ds :i esa fd;k tk jgk gSApw¡fd vf/kdka'kr% Nk= 
igys gh lks'ky usVofdaZx lkbV~l dh ,d O;kid jsat dk mi;ksx dj jgs Fks] f'k{kdksa us Lo;a dks 
bl ço`fÙk ls ifjfpr djkuk vkjaHk dj fn;k gS vkSj vc os bldk mi;ksx vius ykHk ds fy, djrs 
gSaA 

f'k{kd vkSj çk/;kid pSV :e Qksje lewgks dks l`ftr djds d{kk dh ifjppkZ dks c<+krs gq, 
VsLV o ç'uksRrjh lkSiuk] d{kk ds ckgj xg̀ dk;Z esa enn vkfn lc dqN dj jgs gSaA lkekftd 
usVodZ dk iz;ksx f'k{kd o Nk=ksa ds ekrk&firk ds chp laokn dks c<+kok nsus ds fy, Hkh fd;k tk 
jgk gSA ;g lkbV~l Nk=ksa ds ekrk&firk ds chp laokn dks c<+kok nsus ds fy, f'k{kdksa ls fcuk 
feys] ç'u iwNus rFkk viuh fprkvksa dks O;ä djus dks laHko vkSj lqfo/kktud curh gSA 

vr% Li"V gS fd lks'ky usVofdaZx lkbV~l dk mi;ksx fo|kFkhZ thou ds yxHkx gj {ks= esa 
lapkj ds ek/;e ds :i esa gks jgk gSAlekt esa tkx:drk vkSj fopkjfHkO;fä dks u;k vk;ke nsus 
dk iwjk Js; lks'ky usVofdaZx lkbV~l~l dks tkrk gSA Qslcqd] ,Dl] baLVkxzke] ;wVîwc] xwxy 
iYltSlh dbZ lkbV~l~l gS ftUgksaus O;fä;ksa dks mudh vkUrfjd ÅtkZ vkSj fopkjksa dh vfHkO;fä] 
lkekftd iVy ij mifLFkfr ij eqgj yxkus ds vf/kdkjksa ds mi;ksx dks ,d foLr`r iVy iznku 
fd;k gSA ns'k&fons'kks esa yksdrU= dh LFkkiuk esa lks'ky ehfM;k dh egRoiw.kZ Hkwfedk jgh gSA lks'ky 
usVofdZx lkb~Vl okLro esa ekuo lekt dks vkil esa tksM+us dh ,d rduhd gSA bldk 
ldkjkRed rFkk udkjkRed Qy O;fä;ksa dh ço`fÙk ij fuHkZj djrk gSA ldkjkRed izof̀Ùk ls fd;k 
x;k mi;ksx lekt ds fy, ojnku fl) gks ldrk gS rks udkjkRed ço`fÙk ls fd;k x;k ç;ksx 
ekuo lekt ds fy, vfHk'kki fl) gks ldrk gSA 

 
vthe] ,- ¼2018½- LVMh vkWQ ,dSMfed ,utkbVh ,.M ,dSMfed ,phoesUV veUx lsdsUMjh Ldwy 

LvwMsUVl-tujy gkseist % b.Vjus'kuy tujy vkWQ fjlpZ bu lks'ky lkbUl 
8¼3½%2249&2496 

vtqZu ,e] ,.M twuk ch- ¼2015½- LVMh vkWu n bEiSDV vkWQ lks'ky usVofdZx lkbV~l~l veax gk;j 
lssdsUMjh LVwMsUV~l-bUVjus'kuy tujy lks'ky lkbUl 4 ¼2½ & 2191 & 2986 

ck;M] nkug- ¼2012½- bQsDV vkWQ lks'ky ehfM;k vkWQ n DokfyVh vkWQ dkWyst LvwMsUVl- , Økl 
lsD'kuy LVMh- lkmFkuZ ;wuhoflZVh dWyhQksfuZ;k- 

nkl] ,l ds gky/kj] oh- ds ,oa feJk ch- ¼2014½- , LVMh vkWu ,dSMfed ,UtkbVh ,.M veUx 
dkWyst LvqMsUV~l* bf.M;u LVªhe fjlpZ tujy] 4 ¼6½ & 1 & 5 

dk;k] Vh ,oa fclsu] ,p ¼2016½- n bQsDV vkWQ lks'ky ehfM;k vkWu LVwMsUVl fcgsfo;j% Qslcqd 
,l , dsl LVMh bylhfo;j tjuy@dEI;wVlZ bu º;weu fcgsfo;j  59 374&3 

forkljh] ih- ¼2010½- , fjlpZ QkWj vkbMsfUVQkbx LVMh ,UtkbVh lkslsZt vexUx ;wuhoflZVh 
LvwMsUV~l]bUVjus'kuy ,Mwds'ku LVMht- 3 ¼2½ 189- 

      

************ 
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* **

*ih0,p0Mh0 'kks/kd=hZ] f'k{kd&f'k{kk foHkkx] oh0,e0,y0th0 dkWyst] xkft;kckn ¼måçå½ 
                             **vflLVsaV izksQslj] f'k{kd&f'k{kk foHkkx] oh0,e0,y0th0 dkWyst] xkft;kckn ¼måçå½ 
 
 

gekjh mPp f'k{kk dh mís';ghurk ,d loZfofnr rF; gSaA tekuk cny xk;k gS] ns'k ifjfLFkfr;ka 
cny xbZ gSa] ijUrq [ksn dk fo"k; gS] fd mPp f'k{kk dk tks mís';&Hkkjr ds vaxzst 'kkldksa us viuh 
LokFkZ&flf) ds fy, fu/kkZfjr fd;k Fkk og LorU=rk çkfIr ds o"kks± ckn Hkh vius iqjkru :i esa 
mPp f'k{kk ij viuk v[k.M lkezkT; LFkkfir fd;s gq, gSaA ijrU= Hkkjr esa bl mís'; ds okLrfod 
Lo:i dk o.kZu xqUukj fejMy us bu 'kCnksa esa fd;k gS] Þfo'ofo|ky; dh mikf/k;k¡ ljdkjh 
ukSdfj;ksa ds fy, ikliksVZ FkhaA f'k{kk&fo|kfFkZ;ksa dh ukSdjh ds fy, u fd thou ds fy, rS;kj djus 
ds lhfer mís'; ls çnku dh tkrh FkhA ftl çdkj mPp f'k{kk ijrU= Hkkjr ds O;fDr dks thou 
ds fy, rS;kj ugha djrh Fkh mlh çdkj LorU= Hkkjr esa ugha djrh gSA Þbldh iqf"V gqek;q¡ dchj 
ds bu 'kCnksa ls gksrh gS] Þcgqr ckj ;g dgk x;k gS fd fo'ofo|ky;ksa esa tks f'k{kk nh tkrh gS] og 
O;fDr dks O;kogkfjd thou ds fy, rS;kj ugha djrhaA**Nk=ksa dks viuh :fp ,oa ftKklk ds 
vuqlkj fo"k;ksa ds p;u dk volj çkIr ugha gksrkA ifj.kke ;g gksrk gS fd muds ekSfyd fopkjksa 
,oa ekufld 'kfDr;ksa dk fodkl ugha gks ikrkA lkFk gh ikB~;Øe dk fo|kfFkZ;ksa ds okrkoj.k vkSj 
okLrfod ,oa O;kogkfjd thou ls dksbZ laca/k ugha gSA Qyr% thou {ks= esa inkiZ.k djus ij os 
vius dks ,d ,slh fofp= fLFkfr esa ikrs gSa fd os lkekftd okrkoj.k ls viuk lkeatL; LFkkfir 
ugha dj ikrs vko';drk bl ckr dh gS fd ikB~;Øe dk foLrkj fd;k tk, vkSj mlesa fofHkUu 
m|ksxksa] O;olk;ksa rFkk —f"k&lEcU/kh fo"k;ksa dk lekos'k fd;k tk;s vkSj Nk=ksa dks mudh :fp;ksa ds 
vuqlkj fo"k;ksa dks pquus esa fo'ks"kKksa }kjk lgk;rk nh tk;sA 

ogh fo|ky; mÙke le>k tkrk gS ftldk ijh{kkQy mÙke gksrk gSA ,slh ifjfLFkfr;ksa esa 
v/;kid mÙke ijh{kkQy nsus ds fy, vuqfpr lk/kuksa dk ç;ksx djrs gSaA fo|kFkhZ Kku ds vtZu ls 
okLrfod ykHk mBkus dh vis{kk dsoy iqLrdksa dks ;=or~ jVrs jgrs gSa] ftlls mUgsa ijh{kk esa vpNs 
vad çkIr gksaA ifj.kke ;g gksrk gS fd muds efLr"d rFkk O;fDrRo dk fodkl vo:) gks tkrk 
gSA ijh{kk gh Nk=ksa ds Kku vkSj v/;kidksa dh dk;Z&{kerk dh okLrfod dlkSVh ugha gSA vr% ;g 
vko';d gS fd orZeku ijh{kk&ç.kkyh esa bl çdkj ifjorZu fd;k tk;s] ftlls Nk= vftZr Kku ls 
ykHkkfUor gks ldsa vkSj v/;kidksa dh dk;Z {kerk dks Hkh vkadk tk ldsA la{ksi esa ge dg ldrs gSa 
fd gekjs fo'ofo|ky;ksa dh mís';ghu f'k{kk] gekjs ns'k ,oa uo;qodksa ds thou ij dqBkjk?kkr dj 
jgh gSA fo'ofo|ky;ksa dh lksís'; f'k{kk gh jk"Vª ds oSHko vkSj mlds fuokfl;ksa dh ckSf)d] uSfrd 
,oa v/;kfRed Js"Brk dh fu/kkZjd 'kfDr gSA blh rF; dks /;ku esa j[kdj M‚å vkjådså flag us 
fy[kk gSA Þns'k dk oSHko] fo'ofo|ky; ls lEc) gksrk gSA nwf"kr fo'ofo|ky; lEiw.kZ jk"Vª dks nwf"kr 
dj nsrk gSAß vr% mijksDr leL;kvksa dks n`f"Vxr djrs gq, 'kks/kd=hZ 'kks/k i= ds ek/;e ls f'k{kk 
;kstuk ds fuekZ.k esa lka[; n'kZu dh 'kSf{kd fufgrkFkks± dh lekykspuk ij izdk'k Mkyrs gq, foLr`r 
o.kZu djuk pkgrh gS] ftlls f'k{kk O;oLFkk dh tM+ rd igqapdj bldh xEHkhj leL;kvksa dk 
fujkdj.k fd;k tk ldsA               

 f'k{kk dk y{;] f'k{kk dh izd̀fr] lka[; vk/kkfjr ikB~;Øe] lka[; uSfrd f'k{kk] 
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lka[; f'k{kk euksfoKku] lka[; Lons'kh f'k{kk] f'k{kk ;kstuk ds fuekZ.k esa lka[; n'kZu dh 'kSf{kd 
fufgrkFkks± dh lekykspukA 

  
vkt lekt] jk"Vª] vfHkHkkod] v/;kid lcds lkeus ;g leL;k [kM+h gS fd ns'k ds fy;s 

fdl rjg dh f'k{kk O;oLFkk dh tk,A gkykafd f'k{kk lq/kkj ds lEcU/k esa jk/kk—".ku ds usrR̀o esa 
fo'ofo|ky; deh'ku] eqnkfy;j deh'ku] 'kS{kf.kd iapo"khZ; dk;ZØe] L=h f'k{kk ds fy;s ckfydk 
fo|ky; ,oa u;h f'k{kk uhfr ds rgr uoksn; fo|ky; dh LFkkiuk vkfn vusd ç;kl fd;s x;s gSaA 
fQj Hkh ge fuf'pr rFkk v/;kfRedrk ls ghu orZeku f'k{kk çR;sd Lrj ij vfLFkjrk ,oa v'kkfUr 
dk çrhd cu x;h gSA lekt ds mPp oxZ ,oa e/;e oxZ dks ik'pkR; <ax ls Ldwyksa esa i<+kus dh 
yyd o çfr;ksfxrk lokj gks x;h gSA 

;|fi ,sls Ldwyksa ls fudys ckyd vkSipkfjd lkStU; ,oa ckg~; f'k"Vkpkj esa rks fuf'pr gh 
vkxs gksrs gSa fdUrq os fdlh v/;kfRed ,oa uSfrd ewY;oknh thou n`f"V ls lEiUu gksrs gSa ;k ugha 
;g dguk dfBu gSA orZeku mn.Mrk] vuq'kklughurk] vuSfrdrk] pkfjf=d v|% iru] ekrk&firk 
rFkk xq: ds çfr J)k dk vHkko] jk"VªHkkouk dh deh] LokFkZ ijrk vkfn nks"k blfy;s vk x;s gS fd 
os viuh ekSfyd Hkwfedk dks NksM+dj ijkbZ fof/k fo/kkuksa dks viukus dk ç;kl dj jgs gSa ftudk fd 
gekjs laL—fr ls rkyesy ugha cSBrkA 

vkt orZeku esa f'k{kk uhfr;ksa ds rgr tks vkj{k.k O;oLFkk ykxw fd;k x;k gS og lkekftd 
ifjorZu vkSj lkekftd ek¡x dk çrhd vko';d gS] fdUrq mldk O;ogkfjd ,oa lkdkj :i vkxkeh 
Hkfo"; esa }s’k o dyg tkfr&ikfr] HkkbZ&Hkrhtkokn o ladh.kZ O;oLFkk dks tUe nsxk] ftldk 
ifj.kke Hk;adj gksxkA 

;fn ge vkj{k.k ds rgr lqfo/kk ik;s] yksxksa dk losZ{k.k djsa rks os lekt esa ,d vyx :i 
esa ns[ks tkrs gSaA ftlls vkil dh nwjh c<+rh gSA vkt vko';drk bl ckr dh gS fd f'k{kk dk 
ekSfyd vf/kdkj lcdks feyuk pkfg;s rFkk gekjh f'k{kk O;oLFkk esa tks vlekurk gS mls lekurk ds 
lkFk tksM+uk pkfg;s bl ç;kl esa gekjs lekt dks vkxs vkuk pkfg;sA f'k{kk ls oafpr yksxksa dks Hkh 
i;kZIr lqfo/kk nsdj lekt dh vxyh iafDr esa [kM+k djus dk ç;kl] gekjk mÙkjnkf;Ro gS] rHkh 
gekjk lekt vkSj jk"Vª vkxs c<+ ldrk gSA f'k{kkfonksa] cqf)thoh oxksaZ o jktuhfrKksa dks Hkh bl 
fn'kk esa Li"V fpUru djuk pkfg;sA rHkh ge vius lafo/kku ds lektoknh lekt dh LFkkiuk] /keZ 
fujis{krk] lekurk] U;k;] LorU=k ds jk"Vªh; y{; dks iwjk djus esa lQy gks ldsaxs vkSj fodkl ds 
mUur f'k[kj gS ij vius dks çfrf"Br dj ldsaxsA 

 
lka[; f'k{kk n'kZu dh ijEijk esa MkW0 jk/kk—".ku~ dgrs gSa] Þthou dk y{; lkalkfjd vkuUn 

mBkuk ugha gSa] cfYd vkRek dks f'kf{kr djuk gSA ;gh f'k{kk dk y{; gSA f'k{kk dk okLrfod y{; 
euq"; dks vkUrfjd lr~ dks tkuus esa lgk;rk nsuk gSA** HkkSfrd lQyrk f'k{kk dk y{; ugha gSA 
dsoy fMxzh dh f'k{kk lPph f'k{kk ugha gSA okLrfod f'k{kk rks euq"; dh vkUrfjd ç—fr ij 
vk/kkfjr gksuh pkfg;sA mldk y{; vkRe&fodkl gSA jk/kk—".ku~ ds 'kCnksa esa] Þf'k{kk dk okLrfod 
y{; ;g gS fd euq"; dk pfj= rkyc) gksuk pkfg;s vkSj mudh vkRek lt̀ukRed gksuh pkfg;sAß 
f'k{kk dk y{; lc çdkj dh LorU=rk dh vksj ys tkuk gSA mldk /;s; dsoy ckg~; ;ksX;rk çkIr 
djuk ugha gksuk pkfg;sA f'k{kk ds }kjk O;ogkfjd lQyrk dk egRo vo'; gS] fdUrq ;gh mldh 
,d ek= dlkSVh ugha gSA 
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Kku D;k gS] bl fo"k; esa lka[; f'k{kk n'kZu vkSj vk/kqfud ik'pkR; er esa Li"V vUrj 
fn[kykbZ iM+rk gSA vusd ik'pkR; f'k{kk 'kkfL=;ksa ds vuqlkj Kku ekuo çk.kh dh ifjos'k ls 
vUr%fØ;k esa mRiUu gksrk gSA lka[; ds vuqlkj Kku euq"; esa mlds vUnj ls mRiUu gksrk gS] ckgjh 
ifjos'k ds çHkko ls ughaA okLrfod Kku] ckgj ls ugha vkrk] mldk vUnj ls vukoj.k gksrk gS] 
D;ksafd iq#"k Kku dk lukru L=ksr gSA Lokeh foosdkuUn lka[; ijEijk ds vuq;k;h FksA mUgksaus dgk 
Fkk] Þfo'o us dHkh Hkh tks Kku çkIr fd;k gS og lc ekul ls vkrk gS] fo'o dk vlhe iqLrdky; 
tks vkids efLr"d esa gSaA ckgjh nqfu;k dsoy ,d ladsr] dsoy ,d volj gS tks vkidks ekul ds 
v/;;u ds fy;s çsfjr djrk gSA lsc ds fxjus ls U;wVu dks ladsr feyk vkSj mlus vius efLr"d 
dk v/;;u fd;k] mlus vius efLr"d esa fopkj fd;k fiNyh lc dfM+;ksa dks O;ofLFkr fd;k vkSj 
muesa ,d u;h dM+h [kksth ftldks ge xq#Rokd"kZ.k dk fu;e dgrs gSaAß gekjk leLr Kku gekjs 
efLr"d esa xqIr :i ls mifLFkr gksrk gSA f'k{kk blh dk vukoj.k gS] mlesa ckgj ls dqN ugha vkrk] 
cfYd tks gekjs vUnj gS ogh vfHkO;Dr gksrk gSA blfy;s fdlh euq"; dh f'k{kk mlds }kjk i<+h 
x;h iqLrdksa ls ugha tkuh tkrh] cfYd vKku ds insZ dh eksVkbZ ls tkuh tkrh gSA ftldh vka[kksa 
ds lkeus ;g inkZ ftruk gh vf/kd eksVk gksrk gS] og mruk gh vf/kd vfo|k dk f'kdkj gksrk gSA 
Kku dk çdk'k c<+rs tkus ds lkFk&lkFk ;g inkZ Hkh mBrk tkrk gSA 

Kku ds vukoj.k esa v/;kid dk dk;Z ladsr nsus dk gSA bl ladsr ls ckyd esa fNih Kku 
dh 'kfDr vfHkO;Dr gks tkrh gS vkSj og vius vUnj fNis Kku dk vukoj.k djrk gSA foosdkuUn 
ds f'k{kk lEcU/kh ;s fopkj vk/kqfud ik'pkR; f'k{kk 'kkfL=;ksa }kjk lefFkZr gSaA vktdy f'k{kk dh 
ifjHkk"kk ckyd ds lokaZx fodkl ds :i esa dh tkrh gSA LokHkkfod gS fd og mlds vUnj ls gh 
gksxk vkSj ckgjh ifjos'k dsoy mldk volj mifLFkr dj ldrk gSA f'k{kd dk drZO; ckyd ds 
fy;s ,d ,sls ifjos'k dk fuekZ.k djuk gS ftlesa mlds vUnj ds lqIr Kku dks vfHkO;Dr gksus dk 
iw.kZ volj feysA vk/kqfud euksoSKkfud ;g ekurs gS fd çR;sd O;fDr esa LoHkko ls gh dqN fof'k"V 
'kfDr;k¡ lqIrkoLFkk esa gksrh gSaA f'k{kk ds }kjk bu 'kfDr;ksa dk fodkl vkSj vfHkO;fDr gksrh gSA 

 
lcls igys fofHkUu xzUFkksa dh 'kkL=ksa ds çek.kksa ls ijh{kk dh tkuh pkfg;s vkSj tks xzUFk 

ijh{kk ds fo#) Bgjsa mudks ugha i<+k;k tkuk pkfg;sA os gh xzUFk i<+k, tkus pkfg;s tks ijh{kk esa 
lgh mrjsaA lcls igys ikf.kuh ds O;kdj.k dh f'k{kk nh tkuh pkfg;s vkSj ckydksa dks ;Fkk;ksX; 
mPpkj.k fl[kk;k tkuk pkfg;sA blds ckn v"Vk/;k;h lw=ksa dk ikB fd;k tkuk pkfg;sA i<+us ds 
lkFk&lkFk fy[kus dk Hkh dke djuk pkfg;sA ftl&ftl lw= ls tks tks dk;Z gksrk gS] og mldks 
i<+&i<+k dj vkSj L~ysV ;k ydM+h ds iês ij fy[kokdj –<+ cks/k djk;k tkuk pkfg;sA lgh xzaFk dks 
i<+us ls ftruk rhu o"kks± esa ykHk gksrk gS] mruk cks/k xyr xzaFkksa dks i<+us ls ipkl o"kks± esa Hkh ugha 
gks ldrkA fiaxykpk;Z }kjk fy[ks NUn xzUFk i<+kdj NUnksa dk Kku] uohu jpuk vkSj 'yksd cukus 
dh fof/k fl[kkbZ tk;sA blds ckn euqLe`fr] ckYehdh; jkek;.k vkSj egkHkkjr ds m|ksx ioZ esa fonqj 
uhfr ds çdj.k i<+k;s tk;saA blds i'pkr~ iwoZ ehekalk] oS'ksf"kd] U;k;] ;ksx lka[; vkSj osnkUr] 
O;k[;k lfgr ;s N% 'kkL= i<+k, tkus pkfg;sA blds ckn N% o"kksZ esa pkjksa czkã.k lfgr pkjksa osn 
i<+k, tk;saA osnksa dk Loj] vFkZ] lEcU/k vkSj fØ;k lfgr i<+k;k tkuk pkfg;sA lc osnksa dks i<+us ds 
ckn vk;qosZn dks&vFkZ] fØ;k] 'kL=] Nsnu] Hksnu] ys[k] fpfdRlk] funku] vkS"k/k] iF;] 'kjhj] ns'k] 
dky vkSj oLrq ds xq.k Kku iwoZd pkj lky esa i<+k;k tk;sA blds ckn /kuqosZn i<+kus dks nks o"kZ 
fn;s tkus pkfg;sA blesa jktk vkSj çtk nksuksa ds dk;k±sZ dk mYys[k gSA jktk dk dke esa lHkk] lsuk 
ds v/;{k] 'kkL=kFkZ fo|k] lc çdkj ds O;wgksa dk vH;kl vkSj çtk ds ikyu vkSj o`f) rFkk 
U;k;iwoZd lcdks çlUu j[kuk vkSj nq"Vksa dks n.M nsuk vkfn lh[kuk pkfg;sA mijksDr fl[kkus ds 
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ckn xkU/koZ osn] vFkkZr~ xku fo|k fl[kkbZ tkuh pkfg;s ftlesa Loj] jkx&jkfxuh] le;] rky] xzke] 
rku] oknu] ùR;] xhr vkfn ;Fkkor~ fl[kk, tkus pkfg;sA blds ckn vFkoZosn ftldks f'kYi fo|k 
dgrs gSa] mldh f'k{kk nh tk;sA blds ckn nks o"kZ esa T;ksfr"k&'kkL=] lw;Z fl)kUr vkfn ftlesa 
chtxf.kr] vadxf.kr] Hkwxksy] [kxksy vkSj HkwxHkZ fo|k gS] fl[kk;s tk;saA blds ckn lc çdkj dh 
gLr&dyk;sa vkSj ;U= dyk;sa fl[kkbZ tk;saA 

 
ckyd dh lcls igyh uSfrd f'k{kk ?kj esa gksuh pkfg;sA ?kj esa gh mlds pfj= dh uhao 

iM+rh gS] og vPNh vknrsa lh[krk gS vkSj cqjh vknrksa ls cprk gSA bl euksoSKkfud fu;e ds 
vuqlkj ekrk&firk ckydksa dks ;FkklEHko ftrsfUæ;] fo|k fç; vkSj lRlax esa :fp j[kus okyk 
cuk;saA os mUgsa O;FkZ ØhM+k] jksnu] gkL;] yM+kbZ] g"kZ] 'kksd] fdlh inkFkZ esa yksyqirk] bZ";kZ vkSj }s"k 
vkfn ls jksdsaA 

ckyd&ckfydkvksa dks cpiu ls gh czãp;Z dk mins'k nsuk pkfg;s] D;ksafd czãp;Z ds vHkko 
esa euq"; nqcZy] fuLrst] fucZqf)] mRlkgghu gks tkrk gS vkSj mlesa lkgl] FkS;Z] cy] ijkØe vkfn 
ugha jgrsA bl vk;q esa mu ij ifjokj dk mÙrjnkf;Ro ugha gksrk vkSj nwljs yksx gh mudk 
ikyu&iks"k.k djrs gSaA bl volj ij ykHk mBkdj ifjokj ds vU; lnL;ksa ds thfor jgrs gq;s mUgsa 
fo|k xzg.k vkSj 'kjhj dk cy c<+kus dk iwjk ç;Ru dj ysuk pkfg;sA 

ckydksa dh f'k{kk esa lcls egRoiw.kZ mik; ekrk&firk vkSj f'k{kk }kjk lgh vkn'kZ mifLFkr 
djuk gS fo'ks"kr;k cpiu esa vkn'kZ dk cM+k çHkko iM+rk gSA tks ekrk&firk ;k f'k{kd vPNs 
mnkgj.k mifLFkr ugha dj ldrs] mudk vPNk çHkko ugha iM+ ldrkA ekrk&firk dks vPNs 
mnkgj.k mifLFkr djrs gq;s ckyd&ckfydkvksa dks pksjh] vkyL;] çekn] eknd æO;] feF;k Hkk"k.k] 
fgalk] Øwjrk] bZ";kZ] }s"k] eksg vkfn nks"kksa dks NksM+us vkSj lR;kpkj dks xzg.k djus dh f'k{kk nh tkuh 
pkfg;sA uSfrd f'k{kk nsus esa ckydksa dks rjg&rjg ds mnkgj.k ls ln~xq.kksa dk egRo le>kuk 
pkfg;sA mUgsa cryk;k tkuk pkfg;s fd tks O;fä pksjh] feF;k Hkk"k.k] vkfn esa idM+k tkrk gSa] mldh 
dHkh Hkh çfr"Bk ugha gksrhA 

cpiu esa f'k"Vkpkj dh f'k{kk Hkh vR;Ur vko';d gSA ckydksa dks pkfg;s fd os cM+ksa dk 
lEeku djsa vkSj muds lkeus mBdj mUgsa mPp vklu ij cSBk;sa vkSj feyrs gh ueLrs djsa rFkk 
muds lkeus mPp vklu ij u cSBsaA lHkk esa çR;sd O;fDr dks ,sls LFkku ij cSBuk pkfg;s] ftldh 
mlesa ;ksX;rk gks vkSj tgk¡ ls fdlh dks mls mBkus dh vko';drk u iM+sA fdlh ls cSj ugha djuk 
pkfg;sA xq.kksa dk xzg.k vkSj nks"kksa dk R;kx djuk pkfg;sA lTtuksa dk lax vkSj nq"Vksa dk R;kx 
mfpr gSA lcdks vius ekrk&firk vkSj vkpk;Z dh ru] eu] /ku ls lsok djuh pkfg;sA blh çdkj 
ekrk&firk vkSj gj vkpk;Z dks ckydksa dks mfpr vkSj vuqfpr ls ifjfpr djkuk pkfg;sA 

mi;qZDr çdkj dh cky&f'k{kk dk çcU/k lHkh ekrk&firk dk ije drZO; gSA pk.kD;&uhfr 
esa Li"V fy[kk x;k gS fd tks ekrk&firk viuh larku dks fo|k çkIr ugha djkrs os muds cSjh ds 
leku gS] ekrk&firk dk ije drZO; vkSj /keZ gS fd viuh lU~rku dks ru&eu&/ku ls fo|k] /keZ 
vkSj lH;rk dh mÙke f'k{kk fnyk;saA mÙke fo|k] f'k{kk vkSj xq.k gh ckyd&ckfydkvksa ds lPps 
vkHkw"k.k gS ftudks dksbZ Nhu ugha ldrkA 

 
lka[; f'k{kk euksfoKku lka[; nk'kZfud O;fDrRo dh vk/;kfRed ifjHkk"kk nsrs gSa ÞO;fDrRo 

vFkok iq#"k dks ç—fr ls fHkUu vkRek esa le>k tk ldrk gSAß 'kjhj] çk.k] eu ,oa cqf) ds ek/;e 
ls lk/kuk djds gh euq"; vk/;kfRed O;fDrRo dh çkfIr djrk gSA lk/kuk ds ifj.kkeLo:i euq"; 
nSfgd :i ls rstkse; gks tkrk gSA ;g rstkse; iq:"k gh vk/;kfRed O;fDRo gSA ,slk gksus ls og 
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vU; lkekU; euq";ksa ls fHkUu fn[kkbZ iM+rk gSA lka[;kuqlkj O;fDrRo dh ifjHkk"kk djrs gq, Jh 
fuoklpkjh dgrs gSa] ÞO;fDrRo dks lka[; ds çdk'k esa iaprRoksa] iapçk.k] ,dkn'kk KkusfUæ;ksa] cqf)] 
fpÙk rFkk vgadkj vkSj ewy ç—fr vkfn inkFkksaZ ls fHkUu] fo'ks"k :i ls cqf)] foKku vFkok iq#"k ds 
:i esa ifjHkkf"kr dj ldrs gSaAß Lokeh f'kokuUn ds vuqlkj euq"; ds O;fDrRo dk vkdyu 'kkjhfjd 
y{k.kksa ;k fo'ks"krkvksa ds vk/kkj ij ugha fd;k tk ldrkA muds vius 'kCnksa esa] ÞO;fDrRo ds 
vUrxZr euq"; dk pfj=] cqf)eÙkk] ln~xq.k] uSfrd vkpkj] ckSf)d miyfC/k;ksa] dfri; çHkkoh 
'kfDr;ksa] fo'ks"k xq.kksa vFkok fo'ks"krkvksa] lfg".kqrk] la;e ,oa ok.kh vkfn dk lekos'k gksrk gSA euq"; 
dk bu xq.kksa ls ;qä O;fäRo gh mls nwljs euq"; ls iF̀kd djrk gSA fofHkUu xq.kksa dk lEiw.kZ ;ksx 
gh O;fä ;k euq"; ds O;fäRo dk fuekZ.k djrk gSA ek= 'kkjhfjd fo'ks"krk;sa gh O;fäRo dk fuekZ.k 
ugha dj ldrh gSaA bl ,d gh ifjHkk"kk ls lka[; euksfoKku esa O;fäRo dk lEiw.kZ vFkZ çdV gks 
tkrk gSA bl esa ekuo O;fäRo dks 'kjhj] eu] bfUæ;ksa vkSj vkRek ls ;qä ekuk x;k gSA buesa çeq[k 
rRo vkRek gSA vkRerRo ls gh ekuo ds leLr dk;Z&O;kikj lEiUu gksrs gSaA oLrqr% ekuo&O;fäRo 
cqf) vgadkj] eu] bfUæ;] çk.k] 'kjhj vkfn dk vk/;kRehdj.k gSA vr,o Hkkjrh; euksfoKku ekuo 
O;fäRo dks vkè;kfRed :i ls Lohdkj djrk gSA 

 
lcls igys ckyd dks Lo;a tkuuk vkSj fodflr gksuk gS] f'k{kd dsoy mldk funsZ'ku vkSj 

lgk;rk dj ldrk gSA nwljs f'k{kk f'k{kkFkhZ ds fof'k"V xq.kksa] lkeF;ks±] fopkjksa vkSj ln~xq.kksa ds 
vuq:i gksuh pkfg;sA O;fDr gks vFkok lewg] LoèkeZ lc dgha fodkl vkSj o`f) dk ewy eU= gS] 
nwljksa dk vU/kkuqdj.k lnSo gkfudkjd gSA Jh vjfoUn ds 'kCnksa esa] Þf'k{kk dk çeq[k y{; 
fodkloku~ vkRek dks vius esa ls loksZÙke dks ckgj fudkyus esa vkSj 'kqHk dk;ksaZ esa ç;ksx ds fy;s mls 
iw.kZ cukus esa lgk;rk nsuk gksuk pkfg;sAÞ vLrq] çR;sd O;fDr vkSj leqnk; dks viuh ç—fr ds 
vuqlkj f'k{kk&O;oLFkk dk fuekZ.k djuk pkfg;sA ;g O;fDr vkSj leqnk; dks viuh ç—fr ds 
vuqlkj f'k{kk&O;oLFkk dk fuekZ.k djuk pkfg;sA ;g O;fDr vkSj lekt nksuksa dh iw.kZrk ds fy;s 
vko';d gSA çkphu ;wukuh vkSj Hkkjrh; f'k{kk&nk'kZfudksa us blh çdkj dk er mifLFkr fd;k FkkA 
vkRe&l{kkRdkj dks vusd nk'kZfudksa us f'k{kk dk y{; ekuk gS] ;|fi ekuo vkRek dh lgh ç—fr 
dks cgqr de fopkjd le> lds gSaA ekuo vkRek euq"; ds HkkSfrd] çk.kkRed vkSj ekufld <k¡ps ds 
ihNs lnSo mifLFkr ;FkkFkZ vkRek iq#"k gSA f'k{kk dk y{; vfHkO;Dr djuk gksuk pkfg;s] ftlls fd 
euq"; esa tks dqN loksZÙke gS mldk fodkl gks ldsA fo|ky; esa ikB~;Øe] f'k{kk dk ek/;e] lkekU; 
okrkoj.k] lHkh dqN f'k{kkFkhZ ds fy;s LokHkkfod gksuk pkfg;sA dsoy f'k{kk dk vkn'kZ gh ugha] cfYd 
mldk Lo:i Hkh Lons'kh gksuk pkfg;sA jk"Vªh; f'k{kk&ç.kkyh fof'k"V jk"Vª ds Hkwr ij vk/kkfjr gksuh 
pkfg;s vkSj jk"Vªek"kk ds ek/;e ls gh pyk;h tkuh pkfg;sA blls ;g fu"d"kZ ugha fudyrk fd ge 
nwljksa ls dqN Hkh xzg.k u djsaA okLro esa nwljksa ls xzg.k djuk Lons'kh dks NksM+uk ugha gS D;ksafd 
ekuo ek= esa lc dgha xq.kksa] 'kfDr;ksa vkSj lkeFkZ~;ksa] bPNkvksa vkSj vkdka{kkvksa vkSj 'kkjhfjd rFkk 
ekufld jpuk esa ekSfyd lekurk;sa gSaA Jh vjfoUn ds 'kCnksa esa] ÞlPph jk"Vªh; f'k{kk dk y{; vkSJ 
fl)kUr fu'p; gh vk/kqfud lR; vkSj Kku dh vogsyuk djuk ugha] cfYd gekjh uhao dks gekjs 
vius fo'okl] gekjs vius efLr"d] gekjh viuh vkRek ij vk/kkfjr djuk gSA* 

ekuo thou esa lnk ls gh f'k{kk dk egRoiw.kZ LFkku jgk gSA ftlds ek/;e ls ekuo dk 
fodkl jgk gSA çkjEHk ls gh ekuo efLr"d esa f'k{kk ds 'kk'or ewY;ksa ,oa vkn'kks± ds çfr ç'u 
mHkjrs vk;s gSaA f'k{kk ds mn~ns';ksa ,oa mn~ns';ksa dh çkfIr esa dkSu&lh i)fr gksuh pkfg;s] bu lc 
lokyksa dks ysdj çkphu dky ls vc rd nk'kZfudksa] fopkjdksa ,oa f'k{kkfonksa us vius&vius vuq:i 
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mís';ksa dks crk;k gSA fdlh us fo|k dh çkfIr] fdlh us Kku rFkk vkuUn dh çkfIr] rks fdlh us 
ckSf)d fodkl rFkk lkaL—frd Lrjksa dks Å¡pk mBkus dks f'k{kk dk mís'; fu/kkZfjr fd;k gSA bu 
fofHkUu mís';ksa dks ns[krs gq, vkt gekjs lkeus f'k{kk ds fpj lR; ,oa y{; dks igpkuuk gksxk] 
ftldh uhao ij f'k{kk dh uhao [kM+h gSA ;|fi f'k{kk dk lEcU/k ekuo ds iw.kZ thou ls gS ijUrq 
mldk çkjEHk rks euq"; ds ckY;koLFkk esa gksrk gSA f'k{kk gh og mi;qZDr lk/ku gS ftlls O;fDrRo 
dk fuekZ.k gksrk gS] tks pydj lEiw.kZ ekuork dks [kM+k djrk gSA

vkt gekjs ns'k vkSj let ds fodkl dk Js; vkpk;ks± dh xq:dqy ijEijk gS ftudh f'k{kk 
i)fr u dsoy vkè;kfRed y{; dh çkfIr djkrh jgh gSA cfYd O;fDr esa galh] 'kfDr vkSj çfrHkk 
çnku djrh gS ftlls O;fDr vius ,oa lekt dks lqO;ofLFkr ,oa fLFkj dj ldsA çkphu le; dh 
f'k{kk esa f'k{kd dks Lo;a lkalkfjd lq[k&nq%[k ls fojDr rFkk lcls çse djus okyk crk;k x;k gS 
D;ksafd rHkh og vius f'k";ksa dks thoUeqfDr vFkkZr~ deZ ls fojDr gq, fcuk eqfDr çkIr djus dk 
mins'k ns ldrk Fkk rFkk vk/;kfRed thou dh çkfIr ds fy;s og vius Nk=ksa dks ;g crkrk Fkk fd 
ÞfonsgeqfDrß vFkkZr~ 'kjhj ds uk'k gksus ij gh okLrfod eqfDr dh çkfIr gksrh gSA ijUrq le; vkSj 
ifjfLFkfr;ksa us çkphu f'k{kd ijEijk ls nh tkus okyh f'k{kk dks fNUu&fHkUu dj fn;k gSA ifj.kke 
Lo:i vkt v/;kidksa dk mÙkjnkf;Ro lhfer gks x;k gS] v/;kid ds fy;s v/;kiu dk;Z ,d is'kk 
cu x;k gSA tc Nk=ksa ds thou ls mudk dksbZ lEidZ ugha gS rks vkReh;rk ds Hkko dh ckr ls 
dSls lEidZ gks ldrk gSA 

fdUrq vk/kqfud çlax esa mi;qZDr dlkSfV;k O;FkZ gks xbZ gS] dkj.k ;g gS fd vkt dk Nk= 
leqnk; larks"k ,oa /kS;Z ls dkslksa nwj pyk x;k gS f'k{kk txr esa] Nk=ksa esa c<+rk vlarks"k jk"Vª ,oa 
lekt nksuksa ds fy;s ,d pqukSrh cu x;k gSA ;g c<+rk gqvk vlarks"k gh Nk=ksa esa vuSfrdrk] 
pkfjf=d iru] xq:vksa ds çfr vuknj dh Hkkouk] pksjh] Hkz"Vkpkj] u'kk[kksjh bR;kfn Hkkoukvksa dks 
tUe ns jgk gSA bldk ewy dkj.k Þmn~ns';ghu f'k{kkß gSA tc rd fn'kk ç/kku ,oa mn~ns';iw.kZ 
f'k{kk dk vHkko jgsxk rc rd Nk=ksa esa mijksDr deh dks lekIr ugha fd;k tk ldrk gSA

vk/kqfud Hkkjrh; lUnHkZ esa lka[; f'k{kk n'kZu dk ;g fu"d"kZ gS fd gekjh vk/kqfud f'k{kk 
ç.kkyh dks iquZthou çnku djus esa lka[;&n'kZu egRoiw.kZ ;ksxnku dj ldrk gSA Hkkjrh; n'kZuksa 
ij çk;% ;g vk{ksi yxk;k tkrk gS fd buesa vkReKku ij bruk vf/kd vkxzg gS fd 'kjhj dh 
vogsyuk dh tkrh gSA osnkUr rFkk vU; Hkkjrh; n'kZuksa esa bl l̀f"V vkSj 'kjhj dks ek;k dk 
mRikn; ekuk tkrk gS] Qyr% 'kjhj dh vis{kk dh tkrh gS] rFkk v/;kfRed fodkl ij cy fn;k 
tkrk gSA ifj.kke ;g gksrk gS fd vU; n'kZu O;ogkfjd f'k{kk ds fy;s dqN Hkh ;ksxnku djus esa 
v'kDr jgrs gSaA fo|ky;h f'k{kk ds ç'u vuqÙkfjr jg tkrs gSa rFkk n'kZu ,oa /keZ ds chp dksbZ Hksn 
ugha jg tkrkA nwljh vksj vkn'kZokn vU; Hkkjrh; n'kZu 'kjhj] bfUæ;] eu vkfn dks bruk egRo ns 
nsrsa gS fd vkRek dh mis{kk gks tkrh gSA lka[;&n'kZu e/;e ekxZ çLrqr djrk gSA og ckyd ds 
'kjhj] çk—frd ifjos'k rFkk mlesa fufgr vkRek nksuksa dks mfpr LFkku çnku djrk gSA lka[;&n'kZu 
esa 'kjhj vkSj vkRek rFkk l`f"V vkSj ijekRek dks ,d nwljs dk iwjd ekurk gSA fcuk vkRek ds 'kjhj 
futhZo] çdk'k jfgr] rFkk tM+ gS] rks fcuk 'kjhj ds vkRek iaxq gSA 'kjhj dh lgk;rk ds fcuk vkRek 
vius vki dks vfHkO;Dr ugha dj ldrhA lka[; }kjk çLrqr cky&fodkl dk foospu cgqr dqN 
euksoSKkfud gS rFkk cky&fodkl dh –f"V ls v/;kid dks ,d ubZ vUrZ–f"V çnku djrk gSA blesa 
'kjhj] bfUæ;k¡] eu] vgadkj] cqf) vkfn fofHkUu KkukRed vaxksa ds fodkl dk voLFkokj foospu 
feyrk gSA
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lka[; n'kZu esa çR;sd O;fä dk vfLrRo Lohdkj fd;k x;k gSA çR;sd O;fDr dh vkRek 
i`Fkd gS] rFkk mldk O;fDrRo vf}rh; gSA çR;sd Nk= dks viuh {kerk] ;ksX;rk ,oa lkeF;Z ds 
vuqlkj fodkl djus dk vf/kdkj gSA mldk O;fDrRo mldk gS] vkSj og vuqie gS] xfjeke; gSA 
Kku çkfIr ds ftu fof/k;ksa dk mYys[k lka[; n'kZu esa feyrk gS] os lHkh fdlh u fdlh :i esa 
vk/kqfud v/;kiu fof/k;ksa esa çfrfcfEcr gksrh gSaA lka[;&eè;e ekxZ viukrk gSA lka[;&er esa ,d 
vkSj ;fn çR;{k&fof/k ij vkxzg gS] rks nwljh vksj 'kCn fof/k dk egRo de ugha vk¡dk x;k gSA 
vk/kqfud Hkkjrh; <k¡ps dks ns[krs gq, f'k{kk dk tks leUo;dkjh foospu lka[;&n'kZu esa feyrk gS] 
oSlk vU;= feyuk dfBu gSA

jk/kkd̀".ku] ,l0 ¼1969½ %^Hkkjrh; n'kZu*] usg: ifCyf'kax gkml] fnYyh] vad&3] i`0 la0&116&117  
feJ] ;w0] ¼1970½] ^Hkkjrh; uohu n'kZu*] lkdsr ifCyf'kax gkml] vkxjk] vad&2] i`0 65&70 
lR;kFkZ] Mh0,u0] ¼1969½] ^ekSfyd Hkkjrh; n'kZu*] iz;kx ifCy'k dsUnz] iz;kxjkt] vad&2] ì0 

190&210 
f'kokuUn] ,l0] lkbal vkWQ ;ksxk] fMokbu ykbQ lkslk;Vh] baVjus'kuy ifCyf'kax gkml] gSnjkckn] 

vad&3] i0̀ 50&65 
HkVukxj] ,l0] f'k{kk euksfoKku] baVjus'kuy ifCyf'kax gkml] gSnjkckn] vad&2] i`0 85&105 
feJ] ,0ih0] ¼1999½] ^lka[; rRo dkSeqnh izHkkj*] us'kuy ifCyf'kax gkml] iq.ks] vad&1] i0̀ 25&45 
nsojkt] ,u0ds0] ¼1992½] ^ekSfyd uohu Hkkjrh; n'kZu] izHkk ifCyf'kax gkml] dkuiqj] vad&5] i0̀ 

35&75 
JhokLro] ,l0lh0] ¼1993½] ^ikratfy ;ksxn'kZue~*] iz[kj ifCyf'kax gkml] vkxjk] vad&3] ì0 

118&136 

 
************ 
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foHkkxk/;{k] f'k{kd f'k{kk foHkkx] vkj-,l-,e- ¼ih-th-½ d‚yst] /kkeiqj] fctukSj ¼måçå½ 

Hkkjro"kZ ds xfjeke; bfrgkl esa gekjs çkphu euhf"k;ksa us f'k{k.k }kjk rFkk uohu f'k{kky;ksa dks 
LFkkfir dj visf{kr lkekftd ifjorZuksa esa viuh l'kä Hkwfedk dk fuokZg fd;k gSA bUgha f'k{kky;ksa 
ds ek/;e ls of'k"B] lUnhiu] fo'okfe= vkSj æks.kkpk;Z vkfn vkpk;ksaZ us lkekftd O;oLFkk esa 
ifjorZu dj fn;s Fks] fdarq T;ksa gh yksdfç; f'k{kk dh ek¡x mRiUu gqbZ f'k{kd ls lekt dh vis{kk;sa 
mlh çdkj ls c<+us yxhaA vkt mlls lekt dh vis{kk gS fd og visf{kr lkekftd ifjorZuksa esa 
çHkkoiw.kZ çfrfuf/k ds :i esa lkeus vk,A 

 xfjeke;] visf{kr] çHkkoiw.kZ] ifjorZu] çfrfuf/kA 
 
 

  
ifjorZu ç—fr dk 'kk'or fu;e gSA lalkj dh çR;sd oLrq esa ifjorZu gksrk gSA ;g 

ifjorZu tM+ vkSj psru lHkh esa –f"Vxkspj gksrk gSA ç—fr esa ;g ifjorZu Li"V :i ls fn[kk;h 
nsrk gSA tc tM+ ç—fr esa ifjorZu gksrk gS rks euq"; rks psru gSA mlesa] mlds }kjk fufeZr lkeku 
esa] mldh O;oLFkk esa] mlds fØ;kdykiksa esa Hkyk ifjorZu dSls ugha gksxk \ lekt ekuo thou ds 
çkjaHk ls gh euq"; ds lkFk gS rc ls ysdj vkt rd lekt ;k lkekftd thou esa] mlds Lo:i] 
lajpuk] O;oLFkk] laxBu] vkn'kZ] ewY; lHkh esa ifjorZu dh fujarj vkSj vo';aHkkoh çfØ;k esa dHkh 
Hkh vojks/k ugha vk;kA fdlh Hkh ,sls lekt dh dYiuk ugha dh tk ldrh tks iw.kZr% fLFkj gks A 

lkekftd ifjorZu nks 'kCnksa ls feydj cuk gS & lekt vkSj ifjorZuA lekt dk vFkZ 
dsoy O;fä;ksa dk lewg ugha gSA cfYd lewg esa jgus okys O;fä;ksa ds vkil esa tks laca/k gSa] mu 
laca/kksa ds laxfBr :i dks lekt dgrs gSaA lekt lkekftd laca/kksa dk tky gSA ifjorZu dk vFkZ gS 
& cnyko vFkkZr~ igys dh fLFkfr esa cnyko A igys dh fLFkfr vkSj vkt dh fLFkfr esa vkus okyk 
varj ;k cnyko gh ifjorZu gSA bl çdkj lekt dh igys dh fLFkfr vkSj ckn dh fLFkfr esa varj 
vk tkuk gh lkekftd ifjorZu gSA lkekftd laxBu] lkekftd <k¡ps] lkekftd laca/kksa ;k lekt 
ds jgu&lgu ds <ax] jhfr&fjoktksa] ewY;ksa vkSj fo'oklksa vkfn esa tks varj vk tkrk gS og 
lkekftd ifjorZu dgykrk gSA 

     fxUlcxZ dgrs gSa &"lkekftd ifjorZu ls eSa lkekftd lajpuk esa ifjorZu le>rk gw¡ tSlsfd 

lekt ds vkdkj] cukoV ;k blds Hkkxksa dk larqyu ;k blds laxBu ds çdkj esa ifjorZu A " 
  

lkekftd ifjorZu le; lkis{k gS vkSj le;kuqlkj bldh xfr cgqr /kheh ;k rhoz gksrh 
jgrh gSA dqN fo}ku lkekftd ifjorZu dh çfØ;k dks bl çdkj çLrqr djrs gSa& 

↓

↓

↓
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↓
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 bl fl)kar ds çfriknd dkEVs] LisUlj vkSj dkyZ ekdZ~l dks ekuk 
tkrk gSA bUgksaus lekt ds fodkl ds Øe dks ,sfrgkfld crk;k vkSj ,d ,sls lekt dh dYiuk dh 
tgk¡ ifjorZu pØ fLFkj gksdj jg tk;sxk A dkEVs us lkekftd ifjorZu dks ckSf)d fodkl dk 
ifj.kke crk;k gS vkSj ckSf)d fodkl dh rhu voLFkk,¡ crk;h gSaA ¼v½ /kkfeZd voLFkk ¼c½ rkfRod 
voLFkk ¼l½ oSKkfud voLFkkA 

 bl fl)kar ds çfriknd Lisaxyj] lksjksfdu vkSj Vk;uoh ekus tkrs 
gSaA Vk;uoh ds vuqlkj & lekt esa ifjorZu O;fä dh vkarfjd vk/;kfRed 'kfä ds dkj.k vkrk 
gSA lksjksfdu ds vuqlkj lekt dh rhu Jsf.k;k¡ gSa & fopkjkRed] laosnukRed vkSj vkn'kkZRed tks 
lekt esa le;kuqlkj ifjorZu ykrh gSaA 

Lisaxyj us lkekftd ?kVukvksa ds rhu pj.k crk;s gSa & tUe] ifjiDork vkSj vUr] tks 
lekt esa ifjorZu ykus ds fy, mÙkjnk;h gSaA  

bl fl)kar dk çfriknu vk¡xcuZ us fd;kA mUgksaus lHkh çdkj ds 
lkekftd ifjorZu dk vk/kkj rduhdh {ks= esa gksus okys fodkl dks crk;k vkSj lkekftd ifjorZu 
rFkk vkfo"dkjksa ds e/; laca/k LFkkfir fd;kA mUgksaus dgk fd uohu vkfo"dkjksa dk vFkZ gS & uohu 
lkaL—frd xq.kksa o rRoksa dh [kkst] ;g [kkst orZeku laL—fr esa gsj&Qsj Hkh gks ldrh gS vkSj iwjh 
rjg ls uohu Hkh gks ldrh gSA tc lekt bldks viukus yxrk gS rc lekt esa ifjorZu vk tkrk 
gSA 

bl fl)kUr dk çfriknu okMZ us fd;k gSA bl fl)kUr ds 
vuqlkj lkekftd ifjorZu lkekftd fodkl dh rjg LokHkkfod :i ls ugha gksrs] vfirq igys ls 
vk;ksftr gksrs gSA vk;ksftr vkSj O;ofLFkr ifjorZu ls gh lekt dk fodkl gksrk gSA 

 bl fl)kUr ds çfriknd lksjksfdu gSA lksjksfdu ds vuqlkj 
lkekftd ifjorZu esa vusd dkjd feydj dk;Z djrs gSA tSls lkekftd] vkfFkZd] lkaL—frd] 
jktfufrd] /kkfeZd vkfnA bu dkjdks esa dbZ dkjd vf/kd çHkko'kkyh gksrs gS vkSj os lkekftd 
ifjorZu esa egRoiw.kZ Hkwfedk fuHkkrs gSA 

bl fl)kUr ds vuqlkj bfrgkl ds egku 
O;fä;ksa ds fopkjks vkSj dk;ksZ ds dkj.k lkekftd ifjorZu gksrs gSA 

1- lkekftd ifjorZu dh fgalkRed çfØ;k 
2- lkekftd ifjorZu dh vfgalkRed çfØ;k 

1- lkekftd ifjorZu dh fu;ksftr çfØ;k  
2- lkekftd ifjorZu dh vfu;ksftr çfØ;k 
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1- lkekftd ifjorZu dh ekuo fufeZr çfØ;k 
2- lkekftd ifjorZu dh çk—frd vFkok HkkSxksfyd çfØ;k 

1- lkekftd ifjorZu dh fodkl ewyd çfØ;k 
2- lkekftd ifjorZu dh ØkfUrdkjh çfØ;k 

f'k{kk lkekftd ifjorZu dk lcls egÙoiw.kZ vkSj l'kä lk/ku gSA M‚- jk/kk—".ku us f'k{kk 
dks lkekftd ifjorZu dk lk/ku ekurs gq, dgk gS fd Þf'k{kk ifjorZu dk lk/ku gS tks dk;Z 
lk/kkj.kr;k lekt esa ifjokj] /keZ] lkekftd vkSj jktuSfrd laLFkkvksa }kjk fd;k tkrk gS] ogh vkt 
f'k{kk laLFkkvksa }kjk fd;k tkrk gSAÞ 

f'k{kk lkekftd ifjorZu dk lcls vf/kd 'kfä'kkyh ;a= gSA f'k{kk }kjk gh lekt esa 
okLrfod ifjorZu gksrk gS vkSj og vk/kqfud curk gSA vusd vuqla/kkuksa esa f'k{kk dh Hkwfedk dk 
ç;ksx lkekftd ifjorZu vkSj vk/kqfudhdj.k ds lanHkZ esa fd;k x;k gSA gksYeoxZ rFkk MksfcUl us 
fodkst ¼VICOS½ ,D'ku fjlpZ çkstsDV dk o.kZu fd;k gSA bl çkstsDV dk fu"d"kZ ;g Fkk fd Þf'k{kk 
tSls&tSls lkekftd Lrj ls tqM+rh xbZ] oSls&oSls ;g foLrr̀ lkekftd ifjorZu ds tky esa Q¡lrh 

xbZA" 
,d vU; v/;;u tks yuZj }kjk fd;k x;k mlesa irk pyk fd vk/kqfudhdj.k dh dqath 

lgHkkxh lekt esa ikbZ tkrh gS tks fd ,slk lekt gS ftlesa O;fä fo|ky; esa tkrs gSa] v[kckj 
i<+rs gSa] cktkj dh vkfFkZd O;oLFkk esa Hkkxhnkj gSa] ernku esa jktuSfrd <ax ls Hkkx ysrs gSa rFkk 
vius erksa dks O;kikj laca/kh ekeyksa ds ckjs esa cny ysus dks rRij jgrs gSaA fQfyi QksLVj us ?kkuk 

rFkk f'kYl' us Hkkjr dk v/;;u djus ij ;g fu"d"kZ fudkyk fd f'k{kk dh lkekftd ifjorZuksa esa 
egRoiw.kZ Hkwfedk gSA flYl us Hkkjr ds cqf)thfo;ksa dk v/;;u fd;k vkSj bl ifj.kke ij igq¡ps fd 
;fn ikjaifjd vkSj vk/kqfud lektksa ds chp dh nwjh lekIr djus esa lQyrk feyrh gS rks bldk 
chM+k if'peh f'k{kk }kjk f'kf{kr cqf)thfo;ksa dks gh mBkuk pkfg,A 

vusd vuqla/kkuksa esa ;g Hkh ik;k x;k fd jktuSfrd fodkl cgqr dqN f'k{kk ij fuHkZj gSA 
dksyeku] is'kfdu] QksLVj] dwys] lqVu] fyIls rFkk vusd vU; vuqla/kkudrkZvksa us ;g ik;k fd 
jktuSfrd ifjorZu esa f'k{kk cgqr egRoiw.kZ Hkwfedk fuHkkrh gSA ,sls v/;;uksa ds vk/kkj ij ;g Hkh 
dgk tk ldrk gS fd f'k{kk jktuSfrd vf/kdkjh ra= }kjk ftu dkS'kyksa dh vko';drk gS] fodflr 
djrh gSA vusd mHkjrs gq, jk"Vªksa esa ;g ,d loZekU; Hkk"kk fodflr djrh gSA ;g ç'kkldksa ds 
p;u esa lg;ksx nsrh gS rFkk ijra= jk"Vªksa dks dsaæh; 'kfä Lora=rk dh yM+kbZ ds fy, çnku djrh 
gSA dqN v/;;u tks orZeku le; esa Hkkjr esa gq, gSa mUgksaus f'k{kk ds vk/kqfudhdj.k ij ldkjkRed 
çHkko n'kkZ;k gSA th-,l- HkVukxj us lu~ 1972 esa vius v/;;u esa ik;k fd f'kf{kr O;fä;ksa esa 
vf'kf{kr O;fä;ksa dh rqyuk esa vk/kqfud vfHkof̀Ùk;k¡ FkhaA okbZ- ds- efyd rFkk tslh- ,Q- ekjDoWV us 
lu~ 1974 esa fd;s x;s v/;;u esa ;g fu"d"kZ fudkyk Fkk fd f'k{kk vfHkof̀Ùk ifjorZu dk lk/ku gSA 
vkj- ,l- ik.Ms ds v/;;u dk fu"d"kZ Fkk fd vkSipkfjd fo|ky;h f'k{k.k ,d ckyd ds vuqHkoksa esa 
fd'kksjdky ls iwoZ rFkk fd'kksjdky esa vk—fr çnku djrk gSA oh-,y- ftUny "}kjk ;kstukc) 
v/;;u esa ik;k x;k fd fo|ky;h f'k{kk dk Lrj lc fo|ky;ksa esa ldkjkRed :i ls fo|kfFkZ;ksa dh 
vk/kqfudrk ls lacaf/kr Fkk pkgs ;g fo|ky; 'kgj esa Fks ;k xzke esaA mijksä lHkh v/;;uksa ds vk/kkj 
ij ;gh fu"d"kZ fudyrk gS fd f'k{kk gh lkekftd ifjorZu dk l'kä lk/ku gS rFkk ;g lkekftd 

ifjorZu fdl çdkj djrh gSA dksBkjh deh'ku ¼1964&66½ dh fjiksVZ esa dgk x;k fd &";fn ,d 
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egku ekiØe ij ,slk ifjorZu fcuk fgalkRed ØkfUr ds ykuk gS rks ,d ;U= gS vkSj dsoy ,d 

;U= gh gS ftldk mi;ksx fd;k tk ldrk gS & f'k{kk A" 

f'k{kk lkekftd ifjorZu ds laca/k dk nwljk :i gS fd f'k{kk lkekftd ifjorZu dk 
vuqlj.k djrh gSA bldk vFkZ gS fd lkekftd ifjorZu igys gksrs gSa vkSj f'k{kk rks dsoy mudk 
vuqlj.k djrh gS] mlds ihNs&ihNs pyrh gSA tc ewY;ksa] vko';drkvksa vkSj çfof/k;ksa esa ifjorZu 
gksus yxrk gS rks f'k{kk Hkh vius vkidks mUgha ds vuqlkj cuk ysrh gSA lkekftd ifjorZuksa ds 
vuqlkj f'k{kk ds Lo:i] mlds mís';ksa] mlds ikBîØe rFkk ikBîiqLrdksa vkfn esa ifjorZu gksrk gSA 
vksVkos bl lanHkZ esa dgrs gSa fd dHkh & dHkh ;g lq>ko fn;k tkrk gS fd f'k{kk lkekftd ifjorZu 
dk ,d dkj.k gSA blds foijhr vf/kd lR; gS 'kSf{kd ifjorZu vU; lkekftd ifjorZuksa dks vkjaHk 

djus dh vis{kk budk vuqlj.k djrk gS A" 

lkekftd ifjorZu ds lanHkZ esa f'k{kd dh Hkwfedk vR;ar egÙoiw.kZ gSA vkt ds bl laØe.k 
dky esa f'k{kd gh yksxksa ds vanj O;kIr va/kdkj dks nwj dj mUgsa çxfr iFk dh u;h jkg fn[kk 
ldrk gS ogha ifjorZuksa ds ekxZ esa vkus okyh ck/kkvksa dks nwj djds u;s ifjorZuksa esa vkLFkk iSnk dj 
ldrk gS vkSj ifjorZuksa dks ykus esa lekt dk usr`Ro Hkh dj ldrk gSA lkekftd ifjorZu dh –f"V 
ls f'k{kd ,d fe=] iFk&çn'kZd vkSj nk'kZfud ds :i esa cgqr egRoiw.kZ O;fäRo fl) gks ldrk gSA 
f'k{kd dh Hkwfedk ds lanHkZ esa fuEu ckrsa mls vf/kd çHkkoh cuk ldrh gSa& 

1- f'k{kd dks lkekftd ifjorZu dh lqfu;ksftr fn'kk o xfr çnku djuh pkfg,A  
2- f'k{kd dks çtkrkfU=d thou&ekxZ viukuk pkfg,A 
3- f'k{kd dk O;ogkj fu"i{k vkSj lHkh ds fy, leku gksuk pkfg,A 
4- f'k{kd dks lekt esa O;kIr ladh.kZrk vkSj fiNM+siu dks nwj djds vkn'kksaZ o ewY;ksa dh çfr"Bk 

djuh pkfg, A 
5- f'k{kd dks ckydksa dh lkekftd vkSj vkfFkZd ifjfLFkfr;ksa ds dkj.k muesa mPprk vkSj fuEurk 

dh Hkkouk dks iuius ugha nsuk pkfg,A 
6- f'k{kd dks lekt dh oSKkfud vkSj çkS|ksfxd çxfr ds fodkl esa lfØ; ;ksxnku nsuk pkfg,A 
7- f'k{kd dks yksxksa ds eu ls lkaL—frd tM+rk dh Hkkouk dks nwj djds mUgsa uohu ifjorZu ds 

fy, rS;kj djuk pkfg,A  
8- f'k{kd dks lekt esa gksus okys uohu ifjorZu dh tkudkjh nsuh pkfg, ftlls fo|kFkhZ mldk 

vuqlj.k djds vius fopkjksa dks çxfr'khy cuk ldsaA 
9- f'k{kd cqf)thoh gksrk gS mls Kku&foKku ds fofo/k {ks=ksa dh O;kid tkudkjh gksrh gSA vius 

bl mPp Kku ds vk/kkj ij mls u;s ifjorZuksa ds fy, Hkwfedk rS;kj djuh pkfg,] mUgsa 
çkjEHk djuk pkfg, vkSj mudks fu;af=r djuk pkfg, ftlls ;s ifjorZu lgh fn'kk dh vksj 
gks ldsaA  

10- f'k{kd dks ckydksa ds le{k vius dks vkn'kZ :i esa çLrqr djuk pkfg, ftlls fo|kFkhZ 
mldk vuqlj.k djds vius fopkjksa dks çxfr'khy cuk ldsaA 

11- f'k{kd dks ckydksa ds O;fäRo dk lokaZxh.k fodkl djuk pkfg, ftlls lekt oSKkfud vkSj 
rduhdh –f"V ls fodkl dj ldsA  

12- f'k{kd dks lekt xfrfof/k;ksa vkSj fØ;kdykiksa dk iw.kZ ifjKku gksuk pkfg, ftlls og 
lekt dks fopkj vkSj fØ;k esa usr`Ro çnku dj ldsA 
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13- f'k{kdks ds }kjk fu.kZ; ysuk bl lEcU/k esa ,d vU; egRoiw.kZ ckr gSA ikB'kkyk ls lEcaf/kr 
egRoiw.kZ fo"k;ksa ij fu.kZ; ysus ds fy, f'k{kdks dks LorU=rk feyuh pkfg,A 

14- ikBîsrj fØ;kvks esa f'k{kdks dks ckydks dk dsoy funsZ'ku ugha djuk gS çR;qr mues Hkkx Hkh 
ysuk gSA 

15- f'k{kdks ls ckydks ds lkFk d{kk ds ckgj Hkh dqN lEcU/k LFkkfir djus dh vk'kk dh tkrh 
gSA 

16- f'k{kd ls lekt dks fopkj vkSj fØ;k esa usr`Ro çnku djus dh vk'kk dh tkrh gS l mls 
bl mÙkjnkf;Ro dks ysuk ;FkklEHko bldk ikyu djuk pkfg,A 

17- dqN rRo ,sls gS tks Hkkjro"kZ esa f'k{kd dh LorU=rk] mRlkg ,ao jpukRed esa vojks/k mRiUu 

djrs gSA vkfFkZd rFkk Hkk"kk – lEcU/kh rRo muds mnkgj.k gSA bu rRoksa ij f'k{kd vkSj 
lekt ds lfEefyr ç;klksa }kjk fot; çkIr djuk vko';d gSA 

fdlh Hkh vkSipkfjd f'k{kk&i)fr esa f'k{kd dsUæh; O;fä gSA f'k{kd ikjLifjd laL—fr dk 
ikyd rFkk lkekftd ifjorZu dk çfrfuf/k ekuk tkrk gSA mls bu nksuksa dk;ksZ dks djuk gSA 
lkekftd ifjorZu dk dk;Z ,d ,sls lekt esa vf/kd egRoiw.kZ gS tks vkS)ksxhdj.k] ukxjhdj.k] 
tura=hdj.k] laL—frdj.k] /keZfujisf{kdj.k] foKkuokn vkfn vusd rRoksa ds dkj.k rhoZ xfr ls 
ifjofrZr gks jgk gSA 
 çkphu Hkkjr esa f'k{kd gh lkekftd ifjorZu ds çfrfuf/k ds :i esa dk;Z djrk Fkk ,ao 
fdlh Hkh lekt esa ifjorZu dks le>us vkSj lkekftd lkeatL; rFkk lejlrk dks c<+kus esa f'k{kk 
,ao f'k{kdks dh egRoiw.kZ Hkwfedk gksrh gSA lfn;ksa ls f'k{kd Hkkoh lekt ds fuekZ.k esa viuk ;ksxnku 
nsrs vk, gSA ekuo fodkl dk bfrgkl] mldh çxfr ds fofHkUu lksiku] f'k{kk ,ao f'k{kdks ds }kjk 
gh fodflr gksrs jgs gSA 

,Q-bZ- esfjy- ¼1965½- lkslkbVh ,aM dYpj: ,u baVªksMD'ku Vw lksf'k;ksy‚th] ,utYoqM fDyIl] ,u 
ts-çsfUVl g‚y- 

eksfjl fxUlcxZ ¼1958½- Þlks'ky psatß fczfV'k tuZy v‚Q lksf'k;ksy‚th] flracj 1958] o‚Y;we&9] i`- 
205] 

,l- jk/kk—"k.ku] ¼1944½] ,tqds'ku] i‚fyfVDl ,UM o‚j] n baVjus'kuy cqd lfoZl] iwuk 
Msfu;y yuZj- ¼1958½- n ikflax v‚Q VªsfM'kuy lkslkbVh: eksMZukbftax n feMy bZLV] n Ýh çsl] 

i`- 466- 
,MoMZ f'kYl- ¼1961½- n baVsysDpqvy fcVohu VªsfM'kuy ,aM e‚MfuZVh] ekmaVu ,aM dEiuh] i ̀9&120 
HkVukxj- th-,l- ¼1992½] ,tqds'ku ,aM lks'ky psat] n feukjok ,lksfl,V~l] dksydkrk 
ik.Ms;] vkj-,l- ¼1977½- pkbYM lks'kykbts'k bu eksMsZuts'ku] lkSE;k ifCyds'ku] u;h fnYyh 
ftUny] oh- ,y- ¼1984½] Ldwfyax ,aM e‚MfuZVh] bUVj bafM;k] u;h fnYyh]  
xouZesaV v‚Q bafM;k- ¼1966½- fjiksVZ v‚Q n ,tqds'ku deh'ku] 1964&66- fefuLVªh v‚Q ,tqds'ku] 

i` 4 
ipkSjh] fxjh'k ¼2017½- ledkyhu Hkkjr vkSj f'k{kk] vkj-yky-cqd fMiks] esjB] i ̀521 
ikaMs] vkj- ,l- ¼2012½- mnh;eku Hkkjrh; lekt esa f'k{kd] vxzoky çdk'ku] vkxjk 
jktiwr] ts-,l- ¼2002½- ikBîØe ifjorZu ds vk;ke] ,u-lh-bZ-vkj-Vh-] ubZ fnYyh 
 

************ 
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'kksèkkfFkZuh] f'k{kk foHkkx] pkSèkjh pj.k Çlg fo'ofo|ky;] esjB ¼måçå½ 

vkt dk ;qx foKku ,oa dyk dk ;qx gSA vkt gj fo|kFkÊ foKku ,oa dyk ds {ks= dh vksj vxzlj 
gksus dh gksM+ esa yxk gSA ftlds QyLo:i lkekU; Kku dh vksj ls fo|kFkÊ dk è;ku gVrk tk jgk 
gS rFkk #fp lekIr gksrh tk jgh gSA tks fo|kFkÊ foKku] xf.kr] vaxzsth vkfn fo"k;ksa esa Hkh mPprj 
Js.kh ds vda çkIr djrk gS] og Hkh vDlj lkekU; Kku ds {ks= esa fiNM+k gqvk gksrk gSA dsaæh; 
ekè;fed f'k{kk cksMZ ds dqN Ldwyksa esa rks lkekU; Kku vfuok;Z fo"k; ds :i esa i<+k;k tkrk gS] 
mÙkj çns'k ekè;fed f'k{kk cksMZ esa lkekU; Kku ,d vfuok;Z fo"k; ds :i esa ugÈ i<+k;k tkrk gSA 
vr% fo|kÆFk;ksa dk è;ku lkekU; Kku dh vksj ls gVus yxrk gSA èkhjs&èkhjs os bls Hkwyus yxrs gSa 
rFkk lkekU; Kku dh vkSj mudh :fp Hkh de gksus yxrh gSA vius vè;;u ds }kjk eSa ;g Kkr 
djuk pkgrh gwa fd mijksä ckr dgka rd lgh gSA D;k ;w-ih- cksMZ ,oa lh-ch-,l-Ã- cksMZ ls lacafèkr 
fofHkUu fo|ky;ksa esa fo|kÆFk;ksa dk lkekU; Kku dk Lrj ,oa lkekU; Kku ds çfr mudh #fp ,d 
leku gS ;k muesa dqN fHkUurk gSA vuqlaèkku dk;Z ls ;g Kkr gqvk gS fd dsaæh; ekè;fed f'k{kk 
ifj"kn ds gkÃLdwy d{kk ds fo|kÆFk;ksa dh lkekU; Kku esa n{krk dk Lrj mÙkj çns'k ekè;fed 
f'k{kk ifj"kn dh gkÃLdwy d{kk ds fo|kÆFk;ksa dh n{krk ds Lrj ls vfèkd gSA dsaæh; ekè;fed f'k{kk 
ifj"kn ds d{kk 10 ds fo|kÆFk;ksa dh lkekU; Kku ds çfr #fp mÙkj çns'k ekè;fed f'k{kk ifj"kn 
dh d{kk 10 ds fo|kÆFk;ksa ls vfèkd gSA 

  dsaæh; ekè;fed f'k{kk ifj"kn mÙkj çns'k ekè;fed f'k{kk ifj"kn ls lEc) lkekU; 
Kku n{krk ,oa lkekU; Kku esa #fpA 

lkekU; Kku D;k gS\ lkekU; Kku dks fofHkUu euksoSKkfudksa }kjk vyx&vyx <ax ls 
ifjHkkf"kr fd;k x;k gSA ftuesa ls dqN ds vuqlkj lkekU; Kku lkaL—frd –f"V ls egRoiw.kZ Kku 
gS tks xSjfo'ks"kK ehfM;k dh ,d J[kayk }kjk vkrk gSA vU; ds vuqlkj fofHkUu {ks=ksa ds vraxZr 
fofHkUu fo"k;ksa dk Kku gh lkekU; Kku gSA 

ÞfofHkUu 'kCndks'k ds vuqlkj og Kku tks lHkh ds fy, miyCèk gS lkekU; Kku gSAÞ lkekU; 
Kku ds lcaèka esa lHkh ds vius&vius er gSaA lkekU; Kku esa blfy, ,d foLrr ̀Ja[kyk ds Kku 
fo"k; 'kkfey gksrs gSaA ,d vè;;u ds vuqlkj 18 fofHkUu {ks= lkekU; Kku dh ifjHkk"kk dks iw.kZ 
djus ds fy, vko';d gSA ;g {ks= fuEu gS&  

foKku dk bfrgkl] jktuhfr ] [ksydwn dh tkudkfj;ka] ns'k fons'k dk bfrgkl] 'kkL=h; 
laxhr dh tkudkjh] dyk dh tkudkjh] lkfgR; ls lacafèkr Kku] lkekU; foKku dk Kku] Hkwxksy] 
ikd'kkL= ls lacafèkr foKku] fpfdRlk] ns'k&fons'kksa dh orZeku fLFkfr;ksa dk Kku] [kkst ,oa  
vUos"k.k] thofoKku] fQYe lcafèkr tkudkfj;ka] QS'ku] foÙk] yksdfç; laxhr dk Kku A 
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gesa ;g tku ysuk vfr vko';d gS fd lkekU; Kku f'k{kk dh igyh vko';drk gSA gka] 
lkekU; Kku ds }kjk gh ge vius ns'k dh çkphu o vkèkqfud fLFkfr;ksa ds ckjs esa tkudkjh ikrs gSaA 
rFkk rnkuqlkj ns'k dh ifjfLFkfr;ksa esa lqèkkj dj ldrs gSaA lkekU; Kku ds }kjk gh fo|kFkÊ 
ns'k&fons'k dh tkudkjh çkIr dj ldrk gSA og nwljs ns'kksa ds lkFk vius ns'k dk rqyukRed 
vè;;u dj ldrk gSA lkekU; Kku ds }kjk gh fo|kFkÊ ns'k ds fu;e dkuuw lafoèkku vkfn dh 
tkudkjh çkIr dj ldrk gSA lkekU; Kku gh ,slk fo"k; gS ftlds }kjk viuh laL—fr o fopkjksa 
dks ih<+h nj ih<+h igqapk;k tk ldrk gSA lkekU; Kku ds O;fäxr ykHk Hkh gSaA lkekU; Kku dh 
mPp n{krk thou dh fofHkUu xfrfofèk;ksa esa lgk;d gksrh gSA fofHkUu fo"k;ksa dh fo'ks"k tkudkfj;ka 
çkIr gksrh gSaA lkekU; Kku o djaV vQs;lZ esa viMsV gksus ls gekjk O;fäRo çHkko'kkyh curk gSA 
vr% O;fä dks lkekU; Kku dh vPNh tkudkjh gksuh pkfg,A ;g gekjs thou dk egRoiw.kZ fgLlk 
gSA ;g jkstejkZ ds thou esa Hkh yxHkx lHkh çdkj dh miyfCèk;ksa dks gkfly djus esa gekjh 
lgk;rk djrk gSA vkt lkekU; Kku thou dh çR;sd voLFkk esa vfr vko';d gSA vr% bls ,d 
fo"k; ds :i esa de ls de gkÃLdwy dh d{kkvksa rd vfuok;Z dj nsuk pkfg,A ftlls 
Nk=&Nk=kvksa dh lkekU; Kku ds çfr #fp mtkxj gks rFkk os lkekU; Kku dks thou dk ,d 
egRoiw.kZ fgLlk le>us yxsA 

1- dsaæh; ekè;fed f'k{kk ifj"kn ,oa mÙkj çns'k ekè;fed f'k{kk ifj"kn ds fo|ky;ksa esa 
vè;;ujr fo|kÆFk;ksa dh lkekU; Kku esa n{krk dk rqyukRed vè;;u djukA 

2-  dsaæh; ekè;fed f'k{kk ifj"kn ,oa mÙkj çns'k ekè;fed f'k{kk ifj"kn ds fo|ky;ksa esa 
vè;;ujr fo|kÆFk;ksa dh lkekU; Kku ds çfr #fp dk rqyukRed vè;;u djukA  

1- dsaæh; ekè;fed f'k{kk ifj"kn ds fo|kÆFk;ksa dh lkekU; Kku esa n{krk dk Lrj mÙkj çns'k 
ekè;fed f'k{kk ifj"kn ds fo|kÆFk;ksa dh lkekU; Kku esa n{krk dh Lrj ls mPp gSA  

2- dsaæh; ekè;fed f'k{kk ifj"kn ds fo|kÆFk;ksa dh lkekU; Kku ds çfr #fp mÙkj çns'k 
ekè;fe d f'k{kk ifj"kn ds fo|kÆFk;ksa dh lkekU; Kku ds çfr #fp ls vfèkd gSA  

çLrqr leL;k gsrq ç'ukoyh çfofèk dk ç;ksx fd;k x;k gSA ç'ukoyh ç'uksa dh ,d 
lqfu;ksftr rkfydk gS tks mÙkj çkIr djus ds fy, vfHkçsjd dk dk;Z djrh gSA blds vraxZr 
vusd çdkj ds ç'u gks ldrs gSaA çLrqr 'kksèk çcaèk esa ç;qä ç'ukoyh esa fuEu çdkj ds ç'uksa dks 
fn;k x;k gS&  

 blesa fo|kÆFk;ksa dks ç'u ns fn;k tkrk gS ftldk mÙkj mUgsa Lo;a vius çR;kLej.k 
ds }kjk fy[kuk gksrk gSA  

blesa çR;sd ç'u ds lkFk rhu ;k pkj fodYi fn, tkrs gSaA ftuesa ls fo|kFkÊ dks 
lgh fodYi pqudj crkuk gksrk gSA  

bl çdkj çLrqr 'kksèk çcaèk esa ç;qä ç'ukoyh esa 'kksèkdrÊ us mi;qZä nks çdkj ds ç'uksa dk 
ç;ksx fd;k gSA  

çLrrq vuqlaèkku esa mÙkj çns'k jkT; ds esjB ftys ds esjB 'kgj dh dsaæh; ekè;fed f'k{kk 
ifj"kn o mÙkj çns'k ekè;fed f'k{kk ifj"kn ls lcafèkr fo|ky;ksa esa vè;;ujr d{kk 9 o 10 ds 
lHkh fo|kFkÊ tul[;k gSaA 
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U;kn'kZ ds p;u ds fy, 'kksèkdrÊ us loZçFke esjB ftys ds esjB 'kgj ds dsaæh; ekè;fed 
f'k{kk ifj"kn o mÙkj çns'k ekè;fed f'k{kk ifj"kn ls lcafèkr fo|ky;ksa dh osclkbV ls lkj.kh çkIr 
dhA çkIr lkj.kh dh lgk;rk ls dsaæh; ekè;fed o mÙkj çns'k ekè;fed f'k{kk ifj"knksa ds fo|ky;ksa 
dh vyx&vyx lkj.kh cukÃA bl çdkj çkIr lkj.kh esa ls flxay jsaMe rduhd dh y‚Vjh fofèk 
}kjk çR;sd oxZ esa ls 4&4 fo|ky;ksa dk p;u fd;k x;kA vc bu p;fur fo|ky;ksa esa ls çR;sd 
ls 25&25 fo|kÆFk;ksa dk p;u ;k–fPNd fofèk ls fd;k x;kA bl çdkj dqy 200 fo|kÆFk;ksa dk 
p;u fd;k x;kA ftuesa 100 fo|kFkÊ dsaæh; ekè;fed f'k{kk ifj"kn rFkk 100 mÙkj çns'k ekè;fed 
f'k{kk ifj"kn ds fo|ky;ksa ls fy, x,A  

 nhoku ifCyd Ldwy esjBA 
 oèkZeku ,dsMeh esjBA 
 Mhåihå,lå esjBA 
 feysfu;e ifCyd Ldwy esjBA

1- nsoukxjh baVj d‚yst esjBA 
2- egkohj f'k{kk lnu esjBA 
3- j?kqukFk xYlZ b.Vj d‚yst esjBA 
4- ,l-Mh-baVj d‚yst esjBA 

çLrqr 'kksèk vè;;u esa 'kksèkdrÊ us vius 'kksèk vè;;u ds mís'; ljdkjh o xSj ljdkjh 
fo|ky;ksa esa vè;;ujr gkÃLdwy ds fo|kÆFk;ksa dh lkekU; Kku esa n{krk o #fp dk rqyukRed 
vè;;u ds ifj.kkeksa dh çkfIr gsrq Lor% fuÆer ekiuh ç'ui= dk mi;ksx fd;k gSA buesa nks 
ç'ui= gSaA igyk ç'ui= lkekU; Kku dh n{krk dks ekius ds fy, gSA ftlesa 30 in gSaA çFke 
10inksa esa çR;kLej.k dj mÙkj fy[kuk gS rFkk 'ks"k 20 inksa esa cgqfodYih; ç'u gSaA ftuesa çR;sd 
ç'u esa pkj fodYi fn, x, gSaA fo|kÆFk;ksa dks lgh fodYi pqudj mu ij jkbV dk fpUg yxkuk 
gSA nwljk ç'ui= lkekU; Kku ds çfr #fp dk vè;;u djus ds fy, gSA blesa 20 in gSa lHkh 
ç'u cgqfodYih; gSaA ftuesa rhu fodYi gka@dHkh&dHkh@ugÈ fn, x, gSaA fo|kFkÊ dks viuh :fp 
ds vuqlkj bu rhuksa fodYiksa esa ls fdlh ,d fodYi dks pqudj ml ij jkbV dk fpUg yxkuk gSA 

çLrrq vuqlaèkku esa loZçFke 'kksèkdrÊ us 30 ç'uksa dh ,d ç'ukoyh ¼n{krk ekiu ds ç'uksa 
ds vkèkkj ij½ rFkk 20 ç'uksa dh ,d ç'ukoyh ¼#fp ds vè;;u ds fy,½ dk Lo;a fuekZ.k fd;kA 
mu ij mfpr fn'kk funsZ'k Hkh fn, x,A bu ç'u i=ksa dks ysdj fofHkUu Ldwyksa ¼nhoku ifCyd 
Ldwy esjB] oèkZeku ,dsMeh esjB] nsoukxjh baVj Ldwy esjB o egkohj f'k{kk lnu esjB vkfn lHkh 
p;fur Ldwyksa½ esa tk;k x;kA ogka U;kn'kZ ds :i esa çR;sd fo|ky; esa ls p;fur 25&25 
fo|kÆFk;ksa dks ;g ç'u i= gy djus ds fy, fn;k x;k rFkk mUgsa mfpr fn'kk funsZ'k le>k,a x,A 
bu lHkh fo|kÆFk;ksa ds }kjk gy fd, x, ç'u i=ksa dks ,d= fd;k x;k rFkk bu ç'u i=ksa dks 
tkap dj vkdaM+s ,df=r fd, x,A 

 
lh-ch-,l-Ã- cksMZ dh gkÃ Ldwy d{kk ds fo|kÆFk;ksa dk lkekU; Kku dk eè;eku 26 rFkk ;w-

ih-cksMZ ds gkÃ Ldwy ds fo|kÆFk;ksa esa çkIrkdksa dk eè;eku 17 gSA Z dk çkIreku 8-18 gSA tks 
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rkfydk ds Lora= v'kks 0-05 Lrj rFkk 0-01 Lrj ij ekuks ls vfèkd gSA blfy, nksuksa lewgksa ds 
eè;ekuks esa varj lkFkZd gSA U;kn'kZ vkSj =qfV ds dkj.k ugÈ gSA bl çdkj dsaæh; ekè;fed f'k{kk 
ifj"kn ds fo|kÆFk;ksa dh lkekU; Kku esa n{krk mÙkj çns'k ekè;fed f'k{kk ifj"kn ds fo|kÆFk;ksa dh 
rqyuk esa vfèkd gSA 

                                            

  

60 26 43.3% 33%-66% lkekU; Kku 
dk eè;e Lrj 

                                lkj.kh 1.1  

  

60 17 28.3% 33% ls de lkekU; Kku 
dk fuEu Lrj 

lkj.kh 1.2 

   

40 28 72.5% 66% ls vfèkd lkekU; Kku 
esa vfèkd #fp 

                            lkj.kh 2.1 

                           2.2  

Board No. of Students 
(N) 

  Mean 
(M) 

S.D. Z- Value 

CBSE  N1=100  M1=26  σ 8.96  8.18 

UP  N2=100  M2=17  σ 6.46  

The Table Value of Z at 0.05 level = 1.96  
The Table Value of Z at 0.01 level = 2.58  

   

40 26 65% 33%-66% lkekU; Kku 
esa eè;e #fp 
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lh-ch-,l-Ã- cksMZ dh gkÃ Ldwy d{kk ds fo|kÆFk;ksa dk lkekU; Kku dk eè;eku 26 rFkk ;w-ih- cksMZ 

ds gkÃ Ldwy ds fo|kÆFk;ksa esa çkIrkdksa dk eè;eku 17 gSA z dk çkIreku 8-18 gSA tks rkfydk ds 
Lora= v'kks 0-05 Lrj rFkk 0-01 Lrj ij ekuksa ls vfèkd gSA blfy, nksuksa lewgksa ds eè;ekuks esa 
varj lkFkZd gSA U;kn'kZ vkSj =qfV ds dkj.k ugÈ gSA bl çdkj dsaæh; ekè;fed f'k{kk ifj"kn ds 
fo|kÆFk;ksa dh lkekU; Kku esa n{krk mÙkj çns'k ekè;fed f'k{kk ifj"kn ds fo|kÆFk;ksa dh rqyuk esa 
vfèkd gSA 

Board No. of Students (N) Mean S.D. Z- Value 

CBSE  N1=100  M1=29  σ 8.96  4.76 

UP  N2=100  M2=26 σ 6.46 

lh-ch-,l-Ã- ds gkÃLdwy ds fo|kÆFk;ksa dk #fp ijh{k.k esa çkçkIrkadksa dk eè;eku 29 rFkk 

;w- ih- cksMZ ds fo|kÆFk;ksa dk #fp ijh{k.k esa çkIrkadksa dk eè;eku 26 gSA  z dk çkIr eku 4-76 gSA 
tks rkfydk ds Lora= va'kksa 0-05 Lrj rFkk 0-01 Lrj ij ekuks ls vfèkd gSA blfy, nksuksa lewgksa ds 
eè;ekuks esa varj lkFkZd gSA U;kn'kZ dh =qfV ds dkj.k ugÈ gSA  

bl çdkj dsaæh; ekè;fed f'k{kk ifj"kn ds fo|kÆFk;ksa dh lkekU; Kku ds çfr #fp mÙkj 
çns'k ekè;fed f'k{kk ifj"kn ds fo|kÆFk;ksa dh lkekU; Kku ds çfr #fp ls vfèkd gS  

dsaæh; ekè;fed f'k{kk ifj"kn ds d{kk 10 ds fo|kÆFk;ksa dh lkekU; Kku ds çfr #fp mÙkj 
çns'k ekè;fed f'k{kk ifj"kn dh d{kk 10 ds fo|kÆFk;ksa ls vfèkd gSA vr% ifjdYiuk Lohdkj dh 
tkrh gSA  

ipkSjh fxjh'k] ¼2006½ mnh;eku Hkkjrh; lekt esa f'k{kd] esjB] baVjus'kuy ifCyf'kxa gkmlA  

'kekZ ch ,y] lDlsuk vkj,u ¼2011½ ;wtwhlh f'k{kk'kkL=] esjB lw;kZ ifCyds'kuA  

lDlsuk ,uvkj] prqosZnh f'k[kk ¼2008½  mnh;eku Hkkjrh; lekt esa f'k{kd] vkjå yky cdq fMiksA 
dfiy ,p ds] ¼1995½ vuqlaèkku dh dk;Z ç.kkyh] uks,Mk fodkl ifCyf'kxa gkmlA  

feJ vk'kh"k] ¼2005½ vk;qoxZ ds vkèkkj ij fof'k"V chVhlh f'k{kdksa dh O;olkf;d larqf"V dk ,d 
vè;;u] y?kq'kksèk çcèka ] f'k{kk] ladk; #gsy[kMa fo'ofo|ky;] cjsyhA 

flga] vkjå ¼2001½] csfld f'k{kk ifj"kn ds fo|ky;ksa esa dk;Zjr lkekU; chVhlh ,oa fof'k"V chVhlh 
vè;kidksa dh ç'k{k.k mijkar vfHkofÙk dk vè;;u y?kq 'kksèk çcèka] f'k{kk ldak;] :gsy[kMa 
fo'ofo|ky;] cjsyhA  

ikBd ihMh] ¼1998½ Hkkjrh; f'k{kk vkSj mldh leL;k,a] vkxjk % fouksn iLqrd eÇnjA 

 

************ 
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* **

*'kks/k Nk=] f'k{kk'kkL= foHkkx] y[kuÅ fo'ofo|ky;] y[kuÅ ¼måçå½ 
**izksQslj] f'k{kk'kkL= foHkkx] y[kuÅ fo'ofo|ky;] y[kuÅ ¼måçå½ 

 
 

izLrqr v/;;u esa foRriksf’kr rFkk LofoRriksf’kr egkfo|ky;ksa esa v/;;ujr ch0,M0 izf”k{kqvksa dh 
laosxkRed cqf)] vk/;kfRed cqf) rFkk ekufld LokLF; dk rqyukRed v/;;u fd;k x;k gSA 
v/;;u gsrq o.kZukRed “kks/k] losZ{k.k fof/k rFkk ek=kRed mikxe dk iz;ksx fd;k x;kA izfrn”kZ ds 
fy, nhun;ky mik/;k; xksj[kiqj fo”ofo|ky; ls lEc) 4 foRriksf’kr rFkk 6 LOkfoRriksf’kr 
egkfo|ky;ksa dk p;u ljy ;kǹfPNd izfrn”kZu fof/k }kjk fd;k x;kA p;fur foRriksf’kr rFkk 
LofoRriksf’kr egkfo|ky;ksa ls Øe”k% 105 ¼67 izf”k{kq Nk= o 38 izf”k{kq Nk=k½ rFkk 120 ¼50 izf”k{kq 
Nk= o 70 izf”k{kq Nk=k½ ch0,M0 izf”k{kqvksa dk p;u Lrjhd̀r ;kn`fPNd izfrn”kZu fof/k }kjk fd;k 
x;kA pjksa ds ekiu gsrq ,l-ds- eaxy rFkk “kqHkzk eaxy }kjk fufeZr “Emotional Intelligence 

Inventory” ds-,l- feJk }kjk fufeZr Spiritual Intelligence Scale rFkk lh-Mh- vxk”ks rFkk vkj-Mh- 
gsyksns }kjk fufeZr Positive Mental Health Inventory dk iz;ksx fd;k x;kA vkadM+ksa ds fo”ys’k.k 
ds fy, Vh&ijh{k.k dk iz;ksx fd;k x;kA ifj.kke esa foRriksf’kr egkfo|ky;ksa ds ch0,M0 izf”k{kqvksa 
dh laosxkRed cqf)] vk/;kfRed cqf) rFkk ekufld LokLF; LofoRriksf’kr egkfo|ky;ksa ds ch0,M0 
izf”k{kqvksa ls lkFkZd :i ls vf/kd ik;k x;kA  

  laosxkRed cqf)] vk/;kfRed cqf)] ekufld LokLF;] ch0,M0 izf”k{kq A 

 f”k{kk thou&Ik;ZUr pyus okyh ,d ,slh izfØ;k gS ftlds }kjk O;fDr ds O;fDrRo ds lHkh 
i{kksa dk fodkl gksrk gSA f”k{kd f”k{kk iznku djus esa dsUnzh; Hkwfedk fuHkkrk gSA ;g fo|kfFkZ;ksa ds 
fy, funsZ”kd] ijke”kZnkrk] lqxedrkZ rFkk iFk izn”kZd dk dk;Z djrk gSA f”k{k.k O;olk; esa n{krk 
iznku djus ds fy, fofHkUUk izdkj ds izf”k{k.k dk;ZØe pyk;s tkrs gaS ftlesa ch0,M0 ,d eq[; 
izf”k{k.k dk;ZØe gSA orZeku esa eq[; :i ls f}o’khZ; rFkk pkj o’khZ; ,dhd̀r ch0,M0 dk;ZØe 
fofHkUUk izdkj ds egkfo|ky;ksa ;Fkk&lgf”k{kk egkfo|ky;] ,dy f”k{kk egkfo|ky;] efgyk 
egkfo|ky;] foRriksf’kr rFkk LofoRriksf’kr egkfo|ky;ksa esa lapkfyr fd;s tk jgs gaSA bu 
egkfo|ky;ksa ds “kSf{kd] iz”kklfud] vkfFkZd] lkekftd] jktuSfrd lanHkZ esa dbZ fofHkUurk,a gSa ftlls 
blesa v/;;ujr~ fo|kfFkZ;ksa ds fodkl ds fofHkUUk i{k ;Fkk&lkekftd] ekufld] “kSf{kd] laosxkRed 
rFkk uSfrd fodkl izHkkfor gksrk gSA O;fDr ds lokaZxh.k fodkl ds fy, mudh laosxkRed cqf)] 
vk/;kfRed cqf) rFkk ekufld LOkkLF; dk mPPk Lrj gksuk vko”;d gSA  
 laosxkRed cqf) ,d ,slh vkUrfjd ;ksX;rk gS ftlds }kjk O;fDr u dsoy vius laosxks dks 
igpkuus] vuqHko djus] le>us] mudk izHkkoiw.kZ fu;a=.k djus o mfpr izdVhdj.k djus esa l{ke 
gksrk gS] oju~ nwljksa ds laosxksa dks le>dj mlds vuq:i O;ogkj djus esa l{ke gksrk gSA blds 
}kjk O;fDr dks mfpr <ax ls dk;Z djus dh izsj.kk feyrh gSA vk/;kfRed cqf) og ;ksX;rk gS 
ftlds }kjk O;fDRk lek;kstu djus] vius futh fgrksa ls ijs gVdj nwljksa ds nq[k&nnZ dks le>us] 



Shiksha Shodh Manthan  ISSN: 2395–728X                                                                                                  Page 224 
A Half Yearly International Peer- Reviewed Refereed Journal of Education, Vol.10, No.1 
 

lgh&xyr] iki&iq.;] uSfrd ewY;ksa rFkk leLr fo”o ds fo’k; esa lkspus o le>us esa l{ke gksrk 
gSA 
 ekufld LokLF; ,d ,slh ;ksX;rk gS ftlds }kjk O;fDr thou ds fofHkUUk {ks=ksa ds fofHkUUk 
ifjfLFkfr;ksa ;Fkk&O;fDrxr] HkkSfrd] lkekftd] O;kolkf;d vkfn esa Lo;a dks izHkko”kkyh <ax ls 
lek;ksftr dj ysrk gSA fo|kfFkZ;ksa esa laosxkRed cqf)] vk/;kfRed cqf) rFkk ekufld LokLF; esa 
fHkUUkrk vusd dkjdksa }kjk gksrh gS buesa egkfo|ky;ksa dk izdkj ¼foRriksf’kr rFkk LofoRriksf’kr½ ,d 
izeq[k dkjd gSA 
 izLrqr v/;;u esa “kks/kdrkZ us ;g tkuus dk iz;kl fd;k gS fd D;k foRriksf’kr rFkk 
LofoRriksf’kr egkfo|ky;ksa dk ifjos”k ch0,M0 izf”k{kqvksa dh laosxkREkd cqf)] vk/;kfRed cqf) rFkk 
ekufld LokLF; dks izHkkfor djrk gSA bl fo’k; ls lEcfU/kr lkfgR; dh leh{kk dh x;hA 

 Deve ¼2021½ us vius v/;;u ds ifj.kke esa Ikk;k fd vuqnkfur egkfo|ky;ksa ds ch0,M0 
izf”k{kqvksa dh vk/;kfRed cqf) xSj vuqnkfur egkfo|ky;ksa ds ch0,M0 lkFkZd :i ls izf”k{kqvksa 
ls vf/kd FkhA 

 Makwana ¼2022½ us vius v/;;u ds ifj.kke esa Ikk;k fd jktdh; rFkk LofoRriksf’kr 
egkfo|ky;ksa ds fo|kfFkZ;ksa dh laosxkRed cqf) esa dksbZ lkFkZd vUrj ugha FkkA 

 Ritse ¼2022½ us vius v/;;u ds ifj.kke esa Ikk;k fd jktdh; egkfo|ky;kasa ds fo|kfFkZ;ksa dk 
ekufld LokLF; futh egkfo|ky;ksa ds fo|kfFkZ;ksa ls lkFkZd :i ls vf/kd Fkk tcfd 
laosxkRed cqf) esa dksbZ lkFkZd vUrj ugha FkkA  
lEcfU/kr lkfgR; dh leh{kk ls irk pyrk gS fd foRriksf’kr rFkk LofoRriksf’kr 

egkfo|ky;ksa esa v/;;ujr~ ch0,M0 izf”k{kqvksa dh laosxkRed cqf)] vk/;kfRed cqf) rFkk ekufld 
LokLF; ds rqyukRed v/;;u ls lEcfU/kr dksbZ “kks/k ugha gqvk gSA blfy, “kks/kdrkZ dks bl fo’k; 
esa v/;;u djus dh vkOk”;drk gqbZA vr% “kks/kdrkZ us bls vius v/;;u ds fo’k; ds :Ik esa pqukA  

laosxkRed cqf) ls rkRi;Z ,l-ds- eaxy rFkk “kqHkzk eaxy }kjk fufeZr 
^Emotional Intelligence Inventory’ ds izkIrkadks ls gSA 

vk/;kfRed cqf) ls rkRi;Z ds-,l- feJk }kjk fufeZr ^Spiritual Intelligence 

Scale’ ds izkIrkadks ls gSA  
ekufld LokLF; ls rkRi;Z lh-Mh- vxk”ks rFkk vkj-Mh- gsyksns }kjk fufeZr 

‘Positive Mental Health Inventory’ ds izkIrkadks ls gSA 
foRriksf’kr egkfo|ky; ¼v”kkldh; lgk;rk izkIr½ ls rkRi;Z ,sls 

egkfo|ky; ls gS ftudk foRrh; ogu lEcfU/kr ljdkj rFkk izcU/ku futh O;fDr ¼izcU/kd½ }kjk 
fd;k tkrk gSA 

LofoRriksf’kr egkfo|ky; ls rkRi;Z ,sls egkfo|ky; ls gS ftudk 
foRrh; ogu rFkk izcU/ku nksuksa futh O;fDr ¼izcU/kd½ }kjk fd;k tkrk gSA  

ch0,M0 izf”k{kqvksa ls rkRi;Z f}o’khZ; ch0,M0 ikB~;Øe ds prqFkZ lsesLVj esa 
v/;;ur~ izf”k{kqvksa ls gSA  
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izLrqr v/;;u ds fuEufyf[kr mn~ns”; gSa& 
  % foRriksf’kr rFkk LofoRriksf’kr egkfo|ky;ksa ds ch0,M0 izf”k{kqvksa dh laosxkRed cqf) 
dk rqyukRed v/;;u djukA 

  % foRriksf’kr rFkk LofoRriksf’kr egkfo|ky;ksa ds ch0,M0 izf”k{kqvksa dh vk/;kfRed cqf) 
dk rqyukRed v/;;u djukA 

 % foRriksf’kr rFkk LofoRriksf’kr egkfo|ky;ksa ds ch0,M0 izf”k{kqvksa ds ekufld LokLF; 
dk rqyukREkd v/;;u djukA 

 izLrqr v/;;u ds mn~ns”;&1] mn~ns”;&2 rFkk mn~ns”;&3 dks izkIr djus dks fy, Øe”k% H1(1), 

H1(2) rFkk H1(3) “kks/k ifjdYiuk,¡ cuk;h x;h gS& 
 H1(1) : foRriksf’kr rFkk LofoRriksf’kr egkfo|ky;ksa esa v/;;ujr~ ch0,M0 izf”k{kqvksa dh laosxkREkd 
cqf) ds ek/; izkIrkadksa esa lkFkZd vUrj gSA 

 H1(2) :foRriksf’kr rFkk LofoRriksf’kr egkfo|ky;ksa esa v/;;ujr~ ch0,M0 izf”k{kqvksa dh vk/;kfRed 
cqf) ds ek/; izkIrkadksa esa lkFkZd vUrj gSA 

 H1(3) : foRriksf’kr rFkk LofoRriksf’kr egkfo|ky;ksa esa v/;;ujr~ ch0,M0 izf”k{kqvksa ds ekufld 
LokLF; ds ek/; izkIrkadksa esa lkFkZd vUrj gSA 

1- izLrqr v/;;u nhun;ky mik/;k; xksj[kiqj fo”ofo|ky; ls lEc) f}o’khZ; ch0,M0 ikB~;Øe 
lapkfyr djus okys lgf”k{kk i)fr ds foRriksf’kr rFkk LofoRriksf’kr egkfo|ky;ksa rd lhfer gSA  

2- izLrqr v/;;u f}o’khZ; ch0,M0 ikB~;Øe esa v/;;ujr~ prqFkZ lsesLVj ds izf”k{kqvksa rd lhfer gSA 

izLrqr v/;;u esa o.kZukRed “kks/k] losZ{k.k fof/k rFkk ek=kRed mikxe dk iz;ksx fd;k x;k gSA  

izLrqr v/;;u esa nhun;ky mik/;k; xksj[kiqj fo”ofo|ky;] xksj[kiqj ls lEc) lgf”k{kk i)fr 
ds foRriksf’kr rFkk LofoRriksf’kr egkfo|ky;ksa esa v/;;ujr~ f}o’khZ; ch0,M0 ikB~;Øe ds prqFkZ 
lsesLVj ds izf”k{kqvksa dks tula[;k ekuk x;k gSA 

izLrqr v/;;u esa nhun;ky mik/;k; xksj[kiqj fo”ofo|ky; ls lEc) f}o’khZ; ch0,M0 
ikB~;Øe lapkfyr djus okys lgf”k{kk i)fr ds 4 foRriksf’kr rFkk 6 LofoRriksf’kr egkfo|ky;ksa 
dk p;u ljy ;kn`fPNd izfrn”kZu fof/k ¼ykWVjh fof/k½ }kjk fd;k x;kA p;fur foRriksf’kr rFkk 
LofoRriksf’kr egkfo|ky;ksa ls ch0,M0 ds prqFkZ lsesLVj ds Øe”k% 105 ch0,M0 izf”k{kqvksa ¼67 izf”k{kq 
Nk= o 38 izf”k{kq Nk=k½ rFkk 120 ch0,M0 izf”k{kqvksa ¼50 izf”k{kq Nk= o 70 izf”k{kq Nk=k½ dk p;u 
Lrjhd`r ;kn`fPNd izfrn”kZu fof/k }kjk fd;k x;kA 

1 foRriksf’kr 4 67 38 105 
2 LofoRriksf’kr  6 50 70 120 
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1- laosxkREkd cqf) 2- vk/;kfRed cqf) 3- ekufld LokLF; 

 izLrqr v/;;u esa pjksa ds ekiu gsrq iz;ksx esa yk;s x;s midj.kksa dk fooj.k fuEu izdkj gS& 
1- Emotional Intelligence Inventory 2. Spiritual Intelligence Scale 3. Positive Mental 

Health Inventory 

izLrqr v/;;u esa vk¡dM+ks ds fo”ys’k.k gsrq Vh&ijh{k.k dk iz;ksx fd;k x;k gSA 

izLrqr v/;;u ds fy, lkFkZdrk Lrj 0-05 j[kk x;k gSA  

foRriksf’kr rFkk LofoRriksf’kr egkfo|ky;ksa ds ch0,M0 izf”k{kqvksa ds ekiuh ij izkIrkadksa dk] 
v/;;u ds mn~ns”;ksa rFkk ifjdYiukvksa ds lUnHkZ esa fo”ys’k.k djds ifj.kke izkIr fd;s x;s rFkk 
mudh foospuk dh x;hA IkzkIrkadks dh izlkekU;rk dk ijh{k.k djus ij izkIrkadksa dk forj.k yxHkx 
izlkekU; ik;k x;k A  

H1(1), H1(2) rFkk H1(3) “kks/k ifjdYiukvksa ds ijh{k.k gsrq Øe”k% H0(1), H0(2) rFkk H0(3) 
“kwU; ifjdYiuk,a cuk;h x;hA 
H0(1) 

(N)
(M) (SD) 

(t) 
p value  

 
 

laosxkREkd 
cqf) 

foRriksf’kr 
egkfo|ky; 
ds izf”k{kq  

105 142-5 19  
 
2-15 

 
p<.05 

lkFkZd  
 

H0 (1)-
vLohd`r 

 
H1 (1)-
Lohd`r 
 

LofoRriksf’kr 
egkfo|ky; 
ds izf”k{kq   

120 137 19-34 

df=223    

Rkkfydk 2 ls Li’V gS fd izkIr Vh&eku 2-15 gS tks df= 223 ij 0-05 Lrj ds lkj.kh eku ¼1-97½ ls 
vf/kd gSA vr% izkIr Vh&eku -05 Lrj ij lkFkZd gSA QyLo:Ik “kwU; ifjdYiuk H0 (1) 0-05 Lrj 
ij vLohdr̀ gksrh gS rFkk “kks/k ifjdYiuk H1(1) -foRriksf’kr rFkk LofoRriksf’kr egkfo|ky;ksa esa 
v/;;ujr~ ch0,M0 izf”k{kqvksa dh laosxkREkd cqf) ds ek/; izkIrkadksa esa lkFkZd vUrj gS] Lohdr̀ gksrh 
gSA foRriksf’kr egkfo|ky;ksa ds ch0,M0 izf”k{kqvksa dk ek/; izkIrkad ¼142-5½ LofoRriksf’kr 
egkfo|ky;ksa ds ch0,M0 izf”k{kqvksa ds ek/; izkIrkad ¼137½ ls vf/kd gSA vr% foRriksf’kr 
egkfo|ky;ksa ds ch0,M0 izf”k{kqvksa dh laosxkRed cqf) LofoRriksf’kr egkfo|ky;ksa ds ch0,M0 
izf”k{kqvksa ls lkFkZd :i ls vf/kd gSA  
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izkIr ifj.kke dk laHkkfor dkj.k ;g gks ldrk gS fd foRriksf’kr egkfo|ky;ksa esa izos”k gsrq 
izfrLi/kkZ cgqr vf/kd gS] vr% buesa izos”k ikus okys ch0,M0 izf”k{kqvksa dh ckSf)d {kerk] lkekftd 
ifjiDork] vfHkiszj.kk dk Lrj] vkdka{kk&Lrj] vuqHko] laosxkRed ifjiDork vkfn LofoRriksf’kr 
egkfo|ky;ksa ds ch0,M0 izf”k{kqvksa ls vf/kd gks ldrh gSA mijksDr lHkh dkjd laosxkRed cqf) dks 
ldkjkRed :Ik ls izHkkfor djrs gSaA vr% foRriksf’kr egkfo|ky;ksa ds ch0,M0 izf”k{kqvksa dh 
laosxkRed cqf) LofoRriksf’kr egkfo|ky;ksa ds ch0,M0 izf”k{kqvksa ls vf/kd gks ldrh gSA ,slk gh 
ifj.kke Toor (2013) us Hkh ik;kA  

H0 (2) 

(N) (M) (SD) 
(t) 

p 
value  

vk/;kfRed 
cqf) 

foRriksf’kr 
egkfo|ky; ds 

izf”k{kq  

105 157-69 19-31  
 
2-09 

 
p<.05 

lkFkZd 
 

H0 (2)-
vLohd`r 

 
H1 (2)-
Lohd`r 

LofoRriksf’kr 
egkfo|ky; ds 

izf”k{kq   

120 152-33 19-04 

df=223           

Rkkfydk 3 ls Li’V gS fd izkIr Vh&eku 2-09 gS tks df= 223 ij -05 Lrj ds lkj.kh eku 
¼1-97½ ls vf/kd gS] blfy, izkIr Vh&eku -05 Lrj ij lkFkZd gSA ifj.kker% “kwU; ifjdYiuk H0 

(2) -05 Lrj ij vLohd̀r gksrh gS rFkk “kks/k ifjdYiuk H1(2) - foRriksf’kr rFkk LofoRriksf’kr 
egkfo|ky;ksa esa v/;;ujr~ ch0,M0 izf”k{kqvksa dh vk/;kfRed cqf) ds ek/; izkIrkadksa esa lkFkZd vUrj 
gS] Lohd̀r gksrh gSA foRriksf’kr egkfo|ky;ksa ds ch0,M0 izf”k{kqvksa dk ek/; izkIrkad ¼157-69½ 
LofoRriksf’kr egkfo|ky;ksa ds ch0,M0 izf”k{kqvksa ds ek/; izkIrkad ¼152-33½ ls vf/kd gSA vr% 
foRriksf’kr egkfo|ky;ksa ds ch0,M0 izf”k{kqvksa dh vk/;kfRed cqf) LofoRriksf’kr egkfo|ky;ksa ds  
ch0,M0 izf”k{kqvksa ls lkFkZd :i ls vf/kd gSA  

izkIr ifj.kke dk laHkkfor dkj.k ;g gks ldrk gS fd foRriksf’kr egkfo|ky;ksa esa izos”k ikus 
okys ch0,M0 izf”k{kqvksa esa fpUru Lrj] /kS;Z] lgu”khyrk] nwjnf”kZrk] vkRe&tkx:drk vkfn vf/kd 
gksrh gSA vr% foRriksf’kr egkfo|ky;ksa ds ch0,M0 izf”k{kqvksa dh vk/;kfRed cqf) LofoRriksf’kr 
egkfo|ky;ksa ds ch0,M0 izf”k{kqvksa ls vf/kd gks ldrh gSA ,slk gh ifj.kke Joshi (2015), Verma 

(2019) ,oa Dave (2021) us Hkh ik;kA 
H0 (3)

(N) (M) (SD) 
(t) 

p 
value  
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ekufld 
LokLF;  

foRriksf’kr 
egkfo|ky; ds 

izf”k{kq  

105 23-69 4-85  
 

 
2 

 
p<.05 

lkFkZd 
 

H0 (3)-
vLohd`r 

 
H1 (3)-
Lohd`r 

LofoRriksf’kr 
egkfo|ky; ds 

izf”k{kq   

120 22-43 4-49 

df=223          

Rkkfydk&4 ls Li’V gS fd izkIr Vh&eku 2 gS tks df= 223 ij -05 Lrj ds lkj.kh eku ¼1-97½ ls 
vf/kd gS] blfy, Vh&eku -05 Lrj ij lkFkZd gSA ifj.kker% “kwU; ifjdYiuk H0 (3) vLohd`r gksrh 
gS rFkk “kks/k ifjdYiuk H1(3) - foRriksf’kr rFkk LofoRriksf’kr egkfo|ky;ksa esa v/;;ujr~ ch0,M0 
izf”k{kqvksa ds ekufld LokLF; ds ek/; izkIrkadksa esa lkFkZd vUrj gS] Lohd`r gksrh gSA foRriksf’kr 
egkfo|ky;ksa ds ch0,M0 izf”k{kqvksa dk ek/; izkIrkad ¼23-69½ LofoRriksf’kr egkfo|ky;ksa ds ch0,M0 
izf”k{kqvksa ds ek/; izkIrkad ¼22-43½ ls vf/kd gSA vr% foRriksf’kr egkfo|ky;ksa ds ch0,M0 izf”k{kqvksa 
dk ekufld LokLF; LofoRriksf’kr egkfo|ky;ksa ds ch0,M0 izf”k{kqvksa ls lkFkZd :i ls  vf/kd gSA  

izkIr ifj.kke dk laHkkfor dkj.k ;g gks ldrk gS fd foRriksf’kr egkfo|ky;ksa esa v/;;ujr~ 
ch0,M0 izf”k{kqvksa dh lek;kstu {kerk] laosxkRed fLFkjrk] okLrfodrk dh Lohd`fr] vkRefo”okl] 
vkRe&ewY;kadu] vkRe&tkx:drk] ckSf)d {kerk] leL;k lek/kku {kerk vkfn LofoRriksf’kr 
egkfo|ky;ksa ds ch0,M0 izf”k{kqvksa ls vf/kd gksrh gS] D;ksafd foÙkiksf’kr egkfo|ky;ksa esa izos”k ikus ds 
fy, vf/kd ifjJe] /kS;Z] mPPk vkdka{kk Lrj] vfHkizsj.kk vkfn dh vf/kd vko”;drk gksrh gSA vr% 
foRriksf’kr egkfo|ky;ksa ds ch0,M0 izf”k{kqvksa dk ekufld LokLF; LofoRriksf’kr egkfo|ky;ksa ds 
ch0,M0 izf”k{kqvksa ls vf/kd gks ldrk gSA ,slk gh ifj.kke Shveta (2022)  ,oa Ritse (2022) us Hkh 
ik;kA 

izLrqr v/;;u esa foRriksf’kr egkfo|ky;ksa ds ch0,M0 izf”k{kqvksa dh laosxkRed cqf)] 
vk/;kfRed cqf) rFkk ekufld LokLF; LofoRRkiksf’kr egkfo|ky;ksa ds ch0,M0 izf”k{kqvksa ls vf/kd 
ik;h x;h gSA vFkkZr~ foRriksf’kr egkfo|ky;ksa esa laosxkRed cqf)] vk/;kfREkd cqf) rFkk ekufld 
LokLF; ds Lrj dks c<+kus gsrq vuqdwy okrkoj.k izkIr gqvk gSA vr% egkfo|ky; dk izdkj 
¼foRriksf’kr rFkk LofoRriksf’kr½ laosxkRed cqf)] vk/;kfRed cqf) rFkk ekufld LokLF; dks izHkkfor 
djrk gSA  

LofoRriksf’kr egkfo|ky;ksa ds ch0,M0 izf”k{kqvksa dks laosxkRed cqf)] vk/;kfRed cqf) rFkk 
ekufld LokLF; foRriksf’kr egkfo|ky;ksa ds ch0,M0 izf”k{kqvksa ls de Ikk;h x;h gSA vr% 
LofoRriksf’kr egkfo|ky;ksa ds ch0,M0 izf”k{kqvksa dh laosxkRed cqf)] vk/;kfRed cqf) rFkk ekufld 
LokLF; ds Lrj dks c<+kus dh vko”;drk gSA blds fy, LofoRriksf’kr egkfo|ky;ksa esa lEesyu] 
lsfeukj] O;k[;ku] lkaLd`frd dk;ZØe] “kSf{kd Hkze.k rFkk ikB~; lgxkeh fØ;kvksa dk le;&le; 
ij vk;kstu gksuk pkfg,; blds lkFk gh egkfo|ky;ksa ds okrkoj.k ,oa “kSf{kd fØ;k dyki esa 
lq/kkj fd;k tkuk pkfg,; f”k{kdksa ds O;ogkj ,oa f”k{k.k vfHko`fRr esa lq/kkj rFkk U;wure HkkSfrd 
vko”;drkvksa dh iwfrZ gksuh pkfg,A bu vk;kstuksa ,oa lq/kkjksa ls LofoRriksf’kr egkfo|ky;ksa ds 
ch0,M0 izf”k{kqvksa dh laosxkRed cqf)] vk/;kfRed cqf) rFkk ekufld LokLF; ds Lrj esa Ik;kZIr 
lq/kkj gks ldrk gSA  
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lgk;d vkpk;Z] yfyr dyk foHkkx] pkSèkjh pj.k Çlg fo'ofo|ky;] esjB ¼måçå½ 

 

gekjk Hkkjr ns”k oSfnd dky ls gh fofo/krkvksa dk ns”k jgk gSA gekjs ns”k dks cgqvk;keh laLÑfr;ksa 
ds fy;s tkuk tkrk gSA fdlh Hkh ns”k ds fodkl esa ml ns”k dh dyk ,oa laLÑfr dk egRoiw.kZ 
;ksxnku gksrk gSA ftlds }kjk ml ns”k dh vkfFkZd] lkekftd ,oa vU; xfrfof/;ksa esa lkaLÑfrd ,oa 
jpukRedrk dk lekos”k gksrk gSA gekjs ns”k dh laLÑfr vkSj dyk fo”o dh lokZf/kd izkphu ,oa 
le`) laLÑfr vkSj fofHkUu dykvksa dk dsUnz jgk gSA ;gk¡ dh dyk] laLÑfr vkSj ijEijkvksa ds 
nf̀’Vdks.k ls Hkkjr vUrjkZ’Vªh; Lrj ij Hkh ,d vn~Hkqr] vuks[kk ,oa fo”o fo[;kr jk’Vª gSA 

  dyk] lekt] vfHkO;fDr] laLÑfrA

 
euq’; tUe ysus ds mijkUr gh lekt ls tqM+ tkrk gSA lkekftd ifjos”k esa gh mldk 

ikyu&iks’k.k gksrk gS vkSj lekt esa tks ijEijk gksrh gS mlh ds vuqlkj mlds lHkh fØ;kdyki Hkh 
gksrs gSaA tUe ls gh ekuo eu ij lkekftd fØ;kvksa dk izHkko Hkh iM+rk gSA rRdkyhu lkekftd 
ifjfLFkfr;k¡ mldks izHkkfor djrh jgrh gSA jktuSfrd] vkfFkZd] lkekftd ifjfLFkfr;ksa dk mlds 
eu ij lh/kk izHkko iM+rk gSA mldk izR;sd fØ;k&dyki lekt dh lhekvksa esa gksrk gS blfy;s 
ekuo o dyk dk lEcU/k rks tUe ls gh gSA lekt dh laLÑfr dk gh ,d vax dyk gSA
 Hkkjr dh dyk dh ckr dh tk;s rks dyk “kCn ek= ugha gSA ;g vFkZ dh n`f’V ls vR;Ur 
O;kid gSA izkphu Hkkjrh; xzUFkksa esa 64 dykvksa dk mYys[k feyrk gS ftlds vUrxZr Hkkjr dh izeq[k 
ik¡p dykvksa& laxhr dyk] ewfrZ dyk] okLrq dyk] fp=dyk vkSj dkO; dyk dks lfEefyr fd;k 
x;k gSA bu ik¡pksa dks lfEefyr :Ik ls yfyr dyk,¡ dgk tkrk gS ftldk vfHkizk; n`f’V ewyd 
dyk ls gksrk gSA dyk tks vkUkUn ns] lq[k o le`f) ns ogh dyk gSA dyk dk lgh :Ik fo”ks’k 
dq”kyrkiwoZ fd;s gq, dk;Z ls gS tks nwljksa dks vkdf’kZr Hkh djrs gSaA dykRed oLrqvksa esa dsoy 
euq’; }kjk fufeZr Ñfr;k¡ gh vkrh gSa dykRed oLrqvksa ds fuekZ.k dh ,d fof/k vFkkZr~ jpuk izfØ;k 
gksrh gSA bl fØ;k ds dkj.k gh fuekZ.k ds Ik”~pkr ;g fuf”pr gks ikrk gS fd dksbZ oLrq fdruh 
dykRed gSA bl foospu ls ;g Li’V gks tkrk gS fd dyk ,d lkoZHkkSfed ekuoh; fØ;k gSA dyk 
gj ;qx] gj LFkku] gj le; esa ikbZ tkrh gSA pkgs og vfHkO;fDr ds :Ik esa gks] lEizs’k.k ds :Ik esa 
gks ;k euksjatu ds :Ik esaA dyk dk ewy ;|fi lkoZHkkSe gS ijUrq bldh tM+sa ml lekt] ml 
laLÑfr esa jgrh gS tgk¡ ls og mitrh gSA dyk dks lekt laLÑfr ls dHkh vyx ugha fd;k tk 
ldrk gSA 
 dyk lekt dk vfHkUu vax gksrh gS blfy;s mudh fØ;kdyki o dyk,¡ Hkh lekt ls tqM+h 
gksrh gSA ekuo dh lgpjh ds :Ik esa dyk lnk gh mlds lkFk jgh gSA ekuo dh vr% vfHkO;fDr 
dks fdlh Hkh ek/;e ls O;Dr djuk dyk gSA vkfndky ls gh ekuo us viuh vUr% vfHkO;fDr dks 
O;Dr djus ds fy, dyk dk lgkjk fy;kA dyk /keZ vkSj lekt dks ,d lkFk ysdj pyus esa 
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lQy jgh gSA dyk dk dk;Z :iksa dh l`f’V djuk gSA lR; rks ;g gS fd fp= cukus dh izòfRr 
loZnk ls gh gekjs iwoZtksa esa fo|eku jgh gSA euq’; us ftl le; izÑfr dh xksn esa vk¡[k [kksyh] 
ml le; ls gh mlus viuh ewd Hkkoukvksa dks viuh rqfydk }kjk Vs<+h&es<+h js[kkÑfr;ksa ds ek/;e 
ls xqQkvksa vkSj pV~Vkuksa dh fHkfrR;ksa ij vafdr dj vfHkO;fDr fd;kA vkfnekuo us tc rd Hkk’kk o 
fyfi dk Hkh vfo’dkj ugha fd;k Fkk ml le; og fp=dyk ds ek/; ls gh viuh Hkkoukvksa dks 
vfHkO;Dr djrk FkkA blfy;s Hkkjrh; fp=dyk dk mn~xe Hkh izkxSfrgkfld dky ls gh ekuk tkrk 
gSA le; ds lkFk&lkFk tSls&tSls ekuo us fodkl fd;k oSls gh ;g dyk dh vius mRd’kZ lhek 
dks izkIr gksrh x;h gSA dyk laLÑfr dh okfgdk gSA Hkkjrh; laLÑfr ds fofHkUu vk;keska esa O;kIr 
ekuoh; ,oa jlkRed rRo mlds dyk :iksa esa izdV gksrs gSA Hkkjrh; dyk tgk¡ ,d vksj oSKkfud 
vkSj rduhdh vk/kkj j[krh gS ogha nwljh vksj Hkko ,oa jl dks lnSo izk.k rRo cukdj j[krh gSA 
Hkkjrh; dyk tuekul dh vko”;drk ,oa tu&tu dh dY;k.kdkjh Hkkouk ls ifjiw.kZ gSA vkfn 
dkyhu dykÑfr;ksa ls ekuo ds mn~Hko ,oa fodkl dk Kku gksrk gS rks e/;dky dh dykÑfr;ksa ls 
fo”ks’kr% okLrq dyk] ewfrZ dyk o fp= dyk ls jktk o iztk dh Hkkoukvksa dk cks/k gksrk gS ftlls 
Kkr gksrk gS fd ekuoh; /kkjk lEiw.kZ lekt esa dyk ds ek/;e ls gh O;kIr gksrh x;hA vr% ge 
dg ldrs gSa fd lekt o gekjh laLÑfr ds fodkl esa dyk dk egRoiw.kZ ;ksxnku gSA dyk ds 
fcuk ge fdlh lekt o laLÑfr dh dYiuk Hkh ugha dj ldrs gSaA vr% dyk gekjs thou dk 
vfHkUu vax cu xbZ gSA bl dyk dks lh[kus ds fy;s ekuo fdlh Ldwy ;k laLFkku esa tkdj 
izf”k{k.k ugha ysrk FkkA ekuo tkfr ds fodkl ds lkFk&2 dyk dk fodkl Hkh izrhr gksrk gSA 
 Ñ’.k pUnz “kekZ ds vuqlkj ^^tgk¡ ok.kh ewd gks tkrh gS ogha dyk ekSu dh Hkk’kk curh gS 
ok.kh esa “kCn] vFkZ vkSj fopkj gkrs gSaA dyk esa bafxr eqnzkvksa ,oa Hkafxekvksa dk fuokl gksrk gSA dyk 
ds }kjk Hkkoksa dk tks o.kZu fd;k tkrk gS vkSj ;gh Hkko yksd dyk ds :Ik esa fn[kkbZ nsrk gSA** 
 vkt rd dyk dk fodkl Øe ugha :dkA mls tc Hkh tks fey ldk mlds ek/;e ls gh 
dyk lt̀u dk;Z fujUrj pyrk jgkA fdrus gh ek/;eksa dk og vc rd mi;ksx dj pqdk gSA 
 ^^iV~Vs iVs dqbZ;s ok ;Fkk] fp=L; lEHko%** vFkkZr~ tks dqN Hkh mls feyk mlh ls dyk lt̀u 
fd;kA Hkkjrh; dyk /keZ rFkk n”kZu dh xgjkb;ksa ls tUeh dyk gSA Hkkjrh; dyk esa Hkkjr&Hkwfe ds 
fopkj] /keZ] rRo Kku ,oa laLÑfr ds leUo;kRed :Ik ds n”kZu gksrs gSaA ;g dyk lnSo gh thou 
dks lkFk ysdj pyh gSA vr% blesa lelkef;d tu&thou dh >yd ges”kk ikbZ tkrh jgh gSA 
dyk us tgk¡ ,d vksj gj O;fDr dks /keZ ls tksM+s j[kk] ogha nwljh vksj dqN LFkkuksa ij 
lR;&vfgalk] jktuSfrd mRFkku&iru vkSj ,sfrgkfld ds n”kZu Hkh djk,A Hkkjrh; dyk esa 
fp=dkjksa] ewfrZ&f”kYidkjh dh vkLFkk ds fpUg loZ= n`f’Vxr gksrs gSaA 
 dyk laLÑfr dh okfgdk jgh gSA Hkkjr esa fp=dyk dh izR;sd “kSyh fiNyh dbZ ihf<+;ksa ls 
pyh vk jgh gS tks ijEijkvksa] jhfr&fjoktksa vkSj ns”k dh fopkj/kkjkvksa dk izkfrfuf/kRo djrh gSA 
izkjfEHkd dky dh mRifRr dk irk izkxSfrgkfld xqQkvksa ls yxk;k tk ldrk gSA vkfnekuo dks 
tknw&Vksuk] VksVdk djus ds mijkUr ;g fo”okl gksrk Fkk fd ftl Ik”kq dks og fp= :Ik esa vafdr 
djrk gS og mlds o”k esa lgtrk o ljyrk ls vk tkrk gSA nfj;ksa esa izk;% ,sls fp= vf/kd ns[kus 
dks feyrs gSa ftuesa rhjksa ;k Hkkyksa ls fca/ks Ik”kq vafdr fd;s x;s gSa vkSj “kk;n og vkgr Ik”kq ds 
fpf=rksa ds ek/;e ls Ik”kq ds vaxksa ij vkØe.k o izgkj djus dk izf”k{k.k nsrk Fkk rFkk mls ekjus ds 
mijkUr mYykl esa u`R;&xk;u vkfn djuk vkfne ekuo dh fnup;kZ FkhA vkfnekuo vkus thou esa 
Hk; dks nwj djus ds fy;s vn`”; “kfDr;ksa dh iwtk ds fy,] thou esa lQyrk ds fy;s dqN 
T;kferh; vkdkjksa dks lkadsfrd :Ik esa Hkh iz;ksx djrk Fkk vkSj f=Hkqt] oR̀r] vk;rkdkj] LokfLrd 
‘kV~dks.k] vadksa rFkk js[kkvksa vkfn vusd izrhd fpUgksa dks fpf=r djrk FkkA mlus ?kqM+lokj] Ik”kqvksa 
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dks pjkrs] mudk nw/k nqgrs o Ñf’k dk dk;Z djrs lHkh ekuo vkÑfr;ksa dks rhj&deku] Hkkyk] ykBh] 
f=”kwy] dqYgkM+h vkfn “kL=ksa ds lkFk fn[kk;k gSA Ñf’k thou ds vUrxZr Ik”kqikyu] ukSdk&fogkj] 
cSyxkfM+;ksa dks rhj e/kq lap; vkfn :Ik fpf=r gSa vkSj vkeksn&izeksn laca/kh fp= muds jfld thou 
dh >k¡dh izLrqr djrs gSaA izkxSfrgkfld fp=ksa esa Hk;] lkgl] laosx rFkk /keZ vkfn ekuoh; Hkkoksa dh 
vfHkO;fDr vo”; gqbZ gSA fp= vla;r o ljy gSA 
 izkxSfrgkfld dky ds ckn gesa flU/kq ?kkVh esa dyk dk fodflr :Ik ns[kus dks feyrk gSA 
ekuo ckSf)d fodkl ds lkFk gh ,d le`) o fodflr lH;rk ds :Ik esa gekjs lkeus vkbZ ftls 
ge flU/kq ?kkVh lH;rk ds :Ik esa tkurs gSaA ;gk¡ Hkh dyk dk fo”ks’k fodkl gqvk D;ksafd bl le; 
rd ekuo dkQh fodkl dj pqdk FkkA bl dky esa idkbZ feV~Vh ds crZu cukus dh dyk dk fo”ks’k 
fodkl gqvkA bu crZuksa ij ekr` nsoh dh ewfrZ;k¡] ouLifr Ik”kq&i{kh ¼dqdn;qDr cSy] ckjgfla?kk rFkk 
eNyh ds ifj’Ñr :Ik½ rFkk T;kferh; vfHkizk;ksa ls ftu ij xksy v/kZpUnzkdkj o frjNh js[kkvksa ds 
vkys[kuksa dk iz;ksx gS blds vfrfjDr eksrh&eu ds ,oa izlk/ku lkexzh Hkh feyrh gSA ;gk¡ ij nks 
rhu js[kkvksa esa ekokÑfr;ksa dk fuekZ.k fd;k x;k gSA pkSdksj vkÑfr ls ekuo /kM+ cuk;s x;s gSaA 
fp=ksa esa js[kk dh iz/kkurk ds dkj.k gh bUgsa js[kk fp= ekuuk gh mfpr gksxkA :Ik dh l`f’V ds fy;s 
eksVkbZ o Nk;k gsrq ygjnkj js[kkvksa dk dgha&2 iz;ksx fd;k x;k gSA blds mijkUr ge tksxhekjk 
ds fp=ksa ij izdk”k Mkyrs gq, dyk ds fodkl ij ppkZ djrs gSaA gekjh Hkkjrh; dyk /keZ iz/kku 
ekuh tkrh gS gekjk vk/kkj /kkfeZd gksus ds dkj.k gh nsoh&nsorkvksa ds fp= dbZ izdkj ls vafdr 
fd;s tkus yxsA tksxhekjk xqQkvksa dh fp=dkjh vtUrk dh xqQk ijEijk dh egRoiw.kZ “kq:vkr gSA 
;gk¡ ds fp= dkQh gn rd xSj&/kkfeZd gSa ysfdu ,d iSuy ij fgUnw /keZ dh Ñ’.k&dFkk dks fpf=r 
fd;k x;k gSA blds vfrfjDr xqIrdky esa fufeZr vtark] ,syksjk o ck?k dh xqQkvksa esa nhokjksa o 
fHkRrh ij cus fp=ksa ds :Ik esa ns[kus dks feyrs gSaA rkM+ iRrksa Ikj ckS) ikaMqfyfi;k¡ vkSj tSu xzUFkksa ds 
n”̀; dyk ds mRd’kZ mnkgj.k gSaA 
 lkFk gh iV~V fp=dkjh] dk¡p o dk’B fp=dkjh Hkh dyk ds fofHkUu :iksa dks izLrqr djrh 
gSA fdlh fo”ks’k ioZ ;k mRloksa ds nkSjku nhokjksa o Hkwfe ij cukbZ xbZ jaxksyh] vYiuk] e/kqcuh] oyhZ] 
Qqyokjh dyk Hkh Hkkjrh; yksd dykvksa dk vuqie mnkgj.k gSA okLrqdyk Hkh dyk] foKku rFkk 
rduhd lfeJ.k ds vUrxZr vkrk gSA okLrqdyk esa gh ewfrZdyk ,oa fp=dyk dk lekos”k FkkA Hkkjr 
dh dyk,¡ Hkh bl rF; dk izek.k nsrh gS fd gekjs “kkld vkSj jk’Vª uk;d Hkh viuh laLÑfr 
lH;rk ds leFkZd jgs gSA mUgksaus viuh dyk o laLÑfr dks eqxyksa o fons”kh vkØe.kksa ls lqjf{kr 
j[kk rFkk yksd fgr dks loksZijh ekukA Hkkjr esa eqxyksa ds vkxeu ds Ik”~pkr Hkkjrh; LFkkiR; dyk 
esa fefJr “kSyh dk fuekZ.k gqvkA eqxyksa ds vkxeu ls iwoZ Hkkjr esa bekjrsa yky cyqvk iRFkj ls 
fufeZr dh tkrh FkhA ckn esa laxjeej iRFkj dk Hkh iz;ksx fd;k tkus yxk ftlds mRÑ’V uewus 
fnYyh] vkxjk] Qrsgiqj lhdjh] y[kuÅ vkfn jktegyksa] edcjksa] efLtnksa] fdyksa] m|ku eaMiksa vkfn 
ds :Ik esa ekStwn gSaA Hkkjr esa lcls vf/kd LFkkiR; dyk dk fuekZ.k eqxy dky esa gqvkA Hkkjrh;ksa us 
eqfLye laLÑfr vkSj dyk dks viukdj mls ,slk vn~Hkqr :Ik fn;k gS fd Hkkjrh; dyk ^laLÑfr 
iz/kku* gksus ls ^/kEkZ iz/kku* gks x;hA okLro esa /keZ gh Hkkjrh; dyk dk izk.k gSA Hkkjr fofHkUu /keksZa 
dk tSls fgUnw /keZ] tSu /keZ] ckS) /keZ] fl[k /keZ dk ns”k gSA bl feJ.k /keksZa ds dkj.k ;gk¡ dh dyk 
esa Hkh fofHkUurk ns[kus dks feyrh gSA gekjs bl fofHkUu /keZ ijEijk laLÑfr o dyk ls iwjk fo”o 
cgqr izHkkfor gSA gekjh dyk vkSj laLÑfr ls izHkkfor gksdj iwjs fo”o esa Ik;ZVd Hkkjh la[;k esa gekjs 
ns”k esa vkrs jgrs gSaA bl n`f’V ls dyk dh f”k{kk dh vfuok;Zrk vkSj vf/kd c<+ tkrh gSA gekjs ns”k 
dh ljdkj Hkh dyk dh vfuok;Zrk dks ns[krs gq, u;s&2 ;kstuk;sa yk jgh gS tSls ubZ f”k{kk uhfr] 
iz/kkuea=h dkS”ky fodkl ;kstuk ftuds vUrxZRk dksbZ Hkh Nk= fdlh Hkh gLr dyk dks lh[kdj 
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viuk O;olk; [kksy lds ftlls gekjs ns”k esa izpfyr fofHkUu dykvksa o yksd dykvksa dks izksRlkgu 
fey ldsA dyk ds ek/;e ls gh ge vius ns”k esa QSyh dq:fr;ksa o cqjkbZ;ksa ds izfr tkx:d dj 
ldrs gSa rFkk ljdkj dh ubZ uhfr;ksa dks tu&2 rd igqapk ldrs gSaA vkt ds lekt dks ns[krs gq, 
bldh vfuok;Zrk vkSj Hkh c<+ tkrh gSA dyk f”k{kk dk mn~ns”; euq’; ,oa izÑfr dk lqUnj fj”rk 
cukus dk gSA ;g dsoy lkSUn;Z cks/k ugha gS ijUrq ckgjh lkSUn;Z dks vkarfjd lkSUn;Z ls tksM+dj 
lkeatL; o lt̀ukRedrk dks vius vUnj mrkjuk gSA lt̀ukRedrk vkSj lkSUn;Z cks/k izr;sd euq’; 
dh tUetkr fof”k’Vrk,a gSA dyk gh gS ftlesa ekuo eu esa laosnuk,a mHkkjus] izof̀Rr;ksa dks <+kyus 
rFkk fpUru dks eksgus] vfHk:fp dks fn”kk nsus dh vn~Hkqr {kerk gSA euksjatu] lkSUn;Z] izokg] 
mYykl u tkus fdrus rRoksa ls ;g Hkjiwj gS ftlesa ekuoh;rk dks lEeksfgr djus dh “kfDr gSA esjk 
ekuuk gS fd gj O;fDr dks fdlh u fdlh dyk dk izf”k{k.k vo”; gh ysuk pkfg, D;ksafd dyk ls 
tqM+k O;fDr dHkh Hkh cqjh vknrksa ;k cqjh laxrksa esa ugha iM+rs gSa D;ksafd dyk gesa gekjs laLdkjksa ls 
gekjs /keZ ls gesa izÑfr ls tksM+ dj j[krh gSA dyk ls tqM+k gj O;fDr dyk dk vH;kl djds [kq”k 
o vkuafnr jgrk gS ftlls mls dHkh dks nq[k] ?k̀.kk ;k fMizs”ku ugha gksrk gSA vktdy rks fMizs”ku 
ejhtksa dk bykt ds fy, Hkh dyk dk lgkjk fy;k tkrk gSA vr% dyk dh f”k{kk gekjs lekt ds 
LFkkLF; vkSj fodkl ds fy, vfuok;Z gSA 

Hkkjr esa dyk dk egRo vR;f/kd gSA ;gk¡ dyk le)̀ laLÑfr dk izrhd gS tks gekjs 
,sfrgkfld laLÑfrd vkSj nk”kZfud fojklr dks n”kkZrh gSA dyk gesa ,d nwljs ls tksM+rh gSA lekt 
dks le`) cukus esa dyk dh f”k{kk izR;sd izk.kh ds fy;s vko”;d gSA vkSj LFkkuh; fodkl esa 
egRoiw.kZ ;ksxnku nsrh gSA blds lkFk gh dyk ,d fo”ks’k /kkj.kk dk izrhd Hkh gS tks gesa lekt esa 
lekurk lejlrk vkSj lkekftd U;k; dh fn”kk esa ys tkrk gSA 
 dyk dh f”k{kk vfuok;Z gS D;ksafd lkaLÑfrd lef̀) ds fy;s dyk f”k{kk ls fo|kFkhZ lè) 
lkaLÑfrd fojklr dks le>rs gSa vkSj c<+kok nsrs gSaA dyk fo|kfFkZ;ksa dh lkspus dh {kerk dks 
fodflr djrh gSA vkSj mUgsa ubZ ǹf’Vdks.k nsrh gSA dyk esa f”kf{kr gksus ds ckn fo|kfFkZ;ksa esa laokn 
dkS”kyrk fodflr gksrh gS ftlls og vius jkstxkj ds volj dks c<+kok feyrk gSA tks lekt esa 
lg;ksx vkSj lekurk dks c<+kok nsrk gSA 
 dyk ,d ,slk ek/;e gS fd gekjs LokLF; dks Hkh izHkkfor djrk gSA tc Hkh ge LVªsl esa 
gksrs gSa rks vius udkjkRed Hkko dks dyk }kjk de dj ldrs gSaA [kRe dj ldrs gSaA blfy;s ge 
blh fu’d’kZ ij igqaps gSa fd vPNs lekt ds fuekZ.k esa dyk dh f”k{kk vfuok;Z gSA D;ksafd mlh ls 
gh ns”k vkRefuHkZj cu ldrk gSA vkSj izR;sd ekuo esa vkRefo”okl ds lkFk vkfFkZd lg;ksx Hkh 
mRiUu djrk gSA 

v”kksd%  dyk lkSUn;Z vkSj leh{kk “kkL=] lat; ifCyds”ku ¼2013½A 
MkWŒ eq[kthZ uxj% dyk ,oa laLÑfr] nf̀’V ifCyds”ku] izFke laLdj.k ¼vizSy 2017½A 
“kqDy jkepUnz] dyk dk n”kZuA 
MkWŒ jkuh vpZuk] dyk laLÑfr ,oe~ lekt ¼2016½A 
MkWŒ “kekZ uwiqj] lkSUn;Z “kkL=] Ñ’.kk izdk”ku fefM;k esjB 2005A 
:iizn dyk ds ewyk/kkj& MkWŒ vkjŒ ,Œ vxzoky] bUVjus”kuy ifCyds”ku] dkuiqj ¼2001½A 
Lqrkj ,eŒ ohŒ% ewfrZdyk dh ifjofrZr izo`fr;k¡] dyk =Sekfld] tqykbZ ls flrEcj 2000A 
Dyk laLÑfr dy vkSj vkt] MkWŒ oekZ oUnuk& gfLrukiqj lans”k ¼=Sekfld if=dk½ 2021A 
MkWŒ izrki jhrk] Hkkjrh; fp=dyk ,oa ewfrZdyk dk bfrgkl jktLFkku fgUnh xzUFk vdkneh 2017A 
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vkjŒ ,Œ vxzoky dyk foykl] bUVjus”kuy ifCyf”kax gkml 1997A 

************ 

    
 

  
lgk;d vkpk;Z] yfyr dyk foHkkx] pkSèkjh pj.k Çlg fo'ofo|ky;] esjB ¼måçå½ 

 

euq"; ,d lkekftd izk.kh gSA lekt esa mldk tUe gksrk gS vkSj lkeqfgd :i ls ml lekt esa 
jgdj og vius O;fDrRo ds fodkl dh vkSj mUeq[k gksrk gSA loZizFke viuh thfodk pykus ds fy, 
ekuo us vkfFkZd {ks= esa izxfr djuk vkjEHk fd;kA ijUrq mldks jksVh diM+k vkSj edku ds 
lkFk&lkFk ckSf)d lUrks"k dh Hkh vko';drk vuqHko gqbZA vr% mlus HkkSfrd izxfr ds lkFk&lkFk 
ckSf)d lUrks"k dh Hkh vko';drk vuqHko gqbZA vr% mlus HkkSfrd izxfr ds lkFk&lkFk viuh ckSf)d 
izxfr gsrq dyk fopkj vkSj deZ vkfn ds {ks= esa Hkh lkspuk vkjEHk fd;k vkSj laLd`fr dk izknqHkkZo 
gqvkA 

 lekt fuekZ.k] fp=dyk] f'k{kk A 
 
 

 
 laLd`fr ds vUrxZr vkpkj] fopkj vkSj fo'okl vkfn gSA laLd`fr euq"; ds Hkwr] orZeku rFkk 
Hkkoh thou dk vius esa iw.kZ fodflr :i gSA ,d fo}ku ds vuqlkj& ÞlaLd`fr ekuoh thou ds 
mu lc rRoksa ds lekgkj dk uke gS] tks /keZ vkSj n'kZu ls izkjEHk gksdj dyk] dkS'ky lekt rFkk 
O;ogkj bR;kfn esa vUr gksrs gSaAÞ lLd`fr dk ewy mn~ns'; ekuo thou dks ifj"dr̀] 'kq) rFkk ifo= 
cukuk gSAß tc euq"; eu] deZ] dke ls ifjiw.kZ gksrk gS] rHkh lekt ds dY;k.k ds fy, dk;Z djrk 
gSA lekt dk dY;k.k ge viuh dyk }kjk] 'kq) deZ Hkko ls dj ldrs gSA 
 dyk] dke djus dh og 'kSyh gS ftlesa gesa lq[k ;k vkuUn feyrk gSA oSls rks dyk dk 
uke ysus ij gesa yfyr&dykvksa] laxhr dyk] fp=dyk] dkO; dyk] u`R; dyk bR;kfn dk cks/k 
gksrk gS] ijUrq ;s lHkh dyk,¡ thus dh dyk ds vUrxZr gSa] ;k ge ;kas dg ldrs gSa fd thus dh 
dyk bu lHkh dh ekrk gSA thus dh dyk esa vPNh rjg lQy gksuk gekjs thou dk y{; gS] vkSj 
lc dyk,¡ blesa ;ksxnku nsrh gSa] ftl çdkj ,d cM+h unh esa NksVh&NksVh vusd ufn;k¡ vkdj 
feyrh tkrh gSa vkSj viuk ;ksxnku nsrh gSA vxj NksVh ufn;k¡ vk&vkdj cM+h unh esa u feysa rks 
cM+h unh ml rsth ls vkxs ugha c<+ ldrh tSlk fd mls c<+uk pkfg,A 

thus dh dyk ds vUrxZr lalkj ds lHkh lk/ku vk tkrs gSaA n'kZu] foKku] dyk] 
jktuhfr'kkL=] vFkZ'kkL=] /keZ] f'k{kk] LokLFk;&f'k{kk vkSj nwljh lHkh fo|k,¡ gSaA thus dh dyk dk 
y{; gS lq[k ;k vkuUn dh çkfIr vkSj ;gh y{; vkSj lHkh dykvksa dk gSA 

euq"; ds bfrgkl dh vksj –f"V Mkyus ls Kkr gksrk gS fd lcls igys euq"; dks blh dh 
fpUrk gqbZ gksxh fd og lq[kiwoZd dSls jg ldrk gSA lcls igys mls viuh lqj{kk dk /;ku gqvk 
gksxk ftlesa igyh] Hkw[k nwljh 'kjhj dh j{kk] rhljh dqVqEc fuekZ.k ;k lekt fuekZ.k dh ykylk A 
Hkw[k ds fy, vPNs çdkj ds lq[k vkSj vkuUn nsus okys [kk| inkFkksaZ dh [kkst] 'kjhj dh j{kk ds fy, 
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lq[k nsus okys oL=ksa] 'kL=ksa] vks"kf/k;ksa dh [kkst] lekt fuekZ.k ds fy, lq[k nsus okys O;ogkjksa dh 
[kkst] vkSj lq[k nsus okyh vusdksa oLrqvksa ds fuekZ.k dh /kqu ;gh çkjEHk ls mlds thou dk y{; 
jgk gSA blh ds lq[knk;d fuokZg dks ge thou dh dyk dgrs gSaA lq[k dh çkfIr lq[k nsus okys 
<xk dh [kkst fd;s fcuk ugha gks ldrhA vFkkZr~ lq[k ikus ds fy, dqN fu;e gks ldrs gSaA blfy;s  
tks Hkh dke djuk gS mls fu;fer <ax ls gh djus esa lq[k dh çkfIr gksxhA tc ge fdlh dke dks 
fu;fer <ax ls djrs gSa rc gesa lq[k feyrk gSA ftl dke ds djus esa gesa lq[k feyrk gS mlh esa 
gesa lkSUn;Z dk n'kZu gksrk gS] ge ;ksa dg ldrs gSa] fd lqUnjrkiwoZd dksbZ dke djus esa gesa lq[k 
feyrk gSA blfy, ;fn ge fdlh Hkh dke ds djus esa lq[k dh bPNk djrs gSa rks mls lqUnjrkiwoZd 
djuk pkfg,A fp=dyk dk Kku gesa çR;sd dk;Z dks lqUnjrkiwoZd djuk fl[kkrk gSA thou esa ;fn 
ge gj dke dks lqUnjrkiwoZd djsa rks gesa lq[k feysxk vkSj ;gh lq[k dh çkfIr thou dh dyk dk 
y{; gS bl rjg thou dh dyk esa fp=dyk dk fdruk egku~ ;ksx gS] ;g fcYdqy Li"V gSA 
fp=dyk dk Kku çR;sd euq"; ds fy, vko';d gS ;fn og vius thou dks lq[kh cukuk pkgrk 
gSA 

    

 fp=dyk ds fo|kFkhZ dk igyk dke gksrk gS ç—fr&fujh{k.kA fp= cukus ls igys mls ç—
fr dks ns[kuk&lh[kuk iM+rk gSA gj le;] pyrs] mBrs] cSBrs] mls vius pkjksa vksj dh oLrqvksa dks 
#fpiwoZd ns[kuk iM+rk gS] ç—fr dh lqUnjrk dk v/;;u djuk iM+rk gS vkSj ç—fr dk ;g 
v/;;u mls thoui;ZUr djuk iM+rk gSA ç—fr vuUr gS] mldh lqUnjrk vuUr gSA bl vuUr 
lqUnjrk dk tks jliku ugha dj ldrk og fp=dkj gks gh ugha ldrkA ,d ckj ç—fr dh lqUnjrk 
dk jliku dj ysus ij mlds lkeus lkSUn;Z dk ,d dks"k [kqy tkrk gSA mlesa ls fp=dkj ftruk 
pkgs mruh lqUnjrk viuh jpuk esa Hkj ldrk gSA ç—fr dh lqUnjrk dk fujUrj jliku djrs jgus 
vkSj ml lqUnjrk ds vk/kkj dk irk yx tkus ij fp=dkj vius fp=ksa dks Hkh lqUnjrk ls Hkj ldrk 
gSA 

vkt dk thou bruk O;Lr gS fd ges ç—fr dh lqUnjrk dk jliku djus dk le; gh 
ugha feyrkA ijUrq ç—fr dh lqUnjrk dk fujUrj fujh{k.k djrs jgus ij mldh lqUnjrk dk ea= 
fp=dkj dks fey tkrk gS fQj og ml I;kls dh Hkk¡fr ftldh I;kl dHkh cq>rh gh ugha] fnu jkr 
ç—fr lqUnjh ds egklkxj esa xksrs yxkrk jgrk gSA mlh ls çHkkfor gksdj viuh jpuk Hkh djrk 
tkrk gS vkSj rHkh mldh jpuk Hkh egku~ gks ikrh gSA og tkurk gS Qwyksa esa lqUnjrk dgk¡ ls vk;h] 
dy&dy djrh gqbZ ufn;ksa dks lqUnjrk dgk¡ ls feyh] vkdk'k esa] i`Foh ij] ty esa] o{̀kksa esa] if{k;ksa 
esa tho&tUrqvksa esa] dhM+s edksM+ksa esa] meM+rs&?kqeM+rs cknyksa esa] lw;Z dh fdj.kksa esa] pk¡n dh pkanuh esa 
vkSj euq"; esa lqUnjrk dgk¡ fNih gSA ;g ògr~ Kku çkIr djus ds i'pkr~ gh fp=dkj egku~ gks 
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ikrk gS vkSj egku~ jpuk dj ikrk gSA fp=dyk dk dk;Z fcuk bl Kku ds vkxs c<+ ugha ldrkA 
fp=dkj dks ç—fr dk çseh cuuk iM+rk gS vkSj ,slk çseh tks iy Hkj ds fy, Hkh] viuh çs;lh dks 
Hkqyk ugha ldrkA dbZ dyk ;qxksa dk tUe ç—fr ds vkWpy ls gqvk tSls igkM+h fp=dyk vkfnA 

          

  
tc fp=dkj vkSj ç—fr dk lEcU/k izseh vkSj ç;lh dk gS rks çseh viuh çs;lh dks {k.k Hkj ds fy, 
Hkh vk¡[kksa ls vks>y ugha dj ldrk vkSj vdLekr~ ;fn mldh çs;lh dks nq%[k gksrk gS] pksV igqaprh 
gS] rks og mls dnkfi lgu ugha dj ldrkA mldh çs;lh dks pksV mlds gh HkkbZ&cU/kq yxk ldrs 
gSaA tkiku esa ,Ve ce fxjk] fgjksf'kek dh lkjh ç—fr u"V&Hkz"V gks x;hA fiNys egk;q) esa djksM+ksa 
euq"; dky&dofyr gq,] ?kk;y gq, vkSj dq:i gks x;sA chekjh] egkekjh] Hkw[k vkSj rM+i us yksxksa 
dks ttZj dj fn;kA lqdqekj cPpksa] dksey ;qofr;ksa vkSj vusdksa çkf.k;ksa dh lqUnjrk fNu x;hA ;g 
lc fdlus fd;k\ euq"; us viuh lqUnjrk dks vius vki fcxkM+ fn;kA dksbZ dykdkj D;k dHkh 
,slk dj ldrk gS\ ;k lksp ldrk gS\ og bls dHkh lgu ugha dj ldrk vkSj ;fn lc esa ;gh 
dykdkj dh Hkkouk gks rks ,sls dq:i –'; ns[kus dk dnkfpr~ gh fdlh dks volj feysA  
 vkt gekjk lekt dq:i vkSj fo—r gks pqdk gSA Å¡p&uhp dk Hkko] vkil dk dyg vkSj 
eueqVko] ,d&nwljs dks {kfr igq¡pkus dh Hkkouk] ,d dks nckdj Lo;a Åij c<+us dk ç;Ru] ykyp] 
vekuqf"kd O;ogkj brus c<+ x;s gS fd mudk çfrjks/k dfBu gks x;k gSA ns'k ds usrk] lq/kkjd] mPp 
inkf/kdkjh] bl Hk;kud ck<+ dks vius Hkk"k.kksa] ys[kksa bR;kfn ls nwj djus ds fy, dfVc) gSa] ijUrq 
bl dk;Z esa tks lQyrk fey jgh gS og Hkh gekjs lkeus gSA 

lekt dh ;g ccZjrk ys[kksa vkSj Hkk"k.kksa ls bl rjg nwj ugha dh tk ldrhA tc rd 
lekt ,d lqUnj lekt ugha cu tkrk] tc rd lekt dk ,d&,d O;fä lekt dks lqUnj cukus 
esa ;ksxnku ugha nsrk] tc rd lekt ds çR;sd çk.kh dks lkSUn;Z çkfIr dk ekxZ ugha ekywe gks 
tkrk] tc rd mldks ç—fr ls çse u gks] rc rd u mlds fopkj gh cnysaxs] u gh og viuh 
gjdr ls ckt vk;sxkA ;fn lpeqp gesa vius lekt dks lqUnj] lqxfBr] lq–<+ cukuk gS] rks gesa 
/oalkRed of̀Ùk;ksa dk neu dj jpukRed of̀Ùk;ksa dk Lokxr djuk lh[kuk gksxk vkSj fl[kkuk gksxk  
;g vVy lR; gS] fd vxj ,d ckj euq"; dks jpuk ;k l`f"V dk vkuUn fey x;k rks fQj og 
LoIu esa Hkh /loalkRed òfÙk dh Hkkouk ugha yk ldrkA mldk lEiw.kZ le;] mldh iwjh 'kfDr] 
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mldk ru] eu] /ku] lHkh jpuk ds dk;Z esa yxsxk vkSj fQj ;g vlEHko gS fd og fuekZ.k ds cnys 
/oal djus dh lkspsA ftl dke esa mlus vius dks fuNkoj dj fn;k gS mls u"V&Hkz"V gksrs og dSls 
ns[k ldrk gS\ 

         

 fuekZ.k dh bl çof̀Ùk dks gesa vius esa fQj ls txkuk gksxkA fuekZ.k ds gh vk/kkj ij ge 
vius lekt rFkk thou dks iqu% lqUnj cuk ldrs gSaA vkt vko';drk gS fd Hkkjr dk cPpk 
&cPpk] ;qod&;qofr;ksa] o`)++&o`)k,¡] jpuk ds dk;Z esa layXu gks tk;saA fo|ky;ksa esa x`g m|ksxksa ij] 
jpuk ds dk;Z ij vf/kd /;ku nsuk bl le; gekjk eq[; ç;kstu gksuk pkfg,A jpuk dk gh nwljk 
uke dyk gSA 

bl çdkj lekt dk ;g fu;e gS fd çR;sd euq"; igys lekt ds vuqHkoksa dks xzg.k djrk 
gS] fQj mUgha ds lgkjs og Loa; vuqHko djrk gS vkSj vUr esa lekt dh mUufr ds fy, og vius 
vuqHkoksa dks lekt dks nku djrk gSA lalkj esa jgus okys gj O;fä ds fy, ;s rhu ckrsa furkUr 
vko';d gS] pkgs og ;ks)k gks] if.Mr gks] O;olk;h gks ;k etnwj gksA fp=dkj Hkh bUgha esa ls ,d 
gSA mldks Hkh bu rhu fu;eksa dk ikyu djuk vko';d gSA  
 fp=dkj Hkh igys lekt ds vuqHkoksa dks xzg.k djrk gS vkSj vius vuqHkoksa dks fp=ksa esa j[krk 
gSA fp= cuus rd mlus lekt ds nks fu;eksa dk ikyu fd;kA vc rhljk fu;e lekt dks vius 
vuqHko çnku djuk ckdh jg x;kA og fp=dkj rHkh dj ldrk gS tc vius fp=ksa dks lekt ds 
lEeq[k j[ks blfy, fp=dkj vius fp=ksa dk çn'kZu djrk gS] fp= çn'kZfu;ksa esa] i=&if=dkvksa esa 
lks'ky ehfM;k ij vkSj vU; tks Hkh ek/;e gks ldrs gSa] muds }kjk og vius fp=ksa dk çn'kZu 
djrk gSA dyk }kjk lkekftd tkx:drk dk ;ksxnku egRoiw.kZ gSA  
 dykdkj lekt esa dyk }kjk tkx:drk ls lkekftd lèf)] lkaLd`frd fodkl vkSj 
O;fDrxr lef̀) esa egRoiw.kZ Hkwfedk fuHkkrs gSA 
 lekt] lkekftd lEca/kksa ds ek/;e ls lkeqfgd lef̀) vkSj fodkl dh fn'kk esa izsfjr djrk 
gSA  
 lekt] lkaLd`frd fofo/krk dks lthouh nsrk gS vkSj fofHkUu lkaLd`frd ijEijkvksa dk 
leFkZu djds lef̀) dks c<+kok nsrk gSA f'k{kk ijEijkvksa dks leFkZu djds le`f) dks c<+kok nsrk gSA 
f'k{kk vkSj tkx:drk ds ek/;e ls lkekftd leL;kvksa dk lek/kku djus dh {kerk dks fodflr 
djrk gSA jktuhfrd vkSj vkfFkZd fLFkfr dks izHkkfor djds lef) vkSj fodkl dh fn'kk esa dke 
djrk gSA 

vUr esa ge dg ldrs gSA fd dyk dk dk;Z lekt esa psruk o ubZ tkxf̀r iSnk djuk gh 
gSA ubZ ;kstukvksa dh :i js[kk vkSj vfHkO;fDr cukuk] iqjkuh fojklr laLdkj ijEijkvksa dk laj{k.k 
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djuk vkSj ;qokvksa dks ifjfpr djkuk dyk }kjk gh lEHko gSA dyk lekt esa dsoy :fp iSnk gh 
ugha djrh cfYd O;fDr dks vkREkfuHkZj cukus esa ekxZn'kZd dk Hkh dk;Z djrh gSA 

dyk lekt dks lkekftd voLFkkvksa] vU;k; vkSj leL;kvksa ds izfr tkx:d djus esa Hkh 
en~n djrh gSA vk/kqfud ifjos'k essa dyk ;ksxnku ds dbZ igyw gS& rduhdh mUufr esa dyk dk 
;ksxnku] lekt esa pfj= fuekZ.k] euksjatu vkSj fjØs,'ku ehfM;k dk ek/;e] f'k{kk] mRiknksa vkSj 
lsokvksa dk izpkj izlkj] l'kDr jkstxkj] vkfFkZd fodkl Hkh dyk }kjk gh lEHko gks ldrk gSA vr% 
dg ldrs gSa dyk jk"Vª fuekZ.k esa lcls egRoiw.kZ vax gSA ;gh gekjh laLd`fr dh igpku gSA 

dyk vksj laLd`fr& Mkå oklqnso 'kj.k vxzoky iå̀lå&65 
dyk vkSj dye] Mkå thåds vxzoky] i`ålå&51 
vkjåohå lk¡[kydj] vk/kqfud fp=dyk] iå̀lå&137 
izse pUn xksLokeh] Hkkjrh; dyk ds fofo/k Lo:i] i`ålå&54 
dyk =Sekfld] jkT; yfyr dyk vdkneh] måizå] tqykbZ&flrEcj&2006 iå̀lå&5 
dyk nh?kkZ n'̀; dyk dh Nekgh if=dk] vDVwcj&2002  
Indian Civilization through the millennia - S.C. Agrawal i`ålå&111 
https://chat.openai.com/c/97b979aF-88aa-473d- 8ffo-348c17efd827 
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* **

*çksQslj] f'k{kd&f'k{kk foHkkx] Mh- ch- ,l- d‚yst] dkuiqj] ¼m0ç0½ 
**vflLVsaV çksQslj] f'k{kd&f'k{kk foHkkx] Mh- ch- ,l- d‚yst] dkuiqj] ¼m0ç0½ 

 
Hkkjr nqfu;k¡ dk lcls cM+k yksdra= gS lkFk gh vkcknh ds ekeys esa nwljs uacj ij vkrk gSA Hkkjr 
,d ,slk vuks[kk jk"Vª gS ftlesa dbZ /keksZ] laL—fr;ksa] tkfr;ksa ,oa lkekftd i"̀BHkwfe ds yksx jgrs 
gSaA bruh fofHkUurk ds dkj.k lHkh dks U;k; nsus ,oa dY;k.kdkjh jkT; dh LFkkiuk gsrq Hkkjrh; 
lafo/kku dh çLrkouk esa gh lkekftd] vkfFkZd ,oa jktuhfrd U;k; ukxfjdksa dks çnku djrs gq, 
muesa lekurk] Lora=rk] fo'okl ,oa ca/kqRo dk fodkl djus gsrq Hkkjrh; lafo/kku esa ekSfyd 
vf/kdkjksa] uhfr funsZ'kd rRoksa ,oa nfyrksa rFkk vYila[;dksa ds fgrksa ds fy, vusd çko/kku fd, x, 
gSaA bl 'kks/k i= esa Hkkjrh; lafo/kku esa of.kZr lkekftd U;k; ,oa lkekftd dY;k.k ls lacaf/kr 
vuqPNsnksa ,oa mica/kksa dk o.kZu fd;k x;k gSA lkFk gh lkekftd U;k; dh vo/kkj.kk dks Li"V fd;k 
gS fd lkekftd U;k; ls vk'k; ,d ,sls U;k;iw.kZ lekt dh LFkkiuk ls gS] ftlesa 
lkekftd&vkfFkZd fo"kerk,a U;wure gks] lekt lekos'kh gks vkSj lalk/kuksa dk forj.k loZekU; Loh—
fr ds vk/kkj ij gksA  

Hkkjrh; lafo/kku] lkekftd U;k;A 

 
lkekftd U;k; esa foosdkuqlkj vkpj.k gh lkekftd U;k; gS vFkok tc dksbZ lekt vius 

oxksaZ ds lkFk i{kikr jfgr O;ogkj djrk gS rks mls lkekftd U;k; dgrs gSa U;k; dk vk'k; iw.kZ 
thou thus ds vf/kdkj ls fy;k tkrk gSA blesa lcdks lHkh {ks= esa vkxs c<+kus ds leku volj 
çnku djus ij cy fn;k tkrk gSA lkekftd U;k; ,slh vo/kkj.kk gS ftlds varxZr lHkh O;fä;ksa 
dks mudh ;ksX;rk vkSj lkeFkZ~; ds vuq:i lokaZxh.k fodkl ds volj lqyHk gSa] rFkk tkfr] fyax] 
tUe] jax] uLy ,oa tUe LFkku vkfn ds vk/kkj ij HksnHkko ds fcuk O;fä dks lkekftd lnL; ds 
:i esa mfpr LFkku o lEeku çkIr gks A 

Lora=rk] lekurk ,oa U;k; ds vf/kdkjksa dk leUo; gh lkekftd U;k; gSA Lora=rk] 
lekurk ,oa U;k; ds fcuk lkekftd U;k; dh ladYiuk laHko ugha gSA jkds'k dqekj >ka ¼2012½ ds 
vuqlkj iw.kZ ;k vkaf'kd :i ls lekt O;oLFkk ;k viO;oLFkk dks O;ofLFkr j[kus ds fy, tks U;k; 
ç;qDr fd;k tkrk gS ogha lkekftd U;k; gSA lkekftd U;k; ls vfHkçk; ,d ,slh lkekftd 
O;oLFkk ls gS ftlesa çfr"Bk] lEeku] mRiknu ds lk/ku] 'kfä] lÙkk ,oa ykHk dqN yksxksa ds gkFk esa 
uk jg tk, oju fcuk fdlh HksnHkko ds çR;sd O;fä dks lekt esa leku volj ,oa lq[k lqfo/kk 
çkIr gks] fo'ks"k :i ls fucZy] fu/kZu] 'kksf"kr] mRihfM+r ,oa gkf'k;s ij jgus okys nhughu] oafpr ,oa 
nfyr oxZ rFkk efgykvksa dks muesa leqfpr volj feys ftlls og lq[kh] lEekfur vkSj xfjekiw.kZ 
thou th ldsaA lkekftd U;k; esa fdlh ds lkFk lkekftd] vkfFkZd ,oa lkaL—frd iwokZxzg ds 
vk/kkj ij dksbZ HksnHkko ugha gksrk gksuk pkfg, A  

lkekftd U;k; lerk ,oa U;k; ij vk/kkfjr ,d lkekftd O;oLFkk gSA ftlds varxZr lHkh 
ukxfjdksa dks lkeFkZ~;oku cukus ds volj miyC/k djkus o mudh ;ksX;rk ,oa lkeFkZ~; ds vuq:i 
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lokaZxh.k fodkl ds volj lqyHk gksa rFkk /keZ] ewyoa'k] tkfr] fyax o tUe LFkku ds vk/kkj ij 
HksnHkko ds fcuk O;fä dks lkekftd lnL; ds :i esa mfpr LFkku ,oa lEeku çkIr gks A 
ldkjkRed ç;klksa }kjk fo"kerk dks lekIr dj lerk dh LFkkiuk djuk gh lkekftd U;k; gSA 
lkekftd U;k; esa vkfFkZd ,oa jktuhfrd U;k; Hkh egRoiw.kZ Hkwfedk fuHkkrs gSaA  

lkekftd U;k; ds eq[; ikap fl)kar fuEuor gSa& ¼i½ lzksrksa rd lqyHk igqap ¼ii½ lerk ¼iii½ 
lgHkkfxrk ¼iv½ fofo/krk ¼v½ ekuo vf/kdkj 

 
gkyk¡fd lkekftd U;k; dks Hkkjrh; lafo/kku esa dgha ij Hkh ifjHkkf"kr ugha fd;k x;k gS ijarq 

;g Hkkouk dk vkn'kZ rRo gS tks lafo/kku dk y{; ,oa vk/kkjf'kyk gSA Lok/khurk vkanksyu ds le; 
tks y{; lkekftd U;k; dh LFkkiuk ds fy, fu/kkZfjr fd;k x;k Fkk mlh dks –f"Vxr j[krs gq, 
Hkkjrh; lafo/kku dh jpuk dhA lafo/kku fuekZrkvksa us lafo/kku ds ek/;e ls lkekftd U;k; ij 
vk/kkfjr Hkkoh Hkkjrh; lekt dh ifjdYiuk dh vkSj mls ewrZ :i çnku djus gsrq lafo/kku esa 
vko';d mica/k ,oa çko/kku fd,A lkekftd U;k; dh ladYiuk dh LFkkiuk gsrq rhu ç;kl fd, 
x,& 

1. HksnHkko ,oa vU;k; ij vk/kkfjr ijaijkxr O;oLFkkvksa o ijaijkvksa dks lekIr dj muds LFkku 
ij lkekftd U;k; ij vk/kkfjr uohu O;oLFkk dks yk;k x;kA 

2. 'kks"k.k ,oa vU;k; ij vk/kkfjr ttekuh ,oa tehankjh O;oLFkk dks lekIr dj U;k; ij 
vk/kkfjr lerkoknh lekt dh LFkkiuk dk ekxZ çLrqr fd;kA 

3. lekt ds vf'kf{kr] detksj] fu/kZu rFkk vU;k; ,oa 'kks"k.k ls ihfM+r oxZ ds mRFkku ds fy, 
laoS/kkfud mica/kksa ds lkFk&lkFk 'kklu }kjk le;c) ,oa fu;ksftr dk;ZØe dk fuekZ.k 
fd;k ,oa mudks fØ;kfUor fd;k tkuk Hkh lqfuf'pr fd;k x;kA 

 
Hkkjrh; lafo/kku dh çLrkouk esa lkekftd] vkfFkZd ,oa jktuhfrd U;k; dks ewy mís';ksa ds 

:i esa çLrqr fd;k x;kA lafo/kku dk eq[; mís'; vius leLr ukxfj;ksa dks lkekftd] vkfFkZd ,oa 
jktuhfrd U;k;] fopkj] vfHkO;fä] fo'okl] /keZ ,oa mikluk dh Lora=rk] çfr"Bk vkSj volj dh 
lekurk rFkk O;fä dh xfjek ,oa jk"Vª dh ,drk lqfuf'pr djus okyh ca/kqrk dk fodkl djuk gSA 
çLrkouk esa of.kZr lkekftd U;k; ls rkRi;Z gS fd lekt esa O;fä dks O;fä ds ukrs egRo fn;k 
tkuk pkfg, rFkk tkfr] /keZ] fyax] Hkk"kk] o.kZ] uLy] laifr ;k vU; fdlh vk/kkj ij O;fä O;fä esa 
fdlh çdkj dk HksnHkko ugha fd;k tkuk pkfg, A lkekftd U;k; ds bl ewyHkwr ekuoh; fl)kar 
dks lafo/kku esa vusd :iksa esa ekU;rk feyh gSA v'kksd dqekj xqIrk cuke LVsV vkQ ;wå ihå 1997 
esa dgk x;k gS fd lkekftd U;k; ekSfyd vf/kdkj gSA lkekftd U;k; lkekftd <kaps ds fofHkUu 
lewgksa vkSj oxksaZ ;k O;fä;ksa ds çfr}ankRed nkoksa ;k fgrksa esa fof/k }kjk lkeatL; iSnk djds 
lkekftd vlarqyu dks nwj djus dk O;kid :i gS] ftlds }kjk gh dY;k.kdkjh jkT; cukuk laHko 
gksxkA 

 
O;fä ds cgqeq[kh fodkl ds fy, ftu vf/kdkjksa dk gksuk vfr vko';d gS mUgsa ekSfyd 

vf/kdkj dgrs gSaA ekSfyd vf/kdkj O;fä dh Lora=rk ,oa fodkl dh vk/kkjf'kyk gSA Hkkjrh; 
lafo/kku ds Hkkx rhu esa ekSfyd vf/kdkjksa dk o.kZu fd;k x;k gS ftUgsa ;wå ,lå ,å ds lafo/kku ls 
fy;k x;k gSA çR;sd vf/kdkj esa ,d lkekftd rRo gksrk gSA D;ksafd euq"; ,d lkekftd çk.kh 
gksrk gS blfy, lkekftd U;k; O;fäxr ç—fr ds ctk; lkekftd vf/kdkj ls lacaf/kr gksrk gSA 
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Hkkjr esa HksnHkko dks jksdus vkSj lkekftd U;k; dks c<+kok nsus ds mís'; ls Hkkjrh; lafo/kku esa 
ekSfyd vf/kdkjksa dk çko/kku fd;k x;k tks fuEufyf[kr gS &  

1- lekurk dk vf/kdkj ¼vuqPNsn% 14&18½  
2- Lora=rk dk vf/kdkj ¼vuqPNsn% 19&22½  
3- f'k{kk dk vf/kdkj ¼vuqPNsn% 21½  
4- 'kks"k.k ds fo#) vf/kdkj ¼vuqPNsn% 23&24½  
5- /kkfeZd Lora=rk dk vf/kdkj ¼vuqPNsn% 25&28½ 
6- vYila[;dksa ds lkaL—frd vkSj 'kSf{kd vf/kdkj ¼vuqPNsn% 29&30½  
7- laoS/kkfud mipkjksa dk vf/kdkj ¼vuqPNsn% 32½  

Hkkjrh; lafo/kku ds vuqPNsn 14 esa lHkh O;fä;ksa dks dkuwu ds le{k lekurk ,oa dkuwu dk 
leku laj{k.k çkIr djus dk çko/kku fd;k x;k gSA blds lkFk gh /keZ] oa'k] tkfr] fyax ;k tUe 
LFkku ds vk/kkj ij ij fdlh Hkh çdkj ds HksnHkko ij çfrca/k vuqPNsn 15 esa fn;k x;k gSA lHkh dks 
vkfFkZd :i ls l{ke cukus gsrq lkoZtfud lsokvksa esa leku volj vuqPNsn 16 ds }kjk çnku fd;k 
x;k gSA lkekftd U;k; esa euq"; euq"; esa dksbZ HksnHkko ugha fd;k tkrk gS blfy, vuqPNsn 17 esa 
vLi`';rk dk var dk çko/kku fd;k x;k rFkk O;fä;ksa dks leku Lrj ij ykus ds fy, çpfyr 
fof'k"V mikf/k;ka dks vuqPNsn 18 ds }kjk lekIr dj fn;k x;kA 

vuqPNsn 19 ls 22 esa lHkh ukxfjdksa dks Lora=rk laca/kh vf/kdkj çnku fd, x, gSa] ftUgsa 
,eå ohå I;kyh us bu pkjksa dks oS;fäd Lora=rk dk vf/kdkj i= ¼pkVZj½ dgk gSA vuqPNsn 19 esa 
lHkh ukxfjdksa dks 6 Lora=rk çnku dh xbZ gSa tks lHkh ukxfjdksa ij leku :i ls ykxw gksrh gSA 
vuqPNsn 21 esa çR;sd ukXkfjd dks çk.k ,oa nSfgd Lora=rk dk vf/kdkj fn;k x;k gS vFkkZr çR;sd 
ukxfjd vius vuqlkj viuk thou ;kiu dj ldrk gSA f'k{kk euq"; ds fodkl dk lcls egRoiw.kZ 
lk/ku gksrk gS ;fn f'k{kk esa lekurk gks rks lHkh O;fä viuk lokZxh.k fodkl leku :i ls dj 
ldrs gSa blh ckr dks /;ku j[krs gq, 86 osa lafo/kku la'kks/ku vf/kfu;e 2002 }kjk 6 ls 14 o"kZ dh 
vk;q ds lHkh ckydksa dks fu'kqYd ,oa vfuok;Z f'k{kk çkIr djuk mudk ekSfyd vf/kdkj ?kksf"kr dj 
fn;k x;kA 

'kks"k.k ds fo#) vf/kdkj ds rgr ekuo rLdjh ,oa cykr Je ij çfrca/k dk çko/kku 
vuqPNsn 23 esa rFkk 14 o"kZ ls de vk;q ds ckydksa dks fdlh dkj[kkus] [knkuksa ;k fdlh Hkh 
xfrfof/k;ksa esa jkstxkj fuf'pr djus dk çko/kku vuqPNsn 24 esa fn;k x;k gS A D;ksafd /keZ lekt 
dk ,d vfHkUu vax gS blfy, çR;sd ukxfjdksa dks vkLFkk dh iw.kZ Lora=rk ds laca/k esa vuqPNsn 28 
esa çko/kku fd;k x;k rFkk vYila[;dksa ds fgrksa dh j{kk ds fy, lafo/kku ds vuqPNsn 29 ,oa 30 esa 
fo'ks"k çko/kku fd, x, gSaA ;fn fdlh ukxfjd ds ekSfyd vf/kdkjksa dk guu gksrk gS rks og 
lafo/kku ds vuqPNsn 32 ds rgr U;k;ky; ls lgk;rk çkIr dj ldrk gSA 
vFkkZr ekSfyd vf/kdkjksa esa ukxfjdksa esa Lora=rk dks egRo fn;k x;k gS rFkk mudks fof'k"V vf/kdkj 
çnku djrs gq, viuk thou thus ds fy, çsfjr fd;k x;kA D;ksafd Lora=rk lkekftd U;k; dk 
,d egRoiw.kZ i{k gS tks ekSfyd vf/kdkjksa ds ek/;e ls lHkh ukxfjdksa dks çkIr gksrk gSA 

 
lafo/kku ds Hkkx † ds vuqPNsn 51 ¼v½ esa ekSfyd drZO;ksa dk çko/kku fd;k x;k gS ftudks 

iwoZ lksfo;r la?k ds lafo/kku ls fy;k x;k gSA ekSfyd drZO;ksa esa Hkh lkekftd U;k; ds fy, dgk 

x;k gS fd ns'k ds lHkh yksxks esa lejlrk vkSj leku HkkrR̀o dh Hkkouk dk fuekZ.k djs 5¼e½ A lHkh 
ukxfjdks esa O;fäxr ,oa lkewfgd xfrfof/k;ksa ds lHkh {ks=ksa esa mRd"kZ dh vkSj c<+us dk ç;kl djsa 

10 ¼j½A 
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Hkkjrh; lafo/kku esa uhfr funsZ'kd rRoksa dks vk;jySaM ds lafo/kku ls fy;k x;k gSA budk m

ís'; yksd dY;k.kdkjh jkT; dh LFkkiuk djuk gSA uhfr funsZ'kd fl)kar lafo/kku ds thounkbZ 
çko/kku gSA ;g Hkkjrh; lafo/kku esa 'kkfey lkekftd U;k; ds n'kZu dk çfrfuf/kRo djrs gSaA 
gkykafd ;g fdlh Hkh vnkyr }kjk dkuwuh :i ls ck/;dkjh ugha gSA uhfr funsZ'kd rRo jkT; dks 
fn'kk funsZ'k nsrs gSa fd og ,slh ;kstukvksa ,oa dkuwuksa dk fuekZ.k djsa tks yksd dY;k.kdkjh jkT; 
dh LFkkiuk dj ukxfjdksa dks lkekftd U;k; fnyk ldsA 

lektoknh fl)karksa ij vk/kkfjr funsZ'kd rRoksa esa vuqPNsn 38 esa dgk x;k gS dh jkT; 
lkekftd] vkfFkZd vkSj jktuhfrd U;k; lqfuf'pr djds vkSj vk;] fLFkfr] lqfo/kkvksa rFkk voljksa esa 
vlekurkvksa dks de djds lkekftd O;oLFkk dks lqjf{kr ,oa lajf{kr dj yksxksa ds dY;k.k dks 
c<+kok nsus dk ç;kl djsxkA lkekftd U;k; dh LFkkiuk ,oa yksxksa ds thou dks csgrj vkSj 
U;k;ksfpr cukus gsrq vuqPNsn 39 esa jkT; }kjk fuEufyf[kr uhfr;ksa dks lqfuf'pr djus dh fn'kk esa 

dk;Z djus dk nkf;Ro gksxk A ¼1½ iq#"kksa ,oa efgykvksa nksuksa dks leku dk;Z ds fy, leku osru ¼ii½ 
dqN gh O;fä ds ikl /ku dks dsafær gksus ls cpkuk ¼iii½ lHkh ukxfjdksa dks vof/k dk Hkh i;kZIr 

lk/ku miyC/k djkuk ¼iv½ Jfedksa dh 'kfä ,oa LokLF; dh lqj{kk djuk ¼v½ HkkSfrd lalk/kuksa ds 

LokfeRo vkSj fu;a=.k dks lkekU; tu dh HkykbZ ds fy, O;ofLFkr djuk ¼vi½ cPpksa ds cpiu ,oa 
;qokvksa dk 'kks"k.k u gksus nsuk A vuqPNsn 41 dk;Z djus] f'k{kk vius csjkstxkjh] cq<+kik] chekjh ,oa 
fodykaxrk ds ekeys esa lkoZtfud lgk;rk ds vf/kdkj dks lajf{kr djrk gSA jkT; dh ftEesnkjh gS 
fd laekt ds os lHkh ukxfjd tks mijksä oxZ esa vkrs gSa muds csgrj thou gsr~ mfpr çca/k djsa 
çR;sd O;fä dks dk;Z djus gsrq mfpr ,oa ekuoh; fLFkfr;ksa dh vko';drk ,oa jkgr gsrq vuqPNsn 
42 esa mYys[k fd;k x;k gSA egaxkbZ esa yxkrkj of̀) gks jgh gS rks O;fä dks vius thou dh 
vko';drk dks iw.kZ djus gsrq mfpr iawth dh vko';drk gksrh gS ftlds fy, vuqPNsn 43 esa mfpr 
thou fuokZg ;ksX; etnwjh vkSj mfpr thou LFky lqjf{kr dk ç;kl jkT; }kjk gksxk A orZeku ;qx 
vkS|ksfxd ;qx gS vr% m|ksxksa esa Jfedks dks flQZ Jfed ds :i esa dke ugha djuk cfYd muds 
çca/ku esa mudh Hkkxhnkjh Hkh gksuh pkfg, blds fy, vuqPNsn 43 ¼,½ esa çko/kku fd;k x;k gSA 
ukxfjdksa ds thou Lrj dks Åij mBus muds LokLF; esa lq/kkj ds fy, iks"k.k ds Lrj dks lq/kkjus 
gsrq vuqPNsn 47 esa çko/kku fd;k x;k gSA lekt ds detksj oxZ dks fo'ks"k :i ls vuqlwfpr tkfr] 
vuqlwfpr tutkfr vkSj vU; detksj oxZ ds 'kSf{kd ,oa vkfFkZd fgrksa dks c<+kok nsus gsrq vuqPNsn 
40 esa çko/kku fd;k x;k gSA Hkkjr ds leLr ukxfjdksa dks leku dkuwu vf/kdkj nsdj muds muesa 
HksnHkko dks lekIr djus gsrq Hkkjrh; lafo/kku ds vuqPNsn 44 esa leku ukxfjd lafgrk dh ckr dh 
xbZ gSA xjhcksa dks fu'kqYd dkuwuh lgk;rk çnku djus gsrq 1976 esa 42 ok¡ lafo/kku la'kks/ku }kjk 
vuqPNsn 39 esa çko/kku fd;k x;k A 44osa lafo/kku la'kks/ku 1978 }kjk vuqPNsn 38 dh /kkjk 2 esa 
ukxfjdksa dh vk; dh vlekurkvksa dks de djus ,oa lewg ds chp Hkh fLFkr lqfo/kkvksa vkSj volj 
esa vlekurk dks lekIr djus dk ç;kl jkT; }kjk fd;s tkus dk çko/kku fd;k x;kA 

 
lkekftd U;k; lekurk] Lora=rk ,oa HkkbZpkjs ij lekt dh LFkkiuk djus okyk fl)kar gSA 

Hkkjrh; lekt dh fofo/krkvksa ls Hkjh i"̀BHkwfe esa vko';d gks tkrk gS fd fofo/krk esa ,drk ds 
fl)kar ij dk;Z fd;k tk,A euq"; ,d lkekftd çk.kh gS ,oa og lekt ds vU; O;fä;ksa ls fdlh 
u fdlh :i esa tqM+k gksrk gSA ;fn O;fä dk lokaZxh.k fodkl djuk gS rks vko';d gks tkrk gS fd 
mldks lHkh ds leku volj ,oa vf/kdkj çkIr gksA blh mís'; dks /;ku esa j[kdj Hkkjr ds 
lafo/kku dh çLrkouk esa lkekftd] vkfFkZd ,oa jktuhfrd U;k; dh ladYiuk dks çLrqr fd;k x;k 
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tks Hkkjrh; lafo/kku dh vk/kkjf'kyk gS] ftl ij pydj ,d yksd dY;k.kdkjh jkT; dh LFkkiuk 
djuk ljdkj dk y{; gksrk gSA ftlds fy, Hkkjrh; lafo/kku esa ekSfyd vf/kdkj] ekSfyd drZO;] 
uhfr funsZ'kd rRo ,oa nfyr] vYila[;dksa] xjhcksa ,oa csjkstxkj ukxfjdksa ds fodkl ,oa csgrj 
thou ;kiu gsrq vusd vuqPNsnksa ,oa mica/kksa dk çko/kku fd;k x;k gSA çR;sd ukxfjd dks bu 
mica/kksa ,oa vuqPNsnksa dks tkuuk vfr vko';d gks tkrk gS] ftlls muds vf/kdkjksa dk guu u gks 
lds ,oa os lekt esa mfpr LFkku ,oa lEeku çkIr dj ldsaA 
lkekftd U;k; dh vo/kkj.kk u dsoy U;k;ky; dh d{kksa dh pkj fnokjh ds Hkhrj cfYd lekt ds 
lHkh igyqvksa esa okLrfod U;k; dk 'kklu LFkkfir djuk gS A lkekftd U;k; dh vo/kkj.kk lekt 
dh vkf[kjh iafä rFkk la[;k rd ds O;fä dks leku vf/kdkj] volj vkSj thou dh vf/kdkj] 
volj ,oa thou dh ifjiw.kZrk çnku djuk gSA lkekftd U;k; ds vfUre lek/kkudrkZ ge Lo;a gSA 
ge lcdks feydj lekt ds xjhcksa] fiNMksa] nfyrksa ,oa efgykvksa ls laokn djrs gq, tkx:d 
djuk gksxkA lkekftd U;k; LFkkfir djuk dsoy jkT; ;k vnkyr dk drZO; ugha gS okLrfod 
lek/kku rks gekjs Hkhrj gh gSA 

 
>k] jkds'k- dqekj- ¼2012½- Hkkjrh; fparu ijaijk esa lkekftd U;k; ,d fo'ys"k.k- jkT; 'kkL= 

leh{kk vad 33 uacj 12 tuojh& fnlacj 2003 ¼tqykbZ 2012 esa çdkf'kr½- 
egkoj] lquhy- ¼2012½- Hkkjr esa nfyr ekuokf/kdkj ,oa lkekftd U;k; - jkT; 'kkL= leh{kk vad 

33 uacj 1&2 tuojh fnlacj 2003 ¼tqykbZ 2012 esa çdkf'kr½- 
iwj.key- ¼2010½- ekuokf/kdkj] lkekftd U;k; vkSj Hkkjr dk lafo/kku- t;iqj% i‚baVj ifCy'klZ- 
flag] jkexksiky- ¼2010½- lkekftd U;k; ,oa nfyr la?k"kZ- t;iqj% jktLFkku fganh xzaFk vdkneh- 
clq] Mh- Mh- ¼2009½- Hkkjr dk lafo/kku ,d ifjp;- ukxiqj%yDlhl usDlhl cqVjoFkZl  
ok/kok- 
dqekj] lkSjHk] Hkkjr esa lkeftd U;k; dk vo/kkj.kkRed fodkl- 
https://www.sieallahabad.org/hrt-admin/book/book_file/850d5e95ef7d63b54 

696f0c9b2e0c2bb.pdf  
Suvarnakhandi, Dr. Shridevi. S.(2020). Social Justice Provision in Indian Constitution. 

International Journal of Political Science (IJPS) Volume 6, Issue 3, PP 1-9 ISSN 
2454-9452. 

ika.Ms;] t;ukjk;.k- ¼2015½- Hkkjr dk lafo/kku] bykgkckn% lsaVªy y‚ ,tsalh] 48 o‚ laLdj.k- 
flag] M‚å lw;Z] Hkku- ¼2013½- lkekftd U;k; ,oa Hkkjrh; lafo/kku (Social Justice and Indian 

Constitution) 
https://www.worldwidejournals.com/indian-journal-of-applied-research-  
(IJA R)/recent_issues_pdf/2013/July/July 2013 1372686348 71787 182.pdf  
fleroky] ujsaæ- ¼2012½- Hkkjrh; lafo/kku] vkj{k.k rFkk lkekftd U;k; - t;iqj% i‚baV ifCy'klZ- 
tkVo] Mh- vkj- ¼1998½- Hkkjrh; lekt ,oa lafo/kku- t;iqj% lerk lkfgR; lnu- 

 

************ 
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“kks/k Nk=k] f'k{kk ladk; ,oa lEc) foKku egkRek T;ksfrck Qqys :gsy[k.M fo'ofo|ky; ifjlj] cjsyh ¼m0ç0½ 

 
vkt laiw.kZ fo'o esa foKku vkSj çkS|ksfxdh dk fodkl gks jgk gSA fo'o esa pkjksa vksj oS'ohdj.k] 
futhdj.k] vkS|ksxhdj.k ds fodkl us vkt ns'k vkSj nqfu;k dk Lo:i cny fn;k gSA nwljh vksj 
Hkkjr esa xjhch] csjkstxkjh] tula[;k o`f) vkfn dh leL;k,a Hkh rsth ls iSj ilkj jgh gSaA ,sls esa 
gesa orZeku f'k{kk O;oLFkk esa cgqr lkjs ifjorZu djus gksaxsA vk/kqfud le; esa cgqr ls fo|kfFkZ;ksa esa 
HkkokRed cqf)eÙkk] leL;k lek/kku dkS'ky] fu.kZ; ysus dh {kerk rFkk bl cnyrs thou dh 
pqukSfr;ksa dk lkeuk djus ds fy, thou dkS'ky dh f'k{kk cgqr gh vko';d gSA fo|kfFkZ;ksa ds 
thou esa thou dkS'ky f'k{kk dks ns[kdj muds thou esa ldkjkRed ifjorZu fd;k tk ldrs gSaA 
blds lkFk gh Hkfo"; esa mudh mRikndrk esa o`f) dh tk ldrh gS] ftlls og lPph lQyrk dks 
çkIr dj ldsaA vk/kqfud le; esa ;fn fo|kfFkZ;ksa esa thou dkS'ky dks fodflr djuk gS rks f'k{kk 
çnku djus ds ijaijkxr rjhdksa esa cnyko djuk vfr vko';d gSA f'k{kk dk vFkZ fo|kfFkZ;ksa dk 
lexz fodkl djuk gSA thou dkS'ky fodflr fd, fcuk fo|kfFkZ;ksa dk lexz fodkl ugha gks 
ldrkA blfy, thou dkS'ky dks fodflr djuk fo|ky;ksa dk egRoiw.kZ nkf;Ro gSA vf/kxe djus 
dh ifjfLFkfr;ksa esa ifjorZu djds rFkk f'k{kk nsus dh fof/k;ksa esa ifjorZu djds fo|ky; fo|kfFkZ;ksa esa 
thou dkS'ky f'k{kk çnku djus esa egRoiw.kZ Hkwfedk fuHkk ldrs gSaA d{kk ds ckgj lQyrk ds fy, 
mls rS;kj djus esa dbZ çdkj ds thou dkS'ky dk egRoiw.kZ ;ksxnku gSA ,slh {kerkvksa esa LekVZ 
fodYi dks pquuk] fj'rkas dks cukuk rFkk fuHkkuk] leL;kvksa dk çHkkoh <ax ls lek/kku djuk] 
jpukRed rFkk xaHkhj :i ls lkspuk] nwljs dh ckr lquuk rFkk viuh ckr dguk] vFkkZr çHkkoh 
lapkj djuk] nwljksa ds çfr n;k lgkuqHkwfr dh Hkkouk j[kuk] ruko gksus ij fopfyr ,oa O;kdqy u 
gksuk] vfirq bldk çHkkoh :i ls çca/k djuk vkfn çeq[k thou dkS'ky gSA  

thou dkS”ky] “kSf{kd miyfC/k] lexz fodkl] mRikndrkA  

 
 vkt laiw.kZ fo'o esa foKku vkSj çkS|ksfxdh dk fodkl gks jgk gSA fo'o esa pkjksa vksj 
oS'ohdj.k] futhdj.k] vkS|ksxhdj.k ds fodkl us vkt ns'k vkSj nqfu;k dk Lo:i cny fn;k gSA 
nwljh vksj Hkkjr esa xjhch] csjkstxkjh] tula[;k o`f) vkfn leL;k,a Hkh rsth ls iSj ilkj jgh gSaA 
,sls esa gesa orZeku f'k{kk O;oLFkk esa cgqr lkjs ifjorZu djus gksaxsA vk/kqfud le; esa pkgs thou ds 
çR;sd {ks= esa ifjorZu vk x;k gks ijarq vius cPpksa dks loksZÙke thou çnku djus dh ekrk&firk 
dh bPNk esa ifjorZu ugha gqvk gSA ekrk&firk vius cPpksa ds fy, ftl loksZÙke thou dh bPNk 
j[krs gSa mldh uhao dgkW j[kh tkrh gS\ ge lc tkurs gSa fd mldh uhao fo|ky; esa j[kh tkrh 
gSA ftl fo|ky; esa ckyd f'k{kk ysus tkrs gSa ml fo|ky; esa muds Hkkoh egku thou ds cht cks, 
tkrs gSaA vr% fo|ky; dh Hkwfedk dsoy isij isafly&ijh{k.k ysdj 'kSf{kd miyfC/k dks n'kZkuk gh 
ugha gS cfYd blls dgha vkxs gSA ckydksa esa thou dkS'ky dks fodflr djds muds lexz fodkl 
djus esa fo|ky; dk egRoiw.kZ ;ksxnku gSA f'k{kk ea= fdrkcksa ds bnZ&fxnZ ugha ?kweus pkfg, cfYd 
thou dkS'ky dks vkRelkr djus esa f'k{kk dh egRoiw.kZ Hkwfedk gksuh pkfg,A gkykafd thou dkS'ky 
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f'k{kk dh vko';drkvksa dks vc /khjs&/khjs vuqHko fd;k tkus yxk gS ftlls fd thou dkS'ky f'k{kk 
/khjs&/khjs f'k{kk ç.kkyh dk ,d fgLlk cu jgh gSA fiNys dqN o"kksaZ ls f'k{kd dk;ZØeksa us thou 
dkS'ky ds fodkl dh vksj viuk /;ku dsafær fd;k gSA thou dkS'ky dh f'k{kk çkIr djuk 
fo|kfFkZ;ksa dk vf/kdkj gSA Hkkjr esa csaxyq# dh lkeqnkf;d ekufld LokLF; bdkbZ esa euksjksx foHkkx 
ds çksQslj M‚DVj vkj ikFkZ lkjFkh ds }kjk jk"Vªh; ekufld LokLF; vkSj raf=dk foKku laLFkku esa 
thou dkS'ky f'k{kk dk;ZØe dh 'kq#vkr dh xbZA 2011 esa ;g çkjaHk gqvkA blds igys 1993 esa 
fo'o LokLF; laxBu  us 10 thou dkS'ky dks 'kkfey fd;kA Hkkjr esa thou dkS'ky f'k{kk ds tud 
M‚DVj vkj ikFkZ lkjFkh gSaA o’kZ 2008 esa thou dkS'ky f'k{kk ds egRo dks le>rs gq, dsaæh; 
ek/;fed f'k{kk cksMZ us Hkh ek/;fed Lrj ds cPpksa ds fy, thou dkS”ky f'k{kk dk;ZØe ykxw fd;kA 

 \  
 O;ogkfjd vuqHko ds ek/;e ls okLrfod thou dh fLFkfr;ksa dks lqy>kus rFkk mudk 
fo'ys"k.k djus dh tks le> gS og thou dkS'ky ds }kjk gh fodflr gksrh gSA thou dkS'ky f'k{kk 
ds }kjk ckyd ds laiw.kZ O;fäRo dks /;ku esa j[kk tkrk gSA ;g ckyd dks thou dh fdlh Hkh rjg 
dh fLFkfr dks laHkkyus dh 'kfä nsrh gSA blds vfrfjä thou dkS'ky f'k{kk ckyd esa vkRefo'okl 
mRiUu djds mls fdlh Hkh y{; dks gkfly djus ds fy, lkgl nsrh gSA thou dkS'ky og 
cqfu;knh dkS'ky gS ftlds }kjk ckyd esa vius thou dks vPNs çdkj ls thus dh 'kfä rFkk thou 
ls lacaf/kr xfrfof/k;ksa dks O;ofLFkr <ax ls vk;ksftr djus dh {kerk dk fodkl gksrk gSA thou 
dkS'ky dh f'k{kk ckyd dks mlds thou dh fo"ke ifjfLFkfr;ksa esa Hkh nwjn'khZ lksp xgu lksp fu.kZ; 
ysus dh {kerk leL;k lek/kku dh {kerk dk fodkl djds mlds thou dks lqxe cukus esa lgk;rk 
djrh gSA thou dkS”ky ,sls O;ogkjksa dk lsV gS ftlls fo|kFkhZ vius thou dh ekaxksa vkSj pqukSfr;ksa 
ls çHkkoh <ax ls fuiVus ds lkFk&lkFk thou ds çR;sd {ks= esa leL;k cukrs gq, lQyrk çkIr dj 
ysrs gSaA f'k{kk dk vFkZ gS fo|kfFkZ;ksa dk lexz fodkl djuk rFkk Ldwy ds ek/;e ls fo|kfFkZ;ksa dk 
lokaZxh.k fodkl fd;k tkrk gSA fo|kfFkZ;ksa dks vusd mís';ksa dks iw.kZ djus esa fo|ky; dh egRoiw.kZ 
Hkwfedk gksrh gS ftuesa ls lcls egRoiw.kZ Hkwfedk gS fo|kfFkZ;ksa esa thou dkS'ky dk fodkl djukA  

 ^^ thou dkS'ky /kukRed vkSj xzg vkRed O;ogkj gSa tks fd 
çR;sd O;fä dks bl ;ksX; cukrk gS fd og jkstejkZ dh ftanxh esa vkus okyh pqukSfr;ksa dk lkeuk 
dj ldŝ ^A fo'o LokLF; laxBu us 10 eq[; thou dkS'ky fu/kkZfjr fd, gSa& vkRe tkx:drk] 
lgkuqHkwfr] egRoiw.kZ lksp] jpukRed lksp] fu.kZ; ysuk] leL;k dks lqy>kuk] çHkkjh lapkj] 
ikjLifjd laca/k] ruko dks >syuk] Hkkoukvksa ls fuiVuk%&  

 
 

vkRe tkx:drk esa Lo;a dh igpku Lo;a ds çfr ltxrk] psruk rFkk viuh detksjh dk Kku 
gksuk vkfn 'kkfey gSaA vkRe tkx:drk ,d ,slk xq.k gS tks O;fä dks ljy vkSj lgt gksus esa 
lg;ksx djrk gSA viuh bPNk vko';drkvksa vkfn ds çfr tkx:drk dh vkRek tkx#drk gS 

 
fdlh O;fä }kjk vU; nwljs O;fä dh eu dh fLFkfr;kas] laosxksa dks le>uk lgkuqHkwfr gksrh gSA 
blesa fdlh nwljs O;fä ds çfr n;k Hkko gennhZ 'kkfey gksrh gSA 

 
blds varxZr vkykspukRed lksp vkrh gSA blesa [kqyh gqbZ yphyh rFkk vkRe lq/kkjd lksp gksrh 
gSA 21oha 'krkCnh esa vkykspukRed lksp dks f'k{kk ds dsaæh; y{; esa j[kk x;k gSA  
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jpukRed lksp esa O;fä nqfu;k dh oLrq dks ,d ubZ –f"Vdks.k ls ns[kk tkrk gSA fopkjksa esa 
ekSfydrk bldh çeq[k fo'ks"krk gSA  

 
fu.kZ; ysuk ,d laKkukRed çfØ;k gSA O;fä vius ewY;ksa çkFkfedrk rFkk fo'okl dh /kkj.kkvksa 
ds vk/kkj ij fu.kZ; ysrk gS] ftlesa mldk rdZ dk;Z djrk gSA  

 %& 
blesa leL;k dks igpkuuk rFkk gy djus dh ;ksX;rk vkrh gSA leL;k dks NksVs&NksVs inksa esa 
rksM+k tkrk gSA çR;sd in dk fo'ys"k.k fd;k tkrk gS] ckn esa fu"d"kZ ij igqapk tkrk gSA 

 %& 
blesa O;fä esa vkilh eS=hiw.kZ laca/k cukus rFkk mUgsa fuHkkus dh {kerk vkrh gSA ;g dkS'ky 
ifjokj rFkk lekt esa lek;kstu cSBus ds fy, cgqr mi;ksxh gSA 

 
lapkj ,d ,slh çfØ;k gS tksfd thou ds çR;sd {ks= esa dke vkrh gSA fcuk çHkkoh lapkj ds 
fdlh Hkh dk;Z dh lQyrk dh laHkkouk de gksrh gSA lapkj pkgs Lo;a ds lkFk gks ;k nwljs ds 

lkFk] nksuksa gh vius vki esa ,d dkS”ky gaSA tks çR;sd O;fä esa fodflr gksus pkfg, ftlls 
O;fä esa vkRefo'okl dk mn; gks lds vkSj og çR;sd dke dks lQyrk ds lkFk dj ldsA 

 
Hk;] Øks/k] fpark] grk'kk] mnklh vkfn Hkkoukvksa ls ruko iuius yxrk gSA ruko ds vusd 
dkj.k gks ldrs gSa] tSls LoLFk thou 'kSyh dk uk gksuk] okrkoj.k o vuqokaf'kd dkj.kA Hkys gh 
dqN Hkh gks] ijarq gesa ruko ls fuiVus dk dkS'ky vkuk pkfg,A ;fn thou ds çR;sd {ks= esa 
lQy gksuk gSA 'kks/k esa ;g Hkh ik;k x;k gS fd ruko ds dkj.k O;fä esa ekufld] 'kkjhfjd] 
HkkokRed chekfj;ksa dk mn; gksrk gS] ftlds dkj.k O;fä Lo;a dks vkSj vf/kd ruko esa ys 
tkrk gS vkSj mls fudy ugha ikrkA thou dkS'ky esa egRoiw.kZ dkS'ky ruko ls fuiVus dk 
dkS'ky gSA 

 %& 
gekjh Hkkouk,a gekjh lQyrk esa egRoiw.kZ Hkwfedk fuHkkrh gSaA og gekjs thou dks [kq'kgky] 
vkuane; cukus esa egRoiw.kZ Hkwfedk fuHkkrh gSaA ;fn gekjh Hkkouk,a udkjkRed gSa rks ge lnSo 
Øks/k] mnklh] grk'kk] cspSuh dks vuqHko djrs gSa vkSj ;fn Hkkouk,a ldkjkRed gksrh gSa rks ge 
vius ân; esa 'kkafr] vkuan] çse dk vuqHko djrs gSaA Hkkouk,a vPNs laca/k dks cukus ds fy, Hkh 
Hkwfedk fuHkkrh gSaA Hkkoukvksa dk çca/ku ckY;koLFkk ls gh ckyd dks fl[kkuk vfr vko';d gS] 
D;ksafd ;fn ckyd esa Hkkoukvksa dk çca/k djus dk dkS'ky fodflr gks tkrk gS rks HkkokRed 
cqf)eÙkk dk fodkl gksrk gSA 

 
 us ik;k fd thou dkS'ky f'k{kk ds }kjk fd'kksjksa ds fofHkUu eqíksa 

tSls u'kk djuk] vU; eknd inkFkksaZ dk ç;ksx djuk] ;kSu LokLF;] vijkf/kd vknrsa vkSj vkRegR;k 
tSls ekeyksa dh jksdFkke dk lek/kku djus dk ç;kl fd;k tk ldrk gSA 

 us 500 Nk=ksa ij 'kks/k fd;k vkSj ik;k fd thou dkS'ky 
çf'k{k.k ds }kjk ekufld vkSj 'kkjhfjd LokLF; dks c<+kus rFkk O;ogkj ls lacaf/kr vknrksa vkSj 
lkekftd laca/kksa dks vPNk cukus esa ldkjkRed ifj.kke çkIr gksrs gSaA 
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 us vius 'kks/k ds }kjk ;g lkfcr fd;k fd thou dkS'ky f'k{kk 
ckydksa esa euks&lkekftd n{krkvksa dk fodkl djds fpark volkn ls fuiVuk rFkk thou dh 
pqukSfr;ksa dk çHkkoh <ax ls lkeuk djus dk dkS'ky fodflr djrh gSA 

 fd'kksjksa esa thou dkS'ky ds çf'k{k.k dh 
çHkko'khyrk ij 'kks/k fd;kA mUgksaus vius 'kks/k esa ik;k fd thou dkS'ky çf'k{k.k ds }kjk fo|kfFkZ;ksa 
ds ekufld LokLF; dks csgrj fd;k tk ldrk gS o 'kSf{kd leL;kvksa dks Hkh de fd;k tk ldrk 
gSA 

 us vius v/;;u esa ik;k fd thou dkS'ky çf'k{k.k ds }kjk fd'kksjkas esa 
xkyh nsuk] fgalk] vlkekU; O;ogkj dks de fd;k tk ldrk gS rFkk thou dkS'ky f'k{kk ds }kjk 
ckydksa esa vkRelEeku o vkRefo'okl dks c<+k;k tk ldrk gSA 

 
fo|kfFkZ;ksa ds lokaZxh.k fodkl ds fy, Ldwy dk okrkoj.k cgqr egRoiw.kZ gksrk gSA ifjokj 

ds ckn fo|ky; gh og txg gS tgka ij ckyd esa thou dkS'ky dk fodkl gksrk gSA Ldwy dk 
vPNk okrkoj.k ckyd esa thou dkS'ky dk fodkl dks djus esa lgk;rk djrk gSA 

 
 

f'k{kd dk –f"Vdks.k] mlds fo'okl] ewY;] fopkj] vknrsa] egRokdka{kk;sa] mldh çsj.kk rFkk 
mldk O;ogkj lHkh fo|kfFkZ;ksa ij viuk çHkko Mkyrk gSA ;fn f'k{kd ,d vPNs O;fäRo dk Lokeh 
gS rks og ckydksa esa Hkh vPNh vknrksa ,oa thou dkS'ky dk fodkl djsxkA og çR;{k ;k vçR;{k 
nksuksa :i ls fo|kfFkZ;ksa esa vius O;fäRo ds }kjk thou dkS'ky dks fodflr djus esa le{k gSA  

 
fo|ky; dk ikBîØe Hkh egRoiw.kZ :i ls ckydksa esa thou dkS'ky dk fodkl djrk gSA 

;fn fo|ky; ds ikBîØe esa f'k{k.k ds vfrfjä vU; lgxkeh fØ;k,a Hkh 'kkfey gaS rks bl çdkj 
dh ikBîØe ds }kjk fo|kfFkZ;ksa esa vusd thou dkS'ky dk fodkl gksrk gSA 

 
f'k{k.k fof/k;ka fo|kfFkZ;ksa esa thou dkS'ky dks fodflr djus esa egRoiw.kZ Hkwfedk fuHkkrh gSa 

tSls Hkwfedk fuokZg fof/k dgkuh dFku fof/k] okn fookn] fof/k lewg ppkZ fof/k] [ksy fof/k] çkstsDV 
fof/k] vkfn ds }kjk ckyd esa lkekftd dkS'ky]  lapkj dkS'ky] vkykspukRed lksp dkS'ky] vkRe 
tkx:drk ,oa vkRefo'okl tSls dkS'ky dk mn; gksrk gSA 

 
fo|ky; ds HkkSfrd dkjd Hkh fo|kfFkZ;ksa esa thou dkS'ky ds fodkl esa lgk;rk djrs gSaA 

fo|ky; ds HkkSfrd dkjd thou dkS'ky dks fl[kkus esa ldkjkRed Hkwfedk fuHkkrs gSa] tSls fo|ky; 
esa f'k{kdksa dh la[;k] fo|ky; dh vkd"kZd cukoV] fo|ky; esa iqLrdky; dh O;oLFkk] fo|ky; esa 
[ksydwn ds eSnku dh O;oLFkk] fo|ky; dk LoLFk okrkoj.k goknkj o iw.kZ jks'kuh okys dejs] lkQ 
lqFkjh d{kk] fo|ky; esa ç;ksx'kkyk dh O;oLFkk vkfn ckydksa esa fofHkUu thou dkS'ky ds fodkl dks 
çsfjr djrs gSaA 

 
fo|ky; esa f'k{kdksa dk vkil esa lkeaTkL; ,oa O;ogkj] f'k{kdksa ds fo|kfFkZ;ksa ds lkFk 

lkekftd laca/k] f'k{kdksa ds ckydksa ds vfHkHkkodksa ds lkFk laca/k] fo|ky; ds lHkh deZpkfj;ksa ds 
vPNs lkekftd laca/k o lkekftd O;ogkj ckydksa esa vPNs thou dkS'ky ds fodkl esa lgk;rk 
djrk gSA ,sls okrkoj.k esa ckydksa esa lkekftd dkS'ky] leL;k lek/kku dkS'ky] laosxkRed cqf)eÙkk 
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vkfn dk fodkl gksrk gSA ;fn fo|ky; ikBîØe esa ikBî lgxkeh fØ;k tSls [ksydwn] lsfeukj] 
vU; çfr;ksfxrk,a tSls okn&fookn çfr;ksfxrk] esganh çfr;ksfxrk] iksLVj çfr;ksfxrk] fp=dyk 
çfr;ksfxrk vkfn dk vk;kstu gksrk gS rks ckyd esa vkRefo'okl] fu.kZ; ysus dh {kerk] vkRe 
tkx:drk] lgkuqHkwfr vkfn dk fodkl gksrk gSA 

 
 ;fn fo|ky; vius f'k{k.k mís';ksa esa thou dkS'ky f'k{kk dks mfpr LFkku nsa rks fo|kfFkZ;ksa 
esa thou dkS'ky f'k{kk dk fodkl djus esa fo|ky; viuh egRoiw.kZ Hkwfedk fuHkk ik;saxs rFkk ,slh 
thou dkS'ky f'k{kk tks vkt ds le; dh ekax gS] ;g ckydksa dks ekufld :i ls LoLFk rFkk ,d 
ftEesnkj ukxfjd c<+kus esa fuf'pr gh lgk;d fl) gksxhA ;fn lekt ds lHkh ukxfjd ekufld 
:i ls LoLFk o viuh ftEesnkfj;ka dks le>us okys cqf)thoh gksaxs rHkh bl ns'k dh çxfr lgh :i 
esa gks ik,xhA vPNs fo|ky; dks pkfg, fd og f'k{k.k dk;Z ds lkFk&lkFk ckydksa esa thou dkS'ky 
f'k{kk dks egRoiw.kZ LFkku nsa ftlls fo|kfFkZ;ksa dh mRikndrk esa of̀) gksA ftlls fo|kFkhZ vius 
mís';ksa dks çkIr dj ik, rFkk fo|kfFkZ;ksa esa lkekftd HkkokRed dkS'ky dk fodkl gksA orZeku le; 
esa thou dkS'ky f'k{kk nsus ls gh ckyd foijhr ifjfLFkfr;ksa esa Hkh muls çHkkoh <ax ls fuiV ldrk 
gS rFkk og vf/kd larqf"V nk;d thou th ldrk gSA fo|ky; dsoy 'kS{kf.kd çn'kZu dks gh 
egRoiw.kZ uk le>s vfirq ckyd ds lexz fodkl ij vf/kd /;ku nsus dh vko';drk gSA  
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iwoZ 'kksèk Nk=] f'k{kk foHkkx] pkSèkjh pj.k Çlg fo'ofo|ky;] esjB] ¼m0ç0½ 

 
bl [kaM dk mís'; f'k{k.k çHkko'khyrk vkSj f'k{k.k n{krk dks O;kid Lrj ij n'kkZuk gS ftlds 
ek/;e ls f'k{k.k vf/kxe çfØ;k dh xq.koÙkk dk irk yxk;k tk lds lkekU; :i ls f'k{k.k 
çHkko'khyrk vkSj f'k{k.k n{krk dks ,d lkeku le>k tkrk gS buds çHkko dk bl ckr ls ewY;kadu 
yxk;k tkrk gS fd f'k{kkfFkZ;ksa dh vf/kxe 'kSyh fdl çdkj dh jgh gS f'k{k.k dk çHkko'kkyh gksuk 
cgqr ls dkjdksa ij fuHkZj djrk gS tSls fo|ky; dk okrkoj.k] f'k{kd dk O;ogkj] ikBîØe] Nk= 
dh ;ksX;rk] ewY;kadu dh fof/k;ka vkfnA xq.koÙkk;qä f'k{kk çnku djus ds fy, f'k{kdksa esa f'k{k.k 
n{krk vkSj f'k{k.k çHkko'khyrk tSls xq.kksa dk gksuk vfuok;Z gSA 

f'k{k.k çHkko'khyrk] f'k{kd çf'k{k.k ikBîØe] xq.koÙkk;qä f'k{kk A

   jk"Vª dk leqfpr fodkl rHkh laHko gS tc f'k{k.k çfØ;k n{k gksxh] ;fn Hkkjr ds bfrgkl esa 
ns[kk tk;s rks n{k f'k{k.k dh 'kq#vkr oSfnd dky ls gks pqdh FkhA rc f'k{kk O;fäxr :fp vkSj 
;ksX;rkvksa ij vk/kkfjr gqvk djrh FkhA f'k{kk dks O;olk; ds lkFk u tksM+ dj cfYd f'k{k.k dh 
n{krk ij cy fn;k tkrk Fkk ftles vuqHkoh] ifjiDo vkSj Kku ds /kuh f'k{kd gh 'kkfey gksrs FksA 

  f'k{k.k n{krk ds fy, ,d f'k{kd dks ges'kk vius O;olk; o Hkfo"; ds çfr tkx:d jguk 
pkfg, rkfd og vk/kqfud lekt dks 'kS{kf.kd vko';drkvksa dh vkiwfrZ ;ksX; cuk lds vr% f'k{kdksa 
dks viuh f'k{k.k n{krk ds fy, vius Kku o çf'k{k.k dks orZeku vko';drkvksa] vk'kkvksa] vkdka{kkvksa 
,oa fu/kkZfjr ekunaMksa ds vuq:i gksuk pkfg,A n{krk dk lkekU; vFkZ gS fd fdlh dk;Z ;k mís'; 
dks iwjk djus esa yxk;k x;k le;] Je ;k ÅtkZ fdruh vPNh rjg ls dke vkrh gS n{krk dk 
fofHkUu {ks=ksa ,oa fo"k;ksa esa mi;ksx fd;k tkrk gS vkSj fofHkUu lUnHkksaZ esa blds vFkksaZ esa Hkh dkQh 
fHkUurk ik;h tkrh gSA 

 f'k{k.k n{krk og gS ftles f'k{kd vius dk;Z dks mfpr ,oa uohu –f"Vdks.k ls iw.kZ djrk gSA 

  f'k{k.k çHkko'khyrk 'kCnksa dk lh/kk lEcU/k f'k{kd ds f'k{k.k dh çHkko'khyrk ls gS vr% f'k{kd 
vius f'k{k.k dk;Z ds }kjk Nk=ksa dks fdl çdkj larq"V djrk gS\ Nk=ksa ij iM+s f'k{k.k çHkko dks gh 
f'k{k.k çHkko'khyrk dgrs gSaA fdlh Hkh f'k{kd dh f'k{k.k çHkko'khyrk dk vFkZ mldh f'k{k.k çfØ;k 
ls çkIr Nk=ksa dk larqf"V Lrj] Nk=ksa dh lQyrk dk Lrj] fof'k"V ,oa 'kSf{kd y{;ksa dh çkfIr ds 
Lrj ls gSA vr% f'k{k.k çHkko'khyrk dk lh/kk lEcU/k f'k{kk dh f'k{k.k fu"iknu {kerk ls gS] ftldks 
og vius f'k{k.k dkS'kyksa o vftZr Kku ds ek/;e ls Nk=ksa dks d{kk esa i<+krs gq, vftZr djrk gSA 

 fdlh Hkh f'k{kd dh f'k{k.k çHkko'khyrk f'k{k.k çfØ;k fu/kkZfjr ekud] vko';d dkS'ky ,oa 
vko';d i;kZoj.k ls lefUor gksdj tks f'k{kd miyfC/k;ka çkIr gksrh gSa ;fn os fu/kkZfjr ekudksa 



Shiksha Shodh Manthan  ISSN: 2395–728X                                                                                                  Page 250 
A Half Yearly International Peer- Reviewed Refereed Journal of Education, Vol.10, No.1 
 

rFkk vkarfjd rFkk okâ; lUnHkksaZ ds vuqdwy gSa rks f'k{kd çfØ;k dks çHkko'kkyh rFkk ml f'k{kd dks 
çHkko'khy f'k{kd dgk tk;sxkA 
     f'k{kdksa ls lEcfU/kr Hkkjrh; lanHkZ esa fofHkUu çdkj ds lsokjr ,oa lsok iwoZ ikBîØe pyk;s 
tkrs gSaS] ftlds QyLo:i xq.koÙkk;qä f'k{kdksa dk fuekZ.k lEeo gksrk gSA Hkkjrh; lUnHkZ esa f'k{kk ls 
lEcfU/kr ikBîØeksa dk fuekZ.k jk"Vªh; v/;kid f'k{kk ifj"kn ds }kjk fd;k tkrk gSA f'k{kdksa ls 
lEcfU/kr jk"Vªh; v/;kid f'k{kk ifj"kn }kjk ch-,M- ,d o"khZ;] ch-,M- f}o"khZ;] ch-,y-,M- pkj 
o"khZ;] Mh-,y-,M- f}o"khZ; o ch-,-@ch-,l-lh- ch-,M- pkj o"khZ; ikBîØe pyk;s tkrs gSaSA tksfd 
v/;kid f'k{kk esa xq.kkRed lq/kkj ykus ds fy, gksrs gSaA bu ikBîØeksa esa xq.kkRed lq/kkj 
le;&le; ij lEHko gksrs gSa] ftuds QyLo:i f'k{kk esa xq.kkRed lq/kkj yk;k tkrk gSA  

        ;g ikBîØe çkFkfed f'k{kdksa dh f'k{kk ds fy, gS rFkk blesa ços'k jk"Vªh; v/;kid f'k{kk 
ifj"kn] fo'ofo|ky; ds fu;ekuqlkj gksrk gS vkSj bl ikBîØe esa ços'k ysus ds fy, Nk=ksa dks 
bUVjehfM,V ijh{kk mÙkh.kZ gksuk vfuok;Z gSA bl ikBîØe dh vof/k pkj o"khZ; gSA 

;g ikBîØe çkFkfed f'k{kdksa ,oa ek/;fed f'k{kdks dh f'k{kk ds fy, gS rFkk blesa ços'k 
jk"Vªh; v/;kid f'k{kk ifj"kn] fo'ofo|ky; ds fu;ekuqlkj gksrk gS vkSj bl ikBîØe esa ços'k ysus 
ds fy, Nk=ksa dks bUVjehfM,V ijh{kk mÙkh.kZ gksuk vfuok;Z gSA bl ikBîØe dh vof/k pkj o"khZ; 
gSA 

mijksä lHkh ikBîØe f'k{kdksa dh f'k{kk ls lEcfU/kr gSa ftuds QyLo:i xq.koÙkk;qä 
f'k{kdksa ds fuekZ.k dh çfØ;k iw.kZ dh tkrh gS] ftlls fd Nk=ksa dks xq.koÙrkiw.kZ f'k{kk çnku dh tk 
lds rFkk Nk=ksa dk lokZxh.k fodkl gks ldsA 

'kks/k leL;k ls lEcaf/kr 'kks/k mís'; fuEufyf[kr gSaA 
1- ch-,y-,M- pkj o"khZ; vkSj ch-,-@ch-,l-lh- ch-,M- pkj o"khZ; ikBîØe mÙkh.kZ xzkeh.k f'k{kdksa 

dh f'k{k.k çHkko'khyrk dk rqyukRed v/;;u djukA 
2- ch-,y-,M- pkj o"khZ; vkSj ch-,-@ch-,l-lh- ch-,M- pkj o"khZ; ikBîØe mÙkh.kZ 'kgjh f'k{kdksa 

dh f'k{k.k çHkko'khyrk dk rqyukRed v/;;u djukA 

'kks/kdrkZ us 'kks/kdk;Z esa fuEufyf[kr 'kwU; ifjdYiukvksa dk v/;;u fd;k gSA 
1- çkFkfed fo|ky;ksa esa dk;Zjr ch-,y-,M- pkj o"khZ; vkSj ch-,-@ch-,l-lh- ch-,M- pkj o"khZ; 

ikBîØe mÙkh.kZ xzkeh.k f'k{kdksa dh f'k{k.k çHkko'khyrk esa dksbZ lkFkZd varj ugha gSA 
2- çkFkfed fo|ky;ksa esa dk;Zjr ch-,y-,M- pkj o"khZ; vkSj ch-,-@ch-,l-lh- ch-,M- pkj o"khZ; 

ikBîØe mÙkh.kZ 'kgjh f'k{kdksa dh f'k{k.k çHkko'khyrk esa dksbZ lkFkZd varj ugha gSA 
a 

       fdlh Hkh 'kks/kdk;Z dks fu"d"kZ rd igqapkus ds fy, o 'kks/k dks lgh :i nsus ds fy, 'kks/k 
lhekvksa ;k ifjlhekvksa dk gksuk vfr vko';d gS vr% 'kks/kdk;Z dh ifjlhek,a fuEufyf[kr gSaA 
        'kks/kdk;Z dk {ks= mÙkj çns'k ds esjB eaMy ¼cqyan'kgj] gkiqM+] uks,Mk] esjB] xkft;kckn½ 
rd lhfer gSA 
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o 'kks/kdk;Z esa U;kn'kZ çkFkfed Lrj ij dqy 400 f'k{kdksa rd gh lhfer gSA 
o 'kks/kdk;Z xzkeh.k ,oa 'kgjh {ks= ds çkFkfed fo|ky;ksa rd gh lhfer gSA 
o 'kks/kdk;Z dsoy o.kZukRed losZ{k.k fof/k rd lhfer gSA 

       çLrqr 'kks/k esa tul¡[;k esa mÙkj çns'k ds esjB eaMy ¼ cqyan'kgj] gkiqM+] uks,Mk] esjB] 
xkft;kckn ½ ds ljdkjh çkFkfed fo|ky;ksa esa dk;Zjr leLr çkFkfed f'k{kdksa dks lfEefyr fd;k 
x;k gSA 

çLrqr 'kks/k çca/k esa mÙkj çns'k ds esjB eaMy ds 'kgjh ,oa xzkeh.k fo|ky;ksa ls 400 
çkFkfed f'k{kdksa dk ;k–fPNd U;kn'kZu fof/k }kjk U;kn'kZ ds :i esa p;u fd;k gSA ftles 200 
v/;kid rFkk 200 v/;kfidkvksa dk p;u fd;k gSA ftles 100 v/;kid xzkeh.k rFkk 100 v/;kid 
'kgjh ,oa 100 v/;kfidk,a 'kgjh rFkk 100 v/;fidk xzkeh.k gSaSA esjB eaMy ds leLr fo|ky;ksa esa 
ls 'kgjh o xzkeh.k fo|ky;ksa dks ;k–fPNdh U;kn'kZ fof/k }kjk pquk x;kA rRi'pkr p;fur fo|ky;ksa 
esa ls 200 v/;kid o 200 v/;kfidkvksa dks ysdj mu ij ijh{k.kksa dks ç'kkflr djds vkdM+ksa dk 
ladyu fd;k x;kA ftles ls mudh ;ksX;rk ds vk/kkj ij mudk oxhZdj.k fuEufyf[kr :i ls 
fd;k x;kA 

1- xzkeh.k 200 
2- 'kgjh 200 
;ksx  400 

1- ch-,M- ,d o"khZ;  80 
2- ch-,M- f}o"khZ;  80 
3- Mh-,y-,M- f}o"khZ;  80 
4- ch-,y-,M- pkj o"khZ;  80 
5- ch-,-@ch-,l-lh- ch-,M- pkj o"khZ; 80 
 ;ksx 400 

f'k{k.k n{krk ds ekiu gsrq vuqla/kkudrkZ us M‚ ch- ds- iklh ,oa M‚ ,e- ,l- yfyrk }kjk 
fufeZr uked ekudh—r midj.k dk ç;ksx fd;k x;k gSA 

M‚0 çeksn dqekj vkSj M‚0 Mh0 ,u0 ewFkk }kjk fufeZr f'k{k.k çHkko'khyrk ekiuh uked 
ijh{k.k dk ç;ksx fd;k x;k gSA 

çLrqr vuqlU/kku esa 'kks/kdrkZ }kjk mi;qä lkaf[;dh; i)fr;ksa dk ç;ksx fd;k gSA vuqlU/kku 
ds mís';ksa dh iwfrZ gsrq eq[; :i ls fuEukafdr lkaf[;dh dk ç;ksx gqvk gSA 

1 çkIrkadksa dk e/;ekuA 
2 ekud fopyuA 
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3 ^Vh^ ewY;A 

1- ch-,y-,M- pkj o"khZ; vkSj ch-,-@ch-,l-lh- ch-,M- pkj o"khZ; ikBîØe mÙkh.kZ xzkeh.k f'k{kdksa 
dh f'k{k.k çHkko'khyrk dk rqyukRed v/;;u djukA 

k 

mijksDr rkfydk dk v/;;u djus ij ik;k x;k fd ch-,y-,M- pkj o"khZ; ikBîØe rFkk ch-,-@ch-
,l-lh- ch-,M- pkj o"khZ; ikBîØe mÙkh.kZ xzkeh.k f'k{kdksa dh f'k{k.k çHkko'khyrk dk e/;eku o 
izekf.kd fopyu Øe”k% 200-22 o 15-05 ,oa 210-27 o 9-21 gS vkSj budk rqyukRed eku ¼Vh eku½ 
3-60 gSA ;g rqyukRed eku lkFkZdrk ds Lrj 0-01 ij vius rkfydk eku ls vf/kd gSA xzkeh.k {ks= 
ds çkFkfed fo|ky;ksa esa dk;Zjr f'k{kdksa esa ch-,-@ch-,l-lh- ch-,M- ikBîØe ls mÙkh.kZ f'k{kd gh 
vf/kd çHkko'khy ik, x,A mudk f'k{k.k esa uohurk] yphykiu vkSj cky&dsafær mikxe dk feJ.k 
ns[kk x;kA fo|kFkhZ dks /;ku esa j[kdj ikB fu;kstu djuk] mUgh ds vuq:i f'k{k.k fof/k;ksa dk 
p;u djuk vkSj ewY;kadu fof/k;ksa dk fu/kkZj.k djukA tcfd ch-,y-,M- pkj o"khZ; ikBîØe ls 
mÙkh.kZ f'k{kdksa esa çHkko'khyrk ds lHkh vk;keksa dh tkudkjh rks gS ijUrq mudks lgh çdkj ls f'k{k.k 
çfØ;k esa 'kkfey djus ds Kku dk vHkko gS tks dgha u dgha mudh f'k{k.k çHkko'khyrk dks de 
vk¡drk gSA 
 vr% bl izdkj gekjh 'kwU; ifjdYiuk& ^^ch-,y-,M- pkj o"khZ; vkSj ch-,-@ch-,l-lh- ch-,M- 
pkj o"khZ; ikBîØe mÙkh.kZ xzkeh.k f'k{kdksa dh f'k{k.k çHkko'khyrk esa dksbZ lkFkZd varj ugha gSa** 
vLohd`r fl) gksrh gS] D;kasfd gekjs x.kuk fd;s x;s eku esa lkFkZd vUrj gSA 
2- ch-,y-,M- pkj o"khZ; vkSj ch-,-@ch-,l-lh- ch-,M- pkj o"khZ; ikBîØe mÙkh.kZ 'kgjh f'k{kdksa dh 

f'k{k.k çHkko'khyrk dk rqyukRed v/;;u djukA 

mijksDr rkfydk dk v/;;u djus ij ik;k x;k fd ch-,y-,M- pkj o"khZ; ikBîØe rFkk ch-,-@ch-
,l-lh- ch-,M- pkj o"khZ; ikBîØe mÙkh.kZ 'kgjh f'k{kdksa dh f'k{k.k çHkko'khyrk dk e/;eku o 
izekf.kd fopyu Øe”k% 205-45 o 16-28 ,oa 214-6 o 10-71 gS] vkSj budk rqyukRed eku ¼Vh eku½ 

ch-,y-,M- pkj o"khZ; 40 200-22 15-05 
3-60 0-01 Lrj ch-,-@ch-,l-lh- ch-,M- pkj 

o"khZ; 
40 210-27 9-21 

ch-,y-,M- pkj o"khZ; 
40 205-45 16-28 

2-96 0-01 Lrj 

ch-,-@ch-,l-lh- ch-,M- pkj o"khZ; 40 214-6 10-71 
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2-96 gSA ;g rqyukRed eku lkFkZdrk ds Lrj 0-01 ij vius rkfydk eku ds leku gSA e/;eku ds 
varj ij ;g Li"V :i ls dgk tk ldrk gS fd 'kgjh {ks= ds çkFkfed fo|ky;ksa esa dk;Zjr f'k{kdksa 
esa ch-,-@ch-,l-lh- ch-,M- ikBîØe ls mÙkh.kZ f'k{kd çHkko'khyrk ds vk;ke 'kSf{kd] lkekftd] 
uSfrd vkSj O;fäRo dk ikyu djrs ns[ks x,A tcfd ch-,y-,M- pkj o"khZ; ikBîØe ls mÙkh.kZ 
f'k{kdksa esa O;kolkf;d vkSj HkkokRed igyq vf/kd lØh; ns[ks x,A vr% ;g dgk tk ldrk gS fd 
ch-,-@ch-,l-lh- ch-,M- ikBîØe ls mÙkh.kZ f'k{kdksa fd f'k{k.k çHkko'khyrk ch-,y-,M- pkj o"khZ; 
ikBîØe ls mÙkh.kZ f'k{kdksa ls vf/kd gSA 

vr% 'kwU; ifjdYiuk& ^^ch-,y-,M- pkj o"khZ; vkSj ch-,-@ch-,l-lh- ch-,M- pkj o"khZ; 
ikBîØe mÙkh.kZ 'kgjh f'k{kdksa dh f'k{k.k çHkko'khyrk esa dksbZ lkFkZd varj ugha gSa** vLohdr̀ fl) 
gksrh gS] D;kasfd x.kuk fd;s x;s eku esa lkFkZd vUrj gSA 

1- xzkeh.k {ks= ds çkFkfed fo|ky;ksa esa dk;Zjr f'k{kdksa esa ch-,-@ch-,l-lh- ch-,M- ikBîØe ls 
mÙkh.kZ f'k{kd gh vf/kd çHkko'kkyh ik, x,A mudk f'k{k.k esa uohurk] yphykiu vkSj 
cky&dsafær mikxe dk feJ.k ns[kk x;kA fo|kFkhZ dks /;ku esa j[kdj ikB fu;kstu djuk] 
mUgh ds vuq:i f'k{k.k fof/k;ksa dk p;u djuk vkSj ewY;kadu fof/k;ksa dk fu/kkZj.k djukA 
tcfd ch-,y-,M- pkj o"khZ; ikBîØe ls mÙkh.kZ f'k{kdksa esa çHkko'khyrk ds lHkh vk;keksa dh 
tkudkjh rks gS ijUrq mudks lgh çdkj ls f'k{k.k çfØ;k esa 'kkfey djus ds Kku dk vHkko 
gS tks dgha u dgha mudh f'k{k.k çHkko'khyrk dks dke vk¡drk gSA 

2- e/;eku ds varj ij ;g Li"V :i ls dgk tk ldrk gS fd 'kgjh {ks= ds çkFkfed 
fo|ky;ksa esa dk;Zjr f'k{kdksa esa ch-,-@ch-,l-lh- ch-,M- ikBîØe ls mÙkh.kZ f'k{kd 
çHkko'khyrk ds vk;ke 'kSf{kd] lkekftd] uSfrd vkSj O;fäRo dk ikyu djrs ns[ks x,A 
tcfd ch-,y-,M- pkj o"khZ; ikBîØe ls mÙkh.kZ f'k{kdksa esa O;kolkf;d vkSj HkkokRed igyq 
vf/kd lØh; ns[ks x,A rks ;g dgk tk ldrk gS fd ch-,-@ch-,l-lh- ch-,M- ikBîØe ls 
mÙkh.kZ f'k{kdksa dh f'k{k.k çHkko'khyrk ch-,y-,M- pkj o"khZ; ikBîØe ls mÙkh.kZ f'k{kdksa ls 
vf/kd gSA  

3- e/;eku ds varj dks ns[krs gq, ;g Li"V :i ls dgk tk ldrk gS fd ch-,-@ch-,l-lh- ch-
,M- ikBîØe ls mÙkh.kZ çkFkfed f'k{kdksa esa f'k{k.k çHkko'khyrk T;knk ns[kus dks feyhA 
tcfd ch-,y-,M- pkj o"khZ; ikBîØe ls mÙkh.kZ f'k{kdksa esa Hkh çHkko'khyrk ns[kus dks feyh 
ijUrq og O;fäRo vkSj uSfrd ewY;ksa rd lhfer FkhA ftles muds dqN xq.k mtkxj gksrs Fks 
tks fo|kfFkZ;ksa dks vkxs c<+us ds fy, çsfjr rks djrs Fks fdUrq dgh ckj lgh eknZ'kZu ns ikus 
esa lQy ugha gks ikrs FksA ysfdu ch-,-@ch-,l-lh- ch-,M- ikBîØe ls mÙkh.kZ çkFkfed 
f'k{kdksa esa çHkko'khyrk ds vkSj Hkh dgh xq.k ns[kus dks feys tSls 'kSf{kd] lkekftd vkSj 
KkukRed :i ls os vf/kd etcwr fn[kkbZ fn,A fo"k;oLrq ij idM+ gksus ds dkj.k mudk 
f'k{k.k vkSj çHkko'kkyh çrhr gksrk gSA   

4- xzkeh.k çkFkfed fo|ky;ksa esa dk;Zjr f'k{kdksa esa ls ch-,-@ch-,l-lh- ch-,M-ikBîØe mÙkh.kZ 
f'k{kdksa dk e/;eku ch-,y-,M- pkj o"khZ; ikBîØe mÙkh.kZ f'k{kdksa ls vf/kd gSA tks n'kkZrk 
gS fd ftu f'k{kdksa us Lukrd ds ckn ch-,M- fd;k vius vuqHko ds dkj.k oks T;knk n{k gSA 
f'k{k.k vf/kxe çfØ;k dks xaHkhjrk ls ysrs gSa vkSj çR;sd dk;Z dks c[kwch ls iw.kZ djus ds 
fy, rRij jgrs gSaA ijUrq ch-,y-,M- pkj o"khZ; ikBîØe ls mÙkh.kZ f'k{kd n{k rks gksrs gh 
gSa ysfdu n{krk ds vk;keksa dks lgh çdkj ls ç;ksx u dj ikus ds dkj.k mudh n{krk ij 
bldk çHkko iM+rk gSA 
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5- çHkkoh vfHkfoU;kl dk;ZØe ,d vPNh rjg ls ifjHkkf"kr f'k{k.k ikBîØe ds vuq:i cuk;k 
tkuk pkfg,] mPp xq.koÙkk okys O;kolkf;d fodkl ds lkFk la;ksftr gksdj u, f'k{kdksa dks 
d{kk d{kh; xfrfof/k;ksa esa lq/kkj ds fy, çsfjr djus okys gksuk pkfg,A csgrj thou vkSj 
vuqdwy ifjfLFkfr;ka u dsoy f'k{kdksa dks viuk dk;Z çHkkoh :i ls djus ds fy, lqfo/kk 
çnku djrh gS cfYd vius O;olk; esa :fp Hkh fodflr djrh gSA blfy, f'k{kdksa dks 
mfpr lqfo/kk,¡] vf/kxe lkefxz;ka] f'k{k.k fof/k;ka] vuqdwy ifjfLFkfr;ka vkSj f'k{k.k ds fofHkUu 
dkS'kyksa ls ifjfpr gksuk pkfg,A ;g fo|ky;ksa ds dke djus ds rjhdksa esa lq/kkj yk,xk vkSj 
fo|kfFkZ;ksa ds lokZxh.k fodkl esa lgk;rk djsxkA 
 

vdje ¼2019½ &“ek/;fed fo|ky; Lrj ij f'k{kd çHkko'khyrk vkSj Nk= miyfC/k ds Nk=ksa ds 
chp laca/k cqysfVu v‚Q ,tqds'ku  ,aM  fjlpZ  vxLr 2019, okY;we 41, No. 2, 93-108 

vatyh ;qyq] ch0,l0vkj0 ¼1977½&f'k{kdksa dh O;kolkf;d lUrqf"V] v/;kiu vfHk:fp rFkk f'k{k.k 
vfHk{kerk dk v/;;uA vkU/kz izns'k fo'ofo|ky;A ih&,p0Mh0 ,twds'kuA 

vejhd flag ¼1990½ ^^v‚u chbax v Vhpj^^ ubZ fnYyh] dks.kkdZ 
,aMjlu y‚fju &bUØsvflax Vhpj bQsfDVousl] II ,fM'ku] isfjl] ;wusLdks 
bokal fyaMk ¼1998½ ^^Vhpj eksjy] t‚c lfVLQSD'ku ,aM eksfVos'ku^^- yanu] i‚y dsieSu 
bQjSe] xzksge ¼2001½&  eYVh dYpjy Vhfpax dEihVsUlh ,st ijlhCM ckbZ ,yhesUVjh Ldwy VhplZ] 

MkWDVj vkWQ ,twds'ku bu ,twds'kuy ,sMfefuLVsª 'ku othZfu;k] ikfyVsfDud bULVhV~;wV bu 
othZfu;k vesfjdkA  

dfiy] ,p-ds- ^^vuqlU/kku fof/k;kâ ^- fouksn iqLrd eafnj] vkxjk 
dkSy] ,y- ^^esFkksMksy‚th v‚Q ,tqds'kuy fjlpẐ ^- ubZ fnYyh] fodkl ifCyds'ku gkml 
xxZ vkSj bLyke ¼2018½ &ek/;fed fo|ky; Lrj ij HkkoukRed [kqfQ;k ds laca/k esa f'k{kd 

çHkko'khyrk dk ,d v/;;u” baVjus'kuy tuZy  v‚Q  fjlpZ  bu  lks'ky  lkbalst 
okY;we 8 (5). 

xSuh vkSj eqnkflj] gkfQt ¼2014½ &“ftyk Jhuxj esa ek/;fed fo|ky; ds f'k{kdksa dh f'k{k.k 
{kerk dk ,d rqyukRed v/;;u^^fjiksVZ ,aM vksfifu;u, 6(6), 49-54 

fxYQksMZ ,aM Ýqpsj ¼1987½ ^^QaMkesaVy LVsfVfLVDl bu ,tqds'ku ,aM lkbdksy‚th^^- ¼LVwMsaV 6 
,fM'ku½ edxz‚fgy 

Mafdu ¼1997½ &f'k{kdksa dh çHkko'khyrk dk vkdyu”. b';wt bu ,tqds'kuy  fjlpZ, 7(1), 1997, 

37-51. 
fMYyu ,oa dkSj ¼2010½ &muds ewY; iSVuZ ds laca/k esa f'k{kd çHkko'khyrk dk ,d v/;;u- jhlsaV 

jslsvpsZlZ bu ,tqds'ku ,aM lkbdksy‚th, 15, 5, III-IV. 
MsfoM fefMy oqM ¼2001½^^eSusftax VhplZ vçSty ,aM ijQ‚jesal^^ yanu jksVysl 
pkSgku] jhfr vkSj xqIrk] çfrHkk ¼2014½ &“xkft;kckn ftys esa ek/;fed Ldwy Lrj esa f'k{kdksa ds 

chp f'k{k.k çfr;ksfxrk dk v/;;u ,f'k;kbZ tuZy v‚Q ,tqds'kuy fjlpZ ,aM VsDuksy‚th 
okY;we 4 (1), Jan. 2014: 355-359 

tks'kh vkSj ifjtk ih0 ¼2000½ ^^ilZukfyVh dksfjysV~l vkWQ Vhfpax dEiVhVsUlh]** Hkkjrh; f'k{kk 'kks/k 
if=dk vad&2] tuojh&twu 2000 i0̀ 57&62 okY;we&19 

 

************ 
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çksQslj] f'k{kk foHkkx] eqjknkckn ¼m0ç0½ 

vkn”kZ O;fDrRo ds fuekZ.k esa ,d f”k{kd dh egRoiw.kZ Hkwfedk gksrh gSA ge f'k{kd ds lEcU/k esa 
fopkj djsa rks igys tks vkJe O;oLFkk esa xq: Fks ogh vkt ds f'k{kd gSA igys f”k{kd egku~ dk 
i;kZ; FksA vc f'k{kk dh izfØ;k dh vkSipkfjd iwfrZ djus okys izk.kh gSa vFkok Lo;a ds ewY;ksa dks 
f'k{kk esa lek;ksftr djus okys] vius dk;ksZa dk nkf;Ro fuHkkus okys rFkk dsUnzksa ij mfpr f'k{kk nsus 
okys og vkn'kksZUeq[kh gksdj ckydksa dks muds vkn'kZ ewY; rFkk drZO;ksa dh vksj mUeq[k djus esa 
l{ke gSaA f'k{kk dk izR;sd {ks= esa bruk vf/kd egRo gS fd mlds xq.k vkSj miyfC/k;ksa dks 'kCnksa esa 
ck¡/kuk vR;Ur nq"dj gSA f'k{kk ds }kjk gh ckyd ds O;fDrRo fodkl gksrk gSA f'k{kk ds }kjk gh ,d 
lk/kkj.k O;fDr ekuo vkSj fQj egkekuo rd gks ldrk gSA f”k{kk ek= i<+uk rFkk i<+kuk gh ugha 
fl[kkrh gS vfirq O;fDÙkRo dk lexz :i esa LokHkkfod] lketL;iw.kZ o izxfr'khy fodkl dj O;fDr 
dks jk"Vª o lekt ds fy, mi;ksxh cukrh gSA lkekU; #i ls izR;sd ckyd dk O;fDrRo fHkUu&fHkUUk 
gksrk gSA d{kk esa fHkUu&fHkUu izdkj ds O;fDrRo ds ckyd gksrs gSA ftudks tkudj ,d f”k{kd 
ckyd dks f”k{k.k iznku djrk gS vkSj muds O;fDrRo dk fodkl djrk gSAO;fäRo eki ds vè;;u 
esa çeq[k eqíksa esa ls ;g loky gS fd dbZ O;fäRo fuekZ.kksa esa ls dkSu ls ewyHkwr ;k ekSfyd gSa vkSj 
ftuds eki esa O;FkZ ç;kl 'kkfey gksus dh mEehn dh tk ldrh gS D;ksafd os vfèkd ekSfyd fuekZ.kksa 
ds [kjkc ifjHkkf"kr la;kstuksa dk çfrfufèkRo djrs gSa vkdyu ds mís'; ds fy, dkSu lh eki 
rduhd lcls çHkkoh vkSj lqfoèkktud gS( vkSj D;k O;fäRo dks ekius esa yksxksa dk lk{kkRdkj ysuk 
csgrj gS] ;k muls ;g dgus ds fy, dguk] mnkgj.k ds fy,] vkdk'k esa ,d L;kgh dk èkCck ;k 
ckny mUgsa D;k ;kn fnykrk gSA fdlh fn, x, O;fäRo fuekZ.k dks ekius ds ç;kl foQy gks ldrs 
gSa D;ksafd ekih tkus okyh fo'ks"krk dks rS;kj djus ;k ifjHkkf"kr djus esa vi;kZIrrk vkSj fu;ksftr 
ewY;kadu fofèk;ksa esa detksfj;ka gSaA 

ek/;fed Lrj] fo|kFkhZ] O;fDrRo A 
 
 

O;fDrRo 'kCn fdlh ,sls xq.k dks bafxr djrk gS ftls lHkh O;fDr fofHkUu ifjfLFkfr;ksa esa 
O;ogkj djus rFkk ikjLifjd lEcU/kksa dh ǹf"V ls fo'ks"k egRo nsrs gSa ijUrq O;fDrRo ek= ckgjh 
cukoV ls gh fu/kkZfjr ugha gksrk gS mlds fy, vkUrfjd xq.kksa dk gksuk Hkh vko';d gks tkrk gSA 
O;fDrRo 'kCn vusd ifjfLFkfr;ksa esa iF̀kd&i`Fkd :i ls iz;qDr gksrk gSA ijUrq bu lHkh vFkkZsa dk 
dsUnz euq"; gSA ge ;gk¡ ij O;fDrRo ds fofHkUu vFkZ izLrqr dj jgs gSaA izkphu ;qx esa f'k{kk dks u 
rks iqLrdh; Kku dk i;kZ;okph ekuk x;k vkSj u thfodksiktZu dk lk/kuA blds foijhr f'k{kk dks 
og izdk'k ekuk x;k gS tks O;fDr dks viuk cgqvaxh fodkl djds mRre thou O;rhr djus o 
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eks{k izkIr djus esa lgk;rk nsrh gSA ^^f'k{kk thou i;ZUr pyus okyh izfØ;k gS** vr% bls fo|ky; 
dh pkj nhokjh rd gh lhfer ugha j[kk tk ldrkA blesa tjk Hkh lUnsg ugha gS fd f'k{kk gh 
ckyd dh laosnu'khyrk vkSj n`f"V dks iz[kj djrh gSA f'k{kk ls gh le> vkSj fpUru esa Lora=rk 
vkrh gSA f'k{kk gh vkRe fuHkZjrk dh vk/kkj f'kyk gaSA** fodkl dh izR;sd Js.kh ds fy, f'k{kk 
vko';d gSA fQj og fodkl pkgs O;fDrxr gks vFkok jk"Vªh;A ekuo O;fDrRo rFkk lekt ,oa jk’Vª 
ds mUu;u ds izHkkoh ek/;e ds :Ik esa f”k{kk dk egRo loksZifj gSA izR;sd lekt ekuo O;fDrRo ds 
fodkl dh izfØ;k ds :Ik esa f”k{kk ds egRo dks ekU;rk nsrk gSA oLrqr% cqf) ekuo thou dk ,d 
fof”k’V y{k.k gS tks mls Ik”kq txr ls fHkUu cukrk gS vkSj cqf) ds fodkl ds fy, f”k{kk ,d 
vfuok;Z izfØ;k gS ekuo dk O;fDrRo dk lokZaxh.k fodkl f”k{kk ds ek/;e ls gh gks ikrk gS D;ksafd 
f”k{kk ekuo cqf) vkSj vkRek dks ifj’Ñr dj mUgsa m/okZxkeh cukrh gSA O;fDr dk ckSf)d] uSfrd 
,oa vk/;kfRed fodkl f”k{kk dk ewy mís”; gS vkSj ml mís”; dh iwfrZ esa gh “kSf{kd O;oLFkk dh 
lQyrk fufgr gSA f”k{kk dsoy ekuo O;fDrRo ds fodkl ek/;e gh ugha] lkekftd lajpuk ,oa 
jk’Vª fuekZ.k dh lokZf/kd egRoiw.kZ lrr~ izfØ;k Hkh gS f”k{kk gh O;fDr dks mlds lkekftd ifjos”k 
ls leksftr dj mls ,d ^^lkekftd izk.kh** cukrh gS] f”k{kk gh thou ewY;ksa ,oa vkn”kksaZ dk 
izfriknu dj O;fDr dks vkn”kksZUeq[kh mUu;u dh izsj.kk nsrh gS f”k{kk gh O;fDr ,oa lekt ds e/; 
lkFkZd laokn ,oa fopkj laizs’k.k dk izHkko”kkyh ek/;e gSA euq"; thou dh rhu vk/kkj Hkwr izkFkfed 
vko';drk,sa crkbZ xbZ gSaA Hkkstu] oL= vkSj vkokl orZeku esa f'k{kk dks Hkh tksM+k x;k gSA Hkkjrh; 
lH;rk ,oa laLÑfr lalkj dh izkphure lH;rk ,oa laLÑfr;ksa essa ls ,d gS] ijUrq buesa lcls vf/kd 
izkphu dkSu&lh gS] bl fo"k; essa lcds vius&vius nkos gSaA gk¡] ;g ckr lHkh ekurs gSa fd Hkkjrh; 
osn ¼_Xosn] ;tqosZn] vFkoZosn vkSj lkeosn½ lalkj ds izkphure xzaFk gSaA lkekU;r% osnksa dks /kkfeZd 
xzaFkksaa ds :i esa ns[kk&le>k tkrk gS] ijUrq okLro esa osn ml le; ds Kku dks'k gSaaA buesa ml 
le; rd vk;ksaZ }kjk [kkstk ,oa fodflr leLr HkkSfrd ,oa vk/;kfRed Kku lw= :i esa laxzghr gSA 
vaxzst fo}ku FkkWel ds 'kCnkssa esa&^^,slk dksbZ ns'k ugha gS tgk¡ Kku ds izfr izse brus 
izkphu le; esa izkjEHk gqvk gks ftruk Hkkjr esa ;k ftlus bruk LlFkk;h vkSj 'kfDr'kkyh izHkko 
mRiUu fd;k gks ftruk Hkkjr us** vkSj ;g ckr Hkh lHkh Lohdkj djrs gSa fd Hkkjr esa 2500bZ0iw0 ls 
500 bZ0iw0 rd osnksa dk opZLo jgkA bfrgkldkj bl dky dks oSfnd dky dgrs gSaA oSfnd dky esa 
gekjs ns'k esa ,d le`) iz.kkyh dk fodkl gqvkA bl f'k{kk iz.kkyh dks oSfnd f'k{kk iz.kkyh dgrs 
gSaA oSfnd f'k{kk iz.kkyh blfy, fd bldk fodkl oSfnd dky esa gqvk vkSj ;g oSfnd /keZ ,oa n'kZu 
ij vk/kkfjr FkhA f”k{kk ds vHkko esa rks O;fDr lekt ls foyx gksdj furkar ,dkdh] LokFkhZ ,oa 
LodsfUnzr cu tk;sxk] vkSj mlds O;fDrRo dh ekufld izòfÙk;ksa dk m/oZxkeh fodkl ugha gks 
ik;sxk] lkekftd o HkkSfrd mUu;u dh dYiuk Hkh leqfpr f”k{kk fo/kku ds vHkko esa dksjh 
e`xejhfpdk gh gSA ;gh dkj.k gS fd fo”o ds izR;sd lekt us f”k{kk ds egRo dks ân;axe dk vius 
foosd ds vuq:Ik viuh iz.kkyh dk fodkl fd;kA bfrgkl bl ckr dk lk{kh gS fd fofHkUu dkyksa 
esa ogh jk’Vª egku cudj lH;rk ,oa laLÑfr ds {ks= esa egRoiw.kZ ;ksxnku dj ldk ftldh f”k{kk 
O;oLFkk mUur vkSj vius ukxfjdksa dks vkn”kksaZ dk cks/k djkus esa l{ke FkhA f”k{kk dsoy O;fDrRo 
fuekZ.k ,oa lkekftd lajpuk dk gh ek/;e ugha oju~ jk’Vª fuekZ.k dh izfØ;k dk Hkh vfHkUu vax gSA 
f”k{kk ds ek/;e ls gh O;fDr vius ns”k dh izkphu xkSjoe;h lkaLÑfrd ijEijk ls voxr vkSj 
vuqizkf.kr gksrk gSA f”k{kk gh O;fDr dks vrhr dk cks/k djkdj mlesa jk’Vªh; psruk izokfgr djrh 
gSA  
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O;fäRo dk vè;;u djus ds fy, bLrseky fd, tkus okys fofHkUu –f"Vdks.k vkt {ks= esa 
igys fl)kardkjksa ds çHkko dks n'kkZrs gSa] ,d lewg ftlesa flxeaM Ýk;M] vYÝsM ,Myj] x‚MZu 
v‚yiksVZ] gal bZlsud] vczkge ekLyks vkSj dkyZ jkstlZ 'kkfey gSaA vkdyu euksoSKkfud fl)kar vkSj 
vuqlaèkku dks vkxs c<+kus ds mís'; ls tkudkjh ,d= djus dk ,d vafre ifj.kke gS vkSj bl 
laHkkouk dks c<+kus ds fy, fd ykxw lsfVaXl esa cqf)eku fu.kZ; fd, tk,axsA O;fäRo ewY;kadu esa 
fo'ks"kK }kjk fy;k x;k –f"Vdks.k bl èkkj.kk ij vkèkkfjr gS fd ,d O;fä ls nwljs O;fä ds 
O;ogkj esa cgqr vfèkd ns[kus ;ksX; ifjorZu'khyrk ml varj ds ifj.kkeLo:i gksrh gS ftlesa 
O;fä;ksa esa fo'ks"k :i ls varfuZfgr O;fäxr fo'ks"krk,a gksrs gSaA vkt ns[kk tk jgk gS fd mPp f”k{kk 
izkIr dj jgs fo|kFkhZ es O;fDrRo dk fodkl ugha ns[kk tkrk gSA vkt ds ;qx esa fo|kfFkZ;ksa esa xqLlk] 
bZ’;kZ rFkk “kkjhfjd #i ls Hkh detksj ik;k tkrk gSA fo|kfFkZ;ksa ds fxjrs&fxjrs dks mBkus ds fy;s 
vkt gesa f”k{kdksa ds O;fDrRo dks Hkh Å¡pk mBkus dh vko”;drk gS D;ksafd vPNk O;fDrRo vPNs 
O;fDrRo dk fuekZ.k dj ldrk gSA izLrqr “kks/k ds ek/;e ls ek/;fed fo|ky;ksa esa v/;;u djus 
okys fo|kfFkZ;ksa ds O;fDrRo dks tkuus dk iz;kl fd;k tk;sxk lkFk gh fo|ky;ksa dks ;g lq>ko 
fn;k tk;sxk fd fo|kfFkZ;ksa ds O;fDrRo dk fodkl dSls gksA O;fäRo fooj.k vkSj eki esa mi;ksx dh 
tkus okyh fofèk;ka dbZ Jsf.k;ksa esa vkrh gSa tks ,df=r dh xbZ tkudkjh ds çdkj vkSj bls çkIr 
djus ds rjhdksa ds lacaèk esa fHkUu gksrh gSaA tcfd lHkh dks MsVk ij Hkjkslk djuk pkfg, tks eku 
O;fäRo fooj.k vkSj eki esa mi;ksx dh tkus okyh fofèk;ka dbZ Jsf.k;ksa esa vkrh gSa tks ,df=r dh 
xbZ tkudkjh ds çdkj vkSj bls çkIr djus ds rjhdksa ds lacaèk esa fHkUu gksrh gSa tcfd lHkh dks MsVk 
ij Hkjkslk djuk pkfg, tks ekuo O;ogkj ds çR;{k voyksdu ls vkrs gSa ;fn muds ikl de ls 
de oSKkfud ewY; dh lekurk gS] rks lHkh varfuZfgr ekU;rkvksa] oSèkrk vkSj foÜoluh;rk ds lacaèk esa 
fHkUu gks ldrs gSaA 

jko- ds- x.ks”ojk ¼2002½] fde lax cksax ¼2009½] ujs'k ¼2015½] fQaxsy dqVl ¼2015½] ekS;Z ,oa 
vxzoky] vkj0 ¼2021½] ;kno ,oa dqekj ,- ¼2022½] feJ ,oa cuckjh ¼2022½  

 eqjknkckn e.My ds ek/;fed fo|ky;ksa esa v/;;u djus okys fo|kfFkZ;ksa ds O;fDrRo dk ySafxd 
vk/kkj ij rqyukRed v/;;uA  

 eqjknkckn e.My ds ek/;fed fo|ky;ksa esa v/;;u djus okys fo|kfFkZ;ksa ds O;fDrRo dk {ks=h; 
vk/kkj ij rqyukRed v/;;uA  

 eqjknkckn e.My ds ek/;fed fo|ky;ksa esa v/;;u djus okys fo|kfFkZ;ksa ds O;fDrRo dk ladk; 
ds vk/kkj ij rqyukRed v/;;uA  

 

 eqjknkckn e.My ds ek/;fed fo|ky;ksa esa v/;;u djus okys fo|kfFkZ;ksa ds O;fDrRo esa ySafxd 
vk/kkj ij lkFkZd vUrj ugha gSA  

 eqjknkckn e.My ds ek/;fed fo|ky;ksa esa v/;;u djus okys fo|kfFkZ;ksa ds O;fDrRo esa {ks=h; 
vk/kkj ij lkFkZd vUrj ugha gSA  
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 eqjknkckn e.My ds ek/;fed fo|ky;ksa esa v/;;u djus okys fo|kfFkZ;ksa ds O;fDrRo esa ladk; 
ds vk/kkj ij lkFkZd vUrj ugha gSA 

U;kn'kZ ds :i esa ek/;fed fo|ky;ksa esa v/;;u djus okys 100 fo|kfFkZ;ksa dk p;u fd;k 
x;k gSA

 izLrqr “kks/k gsrq losZ{k.k fof/k dk iz;ksx fd;k x;k gSA 

O;fDrRo ekiuh & MkW0 v:.k dqekj flag ,oa vk'kh"k dqekj flag }kjk fufeZrA

Nk= 50 101.23 13.60 
0.7942 

Nk=k;sa 50 101.55 13.47 

rkfydk la[;k 1 eqjknkckn e.My ds ek/;fed fo|ky;ksa esa v/;;u djus okys fo|kfFkZ;ksa 
ds O;fDrRo dh fLFkfr dks n”kkZ;k x;k gS ftlesa Nk=ksa dk e/;eku o ekud fopyu 101-23 o 13-
60 izkIr gqvk gS tcfd Nk=kvksa ds fo|kfFkZ;ksa dk e/;eku o ekud fopyu 101-55 o 13-47 izkIr 
gqvk gSA izkIr Økafrd eku 0-7942 lkFkZdrk ds nksuksa Lrjksa ¼0-01 ,oa 0-05½ ls de gS tks nksuksa lewgksa 
ds O;fDrRo ds chp vUrj dks Li’V ugha djrk gSA ifjdYiuk la[;k 01 Lohd̀r dh tkrh gSA 

xzkeh.k 50 101.23 13.33 
0.7942 

“kgjh 50 101.55 13.74 

rkfydk la[;k 2 eqjknkckn e.My ds ek/;fed fo|ky;ksa esa v/;;u djus okys fo|kfFkZ;ksa 
ds O;fDrRo dh fLFkfr dks n”kkZ;k x;k gS ftlesa xzkeh.k ds fo|kfFkZ;ksa dk e/;eku o ekud fopyu 
101-23 o 13-33 izkIr gqvk gS tcfd “kgj ds fo|kfFkZ;ksa dk e/;eku o ekud fopyu 101-55 o 13-
74 izkIr gqvk gSA izkIr Økafrd eku 0-7942 lkFkZdrk ds nksuksa Lrjksa ¼0-01 ,oa 0-05½ ls de gS tks 
nksuksa lewgksa ds O;fDrRo ds chp vUrj dks Li’V ugha djrk gSA vr% gekjh ifjdYiuk la[;k 02 
Lohdkj dh tkrh gSA 

dyk 50 101.63 13.39 
0.6944 

foKku 50 101.15 13.67 
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rkfydk la[;k 3 eqjknkckn e.My ds ek/;fed fo|ky;ksa esa v/;;u djus okys fo|kfFkZ;ksa 
ds O;fDrRo dh fLFkfr dks n”kkZ;k x;k gS ftlesa dyk ladk; ds fo|kfFkZ;ksa dk e/;eku o ekud 
fopyu 101-63 o 13-39 izkIr gqvk gS tcfd foKku ladk; ds fo|kfFkZ;ksa dk e/;eku o ekud 
fopyu 101-15 o 13-67 izkIr gqvk gSA izkIr Økafrd eku 0-6944 lkFkZdrk ds nksuksa Lrjksa ¼0-01 ,oa 
0-05½ ls de gS tks nksuksa lewgksa ds O;fDrRo ds chp vUrj dks Li’V ugha djrk gSA vr% gekjh 
ifjdYiuk la[;k 03 Lohdkj dh tkrh gSA 

 eqjknkckn e.My ds ek/;fed fo|ky;ksa esa v/;;u djus okys fo|kfFkZ;ksa ds O;fDrRo esa ySafxd 
vk/kkj ij lkFkZd vUrj ugha ik;k x;kA  

 eqjknkckn e.My ds ek/;fed fo|ky;ksa esa v/;;u djus okys fo|kfFkZ;ksa ds O;fDrRo esa {ks=h; 
vk/kkj ij lkFkZd vUrj ugha ik;k x;kA  

 eqjknkckn e.My ds ek/;fed fo|ky;ksa esa v/;;u djus okys fo|kfFkZ;ksa ds O;fDrRo esa ladk; 
ds vk/kkj ij lkFkZd vUrj ugha ik;k x;kA 

vkj-,- 'kekZ % f'k{kk ,oa euksfoKku esa ijk ,oa vijk lkaf[;dh] vkj0yky0 cqd fMiksa esjBA 
feJ ,oa cuckjh ¼2022½ % v;ks/;k e.My ds ek/;fed fo|ky;ksa esa v/;;u djus okys fo|kfFkZa;ksa ds 

O;fDrRo dk rqyukRed v/;;u] “kks/k i=] f”k{kk “kks/k eaFku okW08] ua01] vizSy 2022] vkbZ-,l-
,l-,u % 2395&728,Dl 

ekS;Z ,oa vxzoky] vkj0 ¼2021½ % lsokiw.kZ&f”k{kdksa ds O;fDrRo dk tulkaf[;dh; pjksa ds lUnHkZ esa 
v/;;u] “kks/k i=] f”k{kk “kks/k eaFku okW07] ua02] vDVwcj 2021] vkbZ-,l-,l-,u % 2395&728 
,Dl 

'kekZ jkeukFk % Hkkjrh; f'k{kk n'kZu] vxzoky izdk'ku esjBA 
;kno ,oa dqekj ,- ¼2022½ % ßek/;fed fo|ky;ksa esa v/;;u djus okys fo|kfFkZ;ksa ds lks”ky 

ehfM;k dk O;fDrRo ij izHkko dk rqyukRed v/;;uÞ “kks/k i=] f”k{kk “kks/k eaFku okW05] 

ua01] vizSy 2022] vkbZ-,l-,l-,u % 2395&728,Dl 

 
************ 
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vflLVsaV izksQslj] f'k{kk'kkL= foHkkx] Hknkoj ih-th- dkWyst ckg] vkxjk ¼m0ç0½ 

Hkkjr esa fodykaxrk ,d fpUrk dk fo"k; gSA bl le; Hkkjr esa yxHkx 1-978 djksM+ yksx fdlh u 
fdlh :i esa 'kkjhfjd fodykaxrk dk ;g vuqikr xkaoksa esa 2 izfr'kr rFkk 'kgjksa esa 1-6 izfr'kr gSA 
'kkjhfjd fodykaxrk dk ;g vuqikr xkaoksa esa 2 izfr'kr rFkk 'kgjksa esa 1-6 izfr'kr gSA Hkkjrh; 
fpfdRlk vuqla/kku ifj"kn ¼vkbZ0lh0,l0vkj0½ ds }kjk fd;s x;s losZ{k.k ds vuqlkj 7-8 izfr'kr 
yksxksa dks lquus esa dfBukbZ gksrh gSA xzkeh.k {ks=ksa esa ;g vuqikr 10-8 izfr'kr gSA blds vfrfjDr 
Hkkjr esa dq"B jksfx;ksa dh la[;k Hkh vf/kd gSA ns'k esa yxHkx 40 yk[k O;fDr dq"B jksx ls xzLr gSA 
ftuesa ls cPpksa dh la[;k yxHkx 18 izfr'kr gSA fLFkfr ;g gS fd dq"B jksfx;ksa ds 'kjhj dh fodr̀ 
gks x;s gSaA 'kkjhfjd v{kerk ls xzLr fodykaxksa ds dY;k.k gsrq Hkkjr esa f'k{kk] O;kolkf;d izf'k{k.k] 
iquokZl tu'kfDr dk fodkl rFkk izkS|ksfxdh LrjksUu;u ds {ks=ksa esa dbZ izdkj dh igy dh tk pqdh 
gSA blds ckotwn fodykax yksxksa dh D;k leL;k,a gSa\ mudk gy D;k gS\ bl fn'kk esa vius ;gk 
tkxf̀r cgqr de gSA tks yksx fodykaxrk O;fDr gS] rks fuEu ckrksa dk /;ku j[kuk vko';d gS dksbZ 
Hkh ckyd iwjh rjg ls fodykax ugha gks ikrk gSA xEHkhj ls xEHkhj fodykaxrk ds ckotwn izR;sd 
fLFkfr esa 'kkjhfjd {kerk,a o ;ksX;rk,a lkFk&lkFk jgrh gSaA fodykax O;fDr dks fodykaxrk dk 
yxkrkj cks/k djkrs jguk vko';d ugha gSA cfYd fodykax O;fDr ds vUnj tks fo'ks"k ;ksX;rk,a ,oa 
{kerk,a gSa] mudk ,glkl djkuk vko';d gSA fodflr jk"Vªksa dh fLFkfr ij utj Mkysa rks irk 
pyrk gS fd fodykaxrk lekIr djus ds fy, ogka bruh lqfo/kk,a iznku dh x;h gSa fd viax ;k 
viaxghu ogka t:j gSa ysfdu fodykaxrk ughaA ijUrq vius ns'k esa ftl le; fodykaxrk dks 
lekIr djus dh ckr dgh tkrh gS rks mldk Hkh vk'k; ;gh gS fd fodykaxksa dks os lqfo/kk,a ns nh 
tk;sa ftuls fd os vke vkneh dh rjg izxfr dj ldsa rFkk mudh fodykaxrk muds fodklØe esa 
ck/ku u cusaA 

fnO;kax fo|kFkhZ leL;k,a ,oa lek/kkuA 
 

 

;g lp gS fd fo'ks’k vko';drk okys cPpksa ds fy, dqN vyx ls fo'ks’k fo|ky; gksrs gSaA 
ysfdu ;g Hkh mruk gh lp gS fd ftruh c<+h la[;k esa fo'ks’k vko';drk okys cPps gSa] mruh 
la[;k esa fo'ks’k fo|ky; ugha gSA tux.kuk ds u;s vk¡dM+ksa ls irk pyrk gS fd lky 2001 esa 
fu%'kDrtuksa dh rknkn ns'k dh dqy vkckn esa 2-13 Qhlnh Fkh tks lky 2011 esa c<+dj 2-21 
Qhlnh gks xbZA u, vk¡dM+ksa ds eqrkfcd fu%'kDrtuksa dh dqy la[;k ¼2-68 djksM+½ dk 69-5 Qhlnh 

fgLlk xzkeh.k {ks=ksa esa jgrk gSA lky 2001 dh tux.kuk ds vk¡dM+kas essa dgk x;k Fkk fd ns”k ds 
dqy fu%'kDrtuksa dh 75 Qhlnh rknkn xzkeh.k bykds esa jgrh gSA 2011 dh tux.kuk ds eqrkfcd 
fu%'kDrtuksa esa efgykvksa dh la[;k 44-1 Qhlnh gSA lky 2001 ls 2011 ds chp efgyk fu%'kDrtuksa 
dh la[;k esa 27-1 Qhlnh dh of̀) gqbZ tcfd iq:’k fu%'kDrtuksa dh la[;k esa 18-9 Qhlnh dh 
c<+ksRrjh gqbZ gSA ,d vkSj cM+k lp ;g Hkh gS fd fo'ks’k fo|ky;ksa esa bu cPpksa dks vius gh tSlh 
dfBukb;ksa okys cPpksa ds lkFk jguk gksrk gS] tcfd dbZ 'kks/k v/;;uksa esa ;g fl) gqvk gS fd ;fn 
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fo'ks’k vko';drk okys cPps lkekU; cPpksa ds lkFk gh v/;;u djrs gSa rks muds fodkl dh T;knk 
lEHkkouk,a gSA lekos'kh f'k{kk esa fo'ks’k vko';drk okys fo|kFkhZ dks lkekU; cPpksa ds lkFk fcBkdj 
lkekU; :i ls i<+k;k tkrk gS] rkfd lkekU; cPpksa vkSj fo'ks’k vko';drk okys cPpksaa esa dksbZ 
HksnHkko u jgs rFkk nksuksa rjg ds fo|kFkhZ ,d&nwljs dks Bhd <ax ls le>rs gq, vkilh lg;ksx ls 
iBu&ikBu ds dk;Z dks dj ldsaA lekos'kh f'k{kk dk ,d O;kid y{; ;g Hkh izrhr gksrk gS fd 
,d lkFk f'kf{kr gksus ij Hkfo’; esa lekt ds vUnj fo'ks’k vko';drk okys O;fDr;ksa ds ljksdkjksa 
dks vke yksx csgrj <ax ls le> ldsa rFkk muesa muds izfr visf{kr laosnu'khyrk dk fodkl gks 
ldsA gekjk lafo/kku Hkh tkfr] oxZ] /keZ] vk; ,oa ySafxd ds vk/kkj ij fdlh Hkh izdkj ds foHksn dk 
fu’ks/k djrk gS vkSj bl izdkj ,d lekos'kh lekt dh LFkkiuk dk vkn'kZ izLrqr djrk gSA blds 
ifjizs{; esa cPps dks lkekftd] tkfrxr] vkfFkZd] oxhZ;] ySafxd] 'kkjhfjd ,oa ekufld nf̀’V ls fHkUu 
ns[ks tkus ds ctk; ,d Lora= vf/kxedrkZ ds :i esa ns[ks tkus dh vko';drk gS] ftlls Ldwy esa 
cPps ds leqfpr lekos'ku gsrq lekos'kh f'k{kk ds okrkoj.k dk l̀tu fd;k tk ldsA fu%'kqYd vkSj 
vfuok;Z f'k{kk dk vf/kdkj ¼vkj-Vh-bZ-½ vf/kfu;e&2009 esa Hkh 6 ls 14 o’kZ dh vk;q okys fo'ks’k 
vko';drk okys cPpksa lfgr lHkh cPpksa ds fy, iM+ksl ds Ldwy esa fu%'kqYd vkSj vfuok;Z f'k{kk dh 
O;oLFkk gSA bl rjg ls lekosf'kr f'k{kk gh Js’B fodYi ds :i esa gekjs lEeq[k gSA 

fdlh Hkh ckyd@ckfydk dh izkjfEHkd f'k{kk esa lkekftd okrkoj.k dk egRoiw.kZ ;ksxnku gksrk 
gSA lkekftd okrkoj.k esa vkl&ikl dh xfrfof/k;ksa dks Hkh lfEefyr fd;k tkrk gSA tks mlds 
f'k{kk ,oa O;fDrRo dks izHkkfor djrs gSaA izk;% fodykax ckydksa dks izkFkfed Lrj ij lg;ksx ,oa 
lgkuqHkwfr dh vko';drk gksrh gSA lekt ;fn fodykaxkas dh fn'kk ij laosnu'khy gS rks ogk¡ ij 
fodykax ckydksa dh f'k{kk LokHkkfod <ax ls lEiUu gks tkrh gSA ;fn lekt fodykaxksa ds izfr 
laosnu'khy ,oa tkx:d ugha gS rks izkjfEHkd Lrj dh f'k{kk LokHkkfod :i ls ugha gks ikrh gSA 
ftlls muds O;fDrRo dk fodkl ugha gks ikrk vkSj mudk thou uhjl ,oa dfBu gks tkrk gSA 
fdlh Hkh ckyd@ckfydk dh f'k{kk mlds ifjokj dh vkfFkZd fLFkfr ij dkQh fuHkZj jgrh gSA ;fn 
ifjokj dh vkfFkZd fLFkfr Bhd ugha gS rks izkjfEHkd Lrj dh f'k{kk dh leqfpr O;oLFkk ugha gks ikrh 
gSA lalk/kuksa ds vHkko esa f'k{kk dh mfpr ,oa lgh O;oLFkk vlEHko gks tkrh gSA QyLo:i 
izkjfEHkd Lrj ij fodykax cPps vf'kf{kr jg tkrs gSaA 
 izkjfEHkd Lrj ij ckyd@ckfydkvksa dh f'k{kk esa ØhM+k o euksjatu o vU; lqfo/kk,a gksuk 
vko';d gSA fodykax ckydksa dks mUgha ds vuqlkj O;oLFkk gksuh pkfg,A 

 
 fodykaxksa ds lokZaxh.k fodkl gsrq jk"Vªh; Lrj ij dbZ 

laLFkkuksa dh LFkkiuk dh xbZA tks fofHkUu dY;k.kkFkZ ;kstuk,a lapkfyr djrs gSaA 
 nf̀"V ckf/kr fodykaxksa dk jk"Vªh; laLFkkuA 
 ewd&cf/kj fodykaxksa dk jk"Vªh; laLFkkuA 
 vfLFk jksx jk"Vªh; laLFkkuA 
 ekufld :i ls fodykaxksa dk jk"Vªh; laLFkkuA 

 dsUnz ljdkj }kjk bl ifj"kn dh LFkkiuk 31 tqykbZ 
1993 eas dh xbZA bl ij ,d dkuwu ikfjr fd;k x;kA 

 jk"Vªh; vfLFk fodykax laLFkku dh LFkkiuk iwoZorhZ dqN ih-
,u- jke xzqi ds vLirkyksa rFkk if'peh caxky ljdkj ds lg;ksx ls 1978 esa gqbZA ;g gekjs ns'k 
dk 'kh"kZ Lrj dk laLFkku gS tks vfLFk fodykaxksa ds fy, dY;k.k dk;ZØe pykrk gSA 
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 fodykax tulaLFkku] ubZ fnYyh dY;k.k ea=ky;] Hkkjr 
ljdkj fuEukafdr dk;ZØekas dk lapkyu dj jgk gSA 

 'kkjhfjd] HkkSfrd] O;kolkf;d fpfdRlk esa ¼ch-,l-lh- vkulZ½A 
 HkkSfrd fpfdRlk vkSj O;kolkf;d fpfdRlk ¼iksLV xszstq,V fMIyksek½ 
 izksLFksfVd rFkk vkFksZfVd bathfu;fjax esa fMIyksekA 

  
 ljdkjh ukSdfj;ksa esa 3 izfr'kr vkj{k.kA 
 dfu"B fyfid in gsrq Vad.k ijh{kk esa NwVA 
 lsok;kstu esaa 10 o"kZ dh vk;q esa NwVA 
 jsyos fdjk;s esa 75 izfr'kr NwVA 
 fj;k;rh njksa ij _.k miyC/k djkukA 
 Lojkstxkj gsrq izf'k{k.k dh O;oLFkkA 
 isVªksy esa 50 izfr'kr dh NwVA 
 fo'ks"k HkrhZ ;kstuk dk;ZØeA 
 fodykax fnol ij egRoiw.kZ jkstxkjijd dk;ZØeksa dk 'kqHkkjEHkA 

 
 izns'k ljdkj us lekt ds vlgk; lqfo/kk foghu fodykaxksa ds fodkl gsrq 20 flrEcj] 1995 
dks lekt dY;k.k foHkkx ls vyx fodykax dY;k.k foHkkx dk xBu fd;kA blds vUrxZr 
lapkfyr dk;ZØe fuEukafdr gSaA 

fodykax Nk= vkfFkZd 
raxh ds dkj.k f'k{k.k@ izf'k{k.k izkIr ugha dj ikrs gSa] mudk thou LokoyEc ugha cu ikrk gSA 
vr,o izns'k ljdkj us d{kk 1 ls 5 rd 25 :i;s ,oa d{kk 6 ls 8 rd 40 :i;s izfrekg dh nj 
ls Nk=of̀Rr nh tkrh gSA 

  fodykax ,oa fujkfJr O;fDr;ksa dks ftuds thou;kiu ds Lo;a u 
rks dksbZ lk/ku gS u gh os fdlh izdkj dk ,slk ifjJe dj ldrs gSa ftlls mudk Hkj.k iks"k.k gks 
ldsA ,sls O;fDr;ksa dks 125 :i;s izfrekg isa'ku dh ;kstuk gSA 

 d`f=e ;kstuk ds vUrxZr 'kkjhfjd 
:i ls v{ke O;fDr;ksa dks d`f=e vax ,oa Jo.k lgk;d ;a= Ø; djus gsrq vf/kdre 3500 :i;s 
fn;k tkrk gSA 

  bl ;kstuk esa fodykax nEifRr 
dks 14000:i;s izksRlkgu jkf'k iznku dh tkrh gSA 

bl ;kstuk ds vUrxZr iquokZl gsrq 20]000 :i;s 
nqdku fuekZ.k gsrq nsus dh O;oLFkk gSA ftl ij fuEure nj ls C;kt fy;k tkrk gS lkFk gh dqN 
vuqnku fn;k tkrk gSA 

 jkT; ifjogu fuxe dh clksa esa ,d foRrh; o"kZ esa 1000 fdeh0 
dh fu%'kqYd ;k=k lqfo/kk vuqeU; gSA 

 d`f=e vax] rhu ifg;s okyh lkbfdy] Jo.k ;a=] p'esa] NM+h] oS'kk[kh] flykbZ 
e'khu vkfnA 
ljdkj us fodykax dh vkfFkZd fLFkfr lq/kkjus gsrq jk"Vªh; Lrj ij fodykax dY;k.k foRr ,oa 
fodkl fuxe dk xBu fd;k gS ftldh orZeku vf/kdr̀ iw¡th 2]578 djksM+ :i;s gSA 
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 mijksDr vk¡dM+ksa ds ladyu ,oa fo'ys"k.k ds i'pkr~ izkjfEHkd Lrj ij fodykax ckydksa dh 
leL;k,a ,oa muds lek/kku gsrq lq>ko fuEukafdr gSa& 

 losZ{k.k ;k voyksdu ds i'pkr~ ;g rF; lkeus vk;k gS fd vf/kdka'kr% 
ifjokj vf'kf{kr gSa ;k de f'kf{kr gSa ftlds dkj.k fodykax cPpksa dks ljdkj }kjk ,oa vU; 
Lo;alsoh laLFkkvksa }kjk iznku dh tk jgh lqfo/kkvksa dk ykHk mBkus ls oafpr jg tkrs gSa lkFk gh os 
ifjokj vius fodykax cPpksa dks csdkj le>dj mudh f'k{kk O;oLFkk dks leqfpr <ax ls ugha djrs 
gSaA 

 fodykax ckydksa ds lkFk&lkFk muds ekrk&firk dk f'kf{kr gksuk 
vko';d gS] rkfd os f'k{kk ds egRo dks le> ldsaA ljdkj ,oa vU; laLFkkvksa }kjk iznku dh tk 
jgh lqfo/kkvksa dk ykHk vius cPpksa dks fnyok ldsaA os vius cPpksa ds izfr ghu Hkkouk ls xzLr u 
gksdj mUgsa f'kf{kr dj lekt dk ,d vkn'kZ ukxfjd cuk ldsaA 

 lkekU;r% ikSf"Vd vkgkj dh deh ds dkj.k vf/kdka'kr% ckyd 
tUe ls fodykax gks tkrs gSaA xHkZorh efgykvksa dks ikSf"Vd vkgkj ,oa vU; lqfo/kk,a u feyus ds 
dkj.k ckyd tUe ls gh fodykax gks tkrk gSA 

  xHkZ ds le; xHkZLFk f'k'kq ds mfpr iks"k.k dk vHkko 
jgrk gSA mfpr ikSf"Vd vkgkj dh deh ls tUe ls izk;% ckyd fodykax gks tkrs gSa dqN ifjokj 
vkfFkZd leL;k ds dkj.k mfpr ikSf"Vd vkgkj xHkZorh efgyk dks miyC/k ugha djk ikrs gSa] ftlls 
izk;% ikSf"Vd rRoksa dh deh gks tkrh ftlls cPps ij cqjk izHkko iM+rk gSA 

 gekjs tuin dkuiqj 'kgj esa d`f=e ;kstuk ds vUrxZr 'kkjhfjd 
:i ls v{ke O;fDr;ksa dks d`f=e vaxksa dks Ø; djus ds fy, vf/kdre 1000 :i;s fn;k tkrk Fkk] 
ftls foRrh; o"kZ 2001 ls 3500 :i;s dj fn;k x;k gSA bl ;kstuk ds rgr ek= 13 yksxksa dks gh 
ykHk iznku fd;k gS tcfd lEiw.kZ ftys esa fodykaxksa dh la[;k blls vuqikr esa dbZ xquk T;knk gSA 
vr,o izR;sd fodykax ds ikl d`f=e vax ugha gS] tks fd fodykaxksa dk ,d egRoiw.kZ lgkjk gksrs 
gSaA 

  mijksDr vkadM+ksa ls Li"V gksrk gS fd fodykaxksa dh 
leL;kvksa ds lek/kku dh tks ljdkj }kjk O;oLFkk dh tk jgh gS] egt ,d ukVd gSA ljdkj dks 
vfuok;Z ,oa fu%'kqYd :i ls izR;sd fodykax ckyd dks d`f=e vax miyC/k djkuk pkfg,A lEiw.kZ 
tuin esa izkFkfed Lrj ij ek= 35 izfr'kr fodykax ckydksa dks d`f=e vax lEcU/kh tks lgk;rk 
iznku dh tk jgh gS] og vR;Ur vYi gSA 

 dkuiqj 'kgj fodykax ckydksa ds fy, 
vyx ls dksbZ f'k{k.k O;oLFkk ugha gS] lEiw.kZ ftys esa fodykax ckydksa ds fy, ogha f'k{k.k O;oLFkk 
gS] tks fd lkekU; ckydksa gsrq miyC/k gSA u rks fodykaxksa ds fy, fu%'kqYd f'k{kk O;oLFkk vkSj u 
gh v/;;u gsrq ikB~;&iqLrdsa miyC/k gS] ftlds dkj.k fodykax ckydksa dks leqfpr <ax ls f'k{kk 
O;oLFkk vkSj u gh v/;;u gsrq ikB~;&iqLrdsa miyC/k gS] ftlds dkj.k fodykax ckydkas dks leqfpr 
<ax ls f'k{kk O;oLFkk ugha gks ikrh gS] os vO;oLFkkvksa ls ijs'kku gksdj f'k{kk izkjfEHkd Lrj ij gh 
NksM+us ij etcwj gks tkrs gSaA 

  ljdkj dks fodykax ckydksa dks 
izkFkfed Lrj ij vfuok;Z ,oa fu%'kqYd f'k{kk iznku djuh pkfg, lkFk gh leLr ckydksa dks ikB~; 
iqLrdksa dk forj.k le; ls fu%'kqYd :i ls djuk pkfg,] ikB~; iqLrdksa ds vHkko vf/kdka'kr% xjhc 
ifjokj ds ckyd izkFkfed Lrj ij gh f'k{kk NksM+us ij etcwj gks tkrs gSaA 
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 lkekU;r;k vlqfo/kkvksa ,oa vkfFkZd vHkko ds dkj.k 
ekrk&firk fodykax ckyd dks csdkj le>dj mlds f'k{kk dh mfpr O;oLFkk ugha djrs] cfYd 
vius lgh ckydksa ds izfr T;knk tkx:d jgrs gSaA os vius fodykax ckyd dks Hkkj le>dj 
mlds izfr mnklhurk dk O;ogkj djrs gSaA bl izdkj ekrk&firk ds lg;ksx ds vHkko esa fodykax 
ckyd f'k{kk ls oafpr jg tkrs gSa] lkFk gh lkFk mudk thou O;FkZ gh gks tkrk gSA 

  ekrk&firk ds ldkjkRed nf̀"Vdks.k u 
gksus ds dkj.k fodykax ckyd ghuHkkouk ls xzLr gks tkrs gSaA mudk eu v/;;u esa ugha yxrk 
vkSj os etcwj gksdj i<+kbZ NksM+ nsrs gSaA vr,o ekrk&firk dks lg;ksx ,oa LusgiwoZd le;&le; 
ij fodykax ckyd dks izksRlkfgr djrs jguk pkfg,A 

 izkFkfed Lrj ij fodykax ckydksa ds fy, [ksydwn ds 
lk/kuksa dh dksbZ O;oLFkk ugha gS] ftlls lgh ckydksa dks [ksyrs ns[kdj os vius dks ghu ;k detksj 
eglwl djus yxrs gSa] mudh v/;;u esa :fp ugha jg tkrh gSA Ldwyksa esa [ksydwn dk dksbZ izf'kf{kr 
v/;kid Hkh ugha gksrk gSA 

  izkFkfed Lrj ij fodykax ckydksa ds fy, 
mi;qDr [ksydwn ds lk/kuksa dk fodkl djuk pkfg,A fodykaxksa ds fy, [ksydwn tSls& 'krjat] 
fØdsV] Vsful vkfn [ksy ds lk/kuksa dk mi;qDr fodkl fd;k tk;s] rkfd ckydksa esa ijLij lg;ksx 
,oa ln~Hkkouk dk fodkl gksA ljdkj dks blds fy, vfrfjDr foRrh; O;oLFkk djuh pkfg,A 

 gekjs lekt esa fodykax ckydksa dh leL;kvksa dks gy djus esa 
tkx:drk dk vHkko gSA fodykaxksa dh leL;kvksa ds lek/kku gsrq ifjokj ds lnL;ksa] lgikfB;ksa ,oa 
v/;kidksa dk leqfpr lg;ksx izkIr gksuk pkfg, rFkk ifjokj ds leLr lnL;ksa esa vkil esa 
tkx:drk gksuh pkfg,] ftlls fd tkx:d gksdj mudh leL;kvksa dk lek/kku dj ldsaA 

 fodykaxksa dh leL;kvksa ds izfr lekt ds izR;sd lnL; dks tkx:d jguk pkfg, 
rkfd fodykaxksa esa mRiUu gksus okyh leL;kvksa dk lek/kku gks ldsA tkx:drk ds vHkko esa 
fodykax ckyd ghu&Hkkouk ls xzLr gks tkrs gSaA ckyd fodykax gks tkrs gSaA vr% mfpr ikSf"Vd 
vkgkj gssrq ljdkj ,oa ml ifjokj ds lnL;ksa dks O;oLFkk djuh pkfg,A 

 ;wusLdks dh fjiksVZ ds vuqlkj lalkj esa dqy 
fodykax vkSj ean cqf) ckydksa dh la[;k dk ,d&pkSFkkbZ Hkkx Hkkjrh; cPpksa dk gSA bl le; gekjs 
ns'k esa ,d djksM+ cPps fodykax gSa tc rd ge budh f'k{kk dh O;oLFkk ugha djrs] vfuok;Z ,oa 
fu%'kqYd f'k{kk dh O;oLFkk dk nkok ugha dj ldrsA gekjs ;gk¡ fodykax ckydksa ds fy, u rks 
mfpr fo|ky; gSaA dkuiqj 'kgj dh yxHkx 47 yk[k tula[;k esa ,d Hkh fodykaxksa ds fy, vyx 
ls fo|ky; ugha gSA ;g vR;Ur lkspuh; gSA 

   fodykax ckydksa ds 
v/;;u gsrq izR;sd ftys ds eq[;ky; esa ,d&,d fodykax fo|ky; gksus pkfg,A ;s leLr fo|ky; 
vkoklh gksus pkfg,A bu fo|ky;ksa esa /kuh ifjokj ds cPpksa ls O;; fy;k tkuk pkfg, ,oa fu/kZu 
ifjokj ls lEc) ckydksa dks fu%'kqYd f'k{kk nh tkuh pkfg,A bu fo|ky;ksa esa fo'ks"k rkSj ij 
izf'k{k.k izkIr v/;kidksa dh fu;qfDr djuh pkfg,A 

 gekjs ns'k esa fodykaxksa dh fpfdRlk dh leqfpr 
O;oLFkk ugha gSA tuin dkuiqj 'kgj esa fpfdRlk ds vHkko esa fodykax gksus okys ckydksa dh la[;k 
15 izfr'kr gS] tks fd ,d fpUruh; rF; gSA mi;qDr fpfdRlk lqfo/kk u gksus ds dkj.k dkQh 
la[;k esa yksx vius ckydksa dk bykt vPNs vLirkyksa esa ugha djok ikrs] ftlls ydok tSlk 
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chekfj;ksa ls vusdksa ckyd xzLr gksdj fodykax gks tkrs gSaA blfy, leqfpr fpfdRlk O;oLFkk u 
gksuk Hkh fodykaxrk dk ,d dkj.k gSA 

    fpfdRlh; vHkko esa fodykax gksus okys ckydksa 
ds fy, mfpr fpfdRlk O;oLFkk dh tkuh pkfg,A izR;sd tuin esa de ls de ,d fpfdRlky; 
,slk gksuk pkfg,] tgk¡ ij fodykaxksa ds fy, fu%'kqYd fpfdRlk O;oLFkk gksA lkFk gh ,sls 
fpfdRlky;kas esa ljdkj dks fo'ks"k rkSj ls vkfFkZd O;oLFkk djuh pkfg,A ftlls fpfdRlk dh leLr 
lqfo/kk,a miyC/k gks ldsa ,oa fodykaxksa dh la[;k esa deh vk ldsA 

  lekt esa fodykax ckydksa dh leL;kvksa dks gy djus 
esa bZekunkjh ,oa drZO;fu"Bk ds vHkko esa fodykax ckydksa dh leL;k,a fnu&izfr fnu c<+rh tk jgh 
gSaA fodykaxksa dks izkIr gksus okys ctV esa fj'or[kksjh] Hkz"Vkpkj O;kIr gS] iw.kZ bZekunkjh ds lkFk 
ctV dk iz;ksx ugha gks ik jgk gS] ftlls fodykax ckydksa dh leL;k,a fnu izfrfnu c<+rh tk jgh 
gSaA 

  fodykax ckydksa dh 
leL;kvksa ds lek/kku gsrq lEiw.kZ ctV dk iz;ksx iw.kZr% bZekunkjh ,oa drZO;fu"Bk ds lkFk djuk 
pkfg,A fodykaxksa dks izkIr gksus okys vuqnku dk iz;ksx iw.kZr% bZekunkjh ds lkFk djuk pkfg,A 

 gekjs lekt esa fodykax ckydksa dh fLFkfr cM+h fofp= 
gS] dgha ij fodykax ckydksa ds fy, fo|ky; ugha gSa] rks dgha ij lHkh yksx mldk ykHk ugha mBk 
ik jgs gSa] dgha vfHkHkkod vkfFkZd vHkko ds dkj.k izos'k ugha fnyk ikrs gSaA bl izdkj fodykaxksa dks 
'kr& izfr'kr ukekadu dh leL;k dk lkeuk djuk iM+ jgk gSA vr,o ukekadu ds vHkko esa 
ckydksa dks iw.kZ :i ls lk{kj ugha fd;k tk ldrk gSA 

  fodykaxksa dh leL;kvksa ds lek/kku gsrq gesa 
izkFkfed f'k{kk dks vfuok;Z o loZ&lqyHk cukuk pkfg,A lkFk gh izR;sd 1fdeh0 ij fo|ky; 
LFkkfir djsa] ;fn ,slk lEHko ugha gS] rks vkokxeu gsrq lk/ku lqyHk djkuk pkfg,A f'k{kdksa dks 
O;fDrxr :i ls vfHkHkkodksa dks vius cPps dks fo|ky; Hkstus gsrq izsfjr djuk pkfg,A fodykax 
ckydksa dks Nk=of̀Rr tSlh dqN fo'ks"k lqfo/kk,a iznku djuh pkfg,] rkfd 'kr&izfr'kr ukekadu gks 
ldsaA 

 lkekU;r% gekjs lEiw.kZ tuin esa fodykaxksa dks 
jkstxkjijd f'k{kk ugha nh tkrh gSA fodykaxksa dks muds Lrj ds vuqlkj jkstxkjijd f'k{kk iznku 
djus okyh laLFkkvksa dk vHkko gSA vf/kdka'kr% fodykax ckyd mPp f'k{kk xzg.k djus esa vleFkZ 
jgrs gSa] rks mudks jkstxkj ij f'k{kk dh vko';drk gksrh gSA 

  izkFkfed Lrj ij fodykax ckydksa ds fy, 
izkjfEHkd Lrj ls gh jkstxkjijd f'k{kk dk izlkj djuk pkfg, rkfd os ?kj cSBs NksVs&eksVs O;olk; 
dj ldsa vkSj viuh thfodk dek ldsaA NksVs&NksVs m|ksxksa ds vUrxZr gLrdyk] cqukbZ] d<+kbZ vkfn 
dks ykxw fd;k tk ldrk gSA bl izdkj jkstxkjijd f'k{kk ds ek/;e ls os vius thou esa dkQh 
gn rd lQy gks ldrs gSaA 

 izkFkfed Lrj ij fodykax ckydksa dh f'k{kk esa oS;fDrd ;k vkfFkZd vHkko 
,d egRoiw.kZ dkj.k gSA vkfFkZd vHkko ds dkj.k ekrk&firk vius fodykax ckyd dh f'k{kk ij 
/;ku ugha nsrs gSaA os vkfFkZd O;oLFkk djus esa vlQy jgrs gSaA bl izdkj vf/kdka'kr% fodykax 
ckyd izkFkfed Lrj ij gh f'k{kk ls oafpr jg tkrs gSaA 
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 izkFkfed Lrj ij gh ljdkj dks vkfFkZd vHkko lekIr djus ds fy, iz;kl djuk 
pkfg,A vkfFkZd deh fodykaxksa dh f'k{kk esa ,d egRoiw.kZ ck/kk gSA ljdkj dks vuqnku jkf'k c<+kdj 
mldk forj.k vkfFkZd Lrj dks /;ku esa j[kdj gh djuk pkfg,A 
 fodykax ckydksa dks Nk=of̀Rr ds lkFk&lkFk mlds vkokxeu] diM+ksa ,oa iqLrdksa gsrq mfpr 
/kujkf'k dh O;oLFkk djuh pkfg,A 

 fodykax ckydksa dks vkj{k.k ek= 3 izfr'kr gh iznku fd;k tk jgk 
gSA tks fd fodykaxksa dh la[;k dks ns[krs gq, U;wure gSA dsoy tuin dkuiqj 'kgj esa fodykax 
ckydksa dh la[;k 19]480 gSA bl la[;k ds vk/kkj ij lEiw.kZ ns'k esa fodykaxksa dh la[;k dks /;ku 
esa j[krs gq, vkj{k.k cgqr gh de gSA 

 fodykax ckydksa dh la[;k dks ns[krs gq, vkj{k.k de ls de 10 izfr'kr gksuk pkfg,] 
lkFk gh dqN lhVsa fodykaxksa ds fy, gh vkjf{kr gksuh pkfg,A rkfd mudks lgh vuqikr esa vkj{k.k 
fey ldsA 

izkjfEHkd Lrj ij fodykax ckydksa dh vusd leL;k,a gSa ftuds lek/kku gsrq gesa leLr 
lekt dks lfØ; jguk pkfg,] rHkh budk funku lEHko gSA orZeku le; esa euq"; dks euq"; ds 
izfr laosnughu gksrs ns[kdj 'kks/kdk;Z ,oa f'k{kk dks blds lek/kku dk lacy cuk;k tk ldrk gSA 
fo'o esa va/ks] cgjksa ,oa vU; vikfgtksa dh la[;k vf/kd gS] ftudh 'kfDr dk mi;ksx djuk ns'kfgr 
esa gksxkA os lHkh izdkj ds dke Hkys gh u dj ldsa] ijUrq dqN LFkkuksa ij fuf'pr gh mudk vPNk 
mi;ksx gks ldrk gSA viuh f'k{kk ,oa izf'k{k.k ds }kjk mudh 'kkjhfjd deh dks nwj fd;k tk 
ldrk gSA 
 fdlh Hkh fodykax dks lekt ls ;g vk'kk ugha djuk pkfg, fd og Lo;a ds nf̀"Vdks.k dks 
cnysxkA ,sls esa fodykax dks vius izxfr dk jkLrk Lo;a <wa<uk iM+sxk tks lekt mlds fodklØe 
esa ck/kd cu jgk gS] mldh mis{kk dj nsuh pkfg,] vius vkidks ghu ekudj lekt esa jguk mfpr 
ugha gS cfYd izR;sd fodykax dks lekt dh lhekvksa dk vkRelkr djrs gq, lekt esa ?kqyfey dj 
thuk pkfg,A lekt dks fodykaxksa ds izfr vius n`f"Vdks.k dks cnyuk pkfg,] mlh rjg fodykax 
dks Hkh viuk n`f"Vdks.k iw.kZ oSKkfud j[kuk pkfg,A mls lkekU; voLFkk esa jguk pkfg,A fodykax 
fo|ky;ksa dk ;g nkf;Ro gS fd lg ckydksa esa ,slk n`f"Vdks.k fodflr djs tks mls lkekU; ckydksa 
dh rjg thou thus esa lgk;rk djsA ;g rHkh lEHko gS tc fodykax fo|ky;ksa esa uohu izfof/k;ksa 
dks viuk;k tk;sA 

  
vo/ks'k fd'kksj] ^izkFkfed Lrj ij f'k{kd ds dk;Z* vkxjk % ifCyds'ku  
Mh- lh- feJk] ^f'k{kk'kkL= Hkkx&1* dkuiqj] vuqla/kku izdk'kuA 
,p- ds- dfiy] vuqla/kku fof/k;k¡*] HkkxZo izdk'ku] dpgjh ?kkV] vkxjk 
eSdkbcj ,oa ist] lkslk;Vh*] eSDl ifCyds'ku] fnYyh] i`0 18 
ekyrh lkjLor] ^f'k{kk euksfoKku dh :ijs[kk*] vkyksd izdk'ku] bykgkckn] i0̀ 80] 89 
egsUnzukFk JhokLro] ^fof'k"V ckydksa dh f'k{kk*] vxzoky ifCyds'ku] vkxjk 

 

************ 
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vflLVsaV izksQslj] ch-,M-] 'kghn eaxy ik.Ms jktdh; efgyk LukrdksRrj egkfo|ky;] ek/koiqje] esjB ¼m0ç0½ 

Hkkjrh; Kku ijEijk] LkH;rk ,ao laLd`fr fo”o dh izkphure~ lH;rk ,ao laLd`fr esa ls ,d gSA 
Hkkjrh; osn lalkj ds izkphure xzUFk ekus tkrs gSA osnks dks lkekU; :i ls /kkfeZd xzUFk ekuk tkrk 
gS ijUrq izkphu Hkkjrh; f”k{kk dk osn ,dek= vk/kkj gSA osnksa esaa ml le; rd [kkstk x;k ,ao 
fodflr leLr HkkSfrd ,ao vk/;kfRed Kku laxzfgr gSA f”k{kk dh nf̀’V ls oSfnd dky dks nks Hkkxks 
esa foHkkftr fd;k tk ldrk gS%& izkjfEHkd oSfnd dky vkSj mRrj oSfnd dkyA oSfnd dky esa 
f”k{kk eq[; :Ik ls xqq:dqy esa nh tkrh FkhA xq:dqy eas izos”k dk vk/kkj o.kZ O;oLFkk FkhA ml le; 
dk lekt pkj o.kkZs ;Fkk czkã.k] {kf=;] oS”; ,ao “kwnz esa foHkkftr FkkA xq:dqy esa ckyd ds izos”k 
dh vk;q mlds o.kZ ds vk/kkj ij fu/kkZfjr dh tkrh FkhA ijUrq “kqnzksa ,ao ckfydkvksa dks xq:dqy esa 
izos”k ugh fn;k tkrk FkkA pwafd mRrj oSfnd dky esa f”k{kk ij czkã.kksa dk ,dN= vf/kdkj gks x;k 
FkkA blfy, mRrj oSfnd dky dh f”k{kk dks czkã.k dkyhu f”k{kk iz.kkyh Hkh dgk tkrk gSA oSfnd 
dkyhu iz.kkyh esa mPp “kSf{kd ewY;ksa dh LFkkiuk dh xbZ rFkk f”k{kk dk vfUre mÌs”; eks{k izkfIr 
FkkA 

oSfnd] lH;rk] izkphu] laLd`fr] xq:dqy] o.kZ] ijk] vijkA 
 
 

oSfnd dkyhu Hkkjrh; f”k{kk O;oLFkk osnks ij vk/kkfjr ekuh tkrh gSA osnks dks fo”o dk 
izkphu lkfgR; gksus dk xkSjo izkIr gSA çkphu dky esa lE;rk dks cukus rFkk blesa ifjorZu ykus esa 
jktuSfrd] lkekftd] uSfrd] vkfFkZd dkjdksa dh vis{kk /keZ vR;kf/kd çHkko'kkyh jgk FkkA ml le; 
/keZ us fgUnqvksa jktuSfrd] lkekftd] uSfrd] vkfFkZd thou ds çR;sd igyw dks çHkkfor fd;kA ml 
le; ds çeq[k fopkjdksa us lkekftd jktuSfrd o vkfFkZd thou ds ewyHkwr fl)kUrksa dks ,d 
O;kid ç.kkyh ds :i esa çLrqr fd;kA nwljs 'kCnksa esa dgk tk ldrk gS fd ml le; Hkkjr dh 
tula[;k dk vf/kdka”k Hkkx vf”kf{kr FkkA dqN pqfuank oxZ ds ikl gh f”k{kk dk vf/kdkj fufgr Fkk 
“kkld oxZ ds }kjk f”kf{kr oxZ ds }kjk cuk;s x;s fu;eksa dks viuk;s tkus gsrq fn;s tkus okys 
vkns'kksa ijEijkvksa rFkk vkpkjksa ds lEiw.kZ tky dks /keZ ds uke ls iqdkjk x;kA bl çdkj ls /keZ us 
fgUnw ekuo tkfr ds lkekftd o jktuSfrd thou dks vkpkj lafgrk nh rFkk mudh vkfFkZd 
fØ;kvksa dk lapkyu fd;kA ml dky esa Hkh f'k{kk ,d lkekftd fØ;k Fkh] blhfy, çkphudky esa 
f'k{kk Hkh /keZ ls gh funsZf'kr gksrh FkhA /keZ ds ,d vax ds :i esa osn] osnks ij vk/kkfjr iqLrdsa 
'krkfCn;ksa rd i<+h tkrh jghA /keZ us gh Hkkjr esa lkfgR; dks tUe fn;k rFkk /keZ us gh çkphu 
Hkkjrh; f'k{kk dk Lo:i fu/kkZfjr fd;kA fu%lUnsg çkphu Hkkjrh; f'k{kk okLro esa /keZ ij vk/kkfjr 
FkhA 

;g ckr fuf'pr ugha gks ikbZ gS fd osn fdrus iqjkus gSa ijUrq ;g lqfuf'pr rF; gS fd ;g 
fo'o dk lokZf/kd iqjkuk lkfgR; gSA vkfn dky esa osnksa dk Kku fyfio) ugha FkkA cgqr le; ckn 
_f"k;ksa ds }kjk csnksa dks fyfic) fd;k x;kA osnksa dks Hkkjrh; thou n'kZu dk lzksr ekuk tkrk gSA 
osn ds eU=ksa dk ;K esa mPpkj.k djuk iM+rk gSA bl dkj.k cg tSlk vkjEHk esa Fks oSls gh vkt Hkh 
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ekStwn gSA oSfnd dkyhu f”k{kk O;oLFkk o.kZ O;oLFkk ij vk/kkfjr Fkh iwoZ oSfnd  esa o.kZ O;oLFkk deZ 
ij vk/kkfjr Fkh ijUrq mRrj oSfnd dky rd vkrs&vkrs o.kZ O;oLFkk tUe ds vk/kkj ij gks x;h 
FkhA 

oSfnd dky esa nks çdkj dh f”k{kk nh tkrh Fkh& ijk rFkk vijkA ijk dk vFkZ Fkk Kku] deZ 
rFkk ri ds }kjk czã vFkkZr~ xks{k dh çkfIr djukA tcfd vijk dk vFkZ Fkk lkekftd ,oa HkkSfrd 
KkuA ijk rFkk vijk esa ijk dks vf/kd Js"B ekuk tkrk FkkA lEHkor% bUgha dkj.kksa ls oSfnd dky 
esa f'k{kk dk ,dek= y{; Nk=ksa dh 'kkjhfjd] ekufld rFkk vk/;kfRed 'kfä;ksa dk fodkl bl 
rjg ls djuk Fkk fd ftlls eks{k çkfIr ds loksZPp y{; dh çkIr dj ldsA lknk thou rFkk mPp 
fopkjksa ds egkokD; ls fufnZ"V gksus okyh oSfnd f'k{kk esa Nk=ksa ds lokaZxh.k fodkl ij cy fn;k 
tkrk FkkA ml le; dh f'k{kk ds çeq[k mís'; fuEuor Fks& 

oSfnd f”k{kk esa f'k{kk dk lokZf/kd çeq[k mís'; Nk=ksa ds uSfrd pfj= dk fuekZ.k djuk Fkk 
ftlls muesa vPNs laLdkj fodflr fd;s tk ldsA f'k{kk ds }kjk oSfnd vkn'kkZsa ds vuq:i laLdkjksa 
dks Nk=ksa esa fodflr fd;k tkrk FkkA czãp;Z] lnkpkj] ijekFkZ] tufgr Hkkouk] ijksidkj] cM+ksa dk 
vknj] drZO; ikyu] /keZ ds çfr fu"Bk] Je ds çfr vknj] mPp fopkj vkfn laLdkjksa dks fodflr 
djds Nk=ksa dk lokZfx.k fodkl fd;k tkrk FkkA

oSfnd ;qx esa f'k{kk dk nwljk çeq[k mís'; ekuo dk /kkfeZd fodkl djuk FkkA ml le; 
ekuo thcu dks /kkfeZd Hkko ls vksr çksr ijUrq vR;f/kd ljy] LokHkkfod r;k ifo= cukus dk 
ç;kl fd;k tkrk FkkA thou dk vfUre y{; eks{k dh çkfIr FkkA euq"; dks bZ'oj esa iw.kZ vkLFkk Fkh 
rFkk /keZ ds }kjk lR; rd igq¡pdj eks{k çkIr djus dk ç;kl fd;k tkrk FkkA Nk=ksa dks viuh 
fpÙk&o`fÙk;ksa dk fujks/k djus dk çf'k{k.k fn;k tkrk FkkA blds fy, eu ij fu;U=.k djus ij cy 
fn;k tkrk ;k ftlls eu b/kj&m/kj HkVd dj eks{k çkfIr esa ck/kk u cu ldsaA vr% vkRek dh 
ifo=rk rFkk /kkfeZd Hkkouk fodflr djuk vR;Ur egRoiw.kZ ekuk tkrk Fkk rFkk f'k{kk ds }kjk bl 
mís'; dks çkIr djus dk ç;kl fd;k tkrk FkkA 

  oSfnd dky esa Nk=ksa ds lokaZxh.k fodkl ij cy fn;k tkrk FkkA ;gh dkj.k gS fd bl 
dky esa f'k{kk dk izeq[k mís'; Nk=ksa ds O;fäRo lokZfxa.k fodkl djuk FkkA f'k{kk ds }kjk Nk=ksa esa 
vkRefo'okl] lkekftdrk] usrR̀o] vkRe&vuqHkwfr] vkRelEeku] lgu'khyrk] ijksidkj] tSls fofHkUu 
O;fäRo xq.kksa dk fodkl fd;k tkrk FkkA  

tSlk fd ppkZ dh tk pqdh gS fd oSfnd dky esa thou ds nks çdkj Fks ijk o vijkA tgk¡ 
ijk thou ls rkRi;Z czã Kku ij cy nsuk Fkk ;gha vijk thou ls rkRi;Z lkekftd O;oLFkk dk 
Kku djkuk Fkk blh dkj.k ls oSfnd ;qx esa Nk=ksa esa lkekftd thou dh Hkkouk fodflr djds 
mUgsa LoL; rFkk lq;ksX; ukxfjd cukuk Hkh f'k{kk dk ,d mís'; FkkA  

  f'k{kk dk ,d çeq[k mís'; lnSo gh lkaL—frd /kjksgj dks v{kq..k cuk;s j[kuk jgk gSA 
oSfnd dky dh f'k{kk&O;oLFkk Hkh bldk viokn ugha FkhA f'k{kk ds }kjk jk"Vªh; o lkekftd   
laL—fr dk laj{k.k rFkk çlkj djuk] ml le; dh f'k{kk O;oLFkk dk ,d vR;Ur vko';d rFkk 
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egRoiw.kZ dk;Z FkkA Nk=ksa dks laL—fr dk fo'kn Kku çnku djds lkaL—frd fojklr dks ,d ih<+h 
ls nwljh ih<+h rd gLrkUrfjr djus dk ç;kl fd;k tkrk FkkA 

 thfodk ds fy, rS;kj djuk Hkh xq:dqy dk dk;Z ekuk tkrk FkkA oSfnd dky esa Nk=ksa dks 
bl rjg dk O;kogkfjd Kku çnku fd;k tkrk Fkk fd os vius vkus okys thou dks lqpk: :i ls 
pykus ldsaA thouksi;ksxh dk;Z tSls i'kqikyu] —f"k] f”kYi] fpfdRlk O;olk; vkfn esa çf'kf{kr 
fd;k tkrk FkkA oSfnd dky esa f'k{kk dk çeq[k mís'; euq"; dk lokaZxh.k fodkl djds mls ifjiw.kZ 
cukuk FkkA 

oSfnd dky esa ckyd dh f”k{kk dk izkjEHk miu;u laLdkj ls gksrk FkkA miu;u dk 
'kkfCnd vFkZ gksrk gS & lehi ys tkukA vr% ckyd dks f'k{kk ds fy, xq: ds lehi ys tkukA 
okLro esa miu;u laLdkj ds mijkUr gh ckyd czãp;Z vkJe esa ços'k djrk ;k rFkk czãpkjh 
dgykrk FkkA fofHkUu o.kkZsa ds ckydksa ds fy, miu;u laLdkj dh vk;q Hkh fHkUu&fHkUu FkhA oSfnd 
dky esa Hkkjrh; lekt pkj o.kksZ esa foHkDr Fkk & czkã.k o.kZ] {kf=; o.kZ] oS”; o.kZ o “kqnz o.kZA dqN 
bfrgkldkjks ds vuqlkj ml le; dh lkekftd O;oLFkk esa ,d ikpoka oxZ Hkh Fkk tks o.kZ O;oLFkk 
ls ckgj FkkA ftUgs vo.kZ ;k vNwr dgk tkrk FkkA xq:dqy esa izos”k ckyd ds o.kZ ds vuqlkj 
vyx&vyx vk;q esa gksrk Fkk vFkkZr miu;u laLdkj dh vk;q o.kZ ds vuqlkj vyx&vyx fu/kkZfjr 
FkhA czkã.k o.kZ ds ckydks dk lkekU;r% 8 o"kZ dh vk;q esa olUr _rq esa miu;u laLdkj gksrk FkkA 
{kf=; ckydksa dk miu;u laLdkj lkekU;r% 10 o"kZ dh vk;q esa xzh"e _rq esa gksrk FkkA oS'; o.kZ ds 
ckydksa ds fy, ;g laLdkj lkekU;r% 12 o"kZ dh vk;q esa 'kjn _rq esa gksrk Fkk ijUrq “kqnz o.kZ ds 
ckydksa dk miu;u laLdkj ugh gksrk Fkk ftlls izrhr gksrk gS fd “kqnz o.kZ ds ckydksa dks xq:dqy 
esa izos”k ugh fn;k tkrk Fkk vFkkZr f”k{kk ugh nh tkrh FkhA  
oSfnd dky esa Kku çkIr djus dh nks eq[; fof/k;k¡ ri r;k Jqfr çpfyr FkhaA ri fof/k esa Nk= 
Lo;a euu] fpUru rFkk vkRe&vuqHkwfr djds Kku çkIr djrk FkkA blds foijhr Jqfr esa Nk= nwljksa 
ls lqudj Kku çkIr djrk FkkA  

  
oSfnd dky esa vkSipkfjd ijh{kk;sa ugha gksrh FkhA xq: izfrfnu Nk=ksa ds Kku dk ijh{k.k 

djds vkxs dk ikB i<+krk FkkA xq: Nk=ksa dh dfe;ksa dks crkrk Fkk rFkk Nk= viuh bu dfe;ksa dks 
nwj djrk FkkA v/;kid tc rd lUrq"V ugha gks tkrk Fkk] rc rd og vkxs dk ikB ugha 'kq: 
djrk FkkA çfrfnu dk ;g Kku ijh{k.k Nk=ksa dks v/;;u ds çfr ltx djrk FkkA tc v/;kid 
;g le>rk Fkk fd Nk= us vko';d Kku çkIr dj fy;k gS rc ml Nk= dk v/;;u lekIr 
le>k tkrk FkkA Nk=ksa dks fo}kuksa dh lHkk esa vius Kku dks çekf.kr djuk iM+rk FkkA 

oSfnd dky esa xq: rFkk f”k’; ds chp vR;Ur e/kqj rFkk vk/;kfRed lEcU/k gksrs FksA xq: 
dk vR;Ur egRoiw.kZ rFkk lEekfur LFkku gksrk FkkA xq#dqy esa Nk=ksa ds fy, ikfjokfjd okrkoj.k 
jgrk Fkk rFkk xq# ekrk&firk ds leku Lusg j[krk FkkA ;gh dkj.k Fkk fd ml le; ds f”k’; 
vius xq# ds çfr fouez o vkKkdkjh gksrs Fks rFkk xq# lsok djuk viuk ije drZO; ekurs FksA 
-   
  oSfnd dky esa ukjh f'k{kk dks egRo fn;k x;k FkkA vf/kdka'kr% ekrk&firk vFkok 
dqyiqjksfgr çk;% yM+fd;ksa dks ?kj ij gh f'k{kk çnku djrs FksA L=h;ksa dks xq:dqy esa izos”k ugh 
fn;k tkrk FkkA lkekU;r% jktx`g] vehj ?kjkuksa dh ckfydkvksa dh f”k{kk dh O;oLFkk ?kj ij gks 
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ikrh Fkh vkitu dh ckfydkvksa dh f”k{kk dh O;oLFkk ugh ds cjkcj Fkh “kk;n ;gh dkj.k Fkk fd 
oSfnd dky esa efgykvksa dh lk{kjrk nj iq:’kksa dh vis{kk cgqr de FkhA  

  
f'k{kk dh lekfIr ij xq# f'k";ksa dks vfUre mins'k nsrs Fks ftlesa Hkkoh thou ds drZO;ksa dk 

Lej.k djkrs FksA bl laLdkj dks lekorZu laLdkj dgrs FksA  
 

oSfnd dky dh f'k{kk&O;oLFkk esa n.M dk dksbZ izko/kku ugha FkkA 'kkjhfjd n.M ugh fn;k 
tkrk FkkA vko';drk iM+us ij xq# Nk= dh 'kqf) ds fy, mls míkyd ozr dk ikyu djus dk 
n.M nsrs FksA  

oSfnd dky esa f'k{kk ij jkT; dk fu;=.k ugh FkkA f”k{kk dsoy xq# rd dSfUær Fkh rFkk 
xq# vius R;kx] fu%LokFkZ lsok] lk/kkj.k thou rFkk mPp fopkjksa ds }kjk bldh çxfr esa ru] eu o 
/ku ls yxk jgrk FkkA f”k’;ksa dh lHkh vko';drkvksa dh iwfrZ djuk xq: viuk drZO; le>rk FkkA 
bl dk;Z esa Nk=x.k Hkh fHk{kkVu] i'kqikyu] —f"k] migkjksa vkfn dh lgk;rk ls lg;ksx çnku djrs 
FksA Nk=ksa ls 'kqYd ysus dh ijEijk ugha FkhA ijUrq f”k{kk lekfIr ds i”pkr~ Nk= viuh lkeF;Z 
vuqlkj xq: dks xq: nf{k.kk iznku djrs FksA  
mijksä ls Li"V gS fd oSfnd dky esa f'k{kk dk mís'; ekuo dk lokaZxh.k fodkl djuk FkkA Nk=ksa 
dks viuk 'kkjhfjd] ekufld] lkekftd rFkk vk/;kfyd fodkl djus ds iw.kZ volj fn;s tkrs FksA 
f'k{kk dh ç—fr ;|fi /keZç/kku rFkk vk/;kfRed Fkh ijUrq HkkSfrd le`f) dh vogsyuk ugha dh 
tkrh FkhA  

  oSfnd dkyhu f'k{kk ç.kkyh vius ewy :i esa vusd 'krkfCn;ksa rd ekewyh ifjorZuksa ds lkFk 
çpfyr jgh rFkk viuh egRoiw.kZ o lkFkZd fo'ks"krkvksa ds QyLo:i ;g f'k{kk ç.kkyh rRdkyhu 
lekt dh vko';drkvksa dks iwjk djus esa lQy fl) gqbZA oSfnd dky esa fgUnqvksa ds vusd 
egRoiw.kZ xzUFkksa dh jpuk gqbZ r;k vusd egku fopkjdksa us viuk ;ksxnku fn;kA ijUrq dkykukUrj 
esa oSfnd f'k{kk ç.kkyh esa vusd nks"k vkus yxs rFkk /khjs /khjs czkã.k oxZ dk f'k{kk O;oLFkk ij 
vkf/kiR; gksus yxkA czkã.kksa ds f'k{kk O;oL;k ij fu;U=.k gks tkus ds QyLo:i f'k{kk&O;oLFkk 
:f<+oknh] vkSipkfjd rFkk oxZ fo'ks"k ds fy, lhfer gks xbZA ifj.kker% ;g lekt dh 'kSf{kd 
vko';drkvksa dh iwfrZ djus esa vleFkZ gks xbZA oSfnd dkyhu f'k{kk dh çeq[k dfe;ka fuEu izdkj 
gS& 

 
oSfnd f'k{kk esa /keZ dks vR;Ur egRoiw.kZ ekuk tkrk FkkA f'k{kk dh lEiw.kZ O;oLFkk /kkfeZd 

fopkjksa ls çHkkfor FkhA f'k{kk ds mís';ksa rFkk ikBîØeksa dk fu/kkZj.k ij /kkfeZd vkns'kksa dk iw.kZ izHkko 
FkkA Nk= çk;% /kkfeZd xzU;ksa rFkk deZdk.Mksa dk v/;;u djrs FksA /kkfeZd deZdk.Mksa ij vk/kkfjr 
bl f'k{kk O;oLFkk us 'kSf{kd fodkl ds ekxZ dks vo#) dj fn;kA 

oSfnd dky ds çkjEHk esa ckfydkvksa dks Hkh iq#"kksa ds leku f'k{kk çkIr djus dk vf/kdkj 
FkkA ijUrq ckn esa ckfydkvksa dh f'k{kk dh mis{kk gksus yxhA _f’k;ksa ds xq#dqyksa esa ckfydkvksa dh 
f'k{kk dks dksbZ O;oLFkk ugha gksrh FkhA ckn esa rks ,slk yxus yxk fd oSfnd f'k{kk ç.kkyh dk y{; 
dsoy yM+dksa dks f'k{kk nsuk gSA
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oSfnd dky esa 'kwæksa dks cgqr uhph –f"V ls ns[kk tkrk FkkA f'k{kk çkIr djus dk vf/kdkj dsoy 
f}tksa czkã.k] {kf=; o oS';ksa dks FkkA 'kwæksa ds fy, f'k{kk ds }kj cUn FksA f'k{kk çkIr djus dk 
vf/kdkj u gksus ds QyLo:i 'kwæksa dh f'k{kk bl dky esa iw.kZ:is.k misf{kr jgh] tks muds çfr ?kksj 
FkkA ftlds dkj.k “kwnzksa dk ekufld] “kkjhfjd] lkekftd] vkfFkZd o jktuSfrd fodkl loZFkk 
ckf/kr jgkA f”k{kk dk vf/kdkj u gksus ds dkj.k “kwnz xqykeksa dh ftUnxh thus dks etcwj FksaA  

oSfnd dkyhu f'k{kk O;oLFkk lekt ds ,d pqus gq, oxZ ds fy, gh myiC/k FkhA bl dky 
esa tu lkekU; dh f'k{kk dh iw.kZ:is.k mis{kk gqbZA laL—r ij /;ku dsfUær djus ds dkj.k lEHkor% 
tu lkekU; viuk 'kSf{kd fodkl djus esa vleFkZ jgsA 

oSfnd dky esa dsoy laL—r esa v/;;u vkSj v/;kiu dk çpyu FkkA ekr ̀Hkk"kk dk f'k{kk 
ç.kkyh esa dksbZ LFkku ugha FkkA blds QyLo:i ekr ̀Hkk"kk dh mis{kk gqbZ rFkk os çxfr u dj ldhA 
ftlds dkj.k f”k{kk tulkekU; esa izpfyr u gks ldh A  

  oSfnd f'k{kk dk mís'; eks{k dh çkfIr Fkk ftlds QyLo:i thou ds O;kogkfjd drZO;ksa ds 
fy;s O;fä dks rS;kj djus ij mfpr /;ku ugha fn;k x;kA ykSfdd ;k HkkSfrd thou dh mis{kk   
djds vk/;kfRed i{k ij vf/kd /;ku nsus ds QyLo:i O;fä lkalkfjd thou dks ,d cks> ekuus 
yxsA bl çof̀Ùk ds dkj.k oSfnd ;qx esa ykSfdd çxfr dk ekxZ vo#) gksus yxkA 

  czkã.kksa ds }kjk f'k{kk O;olk; ij vkf/kiR; dj ysus ds mijkUr mUgksaus /keZ dk lgkjk fy;k 
rFkk f'k{kk dks tfVy cuk fn;kA oSfnd /keZ ds çfr tulkekU; dh v#fp ds QyLo:i ckS) /keZ 
rFkk tSu /keZ dk çknqHkkZo gqvkA ;|fi oSfnd f'k{kk esa layXu czkã.kksa us bu /keksaZ dk vR;kf/kd 
fojks/k fd;k] ijUrq tfVy deZdk.M o laL—r Hkk"kk ij vk/kkfjr oSfnd f'k{kk tulkekU; ds fy, 
egRoghu gks xbZ rFkk os uohu /kekZsa rFkk muls tqM+h f'k{kk ç.kkyh dh vksj vkdf"kZr gksus yxsA 
mijksä of.kZr nksiksa ds QyLo:i oSfnd dkyhu f'k{kk lekt dh rRdkyhu vko';drkvksa o 
ifjfLFkfr;ksa dh –f"V ls vuqdwy u gks ldh rFkk /khjs&/khjs iru dh vksj vxzlj gksus yxhA 

 
vk/kqfud f'k{kk ç.kkyh ;|fi oSfnd f'k{kk ç.kkyh ls iw.kZr% feUu –f"Vxkspj gksrh gS] fQj Hkh 

orZeku f'k{kk dks fu;ksftr djus o bldh vusdkusd leL;kvksa dk lek/kku [kkstus dh çR;sd ps"Vk 
esa çkphure f'k{kk ds ewyHkwr vk/kkjksa ij /;ku nsuk lkFkZd fl) gks ldrk gSA oSfnd f'k{kk ds 
vkn'kkZsa vFkkZr~ J)k] Hkfä] lsok] vknj] vkRe&vuq'kklu] lknk thou mPp fopkj] czãp;Z] uSfrd 
cy vkfn dk vuqlj.k djds orZeku lekt dh vko';drk ds vuq:i f'k{kk O;oLFkk dh tk ldrh 
gSA ik'pkR; lH;rk o laL—fr ds vU/kkuqdj.k esa ge vius iqjkru vkn'kksa dks foLr`r djrs tk jgs 
gSa rFkk f'k{kk gekjs thou ls nwj gVrh tk jgh gSA Nk= vlUrks"k] vuq'kklu ghurk] csjkstxkjh] 
fu/kZurk] oxZ la?k"kZ] lkekftd cqjkb;ka] jk"Vªh; fo?kVu] Hkk"kk;h leL;k;sa tSlh vuqÙkfjr leL;k;sa 
fnu&çfrfnu fodjky :i /kkj.k djrh tk jgh gSA çkphu f'k{kk ç.kkyh ds vkn'kZ rRoksa dks crZeku 
f'k{kk esa lekos'k djds bu leL;kvksa dk lek/kku lEHko gSA thou ds okLrfod ewY;ksa] xq.kksa o 
vkn'kksa dk vuqlj.k djds gekjs Nk=x.k Hkkjro"kZ dh le`f) rFkk oSHko dk iqujks)kj dj ldrs gSaA 
tc gekjh f'k{kk esa çkphu lukru vkn'kksa dks lfEefyr fd;k tk;sxk rc gh gekjh f'k{kk ç.kkyh 
vrhr dh Hkkafr fons'kh Nk=ksa dks viuh rjQ vkdf"kZr dj ldsxh rFkk Hkkjrh; f'k{kk ds xkSjo dks 
iqu% efgekef.Mr dj ldsxhA oSfnd f'k{kk ds mís';] Nk=&v/;kid lEcU/k] vuq'kklu O;oLFkk] 
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miu;u laLdkj dh vfuok;Zrk] lekorZu mins'k rFkk fou;'khyrk] uSfrd pfj=] dk;Z&vuqHko o 
xq# J)k vkfn dks orZeku f'k{kk ç.kkyh esa lekfgr djds orZeku f'k{kk dh vusd leL;kvksa dk 
lek/kku fd;k tk ldrk gSA 

MkW0 xqIrk ,l0ih0 ,oa MkW0 xqIrk vydk¼2016½&Þvk/kwfud Hkkjrh; f”k{kk dh leL;k;saÞ “kkjnk iqLrd 
Hkou] bykgkcknA  

pkScs] ,l0ih0¼2016½ fgLVªh ,.M izkCyel vkWQ bf.M;u ,tqds”ku] fouksn iqLrd efUnj] vkxjkA 
nRr] ch0 rFkk xxZ] ts0¼2012½] ,tqds”ku flLVe bu bf.M;k] xykscy ifCyds”ku] ubZ fnYyhA 
izks0 okbZ0 ,l0 jes”k¼2007½] Hkkjrh; laLd`fr] galk izdk”ku t;iqjA 
MkW0 >k lqjsUnz ¼2004½] izkphu f”k{kk iÌfr] vk”kqrks’k izdk”ku] y[kuÅA 
 

************ 
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**

*vflLVsaV izksQslj] ch0,M0 foHkkx] Mh0,u0 ¼ih0th0½ dkWfyt] esjBA ¼m0ç0½ 
**vflLVsaV izksQslj] fof/k v/;;u laLFkku] pkS0p0flg fo0fo0]esjB] ¼m0ç0½

ek/;fed Lrj ds iz;ksxkRed lewg ds xzkeh.k fo|kfFkZ;ksa dh fpUru ;ksX;rk Lrj ij fyax o budh 
vUrfØZ;k dk HkkokRed cqf)yfC/k ij rqyuk djus gsrq d{kk&9 ds 200 Nk=ksa dk U;kn'kZ fy;k x;kA 
vk¡dM+ksa dk laxzg.k HkkokRed cqf) ekiuh ¼vfXugks=h] xqIrk ,.M xqIrk½ dk iz;ksx djds fd;k x;kA 
Vh&ijh{k.k o 3×2 dkjdh; vfHkdYi ds ek/;e ls fo'ys"k.k fd;k x;k rFkk fo'ys"k.k ds vk/kkj ij 
ik;k x;k fd ek/;fed Lrj ij v/;;ujr iz;ksxkRed lewg xzkeh.k Nk= o Nk=kvksa esa HkkokRed 
cqf)yfC/k ij lkFkZd fHkUurk ikbZ xbZA 

 fpUru ;ksX;rk Lrj HkkokRed cqf)yfC/k ek/;fed LrjA 

HkkokRed i{k ls lEcfU/kr vf/kxe dk mís'; ckyd ds O;ogkj ds Hkkoksa] :fp o laosxksa esa 
ifjorZu ykuk gksrk gSaA bldk mís'; ckyd ds vUnj ubZ :fp mRiUu djuk rFkk Hkkoksa o Hkkoukvksa 
ds lEcU/kksa dh vuqHkwfr ls gksrk gS vkSj Hkkoukvksa ds bUgha vuqHkoksa ds vk/kkj ij ckyd dks euq"; dh 
rjg gh Hkkoksa dks vuqHkwr djus ds ;ksX; cukuk gSA bl i{k ls lEcfU/kr fØ;kvksa esa lq[kh&nq[kh 
gksuk] Øks/k djuk] vk'p;Z] Hk;] ilUn&ukilan] iz'kalk&fuank djuk vkfn Hkkouk;sa lfEefyr gSaA  

vf/kxedrkZ gh lQyrk ;k vlQyrk rFkk miyfC/k;ka O;fDr dh ckSf)d {kerk ij vk/kkfjr 
gksrh gSa ysfdu vc bl /kkj.kk esa ifjorZu gks jgk gS fd lQyrk ;k vlQyrk ds fy, ckSf)d 
{kerk ds lkFk&lkFk fu.kZ; ysus esa HkkokRed cqf)yfC/k dh Hkh eq[; Hkwfedk gksrh gS] tc ge fo|kFkhZ 
ds dsoy ckSf)d miyfC/k ;k vkafdd miyfC/k dh vksj /;ku nsrs gSa rks fo|kFkhZ dh HkkokRed 
cqf)yfC/k rFkk vkRefo'okl esa deh vk tkrh gS ftl dkj.k fo|kFkhZ fofHkUu egRoiw.kZ fLFkfr;ksa esa 
lgh fu.kZ; ysus esas vius vkidks vlQy eglwl djrs gSaA vr% fo|kFkhZ ds KkukRed o HkkokRed 
nksuksa i{k egRoiw.kZ gSaA ftl dkj.k fo|kFkhZ esa vkRefo'okl dh deh ugha gksrh gS vkSj mldk fpUru 
fodkl ds lgh ekxZ dh vksj funsZf'kr gksrk gSA 

rFkk  ds vuqlkj] ^^HkkokRed cqf) dh ,d ,slh {kerk 
ds :i esa ifjHkkf"kr fd;k tk ldrk gSA ftlesa pkj fofHkUu :iksa esa laosxksa dks mfpr fn'kk nsus esa 
enn feys tSls laosx fo'ks"k dk izR;{khdj.k djuk] mldk viuh fopkj izfØ;k esa leUo; djuk] 
mls le>uk rFkk izcU/ku djukA** 

 ds }kjk] ^^HkkokRed cqf) og ;ksX;rk gS] ftlds ek/;e ls ge 
viuh rFkk vU; O;fDr;ksa dh Hkkoukvksa dks igpkurs gSa] ge vius dks vfHkizsfjr djrs gSa rFkk vius 
o vius lEcU/kksa esa ik, tkus okys laosxksa dks Hkyh izdkj izcfU/kr dj ysrs gSaA** 
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HkkokRed cqf) ls igys cqf)yfC/k dks gh lc dqN ekuk tkrk Fkk ysfdu vc ;g ekuk tkus 
yxk gS fd vPNh lQyrk ;k Åijh Lrj ij igq¡pus ds fy, HkkokRed le> dk gksuk vR;ar 
vko';d gSA vr% HkkokRed cqf) og Hkkouk gS tks fdlh leL;k dk lek/kku ,d vyx izdkj ls 
fpUru dj nwj djrh gSA vFkkZr~ Hkkouk,sa gesa mÙke fu.kZ; ysus esa ,d midj.k ds :i esa lgh 
ekxZn'kZu dj ldrh gSaA 

1- iz;ksxkRed lewg ds xzkeh.k fo|kfFkZ;ksa dh fpUru ;ksX;rk Lrj] fyax ,oa budh vUrfØZ;k dk 
HkkokRed cqf) ij izHkko dk v/;;u djukA 
mijksDr mís'; dks rhu lc&mís';ksa esa foHkDr fd;k x;k gS& 

 iz;ksxkRed lewg o fu;af=r lewg ds xzkeh.k fo|kfFkZ;ksa dh HkkokRed cqf) ds e/;ekuksa dk 
rqyukRed v/;;u djuk 

 xzkeh.k fo|kfFkZ;ksa ds iz;ksxkRed lewg ds fpUru ;ksX;rk Lrj dk HkkokRed cqf) ij izHkko dk 
v/;;u djukA 

 xzkeh.k fo|kfFkZ;ksa ds iz;ksxkRed lewg ds HkkokRed cqf) ij fyax ds izHkko dk v/;;u djukA 

1- iz;ksxkRed lewg ds xzkeh.k fo|kfFkZ;ksa dh fpUru ;ksX;rk Lrj] fyax ,oa budh vUrfØZ;k dk 
HkkokRed cqf)yfC/k ij dksbZ lkFkZd izHkko ugha gSA 
mijksDr ifjdYiuk dks rhu lc&ifjdYiukvksa esa foHkDr fd;k x;k gS& 

 iz;ksxkRed lewg o fu;af=r lewg ds xzkeh.k fo|kfFkZ;ksa dh HkkokRed cqf) ds e/;ekuksa esa dksbZ 
lkFkZd izHkko ugha gSA 

 xzkeh.k fo|kfFkZ;ksa ds iz;ksxkRed lewg ds fpUru ;ksX;rk Lrj dk HkkokRed cqf) ij dksbZ 
lkFkZd izHkko ugha gSA 

 xzkeh.k fo|kfFkZ;ksa ds iz;ksxkRed lewg ds HkkokRed cqf) ij fyax ij dksbZ lkFkZd izHkko ugha gSA 

'kks/kkFkhZ }kjk izLrqr 'kks/k v/;;u esa ;kn`fPNd 'kks/k i)fr dk mi;ksx fd;k x;k gSA 

izLrqr 'kks/k v/;;u esa iz;ksxkRed izÑfr dk gSA vkadM+ksa dk laxzg.k djus gsrq d{kk 9 ds 
200 fo|kfFkZ;ksa dks U;kn'kZ ds fy, pquk x;kA U;kn'kZ gsrq cqyUn'kgj ds xzkeh.k fo|kfFkZ;ksa dk p;u 
;kn`fPNd fof/k dk iz;ksx djds fd;k x;kA 

HkkokRed cqf) ekiuh ¼EIS½ vfXugks=h] xqIrk o xqIrk }kjk fufeZr ,d izekihÑr midj.k gS 
rFkk 'kks/kkfFkZuh ds }kjk fo|kfFkZ;ksa dh HkkokRed cqf) ds ekiu gsrq mi;ksx fd;k x;kA bl ijh{k.k 
dh oS|rk fo"k;oLrq oS|rk }kjk ekih tkrh gSA ;g ijh{k.k f'k{kk {ks= fo'ks"kKksa o euksoSKkfudksa }kjk 
fu/kkZfjr fd;k x;k gSA ijh{k.k ls fo'oluh;rk 0-71 ikbZ xbZ rFkk v)ZfoPNsn fof/k ls fo'oluh;rk 
dh x.kuk dEI;wVj }kjk dh x;hA 

 xzkeh.k fo|kfFkZ;ksa ds iz;ksxkRed rFkk fu;af=r lewg dh fparu ;ksX;rk Lrj ij rqyuk djus 

gsrq e/;eku] ekud fopyu rFkk Vh&ijh{k.k o 3×2 dkjdh; vfHkdYi dk iz;ksx fd;k x;kA 
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 HkkokRed cqf) ekiuh ij iz;ksxkRed o fu;af=r 
lewg dh rqyuk djus ds i'pkr~ xzkeh.k fo|kfFkZ;ksa ds iz;ksxkRed lewg dh fpUru ;ksX;rk Lrj] 

fyax o budh vUrfØZ;k dk HkkokRed cqf) ij izHkko dk v/;;u djus gsrq mldk fo'ys"k.k 3×2 
dkjdh; fMtkbu ds vk/kkj ij fd;k ftldk fooj.k rkfydk Øekad 1 esa izLrqr gS& 

×  

fpUru ds Lrj 35975-34 2 17987-67 20-91** 
fyax 4651-24 1 4651-24 54-06** 

fpUru ds Lrj × fyax 80-5 2 40-25  0-468 

=qfV 8087-16 94 86-23  
lEiw.kZ ;ksx 48794-24 99   
** 0-01 Lrj ij lkFkZd 

rkfydk 1 ds vuqlkj iz;ksxkRed lewg ds xzkeh.k fo|kfFkZ;ksa dh HkkokRed cqf) ij fpUru 
Lrj] fyax rFkk budh vUrfØZ;k djus ij ,Q dk eku 0-468 ik;k x;k] tks fdlh Hkh Lrj ij 
lkFkZd ugha ik;k x;kA vr% v/;;u dh 'kks/k ifjdYiuk ^^iz;ksxkRed lewg ds xzkeh.k fo|kfFkZ;ksa dh 
HkkokRed cqf) ij fpUru Lrj] fyax rFkk budh vUrfØZ;k dk dksbZ lkFkZd izHkko ugha gS**] LohÑr 
dh tkrh gSA

fpUru {kerk fodkl dk;ZØe dk izf'k{k.k nsus ds mijkUr xzkeh.k 
fo|kfFkZ;ksa ds fpUru {kerk dk izHkko HkkokRed cqf) ekiuh ij ns[kk x;k ,oa iz;ksxkRed o fu;af=r 
lewg ds xzkeh.k fo|kfFkZ;ksa dh HkkokRed cqf) ekiuh ds e/;ekuksa dh rqyuk Vh ijh{k.k ds }kjk dh 
xbZA ftldk fooj.k rkfydk Øekad 2 esa izLrqr gSA 

iz;ksxkRed lewg 100 86-24 22-09 
198 7-15** 

fu;af=r lewg 100 66-85 15-74 
** 0-01 Lrj ij lkFkZd 

mi;qZDr rkfydk 2 esa xzkeh.k fo|kfFkZ;ksa ds iz;ksxkRed lewg ,oa fu;af=r lewg dh HkkokRed 
cqf) ds e/;ekuksa dh vkil esa rqyuk djus ij Vh dk eku 7-15 izkIr gqvk] tks 198 Lora=ka'k ds 
fy, 0-01 Lrj ij lkFkZd ik;k x;kA vr% fu"d"kZ fudyrk gS fd HkkokRed cqf) Lrj ij xzkeh.k 
fo|kfFkZ;ksa ds iz;ksxkRed o fu;af=r lewg esa lkFkZd fHkUurk ik;h x;hA vr% iz;ksxkRed lewg dh 
HkkokRed cqf) fu;af=r lewg dh HkkokRed cqf) ls csgrj ik;h x;hA 

mi;qZDr rkfydk ds vk/kkj ij izkIr ifj.kkeksa dk fooj.k vyx&vyx mi'kh"kZdksa esa izLrqr 
fd;k x;k gS tks fuEu izdkj gS& 

rkfydk 1 ls izkIr gksrk gS fd iz;ksxkRed lewg ds fpUru ;ksX;rk Lrj dk HkkokRed 
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cqf) ij izHkko dk v/;;u djus ij ,Q dk eku 20-91 izkIr gqvk] tks 0-01 Lrj ij lkFkZd ik;k 
x;kA vr% v/;;u dh 'kwU; miifjdYiuk ^^xzkeh.k fo|kfFkZ;ksa ds iz;ksxkRed lewg dh fpUru 
;ksX;rk Lrj dk HkkokRed cqf) ij dksbZ lkFkZd izHkko ugha gS** vLohÑr dh tkrh gSA  

 

mPp fpUru Lrj 81 95-01 12-08 
92 14-66** 

vkSlr fpUru Lrj 13 57-62 7-83 
mPp fpUru Lrj 81 95-01 12-08 

85 28-14** 
fuEu fpUru Lrj 6 29-83 4-71 
vkSlr fpUru Lrj 13 57-62 7-83 

17 9-58** 
fuEu fpUru Lrj 6 29-83 4-71 

** 0-01 Lrj ij lkFkZd 

rkfydk Øekad 1 ls Kkr gksrk gS fd iz;ksxkRed lewg ds xzkeh.k fo|kfFkZ;ksa dh HkkokRed 
cqf) ij fyax ds izHkko dk v/;;u djus ij ,Q dk eku 54-06 izkIr gqvk] tks 0-01 Lrj ij 
lkFkZd ik;k x;kA vr% v/;;u dh 'kwU; miifjdYiuk ^^xzkeh.k fo|kfFkZ;ksa ds iz;ksxkRed lewg ds 
HkkokRed cqf) ij fyax dk dksbZ lkFkZd izHkko ugha gS**] vLohÑr dh tkrh gSA vr% fu"d"kZ fudyrk 
gS fd iz;ksxkRed lewg ds xzkeh.k fo|kfFkZ;ksa dh HkkokRed cqf) ij fyax dk izHkko lkFkZd ik;k 
x;kA vr% fyax ds pj ds izHkko dk foLrr̀ v/;;u djus ds fy, pjksa dh rqyuk vyx&vyx dh 
xbZ ftldk fooj.k rkfydk Øekad 4 esa n'kkZ;k x;k gSA 

ckyd 50 79-42 19-14 
98 3-24** 

ckfydk 50 93-06 22-73 
** 0-01 Lrj ij lkFkZd 

vr% rkfydk 4 ls Kkr gksrk gS fd xzkeh.k fo|kfFkZ;ksa ds iz;ksxkRed lewg dh HkkokRed cqf) 
ij fyax ds pj ds izHkko dh rqyuk djus ij Vh dk 3-24 ik;k x;k tks 0-01 Lrj lkFkZd ik;k 
x;kA vr% 'kks/k v/;;u dh 'kwU; miifjdYiuk ^^xzkeh.k fo|kfFkZ;ksa ds iz;ksxkRed lewg dh HkkokRed 
cqf) ij fyax ds pj ds izHkko dk dksbZ lkFkZd vUrj ugha gS**] vLohÑr dh tkrh gSA 

1- iz;ksxkRed lewg ds xzkeh.k fo|kfFkZ;ksa dh fpUru ;ksX;rk Lrj] fyax o budh vUrfØZ;k dk 
HkkokRed cqf) ij izHkko lkFkZd ugha ik;k x;kA 

 iz;ksxkRed lewg ds xzkeh.k fo|kfFkZ;ksa dh HkkokRed cqf)] fu;af=r lewg ds xzkeh.k 
fo|kfFkZ;ksa dh HkkokRed cqf) ls mPp ik;h x;hA 
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 xzkeh.k fo|kfFkZ;ksa ds iz;ksxkRed lewg dh fparu ;ksX;rk ¼mPp] vkSlr o fuEu½ Lrjksa 
dk HkkokRed cqf) ij lkFkZd mPp izHkko ik;k x;kA 

 iz;ksxkRed lewg ds xzkeh.k fo|kfFkZ;ksa dh HkkokRed cqf) ij fyax dk izHkko lkFkZd 
ik;k x;kA 

ysFkj] euh"kk ¼2009½] ^^bQsDV vkWQ beks'kuy buVsyhtsal vkWQ lks'ky dwfiax vkWQ gkbZLdwy 
LVwMsaV~l**] tuZy vkWQ ,tqds'kuy LVMht] [k.M&4] i`"B 63&73 

veyusjdj] Lokfr ¼2010½] ^^, dEijsfVo LVMh vkWQ beks'kuy buVsyhtsal vkWQ $2 yuZy fcyk¡fxax 
Vw osfj;l fMfLlIysUl bu fjys'ku Vw nk lysfDVM dkWfXusfVo ,.M ,QsfDVo osfj;scYl**] 
vizdkf'kr ih,p0Mh0 'kks/k izcU/k bu ,tqds'ku] foØe fo'ofo|ky;] mTtSuA 

flag] chjerh ,.M oekZ] 'kSysUnz] ¼2011½] us ^^izhfMfDVax fØ,fVfoVh ÝkWe ysoYl vkWQ beks'kuy 
buVsyhtsal**] Hkkjrh; f'k{kk 'kks/k if=dk] [k.M&30] Hkkjrh; f'k{kk 'kks/k laLFkku] y[kuÅ] 
i`"B 9 

nsoh] vkjrh ¼2014½] ^^, LVMh vkWu beks'kuy baVsyhtsal bu fjys'ku Vw lsYQ dUlsIV vphoesaV 
eksfVos'ku ,.M ,dsMfed vphoesaV vkWQ LVwM~V~l VhplZ vkWQ iatkc**] ih,p0Mh0 'kks/k 
izcU/k] f'k{kk foHkkx] xq:ukud nso ;wfuoflZVh] iatkcA 

HkkoZn] ch0 egs'k ¼2015½] ^^, LVMh vkWQ beks'kuy buVsyhtsal ,.M ,MtsLVesaV ve¡x Ldwy LVwMsaV 
VhplZ**] ih,p0Mh0 'kks/k izcU/k] f'k{kk foHkkx] ljnkj iVsy ;wfuoflZVh] oSYyHk fo|kuxjA 

nsoh] vuhrk ¼2015½] ^^beks'kuy buVsyhtsal ,dsMsfed ,aXtk;Vh ,.M ,dsMsfed vphoesaV vkWQ 
gkbZLdwy LVwMsV~l bu fjys'ku Vw ns;j LVkbYl vkWQ yfu±x ,.M fFkafdax ,.M ljVsu 
MseksxzkfQd osfj;scYl**] vizdkf'kr ih,p0Mh0 'kks/k izcU/k bu ,tqds'ku] fgekpy izns'k 
fo'ofo|ky;] f'keykA 

jfodkar ¼2019½] ^^beks'kuy buVsfytsal% , LVMh vkWu ;wfuoflZVh LVwMsaV~l**] tuZy vkWQ ,tqds'ku 
,.M yfu±x] [k.M&13¼4½ 441&446 

,l0ih0 dqyJs"B ¼2009½] f'k{kk euksfoKku] fou; j[kstk izdk'ku] vkj0yky cqd fMiks] esjBA 
v:.k dq0 flag ¼2011½] euksfoKku] lekt'kkL= rFkk f'k{kk esa 'kks/k fof/k;k¡] eksrhyky cukjlhnkl 

izdk'kuA 
yky ,oa iyksM ¼2013½] f'k{kk euksfoKku] fou; j[kstk izdk'ku] vkj0yky cqd fMiks] esjBA 
 

************ 
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'kks/k Nk=k ¼f'k{kk'kkL=½ N=ifr 'kkgw th egkjkt fo'ofo|ky;] dkuiqj ¼m0ç0½ 

Hkkjr esa jk"Vªh; f'k{kk uhfr 2020 us ns'k dh f'k{kk ç.kkyh dks ifjofrZr djus dk ,d Økafrdkjh 
dne mBk;k gSA bldk mís'; gS fd Hkkjr dh ;qok 'kfä dks 21oha lnh dh vko';drkvksa dks iwjk 
djus ds fy, rFkk Hkfo"; dh pqukSfr;ksa ds fy, fo|kfFkZ;ksa dks Hkfo"; ds fy, rS;kj djrh gS D;ksafd 
,d f'kf{kr lekt ns'k dks vkfFkZd fodkl ds iFk ij vxzlj dj ldrk gSA bl lanHkZ esa ,ubZih 
2020 esa dqN egÙoiw.kZ igyqvksa ij /;ku vkdf"kZr fd;k gS tSls cgq fo'ofo|ky; –f"Vdks.k dks 
çksRlkfgr fd;k tk jgk gS ftlls Nk= viuh #fp vkSj ;ksX;rk ds vk/kkj ij fo"k; dks pquus esa 
Lora= gks A vkfFkZd fodkl dkQh gn rd lqf'kf{kr vkSj dq'ky dk;Zcy ij fuHkZj djrk gSA ,ubZih 
2020 f'k{kk esa lexz fodkl] yphysiu vkSj cgq&fo"k;d –f"Vdks.k ds egÙo ij tksj nsrk gSA Nk=ksa 
dks mudh #fp;ksa vkSj 'kfä;ksa ds vk/kkj ij vius dfj;j dh çkFkfedrk,a pquus dh vuqefr nsdj] 
,ubZih dk y{; ;g lqfuf'pr djuk gS fd O;fä vkfFkZd of̀) vkSj fodkl esa ;ksxnku djus ds 
fy, csgrj <ax ls lqlfTtr gksa ldsA çLrqr v/;;u dk mís'; ,ubZih 2020 ,oa Hkkjr ds vkfFkZd 
fodkl esa thfodk ojh;rk dh Hkwfedk dk v/;;u djuk gSA ubZ f'k{kk uhfr 2020 ds v

 dks lEcksf/kr 
djrs gSaA lrr fodkl y{;  oSf'od y{;ksa dh :ijs[kk gS tks dh  esa  la;qä jk"Vª 
lnL; ns'kksa ds }kjk ,tsaMk  ds :i esa viuk;k x;k lrr fodkl y{; LokLF; fodkl 
jkstxkj miHkksx mRiknu tyok;q ifjorZu vkSj vU; ,lMhth ds rgr y{;ksa ds :i esa Hkh ekStwn 
gSaA

,ubZih 2020] vkfFkZd fodkl]  thfodk ojh;rkA 

   
jk"Vªh; f'k{kk uhfr ¼,ubZih½ 2020]  Hkkjr esa f'k{kk ç.kkyh esa lq/kkj ykus ds mís'; ls ,d 

O;kid :ijs[kk gSA  ,ubZih esa Ldwyh f'k{kk] mPp f'k{kk] O;kolkf;d f'k{kk vkSj f'k{kd çf'k{k.k 
lfgr f'k{kk ds fofHkUu igyqvksa dks 'kkfey fd;k x;k  gS]  tks fd vkfFkZd fodkl esa ,d  
egÙoiw.kZ Hkwfedk fuHkkrh  gSA ckr djs vkfFkZd fodkl dh rks ;g dkQh gn rd lqf'kf{kr vkSj 
dq'ky dk;Zcy ij fuHkZj djrk gSA ,ubZih 2020 f'k{kk esa lexz fodkl] yphysiu vkSj cgq&fo"k;d 
–f"Vdks.k ds egÙo ij tksj fn;k x;k  gSA Nk=ksa dks mudh #fp] ilan & ukilan ] 'kfä ,oa 
lkeFkZ~; ds vk/kkj ij vius dfj;j dh çkFkfedrk,a pquus dh vuqefr nsdj] ,ubZih dk y{; ;g 
lqfuf'pr djuk gS fd O;fä vkfFkZd o`f) vkSj fodkl esa ;ksxnku djus ds fy, csgrj <ax ls viuk 
lg;ksx ns lds A 

vkfFkZd fodkl ds lanHkZ esa dSfj;j çkFkfedrkvksa dh Hkwfedk egÙoiw.kZ gS D;ksfd tc O;fä;ksa 
dks mu {ks=ksa esa vkxs c<+us dh vuqefr nh tkrh gS tgk¡ mudh :fp gSa] rks muds pqus gq, dfj;j esa 
mR—"Vrk çkIr djus dh vf/kd laHkkouk gksrh gSA  ftlls mPp mRikndrk]  uokpkj vkSj ifj.kke 
Lo#i ns'k dk vkfFkZd fodkl gks ldrk gSA blds vykok] f'k{kk dks vFkZO;oLFkk dh t:jrksa ds 
lkFk tksM+dj] ,ubZih 2020 dk y{; f'k{kk vkSj m|ksx ds chp dh [kkbZ dks ikVuk gS] ;g lqfuf'pr 
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djuk fd Nk= ukSdjh cktkj dh ekaxksa vFkkZr` ftl rjg dh f'k{kk] jkstxkj çkIr djus ds fy, 
pkfg;s gekjs ;qok vkt mlh çdkj ls f'k{kk xzg.k dj jgs  gS vkSj os i;kZIr :i ls O;olk; ;k 
ukSdjh çkIr djus ds fy, rS;kj gSaA 
lrr fodkl y{; ¼,lMhth½] ftUgsa oSf'od y{;ksa ds :i esa Hkh tkuk tkrk gS] dks 2015 esa la;qä 
jk"Vª }kjk xjhch dks lekIr djus ]xzg dh j{kk djus vkSj nqfu;k Hkj esa ekuo thou dh xq.koÙkk esa 
lq/kkj djuk gSA vkSj ;g lqfuf'pr djus ds fy, lkoZHkkSfed vkºoku ds :i esa viuk;k x;k Fkk 
fd 2030 rd lHkh yksx 'kkafr vkSj lef̀) dk vkuan ys lds blesa dqy 17 y{; gSa vkSj gj y{; 
dk viuk egRo gSA 

 
  vius 'kks/k ds vuqlkj dguk pkgrs gS fd dfj;j pquuk gj O;fä ds fy, ,d 

cgqr gh tfVy fu.kZ; gSA 
 ÞfofHkUu O;kolkf;d ikBîØe esa v/;;ujr fo|kfFkZ;ksa dh thfodk 

ojh;rk ds lanHkZ esa lek;kstu ,oa uSjk'; dk ,d v/;;uß us 'kks/k v/;;u] esa ;g fu"d"kZ ik;k gS 
fd ch0,M0 ,oa çca/ku ikBîØe esa v/;;ujr fo|kfFkZ;ksa ds çFke thfodk ojh;rk esa f'k{kk vkSj 
çf'k{k.k ds {ks=  esa vkSj vafre thfodk ojh;rk lSU;  vkSj l'kL= cy  ds {ks=  esa gS tcfd 
bathfu;fjax ikBîØe esa v/;;ujr fo|kfFkZ;ksa ds çFke thfodk ojh;rk foKku] daI;wVj vkSj 
çkS|ksfxdh ds {ks=  esa gS vkSj vafre thfodk ojh;rk —f"k vkSj eRL; ikyu ds {ks=  esa gSA 

 crkrs  gSa fd dSfj;j ojh;rk dk vFkZ gS O;fä }kjk viuh rkdr vkSj 
detksjh ds vk/kkj ij m|ksx dk Lo&p;u] ftlls mUgsa lQyrk dh mPpre laHkkouk feyrh gSA 

 ÞLukrd Lrj ds dyk foKku o okf.kT; oxZ ds fo|kfFkZ;ksa dh thfodk 
ojh;rk] lek;kstu rFkk vkdka{kk Lrj& rqyukRed v/;;u"] us 'kks/k v/;;u] bUgksaus dfj;j ojh;rk 
fjd‚MZ foosd HkkxZo rFkk jktJh HkkxZo }kjk ekudh—r ijh{k.k dk ç;ksx fd;k rFkk ;g fu"d"kZ 
fudyrk gS fd Lukrd Lrj ds dyk] foKku rFkk okf.kT; oxZ ds fo|kfFkZ;ksa ds thfodk ojh;rk] 
lek;kstu rFkk vkdka{kk Lrj esa rqyukRed :i ls i;kZIr varj gSA 

 
çLrqr 'kks/k v/;u dk mís'; fo|kfFkZ;ksa dks ,ubZih 2020 ,oa mudh thfodk ojh;rk ls 

voxr djokuk gS ftlls os viuh ilan & ukilan] :fp] ;ksX;rk ds vuqlkj vius dfj;j dk 
pquko dj lds ,oa Lo;a dk] lekt dk ,oa ns'k ds vkfFkZd fodkl esa lg;ksx dj ldsA 

 
çLrqr 'kks/k v/;u dk Lo#i o.kkZRed çdkj dk gS 'kks/k fof/k esa ç;qä vk¡dM+k] 'kks/k 

if=dkvksa rFkk baVjusV ds ek/;e ls fy, x, gSaA 
 

,ubZih 2020 ds v/;k; 20 esa O;kolkf;d f'k{kk dk mYys[k fd;k x;k gSA ,ubZih 2020 
O;kolkf;d f'k{kk vkSj dkS'ky fodkl ds egÙo ij cgqr tksj ns jgh  gS]  tks vkfFkZd fodkl ds 
fy, vko';d gSaA Nk=ksa dks O;kogkfjd dkS'ky vkSj n{krk gkfly djus ds volj çnku djds] 
,ubZih dk mís'; jkstxkj {kerk vkSj m|ferk dks c<+kuk gS] ftlls vkfFkZd o`f) vkSj fodkl esa 
;ksxnku fn;k tk lds] varr% ,ubZih 2020 vkfFkZd fodkl esa f'k{kk dh egÙoiw.kZ Hkwfedk dks 
igpkurh  gS vkSj vFkZO;oLFkk dh t:jrksa dks csgrj <ax ls iwjk djus ds fy, f'k{kk ç.kkyh esa 
lq/kkj djuk pkgrh  gSA Nk=ksa dks vius dfj;j dh çkFkfedrkvksa dks vkxs c<+kus dh vuqefr nsdj 
vkSj dkS'ky fodkl ij tksj nsdj] ,ubZih dk y{; ,d ,slk dk;Zcy rS;kj djuk gS tks Hkkjr esa 
vkfFkZd of̀) vkSj fodkl dks pykus esa l{ke gks ldsA 
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 O;kolkf;d f'k{kk ds lUnHkZ esa is'ksojksa dh rS;kjh esa uSfrdrk vkSj lkoZtfud mís'; ds  egÙo 

dh f'k{kk] vuq'kklu dh f'k{kk vkSj vH;kl dh f'k{kk dks 'kkfey djuk pkfg,A blesa dsaæh; :i ls 
vkykspukRed vkSj var%fo"k; lksp] ppkZ] cgl] vuqla/kku vkSj uokpkj dks 'kkfey djuk pkfg,A 

  O;kolkf;d f'k{kk lexz mPp f'k{kk ç.kkyh dk ,d vfHkUu vax cu tk;xh  ,oa 
LVSaM&vyksu —f"k fo'ofo|ky;] dkuwuh fo'ofo|ky;] LokLF; foKku fo'ofo|ky;] rduhdh 
fo'ofo|ky; vkSj vU; {ks=ksa esa LVSaM&vyksu laLFkku] lexz vkSj cgq&fo"k;d f'k{kk çnku djus okys 
cgq&fo"k;d laLFkku cuus dk y{; j[kuk gksxk A 

  lac) fo"k;ksa ds lkFk —f"k f'k{kk dks iquthZfor fd;k tk,xkA csgrj dq'ky Lukrdksa vkSj 
rduhf'k;uksa] uohu vuqla/kku vkSj çkS|ksfxfd;ksa vkSj çFkkvksa ls tqM+s cktkj&vk/kkfjr foLrkj ds 
ek/;e ls —f"k mRikndrk c<+kus ds fy, —f"k vkSj lac) fo"k;ksa dh {kerk vkSj xq.koÙkk nksuksa esa 
lq/kkj fd;k tkuk pkfg,A lkekU; f'k{kk ds lkFk ,dh—r dk;ZØeksa ds ek/;e ls —f"k vkSj i'kq 
fpfdRlk foKku esa is'ksojksa dh rS;kjh rsth ls c<+kbZ tk,xhA 

  U;k; dh O;kid igqap vkSj le; ij fMyhojh ds fy, dkuwuh f'k{kk dks fo'o Lrj ij 
çfrLi/khZ gksus] loksZÙke çFkkvksa dks viukus vkSj ubZ çkS|ksfxfd;ksa dks viukus dh vko';drk gSA 
dkuwuh v/;;u ds fy, ikBîØe dks ,d lk{; ds :i esa lkekftd&lkaL—frd lanHkksaZ ds lkFk 
çfrfcafcr djuk pkfg,A dkuwu dh f'k{kk çnku djus okys jkT; laLFkkuksa dks Hkfo"; ds odhyksa vkSj 
U;k;k/kh'kksa ds fy, f}Hkk"kh f'k{kk çnku djus ij fopkj djuk pkfg,A 

  LokLF; ns[kHkky f'k{kk dh fQj ls dYiuk djus dh vko';drk gS rkfd 'kSf{kd dk;ZØeksa dh 
vof/k] lajpuk vkSj fMtkbu Lukrdksa }kjk fuHkkbZ tkus okyh Hkwfedk vko';drkvksa ls esy [kk ldsaA 
gekjk LokLF; ns[kHkky f'k{kk ç.kkyh ,dh—r gksuh pkfg,] ftldk vFkZ gS fd ,yksiSfFkd fpfdRlk 
f'k{kk ds lHkh Nk=ksa dks vk;qosZn] ;ksx vkSj çk—frd fpfdRlk] ;wukuh] fl) vkSj gksE;ksiSFkh ¼vk;q"k½ 
vkSj blds foijhr dh cqfu;knh le> gksuh pkfg,A 

  rduhdh f'k{kk esa bathfu;fjax] çkS|ksfxdh] çca/ku] okLrqdyk] Vkmu Iykfuax] QkesZlh] gksVy 
çca/ku] [kkuiku çkS|ksfxdh vkfn esa fMxzh vkSj fMIyksek dk;ZØe 'kkfey gSa] tks Hkkjr ds lexz 
fodkl ds fy, egRoiw.kZ gSaA vkfVZfQf'k;y baVsfytsal ¼,vkbZ½] 3&Mh e'khfuax] fcx MsVk fo'ys"k.k 
vkSj e'khu yfuaZx] thuksfed v/;;u] tSo çkS|ksfxdh] uSuks VsDuksy‚th] U;wjkslkbal ds vykok] 
egRoiw.kZ vuqç;ksx ds lkFk gksxkA ;qokvksa dh jkstxkj {kerk c<+kus ds fy, Lukrd f'k{kk esa bls 
'kkfey fd;k x;k gSA 

 
lrr fodkl y{; gekjh nqfu;k dks cnyus ds fy, 17 ijLij tqM+s oSf'od y{;ksa dk ,d 

laxzg gSA bUgsa ^^lHkh ds fy, csgrj vkSj vf/kd fVdkÅ Hkfo"; çkIr djus dk [kkdk vkSj lrr 
fodkl ds fy, la;qä jk"Vª 2030 ,tsaMk dk fgLlk cuus ds fy, fMtkbu fd;k x;k FkkA 
lrr fodkl y{; ds 17 y{;ksa esa ls çR;sd y{; tyok;q ifjorZu vkSj xjhch esa lkoZHkkSfed deh] 
vkSj f'k{kk] LokLF; vkSj vkfFkZd fodkl esa lq/kkj ds fy, ç;kl djrk gSA la;qä jk"Vª us ,lMhth 
dks ^^iF̀oh dh j{kk djus vkSj gj txg] gj fdlh ds thou vkSj laHkkoukvksa esa lq/kkj ykuŝ ^ ds y{; 
ds :i esa of.kZr fd;k gSA 

 
 dk mís'; lHkh Jfedksa ds fy, LFkkbZ vkSj lkeku vkfFkZd fodkl dks c<+kok nsuk gSA mRikn 

fofo/khdj.k] rduhdh mUu;u vkSj uokpkj ds ek/;e ls vkfFkZd mRikndrk ds mPp Lrj dks çkIr 
djuk gSA 
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 lrr vkfFkZd fodkl] jk"Vªh; ifjfLFkfr;ksa ds vuqlkj çfr O;fä vkfFkZd fodkl dks 
cuk;s  j[kuk vkSj fo'ks"k :i ls lcls de fodflr ns'kks esa çfr o"kZ de ls de 7 çfr'kr ldy 
?kjsyw mRikn dh o`f) djukA 

- fofo/khdj.k] rduhdh mUu;u vkSj uokpkj ds ek/;e ls mPp ewY; of/kZr vkSj Je&xgu 
{ks=ksa ij /;ku dsafær djds mPp Lrj dh vkfFkZd mRikndrk çkIr djuk gSA 

 fodklksUeq[k uhfr;ksa dks c<+kok nsuk gS tks mRikndrk xfrfof/k;ksa] lH; jkstxkj l̀tu] 
m|ferk] jpukRedrk vkSj uokpkj dk leFkZu djrh gSaA 

 ds ek/;e ls miHkksx vkSj mRiknu esa oSf'od lalk/kuksa dh n{krk esa mÙkjksÙkj 
lq/kkj djuk gS vkSj lrr miHkksx vkSj mRiknu ds dk;ZØe ds 10osa o"kZ dh :ijs[kk ds vuqlkj 
i;kZoj.kh; {kj.k ls vFkZO;oLFkk dh o`f) dks de djus dk ç;kl djuk gS] ftlesa fodflr ns'k 
vxz.kh Hkwfedk fuHkk jgs gSaA 

 rd ;qokvksa vkSj fodykax O;fä;ksa lfgr iq#"kksa esa lHkh efgykvksa ds fy, iw.kZ vkSj 
mRiknd mRiknd jkstxkj vkSj lH; dk;Z çkIr djuk vkSj leku ewY; ds dke ds fy, leku osru 
çkIr djuk gSA 

 rd xSj&jkstxkj f'k{kk vkSj çf'k{k.k okys ;qokvksa ds vuqikr dks dkQh gn rd 
de djuk gS]  2030 ds fy, vf/kdka'k ,l-Mh-th y{; lsV ilan gSa] bls 2020 rd gkfly djus ds 
fy, dgk tkrk gSA 

 tcju Je mUewyu] vk/kqfud nklrk vkSj ekuo rLdjh dks lekIr djus vkSj cky Je 
ds lcls [kjkc :i] ftlesa cky lSfudksa dh HkrhZ vkSj mi;ksx vkSj 2025 rd cky Je dk mi;ksx 
'kkfey gS] ds fu"ks/k vkSj mUewyu dks lqfuf'pr djuk gSA 

 Je vf/kdkjksa dh j{kk djuk vkSj çoklh Jfedksa] fo'ks"k :i ls efgyk çokfl;ksa vkSj 
vfuf'pr jkstxkj okys yksxksa lfgr lHkh Jfedksa ds fy, lqjf{kr dk;Z okrkoj.k dks c<+kok nsuk gSA 

 rd LFkk;h i;ZVu dks c<+kok nsus ds fy, uhfr;ka cukuk vkSj ykxw djuk gS tks 
jkstxkj iSnk djrk gS vkSj LFkkuh; laL—fr vkSj mRiknksa dks c<+kok nsrk gSA 

 lHkh ds fy, cSafdax] chek vkSj foÙkh; lsokvksa rd igqap dks çksRlkfgr djus vkSj 
foLrkfjr djus ds fy, ?kjsyw foÙkh; laLFkkuksa dh {kerk dks etcwr djuk gSA 

 
dSfj;j çkFkfedrk ds {ks= esa ,ubZih 2020 Nk=ksa dks lh[kus ds fy, lexz –f"Vdks.k dks 

c<+kok nsrs gq,] fo"k;ksa vkSj fo"k;ksa dh ,d foLr̀r J̀a[kyk dk irk yxkus ds fy, çksRlkfgr djrh 
gSA fo"k;ksa dks pquus esa yphykiu çnku djds vkSj O;kolkf;d çf'k{k.k dks ikBîØe esa ,dh—r 
djds] ,ubZih dk mís'; Nk=ksa dks ,d csgrj lwfpr dSfj;j fodYi pquus esa l{ke cukuk gSA bl –
f"Vdks.k ls vf/kd fofo/k vkSj dq'ky dk;Zcy rS;kj gksus dh mEehn gS] tks vFkZO;oLFkk dh mHkjrh 
t:jrksa dks iwjk djus esa l{ke gksxk A 

 
dkS'ky fodkl vkSj O;kolkf;d çf'k{k.k ij ,ubZih dk tksj vFkZO;oLFkk dh t:jrksa ds 

vuq:i gSA tSls&tSls m|ksx fodflr gks jgs gSa vkSj ubZ çkS|ksfxfd;ka lkeus vk jgh gSa] fof'k"V 
dkS'ky okys Jfedksa dh ekax c<+ jgh gSA bu t:jrksa ds lkFk dfj;j çkFkfedrk dks tksM+dj] 
,ubZih ;g lqfuf'pr djrk gS fd Nk= ukSdjh cktkj esa lQy gksus ds fy, vko';d dkS'ky ls 
ySl gSa vFkkZr muds vanj oks lc ;ksX;rk gks] tks orZeku le; dh vko';drk gS A vkfFkZd fodkl 
ds fy, lajs[k.k egRoiw.kZ gS] D;ksafd ;g m|ksxksa dks iuius vkSj uoçorZu djus esa l{ke cukrk gSA 
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dfj;j çkFkfedrkvksa dks vFkZ'kkL= dh t:jrksa ds lkFk tksM+dj] ,ubZih ds }kjk vkfFkZd fodkl ij 
ldkjkRed çHkko iM+us dh mEehn gSA m|ksx ds fodkl vkSj uoçorZu ds fy, ,d dq'ky vkSj 
vuqdwyuh; dk;Zcy vko';d gSA Nk=ksa dks fofo/k dkS'ky vkSj Kku ls ySl djds] ,ubZih ,d 
dk;Zcy dh uhao j[k jgh gS tks Hkfo"; dh vFkZO;oLFkkvksa dh pqukSfr;ksa dk lkeuk dj ldrh gSA 
bl çdkj] cnys esa vkfFkZd o`f) vkSj fodkl dks c<+kok feyus dh mEehn gSA 

 
,ubZih 2020 f'k{kk dks vFkZO;oLFkk dh t:jrksa ds lkFk tksM+us dh fn'kk esa ,d egRoiw.kZ 

dne dk çfrfuf/kRo djrh gSA dSfj;j fodYiksa dks c<+kok nsus ls vkSj Nk=ksa dks fofo/k dkS'ky çnku 
djds] ftlls os viuh ;ksX;rk ds vuqlkj vius dfj;j dk pquko dj lds vkSj Lo;a dk] ifjokj 
dk ,oa ns'k dk dY;k.k dj ldsA bl çdkj ,ubZih 2020 ls vkfFkZd fodkl esa ;ksxnku dh nsus 
dh  mEehn gSA lcls egRoiw.kZ dne ;s Hkh gS fd ,ubZih 2020 ds lQy dk;kZUo;u ds fy, 
f'k{kdksa] uhfr fuekZrkvksa vkSj m|ksx fgr/kkjdksa ds chp lg;ksx dh vko';drk gksxhA ,oa ,d lkFk 
dke djds] ge ;g lqfuf'pr dj ldrs gSa fd ,ubZih dk dq'ky vkSj vuqdwyuh; dk;Zcy dk –
f"Vdks.k okLrfodrk cu tk,] ftlls Hkkjr esa vkfFkZd of̀) vkSj fodkl gks ldsA vkSj Hkkjr dk 
çR;sd ukxfjd bl ns'k ds fodkl esa viuk lg;ksx ns ldsA 
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lgk;d vkpk;Z] f'k{kk'kkL=] /keZ lekt d‚yst] vyhx< ¼m0ç0½ 

egkRek xka/kh us f'k{kk dks dsoy iqLrdh; Kku rd lhfer ugha j[kk] cfYd bls thou ds 
O;kogkfjd igyqvksa ls tksM+kA ^dk;Z ds ek/;e ls lh[kuk^ muds f'k{kk n'kZu dk ewy vk/kkj cukA 
cqfu;knh f'k{kk dh çeq[k fo'ks"krkvksa esa m|ksx dsafær f'k{kk] Lokoyacu dh f'k{kk] thou ls tqM+h 
f'k{kk] ekr`Hkk"kk f'k{kk]Je ds çfr fu"Bk vkfn 'kkfey gSaA  cqfu;knh f'k{kk ls fo|kfFkZ;ksa esa lokaZxh.k 
fodkl] vkRefuHkZjrk vkSj l'kfädj.k] f'k{kk ds çfr #fp vkSj lexz fodkl] xzkeh.k fodkl vkSj 
lkekftd ifjorZu]f'k{kk vkSj Lokoyacu dk leUo; vkfn esa c`f) gksxhA vkt ds cnyrs ifjos'k esa] 
xka/khoknh f'k{kk dk ^dk;Z ds ek/;e ls lh[kuk^ fl)kar] fo'ks"k :i ls xzkeh.k {ks=ksa esa f'k{kk dks 
çklafxd cukus vkSj ;qokvksa dks vkRefuHkZj cukus esa egRoiw.kZ Hkwfedk fuHkk ldrk gSAlfy, vkt ,slh 
f'k{kk dh t:jr gS tks cPpksa dks vkRefuHkZj cukus ds fy, çsfjr djs vkSj dk;Z vkSj f'k{kk ds chp 
leUo; cuk,A 

dk;Z ds ek/;e ls lh[kuk] xk¡/kh th dh cqfu;knh f'k{kk] ekr`Hkk"kk] —f"k ç/kku] 
LokoyEcu dh f'k{kk] m|ksx dsfUær f'k{kk] lexz fodklA

egkRek xka/kh] Hkkjr ds Lora=rk laxzke ds usrk vkSj ,d egku fopkjd ds lkFk lkFk ,d 
egku f'k{kk'kkL=h Hkh FksA os  f'k{kk ds {ks= esa Hkh Økafrdkjh cnyko ykuk pkgrs FksA mudk ekuuk 
Fkk fd f'k{kk dsoy iqLrdksa ls Kku çkIr djus rd lhfer ugha jguh pkfg,] cfYd ;g thou ds 
O;kogkfjd igyqvksa ls tqM+h gksuh pkfg,A bl fopkj/kkjk ds vk/kkj ij] mUgksaus ^dk;Z ds ek/;e ls 
lh[kuk^ ¼Learning through Work½ ds fl)kar dks fodflr fd;k] tks xk¡/khoknh f'k{kk dk ,d 
ewyHkwr fl)kar cu x;kA  

 ^dk;Z ds ek/;e ls lh[kuk% xk¡/khoknh f'k{kk dk ,d ewy fl)kar^ fo"k; ij 'kks/k ys[k esa 
fuEufyf[kr v/;;u ds mís'; gSa% 
1-  cqfu;knh f'k{kk dh vo/kkj.kk dks le>uk 
2-  dk;Z vk/kkfjr f'k{kk i)fr dk ewY;kadu 
3-  Hkkjrh; f'k{kk ç.kkyh esa cqfu;knh f'k{kk dk çHkko 
4-  lekt ij cqfu;knh f'k{kk dk çHkko 
5- cqfu;knh f'k{kk dks ykxw djus vkSj csgrj cukus ds fy, lq>ko  

 orZeku 'kSf{kd] lkekftd&vkfFkZd ifj–'; esa cnyrs gq, Hkkjr dh f'k{kk ç.kkyh] mís'; vkSj 
orZeku pqukSfr;ksa vkSj leL;kvksa ij xgu fopkj djuk vko';d gSA f'k{kk Hkh ,d egRoiw.kZ lk/ku 
gS tks ekuo lalk/ku ds fuekZ.k] O;fäRo fuekZ.k vkSj lkekftd fu;a=.k dk vk/kkj cu ldrk gSA 
COVID-19 egkekjh us ns'k Hkj esa gj pht dks çHkkfor fd;k gS] ftlesa f'k{kk O;oLFkk Hkh 'kkfey gSA 
orZeku ns'k dh fLFkfr vkSj ogk¡ dh ewy leL;kvksa dks /;ku esa j[krs gq,] bl rjg dh f'k{kk 
ikBîØe esa 'kkfey dh tkuh pkfg,] rkfd ;qok ih<+h vkRefuHkZj cuus vkSj thou thus ds rjhds 
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lh[k ldsaA vr% ns'k dh orZeku ifjfLFkfr;ksa ,oa ogk¡ dh cqfu;knh leL;kvksa dks /;ku esa j[krs gq, 
vkt bl çdkj dh f'k{kk ikBîØe esa lekfo"V dh tkuh pkfg, ftlls orZeku ih<+h vkRefuHkZj 
cuus ds lkFk&lkFk thou thus ds dkS'ky ls ifjfpr gks ldsA 

 xk¡/kh th us dgk fd f'k{kk dk mís'; O;fä ds vk/;kfRed] ekufld vkSj 'kkjhfjd xq.kksa dh 
vfHkO;fä gSA f'k{kk esa deZ vkSj fopkj vkSj vkpkj&O;ogkj dk leUo; gksus ij O;fä dk lokaZxh.k 
fodkl lEHko gSA xka/khth us bl fopkj dks lkdkj djus ds fy, ns'k esa ,d ,slh f'k{kk O;oLFkk 
cukus dh t:jr eglwl dh tks dke vkSj f'k{kk ds chp leUo; cuk ldsA f'k{kk çkIr djus okys 
fo|kFkhZ vius thou esa gj pht dks viuk ldrs gSa tks mls vkRefuHkZj cukus esa enn djsaxsA bl 
mís'; dks /;ku esa j[krs gq, xk¡/kh th us 1937 esa bl —f"k ç/kku ns'k dh ifjfLFkfr;ksa ds vuqdwy 
cqfu;knh f'k{kk dh ;kstuk cukbZA Lora= Hkkjr esa bl f'k{kk ;kstuk dks ubZ rkyhe uke fn;k x;k 
FkkA D;ksafd ;g f'k{kk O;oLFkk ledkyhu f'k{kk ls fcYdqy fHkUu FkhA cqfu;knh f'k{kk ds lanHkZ esa 
xka/kh th us fy[kk gS fd **;g thou dh f'k{kk gS tks tUe ls eR̀;qi;aZr rd dh çfØ;k esa pyrh 
gSA** vr% xk¡/kh th cqfu;knh f'k{kk ds ek/;e ls ,sls lekt dh ifjdYiuk dks lkdkj :i çnku 
djuk pkgrs Fks tks thou dh vk/kkjHkwr vko';drkvksa dh iwfrZ dj ldsA vr% bl gsrq cqfu;knh 
f'k{kk ds fuEufyf[kr mís'; fu/kkZfjr fd, x,& 

● 'kkjhfjd ,oa ekufld 

● pkfjf=d ,oa uSfrd fodkl 

● loksZn; lekt dh LFkkiuk 

● lkaL—frd ijEijkvksa ,oa ewY;ksa dk fodkl 

● gLr dkS'ky rFkk m|ksxksa ds çf'k{k.k }kjk LokoyEcu dk fodkl 

● Js"B ukxfjd xq.kksa dk fodkl 

● vk/;kfRed fodkl 
 mi;qZä mís'”;ksa ij vk/kkfjr xk¡/kh th dh cqfu;knh f”k{kk dh ifjdYiuk dks vkt iqu% 
vkRelkr djus dh vko’;drk gS ftlls f”k{kk ds ewyHkwr mís”; dks lkFkZdrk çnku dh tk ldsA 

 Hkkjr] —f"k ç/kku ns'k] esa xka/khth us ,slh f'k{kk dh dYiuk dh tks Kku dh nqfu;k vkSj dke 
dh nqfu;k esa leUo; cuk ldrh FkhA bl fopkj ds vuqlkj] fo|ky;ksa esa cPps u dsoy ikBîØe 
i<+saxs] cfYd dke Hkh djsaxs] ftlls os lgh vFkksaZ esa lh[ksaxsA tc dke vkSj f'k{kk ds chp xgjk laca/k 
gksxk] rks cPps fo|ky; esa fl[kk;k x;k Kku ckgj dk mi;ksx dj ldsaxsA xka/khth dh f'k{kk dh 

vo/kkj.kk esa efLr"d] fny vkSj gkFk ¼3H½ ds ijLij la;kstu ij tksj fn;k x;k gSA bl lanHkZ esa] 
xk¡/kh th us dk;Z ds ek/;e ls f'k{k.k dks çksRlkfgr djrs gq, fy[kk gS fd efLr"d dh lPph f'k{kk 
ds fy, 'kkjhfjd vaxksa dk leqfpr mi;ksx vko';d gSA 'kkjhfjd 'kfä ,oa desZfUæ;ksa ds cqf)iwoZd 
mi;ksx ls lqUnj ls lqUnj vkSj 'kh?kz ls 'kh?kz ekufld fodkl laHko gks ldrk gSA cqfu;knh f'k{kk 
dk ;gh vk/kkj gSAvr% xk¡/kh th us f'k{kk ds vfHkçk; dks Li"V djrs gq, fy[kk gS fd **f'k{kk ls esjk 
rkRi;Z ckyd vkSj O;fä esa tks varfuZfgr Js"Brk  gS mldk mÙke fodkl djuk gSA** xk¡/kh th 
f'k{kk ds }kjk ,d ,sls lekt dk fuekZ.k djuk pkgrs Fks tgk¡ lHkh yksx vkRefuHkZj cu ldsaA bl 
f'k{kk ds ek/;e ls ckydksa dks fofHkUu çdkj dh gLrdykvksa ,oa m|ksxksa dk çf'k{k.k nsrs gq, muds 
'kkjhfjd] ekufld] lkekftd] uSfrd rFkk vk/;kfRed fodkl djus ij cy fn;k x;k gSA 
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 cqfu;knh f'k{kk dh fo”ks’krk,a dk;Z vk/kkfjr f’k{kk ds ek/;e ls LokoyEcu ds egRo dks n’kkZrh 
gSaA vr% ;s fo”ks’krk,a fuEukafdr gSa& 

 okLro esa] cqfu;knh f'k{kk dk eq[; eqík m|ksx ekuk tkrk gSA blfy, le; lkj.kh esa çR;sd 
m|ksx ds fy, vyx ls le; fn;k x;k gSA ftlls cPpksa dks fdrkch Kku ds lkFk&lkFk 
O;kogkfjd Kku Hkh fey ldsA vkt dh f'k{kk ckyd dks O;ogkfjd vkSj Lora= O;fä cukus dh 
txg xqykeh dh vksj ys tkrh gSA cqfu;knh f'k{kk vkidks Lojkstxkj ds volj nsrh gSA ;g f'k{kk 
ç.kkyh ^^djds lh[kuŝ ^ ij vk/kkfjr gSA okLro esa] m|ksx dsafær f'k{kk çkIr djus ds ckn fo|kFkhZ 
dks nwljksa ij fuHkZj jgus dh vko';drk ugha gksrhA og Lo;a dk O;olk; cukdj vkRefuHkZj cu 
ldrk gSA ;g Hkh fnypLi gS fd bl lanHkZ esa gjcVZ Lisalj lkgc us dgk fd  **okLro esa f'k{kk 
ogh gS tks euq”; dks thfodksiktZu ds fy, rS;kj djsaA** 

 cqfu;knh f'k{kk dk lcls egRoiw.kZ y{; gS fd ckyd vius thou esa vkRefuHkZj cusA Lokoyach 
f'k{kk dk mís'; gS fd cPpksa dks Je ds egRo dks le>us ds lkFk&lkFk ?kjsyw vkSj O;fäxr thou 
ls tqM+s dkeksa dks Lo;a djus dh {kerk gksuh pkfg,] D;ksafd ;gh ek/;e gS ftlls csjkstxkjh dh 
leL;k Hkh gy gksxhA 

 okLro esa lPph f'k{kk ckyd ds thou ls tqM+h gksrh gS] ysfdu vkt dh f'k{kk esa lcls cM+h 
deh ;g gS fd ;g ekuo thou dh vko';drkvksa ls cgqr vf/kd nwj gSA thou dkS'kydh f'k{kk 
cqfu;knh f'k{kk dk ewy vk/kkj gSA m|ksx] lkekftd ifjos'k vkSj çk—frd ;k HkkSfrd ifjos'k f'k{kk 
ds çeq[k dsaæ gSaA ;gh dkj.k gS fd cqfu;knh f'k{kk dks O;kogkfjd f'k{kk dgk tkrk gS D;ksafd ;g 
bu rhu fcanqvksa dks feykdj] ;kuh bUgsa vk/kkj fcanq ekudj] nh tkrh gSA cqfu;knh f'k{kk esa fdlh Hkh 
ckyd dk le; O;FkZ f'k{k.k esa ugha tkrk gSA 

 ekrH̀kk"kk gh O;fä dk LokHkkfod fodkl djus esa enn djrh gSA ;g gh ,dek= çHkkoh ek/;e 
gS ftlds ek/;e ls O;fä vius fopkjksa dks vf/kd çHkkoh <ax ls O;ä dj ldrk gSA ckyd ds 
thou esa ekr`Hkk"kk dk Kku lcls vPNk gks ldrk gSA xka/khth us ckyd dh ekr`Hkk"kk dks cqfu;knh 
f'k{kk dk ek/;e ds :i esa çkFkfedrk nhA 

 ckydksa dks Je dk egRo crkus ds fy, cqfu;knh f'k{kk nh xbZ gSA ftlls gj ckyd esa 
esgur ds çfr fu"Bk tkx̀r gks ldsA ;g Hkkouk ,d Lora= ns'k esa jgus okys yksxksa ds fy, cgqr 
egRoiw.kZ gSA ;gh og lk/ku gS ftlls cqf)thfo;ksa vkSj deZpkfj;ksa ds chp dh [kkbZ nwj dh tk 
ldrh gSA orZeku f'k{kk ç.kkyh esa 'kkjhfjd Je dk egRo de gS] blfy, ckyd i<+us ds ckn 
'kkjhfjd Je dks egÙo ugha nsrk gSA og Je dks viekfur djus yxrk gSA cqfu;knh f'k{kk esa dke 
djuk vkSj gkFk dk dke djuk vfuok;Z gS] blls cPps ifjJeh curs gSa vkSj thou Hkj dke djus 
ds çfr #fp fodflr djrs gSaA 

● 'kkjhfjd] ekufld vkSj vkfRed fodkl% gLrdyk ds lkFk f'k{kk fo|kFkhZ dks 'kkjhfjd :i ls 
etcwr] ckSf)d :i ls fodflr vkSj vkRefo'okl ls Hkjiwj cukrk gSA 
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● laiw.kZ O;fäRo dk fodkl% ;g laKkukRed] HkkokRed vkSj fØ;kRed rhuksa igyqvksa dk lexz 
fodkl djrk gSA 

● vkfFkZd Lora=rk% fo|kFkhZ v/;;u ds nkSjku gh /ku dekus yxrs gSa] ftlls muesa vkRefuHkZjrk 
vkSj vkRelEeku dk xq.k fodflr gksrk gSA 

● thou;kiu ds dkS'ky% thfodk dekus okys m|ksxksa dk çf'k{k.k fo|kfFkZ;ksa dks vkRefuHkZj 
cukrk gSA 

● çklafxd f'k{kk% O;kogkfjd f'k{kk fo|kfFkZ;ksa esa f'k{kk ds çfr #fp iSnk djrh gSA 

● larqfyr fodkl% ;g 'kkjhfjd] ekufld vkSj vk/;kfRed fodkl dks c<+kok nsrk gSA 

● xzkeh.k thou Lrj esa lq/kkj% xzkeh.k cPpksa dks vkRefuHkZj cukdj xkaoksa ls 'kgjksa dh vksj 
iyk;u dks jksdk tk ldrk gSA 

● lkekftd ekufldrk esa cnyko% f'k{kk xzkeh.kksa dh ekufldrk esa ldkjkRed cnyko yk 
ldrh gSA 

● xka/kh th dk vkn'k%Z cqfu;knh f'k{kk f'k{kk vkSj Lokoyacu ds chp larqyu LFkkfir djrh gSA 

● lexz fodkl% ;g 'kjhj] eu vkSj vkRek dk larqfyr fodkl djrk gSA 

● jlkuqHkwfr vkSj lkSan;Zcks/k% dyk vkSj laxhr jpukRedrk] dYiuk'khyrk vkSj Hkkoukvksa dks 
fodflr djrs gSaA 

● vkRe&vfHkO;fä% ;s vkRekfHkO;fä ds 'kfä'kkyh ek/;e gSaA 

 vkt ,slh f'k{kk dh t:jr gS tks cPpksa dks vkRefuHkZj cukus ds fy, çsfjr djs vkSj dk;Z vkSj 
f'k{kk ds chp leUo; cuk,A okLro esa] cqfu;knh f'k{kk vkRefuHkZjrk ds fl)kar ij vk/kkfjr gS] ftls 
Mk- tkfdj gqlSu us bl lanHkZ esa dgk fd ^^cqfu;knh f'k{kk dh ;kstuk Hkkjr ds Hkkoh ukxfjdksa esa 
vkRelEeku] vkRefuHkZjrk] vkRe'kfä ,oa lgdkfjrk dh Hkkouk dks mRiUu djsxhA^^ mUgsa deZ ds çfr 
fu"Bk] nkf;Rocks/k] lR;] bZekunkjh vkSj lg;ksx ds ewY;ksa dk Hkh fodkl gksrk gSA dk;Z vk/kkfjr 
f'k{kk ckydksa dks LokoyEcu dh Hkkouk ns ldrh gS vkSj muds lokaZxh.k O;fäRo fodkl dh dYiuk 
dks lkdkj dj ldrh gSA 

yky jeu fcgkjh ,oa rksej ¼2008½ fo'o ds Js"B 'kSf{kd fpard vkj-yky cqd fMiks] esjBA 
HkkfV;k] jfo ¼2012½ xk¡a/kh th vkSj mudh f'k{kk uhfr] o"kZ 33] vad 1] tqykbZ 2012] Hkkjrh; vk/kqfud 

f'k{kk] ,u-lh-bZ-vkj-Vh-] ubZ fnYyh- 
xk¡/kh] eks- d- ¼1980½- lR; ds ç;ksx vFkok vkRedFkk] lLrk  lkfgR; e.My] ubZ fnYyh- 
xk¡/kh] eks- d- ¼1970½- cqfu;knh f'k{kk] uothou çsl] vgenkckn- 
f=ikBh] —".kkuan ef.k ,oa flag] Å"kk ¼2005½- cnyrs ifjos'k esa xka/kh f'k{kk&n'kZu dh çklkafxdrk] 

o"kZ 24] vad 2] Hkkjrh; vk/kqfud f'k{kk] ,u-lh-bZ-vkj-Vh-] ubZ fnYyh- 

 

************ 



Shiksha Shodh Manthan  ISSN: 2395–728X                                                                                                  Page 287 
A Half Yearly International Peer- Reviewed Refereed Journal of Education, Vol.10, No.1 
 

 
 

vflLVsaV çksQslj ¼f'k{kk'kkL=½] ,uå,eå,lå,uå nkl ¼ihåthå½ d‚yst] cnk;wa ¼måçå½ 
 

f'k{kk dk çeq[k dk;Z O;fä dk lokaZxh.k fodkl djuk gSA f'k{kk }kjk O;fä ds O;fäRo dk fodkl 
vkSj mldh ;ksX;rkvksa dks bl çdkj fodflr djuk gS fd ftlls O;fä vius iSjksa ij [kM+k gks lds 
vFkkZr lq[ke; ,oa LoLFk thou th ldsA blds fy;s uohu jk"Vªh; f'k{kk uhfr&2020 us ek/;fed 
Lrj rd dh iw.kZ f'k{kk ij vR;f/kd tksj fn;k gSA ftlls fo|kfFkZ;ksa dh rkfdZd ,oa vf/kxe 'kfä 
dks xfr çnku dh tk ldsA fu%lansg ek/;fud&Lrj ds fo|kfFkZ;ksa dk f'k{kk ds }kjk lokaZxh.k 
fodkl djus ds fy;s lwpuk ,oa laçs"k.k rduhdh ds ç;ksxksa ij cy nsdj fo|kFkhZ dks vkRefuHkZj 
cuk;k tk ldrk gSA ubZ f'k{kk uhfr esa ek/;fed&Lrj ij dbZ varjjk"Vªh; Hkk"kkvksa dk fodYi Hkh 
Nk=ksa dks fn;k gSA NBh ds Nk=ksa dks O;kolkf;d f'k{kk çnku dh tk,xh vkSj blesa baVuZf'ki dks Hkh 
'kkfey fd;k x;k gSA jk"Vªh; 'kSf{kd uhfr dk mís'; ikBîØe dks yphyk cukuk gS rkfd Nk=ksa ds 
ikl 'kSf{kd ikBîØeksa ds p;u djus ds vusdks fodYi gks vkSj os viuh ;ksX;rk o #fp;ksa ds 
vuqlkj thou esa vius fy, vkxs dk jkLrk Lo;a pqu ldsa vkSj ;qok jk"Vª Hkkjr dks fo'o iVy ij 
Js"B LFkku fnykus es lQy jgsaA çLrqr v/;;u fd'kksj fo|kfFkZ;ksa dh ;ksX;rkvksa ,oa #fp;ksa dks 
/;ku es j[kdj uohu jk"Vªh; f'k{kk uhfr ds vk/kkj ij vkRefuHkZj Hkkjr ds LoIu dks lkdkj djus 
dk ekxZ ç'kLr djrk gSA  

ek/;fed&Lrj ds  fo|kFkhZ] vkRefuHkZj Hkkjr] uohu jk"Vªh; f'k{kk uhfr 2020A 
 

vkt gekjk ns'k Hkkjr vktkn gksdj vius 75 o"kZ iw.kZ dj vktknh ds ve`r dky esa ços'k 
dj x;kA yk[kksa yksxksa us vktkn Hkkjr ds LoIu dks lkdkj djus ds fy, vius çk.kksa dks U;kSNkoj 
dj fn;k Fkk] ifjokj NksM+s Fks] viuksa dks [kks;k Fkk] vius tes tek;s dkjksckj dh 'kgknr ns nh Fkh] 
cM+s&cM+s inksa dks iy Hkj esa ykr ekj nh Fkh vkSj jk"Vª&nsork dh cfyosnh ij dqckZu gks x;s FksA 
bruh cM+h dher vnk djus ds ckn Hkh tc ge fgUnqLrku ds Ldwyksa ls fgUnh dks xk;c ikrs gSa] 
laL—r dh Hkkjh mis{kk ns[krs gSa] vktknh ds 75osa o"kZ f'k{kk flQZ 75% yksxksa rd gh igqap cuk ikbZ 
gks vFkkZr 25% tula[;k vHkh Hkh fuj{kj gks] Hkkjr ekrk ds iks"kd fdlkuksa dks lHkh vksj ls detksj 
fd;k x;k gks] ok.kh vkSj ys[kuh dks ijkoyEcu dh =klnh ls tdM+k x;k gks] vf/kdka'k ns'kokfl;ksa 
dks vkfFkZd nklrk ls xzflr ik;k tkrk gks rFkk uSfrd o lkaL—frd ewY;ksa dh fxjkoV ds n'kZu 
LFkku&LFkku ij gksrs gksa rc yxrk gS fd Hkkjr esa ,d 'kSf{kd lkaL—frd ØkfUr dh vR;ar 
vko';drk gSA eSa rks dgwaxk fd bl jk"Vª dks usrkvksa ds :i esa vc l`tsrkvksa dh vko';drk gSA 
blds fy, /keZrU= o jktrU= dk lgxeu cgqr t:jh gS] D;ksafd blds fcuk ,d vkn'kZoknh jk"Vª 
dk fuekZ.k gks gh ugha ldrkA thou rks lHkh thrs gSa ysfdu isV&çtuu ls Åij mBdj f'k{kk] 
laL—fr] lekt vkSj jk"Vª ds fy, cfyosnh ij p<+ tkus okys yksx viuk uke bfrgkl ds Lof.kZe 
v{kjksa esa vafdr djkdj vej gks tkrs gSaA lgh ek;us esa fdlh jk"Vª dh çxfr dk loksZPp ekinaM 
xq.koÙkk ;qä f'k{kk O;oLFkk gSA blfy, 34 o"kksaZ ds yacs varjky ds ckn 29 tqykbZ 2020 dks 
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ç/kkuea=h Jh ujsaæ eksnh dh vxqokbZ esa jk"Vªh; f'k{kk uhfr&2020 dk vuqeksnu djds jk"Vª dks ,d 
,slh f'k{kk uhfr lefiZr dh xbZ tks vkus okys Hkfo"; esa 'kSf{kd] lkekftd] lkaL—frd ,oa jktuSfrd 
dk;kdYi djus okys ekxZ dks ç'kLr djsxhA lkFk gh 12 ebZ 2020 dks Hkkjr ds ekuuh; ç/kkuea=h 
Jh ujsaæ eksnh us vkRefuHkZj Hkkjr vfHk;ku dh 'kq#vkr djrs gq, ns'kokfl;ksa ls vkºoku fd;k fd 
vkRefuHkZj Hkkjr ds fuekZ.k esa oS'ohdj.k dk cfg"dkj ugha fd;k tk,xk vfirq nqfu;k ds fodkl esa 
enn dh tk,xhA vkus okyh lnh Hkkjr dh gS ml Hkkjr dh tks lnSo lfg".kq ,oa ijksdkjh jgk gS 
ftldh olq/kSo dqVqacde~ dh ifo= Hkkouk jgh gSA blh dkj.k ;qok Hkkjr vius ;qokvksa dh xq.koÙkk 
ijd f'k{kk ,oa muds jkstxkj ds fy, dfVc) gSA  
     mÙkj çns'k ds eq[;ea=h ;ksxh vkfnR;ukFk us dgk fd ç/kkuea=h ujsUæ eksnh ds usr`Ro esa 10 
o"kksaZ ds lQy dk;Zdky esa Hkkjr us çR;sd {ks= esa ubZ Å¡pkb;ka vkSj miyfC/k;ka gkfly dh gSaA 
mUgksaus dgk fd vktknh dk ve`r egksRlo ,oa vkRe fuHkZj Hkkjr ç/kkuea=h ds ,d Hkkjr] Js"B Hkkjr 
dh ladYiuk dks lkdkj djrk gSA ubZ f'k{kk uhfr] Hkkjrh; thou ewY;ksa ij vk/kkfjr gksus ds 
lkFk&lkFk] Hkkjrh; ijEijkvks] Hkkjrh; laL—fr ,oa Hkkjrh; Hkk"kkvksa dks çksRlkgu] iqulZ~Fkkiu ,oa 
çlkj ij tksj nsrh gSa] ftlls ;g Hkkjr dks ,d leFkZ] xkSjo'kkyh] vkRefuHkZj cukus esa fu'p; gh 
çeq[k Hkwfedk fuHkk,xhA blds varxZr lEiw.kZ f'k{kk i)fr esa ifjorZu ns[kus dks feysxkA çkFkfed 
f'k{kk ls ysdj mPp f'k{kk rd iwjh f'k{kk ç.kkyh esa ifjorZu djus dh ckr dgh gS tks le;kuqdwy 
mfpr fu.kZ; gSaA iwoZ çkFkfed ls ysdj mPp ek/;fed dh f'k{kk vc 5+3+3+4 ij vk/kkfjr gksxh 
tks 3 ls 18 o"kZ ds cPpks ds fy, fu/kkZfjr fd;k x;k gSA 2025 rd f'k{kk ds lkoZHkkSfefddj.k dh 
ckr dh xbZ gSaA Nk=ksa ij fdlh Hkh ,d Hkk"kk dks Fkksius ds ctk; blds varxZr çkFkfed f'k{kk dks 
ekr`Hkk"kk esa nsus dk çko/kku fd;k x;k gSaA lkFk gh cgqHkk"kk dk fodYi Hkh cPpks dks çnku fd;k 
x;k gS ftlls mudk ekufld fodkl vkSj vPNs ls gks ldsA 
       eksnh ljdkj dk y{; gS fd o"kZ 2030 rd gj cPps ds fy, lqxe f'k{kk lqfuf'pr dh tk, 
blds fy, ukekadu dks 'kr&çfr'kr djus dk y{; j[kk x;k gS] mudh xq.koÙkk ;qä f'k{kk 
lqfuf'pr gks ftlls ek/;fed f'k{kk esa çfrHkk laiUu fo|kFkhZ igqap ldsA ubZ f'k{kk uhfr esa f'k{kdksa 
ds çf'k{k.k ij [kkl tksj fn;k gS- tkfgj lh ckr gS fd ,d vPNk v/;kid gh ,d csgrj fo|kFkhZ 
rS;kj dj ldrk gS blfy, O;kid lq/kkj ds fy, f'k{kd çf'k{k.k ,oa mudh f'k{kk ls lacfU/kr 
dk;ZØeksa dks fo'ofo|ky;ksa ;k d‚ystksa ds Lrj ij 'kkfey djus dh igy dh xbZ gSA blds varxZr 
tgk¡ ek/;fed f'k{kk rd dk fofue;u dk vf/kdkj jkf"Vª; 'kSf{kd vuqlU/kku ,oa çkf{k.k ifj"kn dks 
fn;k x;k gS rks ogh mPp f'k{kk ds fy, fof'o|ky; vuqnku vk;ksx dh txg mPp f'k{kk vuqnku 
ifj"kn dh LFkkiuk djus dh ckr dh xbZ gSA blds varxZr- fof/k vkSj LokLF; dks NksM+dj] fofHkUu 
'kk[kkvksa dk l`tu fd;k tk;sxk tks orZeku esa dk;Zjr laxBuksa dk fo?kVu djds cuk;k tk,xkA 
;gh laxBu fofue;u ls ysdj vuqnku rd ds lkjs dk;Z ns[ksxkA ubZ f'k{kk uhfr ds varxZr jk"Vªh; 
'kks/k çfr"Bku cukus dh ckr dh xbZ tks 'kks/k dks c<+kok nsxk ftlls ns'k fo'o ds lkFk dne ls 
dne feydj vkxs c<+ lds rFkk vrhr ds oSHko'kkyh Hkkjr dh xfjek iqu% jFkkfir dh tk ldsA 

vkRefuHkZj Hkkjr vfHk;ku ls mRçsfjr gksdj ns'k çR;sd {ks= esa fodkl dj vius iSjksa ij 
[kM+k gksxkA ,d Lokoyach ns'k gh oSf'od Lrj ij vius lEeku dh j{kk dj ldrk gS A blfy, 
Hkkjr ds vkRelEeku dh Hkkouk dks lkdkj djus ds fy, gh ç/kkuea=h ujsaæ eksnh us vkRefuHkZj 
Hkkjr vfHk;ku' dh 'kq#vkr dhA vkRefuHkZj Hkkjr vfHk;ku dk çFke yksdfç; mi;ksx 2020 esa Hkkjr 
ds dksfoM&19&egkekjh ls lEcfU/kr vkfFkZd iSdst dh ?kks"k.kk ds nkSjku gqvk FkkA rc ls] miHkksäk 
ekeys] [kk| vkSj lkoZtfud forj.k ea=ky;] f'k{kk ea=ky; }kjk bl okD;ka'k dk mi;ksx fd;k x;k 
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gSA ljdkj us Hkkjr dh uwru jk"Vªh; f'k{kk uhfr vkSj Hkkjr ds 2021 ds dsUæh; ctV ds lEcU/k esa 
Hkh bl okD;ka'k dk mi;ksx fd;k gSA 
          vkRefuHkZj Hkkjr dk liuk lkdkj djus esa f'k{kk dh egRoiw.kZ Hkwfedk gSA ;fn ge 
xq.koÙkk ijd f'k{kk çnku djus esa lQy gks x, rks çfrHkk ;qä] dkS'ky laiUu fo|kFkhZ rS;kj gksxk 
tks viuh iwjh {kerk ls uoksUes"kh ç;ksx vkSj oSpkfjd –f"Vdks.k viuk,xkA rduhdh Kku vkSj 
dkS'ky lao/kZu ls fo|kfFkZ;ksa esa m|eh –f"Vdks.k fodflr fd;k tk ldrk gS rFkk mUgsa Lo;a ds 
O;olk; ds fy, çsfjr dj jk"Vª fuekZ.k esa lg;ksx lqfuf'pr djuk Hkh f'k{k.k laLFkkvksa dk nkf;Ro 
gksrk gSA blh dkj.k Lora= Hkkjr us vc rd ;qokvksa ds fy, dkS'ky ,oa rduhdh ;qä f'k{kk dks 
c<+kok fn;k x;k gSA 

f'k{kk dk mís'; O;fä dk lokaZxh.k fodkl djuk gSA gesa bl çdkj dh f'k{kk ç.kkyh dk 
fodkl djuk gS ftlds }kjk ,slh ;qok ih<+h dk fuekZ.k gh ldsa tks jk"Vª Hkfä ls vksr&çksr gks] 
'kkjhfjd] ekufld ckSf)d ,oa vk/;kfRed –f"V ls iw.kZ fodflr gks vkSj thou dh pqukSfr;ksa dk 
lkeuk lQyrkiwoZd dj ldsA fo|k Hkkjrh ds ekxZn'kZu esa ns'k Hkj esa 13]000 fo|ky; lapkfyr gS- 
ftlesa 40 yk[k fo|kFkhZ v/;;ujr gSA fo|k Hkkjrh] Hkkjrh; lL—fr ,oa jk"Vª Hkfä ls vksr&çksr 
;qok ih<+h ds fuekZ.k esa lyXu gSA uohu f'k{kk uhfr 2020 ,sls lHkh ns'k Hkä laxBu ds dk;ksaZ dks 
çksRlkfgr djrh gSA  

ubZ f'k{kk uhfr cky&voLFkk ls gh uSfrd] 'kkjhfjd vkSj ckSf)d fodkl dk ekxZ ç'kLr 
djrh gS ftlls ek/;fed Lrj ds fd'kksj fo|kFkhZ viuh iwjh {kerkvksa dk ç;ksx dkS'ky vtZu esa 
dj ldsaxs ifj.kker iw.kZ lkeFkZ~;oku ukxfjd cudj ns'k dh vkRefuHkZjrk esa lg;ksx djsaxsA blds 
lkFk gh ;g uhfr  ns'k dh Hkk"kkbZ vkSj lkaL—frd fofo/krk dk lEeku djrs gq, ns'k dh ,drk vkSj 
v[kaMrk dks Hkh etcwr djrh gSA blesa ik¡poh d{kk rd ekrH̀kk"kk LFkkuh; ;k {ks=h; xk"kk esa i<+kbZ 
dk ek/;e j[kus dh ckr dgh xbZ gSA bldk çeq[k mís'; ckyiu ls gh Hkkjrh;rk ds ewy LoHkko 
ds vuq:i fo|kFkhZ dk vkpj.k vkSj O;ogkj dh f'k{kk nsuk gS ftlls muesa Kku ds lkFk lkekftdrk 
dk ;Fkksfpr fodkl gksus dh laHkkouk,a cyorh gksA ns'k esa lkS Qhlnh mPp f'kf{kr lekt ds y{; 
ij dke djus ds fy, bl ckr dh t:jr gS fd Ldwy ls Mª‚i vkmV dks [kRe fd;k tk;sA ubZ 
f'k{kk uhfr esa 2030 rd ek/;fed Lrj rd ,tqds'ku Q‚j v‚y dk y{; j[kk x;k gSA vHkh Ldwy 
ls nwj jg jgs nks djksM+ cPpksa dks nksckjk eq[; /kkjk esa yk;k tk,xkA blds fy, Ldwy ds cqfu;knh 
<kaps dk fodkl vkSj uohu f'k{kk dsaæksa dh LFkkiuk dh tk,xhA la[;kRed –f"V ls cqfu;knh ;ksX;rk 
ij tksj fn;k tk,xk blesa 8 o"kZ dh vk;q rd ds cPpksa ds fy, çkjafHkd cpiu ns[kHkky vkSj f'k{kk 
ds fy, ,d jk"Vªh; ikBîØe vkSj 'kS{kf.kd <kapk fodflr djus dh O;kid ;kstxk gSA Ldwyksa esa 
'kS{kf.kd /kkjkvksa ikBîsÙkj xfrfof/k;ksa vkSj O;kolkf;d f'k{kk ds chp varj ugha fd, tkus ij tksj 
fn;k x;k gS ftlls fo|kFkhZ Kku ds lkFk dkS'ky fodkl dh vksj çor̀ gks ldsA gky ds o"kksaZ esa 
mÙkj çns'k ds eq[;ea=h ds }kjk 25 fnlEcj 2021 dks ,d djksM+ Nk=ksa dks LekVZQksu ,oa VscysV 
forj.k dk mn~?kkVu dj ;qok ih<h esa v‚uykbu f'k{kk dks çksRlkfgr fd;k x;k gS tks vkus okys 
ikap o"kksaZ rd tkjh jgsxkA 

vk/kqfud lekt lk{kjrk] f'k{kk vkSj vuqla/kku dk ifj.kke gSA vkt gekjh tks Hkh rjDdh 
gqbZ gS og f'k{kk dk gh ifj.kke gSA ekfpl dh rhyh ls ysdj lw;Z rd igq¡puk f'k{kk vkSj oSKkfud 
vuqla/kku dk gh urhtk gSA ysfdu tSls&tSls lekt us fMftVykbts'ku ds vkxeu ds lkFk çxfr 
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dh gS; vke turk dh f'k{kk dh t:jrsa Hkh cny xbZ gSA ledkyhu t:jrksa dks /;ku esa j[krs gq, 
gj dqN n'kd ds ckn ,d ubZ jk"Vªh; 'kSf{kd uhfr rS;kj dh tkrh jgh gS rkfd mu cnyh gqbZ 
vko';drkvksa dks iwjk fd;k tk ldsA vc rd Hkkjr esa bl rjg dh rhu lq/kkj ns[ks gS- igyk 
1968 esa nwljk 1986 esa vkSj rhljk 2020 esa bls vtke fn;k x;k gSA 

Kku ds {ks= esa egk'kfä ds :i esa ns[kk tk, rks lexz f'k{kk ds fy, yacs le; ls pyh tk 
jgh vko';drk dks Lohdkj djrs gq, ubZ f'k{kk uhfr 2020 lkoZHkkSfedj.k vkSj O;kolkf;d v/;;u 
ds volj çnku djus ij /;ku dsafær djrh gSA tgka igys f'k{kk dk dsaæ yksxksa dks lk{kj cukuk 
vkSj mUgsa lqjf{kr ukSdfj;k fnykus esa enn djuk Fkk] ogha ubZ f'k{kk uhfr&2020 xq.koÙkk] uokpkj 
vkSj vuqla/kku ij vk/kkfjr gS ftldk çeq[k mís'; Hkkjr dks Kku ds {ks= esa egk'kfä cukuk gSA  

ns'k esa lkekftd U;k; dh LFkkiuk ds fy, lekos'kh fodkl dh t:jr gSA ubZ f'k{kk uhfr esa 
lkekftd vkSj vkfFkZd utfj, ls oafpr lewgksa dh f'k{kk ij fo'ks"k tksj fn;k tk,xkA f'k{kdksa dks 
mPp xq.koÙkk ds vuqlkj çf'k{k.k fn, tkus ds fy, rRij gSA çR;sd ekrk&firk dk liuk gksrk gS 
fd muds cPpksa dks mPp f'k{kk feys vkSj ubZ f'k{kk uhfr bldk ekxZ ç'kLr djrh gSA ek/;fed 
f'k{kk ds fy, o"kZ 2035 rd 50 Qhlnh rd iath;u dk y{; gS tcfd fQygky ;g egt 26-3 
çfr'kr gh gSA blds fy, ek/;fed f'k{kk esa bls O;kid] jpukRed vkSj cgqvk;keh cuk;k x;k gSA 
ubZ f'k{kk uhfr esa Nk=ksa dks ;s vktknh Hkh gksxh fd vxj oks dksbZ dkslZ chp esa NksM+dj nwljs dkslZ 
esa nkf[kyk ysuk pkgsa rks oks igys dkslZ ls ,d [kkl fuf'pr le; rd czsd ys ldrs gSa vkSj nwljs 
dkslZ esa ços'k ys ldrs gSaA çfr;ksfxrk dks c<+kok nsus ds fy, ek/;fed f'k{kk esa dbZ cnyko fd, 
x, gSaA tks Nk= çfr;ksfxrk dh rS;kjh djuk pkgrs gSa muds fy, vyx ls dksfpax dh O;oLFkk 
ljdkj ds }kjk dh x;h gSA 
          cgqHkk"kk dks c<+kok nsus ls u dsoy dyk vkSj laL—fr le`) gksxh oju ;g ns'k dh 
igpku c<+kus ds lkFk&lkFk vFkZO;oLFkk ds fy, Hkh vR;ar egRoiw.kZ gSA v/;;u ls Li"V gksrk gS 
fd O;fäxr vkSj lkekftd dY;k.k ds fy, lkaL—frd tkx:drk rFkk vfHkO;fä dk ;ksxnku 
egRoiw.kZ gksrk gSA uohu jk"Vªh; f'k{kk uhfr–2020 dh lajpuk ij –f"V Mkys rks 5+3+3+4 fu/kkZfjr dh 
xbZ ftldk vfHkçk; ek/;fed f'k{kk dks iw.kZ f'k{kk ds :i esa Loh—fr çnku dh xbZ gSA blfy, 
vkus okys le; esa ek/;fed Lrj ds fo|kfFkZ;ksa ds fy, çkS|ksfxdh ,oa uokpkj ds mi;ksx ls dq'ky 
ukxfjd rS;kj djsaxs tks ns'k dk usr`Ro djsaxsA ek/;fed f'k{kk dh lc rd igqap lqfuf'pr djds 
lerk] lekos'ku vkSj lexzrk tSls Hkkjrh; ewY;ksa dk laj{k.k djrs gq, jkstxkj ;qä l{ke ;qok Hkkjr 
dks vkRefuHkZj cukrs gq, fo'o ds çFke ik;nku ij [kM+k dj nsaxsA 

xqIrk ,l-ih-¼2020½ jk"Vªh; f'k{kk uhfr 2020 ,d ljy ifjp; : 'kkjnk iqLrd Hkou] çålaå–50 
feJ] lar dqekj ¼2012½ Hkkjr esa f'k{kk O;oLFkk] vkjå yky cqd fMiks] çålaå 118 
>c<sxk f'k{kk dk nk;jk] [kqysxh fMftVy ;wfuoflZVh nSfud tkxj.k lekpkj i=] dkuiqj laLdj.k] 
2 Qjojh 2022 
rduhdh dh mMku vej mtkyk lekpkj i= esa çdkf'kr- 
lk{kjrk dh fn'kk esa c<+rs dne nSfud tkxj.k lekpkj i=] dkuiqj laLdj.k] 2 Qjojh 2022 
lat; iks[kjh;ky nSfud tkxj.k lekpkj i=] https:// www-jagran-com/editorial/ 
apnibaat&new&education&policy&helps&in&making&self&reliant&jagran&special& 
20634619-html 

*********** 
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* **

*'kksèk Nk=k] f'k{kd&f'k{kk foHkkx] pkSèkjh pj.k Çlg ih- th- d‚yst gaSOkjk ¼m0ç0½ 
**izksQslj] f'k{kd&f'k{kk foHkkx] pkSèkjh pj.k Çlg ih- th- d‚yst gaSOkjk ¼m0ç0½

;ksx] Hkkjrh; ijaijk esa fufgr ,d çkphu vH;kl gS] ftlus 'kkjhfjd] ekufld vkSj HkkoukRed 
dY;k.k lfgr vius lexz ykHkksa ds fy, oSf'od ekU;rk çkIr dh gSA bl vè;;u dk mís'; Hkfo"; 
ds f'k{kdksa dh ;ksx dks muds f'k{k.k vH;klksa esa 'kkfey djus vkSj ekufld LokLF; ds fy, blds 
laHkkfor ykHkksa ds çfr èkkj.kkvksa vkSj –f"Vdks.kksa dks le>uk gSA 'kksèk i= bu –f"Vdks.kksa ds fufgrkFkks± 
ij ppkZ djrk gS vkSj f'k{kd çf'k{k.k dk;ZØeksa esa ;ksx f'k{kk dks ,dh—r djus dh j.kuhfr;ksa ij 
lq>ko nsrk gSA 

;ksx f'k{kk] ekufld LokLF;] ch-,M- Nk=&f'k{kd] –f"Vdks.k] f'k{kd f'k{kk A 

ledkyhu 'kSf{kd ifj–'; esa] ekufld LokLF; ds egRo dks rsth ls Lohdkj fd;k tk jgk 
gSA 'kS{kf.kd miyfCèk] lkekftd xfr'khyrk vkSj O;fäxr fodkl dk ncko Nk=ksa ij dkQh ruko 
Mkyrk gS] ftlls vDlj ekufld LokLF; lacaèkh pqukSfr;k¡ iSnk gksrh gSaA bl ifj–'; ds chp] 
ekufld LokLF; dks csgrj cukus ds fy, ;ksx ,d vk'kktud gLr{ksi ds :i esa mHkjk gSA bl 
vè;;u dk mís'; ;ksx f'k{kk vkSj ekufld LokLF; ij blds çHkko ds çfr ch-,M- Nk=&f'k{kdksa ds 
–f"Vdks.k dk irk yxkuk gS] ftlesa ;g ekuk tkrk gS fd f'k{kd vius Nk=ksa ds lexz fodkl dks 
vkdkj nsus esa egRoiw.kZ Hkwfedk fuHkkrs gSaA

;ksx] Hkkjr esa mRiUu ,d çkphu vH;kl gS] ftlesa 'kkjhfjd eqæk,¡ ¼vklu½] 'okl fu;a=.k 
¼çk.kk;ke½ vkSj è;ku ¼è;ku½ 'kkfey gSaA yphysiu] 'kfä vkSj ân; lacaèkh LokLF; lfgr 'kkjhfjd 
LokLF; ij blds ykHkksa ds fy, bldk O;kid vè;;u fd;k x;k gSA gkyk¡fd] ekufld LokLF; ij 
bldk çHkko] fo'ks"k :i ls 'kSf{kd lsÇVXl esa] tksj idM+ jgk gSA 

 
'kksèk ls irk pyrk gS fd ;ksx ekufld LokLF; ifj.kkeksa esa mYys[kuh; lqèkkj dj ldrk 

gSA mnkgj.k ds fy,] 'kekZ vkSj gSnj ¼2015½ }kjk fd, x, ,d vè;;u esa ik;k x;k fd ;ksx 
gLr{ksi ls d‚yst ds Nk=ksa esa ruko vkSj Çprk esa mYys[kuh; deh vkÃA blh rjg] oekZ vkSj xqIrk 
¼2017½ us crk;k fd ;ksx vH;kl ls fd'kksjksa esa HkkoukRed fofu;eu esa lqèkkj gqvk vkSj 
volknxzLrrk ds y{k.k de gq,A ;s fu"d"kZ crkrs gSa fd 'kS{kf.kd lsÇVx esa ;ksx dks 'kkfey djuk 
Nk=ksa ds ekufld LokLF; ds fy, Qk;nsean gks ldrk gSA 

Çgnw èkeZ dh 'kq#vkr ls gh ;ksx vH;kl dk ,d vfuok;Z ?kVd jgk gSA blds vfrfjä] 
blds vfLrRo ds çek.k Çlèkq lH;rk esa ik, x, gSa] ftls lcls iqjkuh lH;rk ekuk tkrk gSA bl 
lH;rk dks ,d eqæk esa fn[kk;k x;k gS tks è;ku ds leku gSA è;ku ds vH;kl ds ekè;e ls] ge 
vius fnekx dks ,d dsafær vkSj i'kqoknh –f"Vdks.k viukus ds fy, çf'kf{kr djus dh {kerk çkIr 
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djrs gSaA dksÃ Hkh O;fä tks vius fopkjksa ij fu;a=.k j[kus esa l{ke gS] og thou ds fdlh Hkh igyw 
esa lQyrk çkIr djus esa l{ke gSA ,d fuf'pr voèkkj.kk ij viuk è;ku dsafær djus ds dk;Z dks 
Þeu dks dsafær djusÞ ds :i esa lanÆHkr fd;k tkrk gSA è;ku dsafær djus esa yxus okys le; dh 
ek=k 'kq: esa de gks tkrh gS] vkSj ckn esa bls c<+k;k tkrk gSA bl otg ls] bldk Nk=ksa ds thou 
ij egRoiw.kZ çHkko iM+rk gSA tc Nk= lqcg lcls igys ;ksx dk vH;kl djrs gSa rks os phtksa dks 
;kn j[kus vkSj è;ku dsafær djus dh viuh {kerk esa lqèkkj djrs gSaA blds vfrfjä] tc Nk= 
nSfud vkèkkj ij ;ksx dk vH;kl djrs gSa] rks os vius eu vkSj efLr"d esa larqyu vkSj 'kfä dh 
Hkkouk çkIr djrs gSa] ftlls os csgrj lksp dkS'ky fodflr djrs gSa vkSj lksp ds çfr ldkjkRed  
–f"Vdks.k cuk, j[krs gSaA

;ksx f'k{kk ds çfr –f"Vdks.k lkaL—frd ì"BHkwfe] O;fäxr vuqHko vkSj çf'k{k.k lfgr dÃ 
dkjdksa ds vkèkkj ij fHkUu gks ldrs gSaA Çlg vkSj Çlg ¼2018½ us ;ksx f'k{kk ds çfr çh&lÆol 
f'k{kdksa ds –f"Vdks.k ij ,d vè;;u fd;k vkSj ik;k fd tcfd dÃ yksxksa us blds ykHkksa dks 
igpkuk] blds O;kogkfjd dk;kZUo;u ds ckjs esa Hkh Çprk,¡ FkÈA bu Çprkvksa esa çf'k{k.k dh deh] 
le; dh deh vkSj ;ksx ds fof'k"V èkkÆed çFkkvksa ls tqM+s gksus ds ckjs esa xyr èkkj.kk,¡ 'kkfey FkÈA
 ;ksx f'k{kk ds çfr f'k{kdksa dk –f"Vdks.k Ldwyksa esa blds dk;kZUo;u esa egRoiw.kZ Hkwfedk 
fuHkkrk gSA ldkjkRed –f"Vdks.k lQy ,dhdj.k dh vksj ys tk ldrk gS] tcfd udkjkRed –
f"Vdks.k egRoiw.kZ ckèkk,a mRiUu dj ldrs gSaA ikdZ vkSj czkmu ¼2016½ ds vuqlkj] ;ksx ds çfr 
ldkjkRed –f"Vdks.k okys O;fä fu;fer :i ls bldk vH;kl djus vkSj nwljksa dks blds ykHkksa dks 
c<+kok nsus dh vfèkd laHkkouk j[krs gSaA

 
f'k{kd f'k{kk dk;ZØe Hkfo"; ds f'k{kdksa dks vius Nk=ksa dh ekufld LokLF; lfgr fofoèk 

vko';drkvksa dks lacksfèkr djus ds fy, rS;kj djus esa egRoiw.kZ Hkwfedk fuHkkrs gSaA f'k{kd çf'k{k.k 
esa ;ksx f'k{kk dks 'kkfey djus ls Hkfo"; ds f'k{kdksa dks viuh d{kkvksa esa ekufld LokLF; dks c<+kok 
nsus ds dkS'ky ls ySl fd;k tk ldrk gSA gkyk¡fd] blds fy, ldkjkRed –f"Vdks.k vkSj i;kZIr 
çf'k{k.k dh vko';drk gksrh gS] tSlk fd 'kekZ ¼2020½ us f'k{kd çf'k{k.k dk;ZØeksa esa ekufld 
LokLF; f'k{kk dks ,dh—r djus ij vius vè;;u esa mtkxj fd;k gSA 

f'k{kdksa ds fy, ekufld LokLF; f'k{kk esa ruko çcaèku rduhd] ekbaMQqyusl vkSj ;ksx 
vH;kl dk çf'k{k.k 'kkfey gks ldrk gSA f'k{kdksa dks bu dkS'kyksa ls ySl djds] f'k{kd f'k{kk 
dk;ZØe Hkfo"; ds f'k{kdksa dks lgk;d f'k{k.k okrkoj.k cukus esa enn dj ldrs gSa tks Nk=ksa ds 
ekufld LokLF; dks c<+kok nsrs gSaA 

OgkbV ¼2012½ ds vuqlkj] ftu Nk=kè;kidksa us ;ksx ds ykHkksa dk O;fäxr :i ls vuqHko 
fd;k gS] os bls Ldwyh ikBîØe esa 'kkfey djus dh odkyr djus dh vfèkd laHkkouk j[krs gSaA ;s 
ldkjkRed –f"Vdks.k Nk=ksa dks ;ksx fl[kkus ds fy, vfèkd mRlkg vkSj çfrc)rk dh vksj ys tk 
ldrs gSaA 

,d fo”ofo|ky; esa ch-,M- dk;ZØe ds ekeys ij fopkj djsa] tgk¡ ;ksx dks ikBîØe esa 
,dh—r fd;k x;k gSA fu;fer ;ksx l=ksa esa Hkkx ysus okys Nk=kè;kidksa us ekufld Li"Vrk esa 
lqèkkj] ruko ds Lrj esa deh vkSj leqnk; dh csgrj le> dh lwpuk nhA bu vuqHkoksa us ;ksx 
fl[kkus ds çfr muds –f"Vdks.k dks ldkjkRed :i ls çHkkfor fd;k] D;ksafd os blds ykHkksa dks 
çR;{k :i ls ns[k ldrs FksA 
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dqN Nk=kè;kidksa dks vius f'k{k.k vH;kl esa ;ksx dks 'kkfey djus ds ckjs esa lansg gks 
ldrk gSA ;s lansg ;ksx ls ifjfpr u gksus] blds èkkÆed vFkks± ds ckjs esa Çprk ;k bldh 
çHkko'khyrk ds ckjs esa lansg ls mRiUu gks ldrs gSaA udkjkRed –f"Vdks.k ;ksx f'k{kk ds lQy 
dk;kZUo;u esa ,d egRoiw.kZ ckèkk gks ldrs gSaA ;ksx ds ckjs esa lkaL—frd vkSj èkkÆed xyrQgfe;k¡ 
Hkh udkjkRed –f"Vdks.k dks c<+kok ns ldrh gSaA dqN Nk=kè;kid ;ksx dks fof'k"V èkkÆed çFkkvksa 
ls tqM+k gqvk eku ldrs gSa] ftlds dkj.k èkeZfujis{k 'kS{kf.kd lsÇVXl esa bls 'kkfey djus ds 
f[kykQ çfrjksèk gks ldrk gSA 

 

;ksx ds ckjs esa vi;kZIr çf'k{k.k vkSj Kku blds dk;kZUo;u esa ckèkk cu ldrk gSA ch-,M- 
Nk=kè;kid mfpr çf'k{k.k vkSj lalkèkuksa dh deh ds dkj.k ;ksx fl[kkus ds fy, rS;kj ugÈ gks 
ldrs gSaA ;g f'k{kd f'k{kk esa O;kid çf'k{k.k dk;ZØeksa dh vko';drk dks mtkxj djrk gSA 

f'k{kd çf'k{k.k dk;ZØeksa esa vDlj ;ksx f'k{kk ij O;kid e‚Mîwy 'kkfey ugÈ gksrs gSaA Çlg 
vkSj Çlg ¼2018½ ds vuqlkj] çf'k{k.k dh deh ls Nk=kè;kidksa esa vkRefo'okl dh deh gks ldrh gS 
vkSj os vius f'k{k.k vH;kl esa ;ksx dks 'kkfey djus esa vfuPNk fn[kk ldrs gSaA 

 
bl ckèkk dks nwj djus ds fy,] f'k{kd f'k{kk dk;ZØe çekf.kr ;ksx çf'k{kdksa ds lkFk 

lk>snkjh dj ldrs gSa rkfd fo'ks"k çf'k{k.k l= çnku fd, tk ldsaA ;s l= Nk=&f'k{kdksa dks vius 
Nk=ksa dks vkRefo'okl ds lkFk ;ksx fl[kkus ds fy, vko';d Kku vkSj dkS'ky çnku dj ldrs gSaA 

 
;ksx ds ckjs esa xyr èkkj.kk,¡ fd ;g fdlh [kkl èkkÆed çFkk ls tqM+k gqvk gS] çfrjksèk iSnk 

dj ldrh gSaA bu Çprkvksa dks nwj djus vkSj Lohdk;Zrk dks c<+kok nsus ds fy, ;ksx ds èkeZfujis{k 
vkSj lkoZHkkSfed igyqvksa ij t+ksj nsuk t+:jh gSA 

bu Çprkvksa dks nwj djus ds fy, 'kS{kf.kd laLFkkuksa dks ;ksx dh èkeZfujis{k ç—fr vkSj blds 
lkoZHkkSfed ykHkksa ds ckjs esa Li"V tkudkjh çnku djus dh vko';drk gSA ikdZ vkSj czkmu ¼2016½ 
ds vuqlkj] lkaL—frd laosnu'khyrk çf'k{k.k xyr èkkj.kkvksa dks nwj djus vkSj ;ksx f'k{kk ds çfr 
ldkjkRed –f"Vdks.k dks c<+kok nsus esa enn dj ldrk gSA 

  
Ldwy ;ksx ds oSKkfud vkSj LokLF; ykHkksa ij çdk'k Mkyus okyh dk;Z'kkyk,¡ vk;ksftr dj 

ldrs gSa] ekufld vkSj 'kkjhfjd LokLF; dks c<+kok nsus esa bldh Hkwfedk ij è;ku dsafær dj ldrs 
gSaA ;ksx dks mlds èkkÆed vFkks± ls vyx djds] f'k{kd vfèkd lekos'kh –f"Vdks.k dks c<+kok ns 
ldrs gSaA 

lhfer le; vkSj dBksj ikBîØe ;ksx f'k{kk dks 'kkfey djus esa pqukSfr;ka iSnk dj ldrs 
gSaA 'kS{kf.kd laLFkkuksa dks ekufld LokLF; ds egRo dks igpkuuk pkfg, vkSj Ldwy ds dk;ZØe esa 
;ksx vH;kl ds fy, le; vkoafVr djuk pkfg,A 

;ksx dks ikBîØe esa 'kkfey djus ds fy, 'kSf{kd uhfr fuekZrkvksa vkSj ç'kkldksa ls leFkZu 
dh vko';drk gSA 'kekZ ,V vy- ¼2020½ us Ldwyh dk;ZØeksa esa ;ksx f'k{kk ds fy, txg cukus ds 
fy, odkyr vkSj uhfrxr cnykoksa dh vko';drk ij tksj fn;kA 
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Ldwy yphys 'ksMîwÇyx fodYiksa ij fopkj dj ldrs gSa] tSls fd nSfud fnup;kZ esa NksVs 
;ksx l=ksa dks 'kkfey djuk ;k ;ksx dks oSdfYid fo"k; ds :i esa is'k djukA uhfr fuekZrkvksa ds 
lkFk lg;ksx bu ifjorZuksa dk leFkZu djus ds fy, vko';d :ijs[kk cukus esa enn dj ldrk gSA 

f'k{kd f'k{kk dk;ZØeksa esa ;ksx f'k{kk ij O;kid çf'k{k.k 'kkfey gksuk pkfg,] ftlesa 
lS)kafrd Kku vkSj O;kogkfjd dkS'ky 'kkfey gksaA blls Nk=kè;kidksa dks vius f'k{k.k vH;kl esa 
;ksx dks ,dh—r djus dk vkRefo'okl vkSj {kerk feysxhA çf'k{k.k dk;ZØeksa esa ;ksx ds fofHkUu 
igyqvksa dks 'kkfey fd;k tkuk pkfg,] ftlesa blds 'kkjhfjd] ekufld vkSj HkkoukRed ykHk 'kkfey 
gSaA çèkku vkSj ukxsaæ ¼2010½ ds vuqlkj] O;kogkfjd çf'k{k.k vkSj vuqHkokRed f'k{kk bu dk;ZØeksa dh 
çHkko'khyrk dks c<+k ldrh gSA mnkgj.k( ch-,M- dk;ZØe dh is'kd'k djus okys ,d fo'ofo|ky; 
us ,d vfuok;Z ;ksx f'k{kk ikBîØe 'kq: fd;kA ikBîØe esa ;ksx ds fl)kar] O;kogkfjd l= vkSj 
vlkbuesaV ij O;k[;ku 'kkfey Fks] ftlesa Nk=kè;kidksa dks ;ksx d{kkvksa dks fMtkbu vkSj lapkfyr 
djus dh vko';drk FkhA dk;ZØe us Nk=kè;kidksa ds vkRefo'okl vkSj {kerk esa muds Hkfo"; ds 
f'k{k.k vH;klksa esa ;ksx dks ,dh—r djus esa mYys[kuh; o`f) dh lwpuk nhA 

f'k{kd çf'k{k.k ikBîØe esa ;ksx f'k{kk dks 'kkfey djus dh odkyr djus ds fy, ç;kl 
fd, tkus pkfg,A 'kSf{kd uhfr fuekZrkvksa vkSj fgrèkkjdksa dks ekufld LokLF; ds fy, ;ksx ds 
egRo dks igpkuuk pkfg, vkSj ikBîØe esa blds ,dhdj.k dk leFkZu djuk pkfg,A odkyr ds 
ç;klksa esa 'kSf{kd vfèkdkfj;ksa dh iSjoh djuk] 'kksèk fu"d"kZ çLrqr djuk vkSj Ldwyksa esa ekufld 
LokLF; vkSj dY;k.k dks c<+kok nsus okys laxBuksa ds lkFk lg;ksx djuk 'kkfey gks ldrk gSA 'kekZ 
vkSj 'kekZ ¼2020½ us vuqHkotU; lk{; ds vkèkkj ij ;ksx f'k{kk ds fy, ,d etcwr ekeyk cukus ds 
egRo ij çdk'k MkykA mnkgj.k( f'k{kdksa] LokLF; is'ksojksa vkSj ;ksx fpfdRldksa ds ,d xBcaèku us 
jk"Vªh; f'k{kd f'k{kk ikBîØe esa ;ksx dks 'kkfey djus dh odkyr dhA mUgksaus ekufld LokLF; 
vkSj 'kS{kf.kd çn'kZu ij ;ksx ds ldkjkRed çHkko dks çnÆ'kr djrs gq, uhfr fuekZrkvksa ds lkeus 
'kksèk lk{; vkSj dsl LVMh çLrqr dhA muds ç;klksa ds ifj.kkeLo:i ns'k Hkj esa f'k{kd çf'k{k.k 
dk;ZØeksa esa ;ksx f'k{kk e‚Mîwy dks 'kkfey fd;k x;kA 

 
Ldwyksa vkSj 'kS{kf.kd laLFkkuksa dks ;ksx ds vH;kl dks çksRlkfgr djus okyk lgk;d 

okrkoj.k cukuk pkfg,A blesa ;ksx l=ksa ds fy, i;kZIr LFkku] lalkèku vkSj le; miyCèk djkuk 
'kkfey gSA lgk;d okrkoj.k esa fuÆn"V ;ksx d{k] yphyk dk;ZØe vkSj ;ksx midj.k vkSj lkexzh 
rd igq¡p 'kkfey gks ldrh gSA ikdZ vkSj czkmu ¼2016½ ds vuqlkj] ;ksx f'k{kk ds lQy ,dhdj.k 
ds fy, ,d lgk;d okrkoj.k cukuk egRoiw.kZ gSA mnkgj.k( 

,d gkÃLdwy us ,d [kkyh iM+s Dykl:e dks ;ksx ds fy, leÆir dejs esa cny fn;kA 
dejs esa ;ksx eSV] ç‚Il vkSj 'kkar ltkoV dh xÃ Fkh] rkfd vH;kl ds fy, vuqdwy ekgkSy cuk;k 
tk ldsA Ldwy us Nk=ksa vkSj deZpkfj;ksa ds fy, lkIrkfgd ;ksx l= 'kkfey djus ds fy, vius 
'ksMîwy esa Hkh cnyko fd;k] ftlls ;ksx dh laL—fr dks c<+kok feykA 

 
vkxjk esa ,d leqnk;&vkèkkfjr igy ds rgr oafpr bykdksa esa cPpksa vkSj fd'kksjksa dks ;ksx 

d{kk,a nh xb±A dk;ZØe Lo;alsodksa }kjk pyk;k x;k] ftlesa çf'kf{kr ;ksx çf'k{kd vkSj f'k{kd 
'kkfey FksA bldk mís'; ;qokvksa dks ;ksx dk vH;kl djus vkSj ruko vkSj çfrdwy ifjfLFkfr;ksa ls 
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fuiVus ds fy, dkS'ky fodflr djus ds fy, ,d lqjf{kr LFkku çnku djuk FkkA dk;ZØe ds 
ewY;kadu ls çfrHkkfx;ksa ds ekufld LokLF;] vkRe&lEeku vkSj lkekftd dkS'ky esa lqèkkj fn[kkA 
igy dh lQyrk us vU; leqnk;ksa esa Hkh blh rjg ds dk;ZØeksa dh LFkkiuk dhA 

 
;ksx f'k{kk ds çfr ch-,M- Nk=kè;kidksa dk –f"Vdks.k 'kSf{kd çFkkvksa esa blds lQy 

,dhdj.k dks fuèkkZfjr djus esa egRoiw.kZ gSA tcfd dÃ Nk=kè;kid ekufld LokLF; ds fy, ;ksx 
ds laHkkfor ykHkksa dks igpkurs gSa] çf'k{k.k dh deh vkSj lkaL—frd xyr Qgfe;ksa tSlh pqukSfr;ksa 
dk lekèkku djus dh vko';drk gSA ldkjkRed –f"Vdks.k dks c<+kok nsus vkSj i;kZIr çf'k{k.k 
çnku djds] 'kS{kf.kd laLFkku Hkkoh f'k{kdksa dks vius f'k{k.k esa ;ksx dks çHkkoh <ax ls 'kkfey djus 
ds fy, l'kä cuk ldrs gSa] ftlls Nk=ksa ds chp ekufld LokLF; vkSj dY;k.k dks c<+kok feysxkA 

'kekZ] ,e-] vkSj gSnj] Vh- ¼2015½A ekufld LokLF; ds fy, ,d gLr{ksi ds :i esa ;ksxA tuZy 
v‚Q baVhxzsfVo esfMflu] 13¼3½] 176&182A 

Çlg] ds-] vkSj Çlg] ,l- ¼2018½A ;ksx f'k{kk ds çfr çh&lÆol f'k{kdksa dk –f"Vdks.kA 'kSf{kd 
vuqlaèkku vkSj leh{kk] 13¼12½] 456&461A 

oekZ] ,l-] vkSj xqIrk] vkj- ¼2017½A Nk=ksa esa ekufld LokLF; dks c<+kok nsus esa ;ksx dh HkwfedkA 
baVjus'kuy tuZy v‚Q ;ksx] 10¼2½] 89&94A 

'kekZ] ,u-] vkSj 'kekZ] vkj- ¼2020½A f'k{kd çf'k{k.k dk;ZØeksa esa ekufld LokLF; f'k{kk dks ,dh—r 
djukA tuZy v‚Q ,tqds'ku ,aM gsYFk çeks'ku] 9¼1½] 45&52A 

OgkbV] ,y-,l- ¼2012½A ekbaMQqyusl&vkèkkfjr ;ksx ds ekè;e ls Ldwy&vk;q dh yM+fd;ksa esa ruko 
de djuk% ,d ;k–fPNd fu;af=r ijh{k.kA tuZy v‚Q ihfM;kfVªd gsYFk ds;j] 26¼1½] 
45&56A 

ikdZ] lh-,y-] vkSj czkSu] Vh- ¼2016½A tksM+ksa esa ruko ds çcaèku esa vFkZ dh Hkwfedk% ,d vuqnSè;Z 
fo'ys"k.kA tuZy v‚Q QSfeyh lkbdksy‚th] 30¼1½] 82&91A 

çèkku] ch-] vkSj ukxsaæ] ,p-vkj- ¼2010½A Dydks± esa laKkukRed dk;ks± ij ;ksx dk çHkko% ,d ik;yV 
vè;;uA bafM;u tuZy v‚Q lkbdksy‚ftdy esfMflu] 32¼1½] 12&17A 

áwu] lh-ts-] vkSj fde] ,p- ¼2019½A Nk=ksa esa ruko vkSj thou dh xq.koÙkk ij ;ksx dk çHkko% ,d 
O;ofLFkr leh{kkA tuZy v‚Q vYVjusfVo ,aM d‚fEIyesaVªh esfMflu] 25¼10½] 1094&1101A 

 
************ 
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vflLVsUV izksQslj] f”k{kk foHkkx] egkjk.kk izrki jktdh; LukrdksRrj egkfo|ky;] gjnksbZ] ¼m0iz0½ 

izLrqr v/;;u esa ch0,M0 izf”k{k.kkfFkZ;ksa ds Ikkfjokfjd i;kZoj.k dk v/;;u fd;k x;k gSA v/;;u 
esa U;kn”kZ ds :Ik esa 120 ch0 ,M0 izf”k{k.kkfFkZ;ksa dks lfEefyr fd;k x;k gSA ch0,M0 izf”k{k.kkfFkZ;ksa 
ds Ikkfjokfjd i;kZoj.k Kkr djus gsrq MkW0 v:.k dqekj ,oa lUnhi dqekj Jhokl ¼2016½ ikfjokfjd 
i;kZoj.k ekiuh ¼FES) izekih—r midj.k dk Á;ksx fd;k x;k gS rFkk izkIrkadksa dk fo”ys’k.k 
izfr”kr dh enn ls fd;k x;k gSA v/;;u esa ik;k x;k fd vf/kdrj ikfjokjksa esa ch0,M0 
izf”k{k.kkfFkZ;ksa ds fodkl vkSj csgrj thou cukus dh vksj vxzlj djus gsrq i;kZoj.k miyC/k ugha 
gSA 

ch0,M0 izf”k{k.k] Ikkfjokfjd i;kZoj.kA

ckyd dh f”k{kk tUe gksus ds ckn ls gh izkjEHk gks tkrh gSA ?kj vFkok ifjokj ekuo lekt 
ds fodkl dh izkphure~ vk/kkjHkwr bdkbZ dk ,d ,slk lewg gS ftlesa dbZ O;fDr ,d lkFk jgrs gSS 
rFkk lc ,d nwljs ls ekrk&firk] HkkbZ&cfgu vFkok fdlh vU; lEca/k ls lEcfU/kr gksrs gS] vkSj 
buds jgu&lgu] fopkj] vkpj.k] laLd`fr vkfn ls ifjokj curk gS] tks fd ikfjokfjd i;kZoj.k dk 
,d fgLlk gSA vr% tUe ls gh ÁR;sd ckyd dks ,d ikfjokfjd ifjos”k ÁkIr gksrk gS] ;gh ls 
mldh f”k{kk dh “kq:vkr gksrh gS] blfy;s ifjokj dks ckyd dh ÁFke ikB”kkyk dgk tkrk gS vkSj 
ikfjokfjd okrkoj.k dks ckyd ds loakZxh.k fodkl dh vk/kkjf”kykA ckyd ifjokj ds O;ogkj] 
vkpkj&fopkj] uSfrdrk] vkfn vius ifjokj dh ekU;rkvksa ds vuqlkj fufeZr ,oa fodflr djrk gSA 
f”k{kk dk mÌs”; ckyd dk loakZxh.k fodkl djuk gSa] ijUrq bleas ikfjokfjd okrkoj.k dh Hkwfedk 
eq[; gSA 

ikfjokfjd i;kZoj.k ls rkRi;Z vUrZoS;fDrd laca/k] ckyd ds O;fDrxr fodkl vkSj ifjokj 
dh O;oLFkk ls gS ftlds vUrxZr ,d nwljs ds izfr O;ogkj] vfHkof̀r] Hkkoukvksa dk lEeku] la”kfDr] 
vfHkO;atdrk] }Un] /;ku nsuk] LohÑfr] izse] fo'okl] vkilh rkyesy vkrk gS vkSj ckyd ds 
O;fDrxr fodkl ds fy, mudks Lora=rk iznku djuk] ckyd@ckfydk }kjk miyfC/k vfHkfoU;kl 
ds fy, iz;Ru djuk] lkaLÑfrd ]uSfrd&/kkfeZd igyw ij tksj nsuk] lkekftd vkSj euksjatd 
xfrfof/k;ksa esa lkFk nsuk] ikfjokfjd fu;a=.k ,oa ifjokj dh O;oLFkk cuk;s j[kuk bR;kfn vkrk gSA 

Callahan et al (2004) rFkk Campbell (2002) us vius v/;;u esa ik;k fd ftu ifjokj esa 
lnL;ksa ds izfr lEeku rFkk e/kqj lac/ak gksrs gS] mu ifjokjksa dk okrkoj.k cPpksa ds fy;s vR;kf/kd 
vPNk gksrk gSA Dwairy,M (2004) us vius v/;;u esa ik;k ftu ifjokj dk ikfjokfjd okrkoj.k 
vPNk gksrk gS] ogkW vfHkHkkod cPpksa ds lac/ak e/kqj gksrs gS Grotevant (1998) us ikfjokfjd i;kZoj.k 
la”kfDr fd”kksjksa ds lkFk /kukRed lglac/ak ik;kA Enright (2001) us vius v/;;u esa crk;k fd 
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ftu ifjokjksa ds lnL; ,d nwljs dk lkFk nsrs gS] mu ifjokjksa dk i;kZoj.k vPNk gksrk gS vkSj ;g 
cPpksa es vkRefo”okl] vkRe izHkkodkfjrk] yfpykiu] nksLrkuk vkfn fodflr djrs gSA Masten 
(2001) ds vuqlkj ikfjokfjd lg;ksx] ikfjokfjd lac/ak lh/ks fd”kksjks ds lek;kstu dks izHkkfor 
djrk gSA Juang & Alvarz (2010), Marsiglia, Parsai & Kulis (2009) us crk;k volkn] fpUrk] 
vdsykiu] vØked O;ogkj dh leL;kvksa dks nwj djus o muesa {kerkvksa dks fodflr djus ds fy;s 
ifjokj ds lnL;ksa esa la”kfDr egRoiw.kZ Hkwfedk vnk djrk gSA Halberstadt and Eaton (2002) us 
ldkjkRed ikfjokfjd vfHkO;atdrk dk fd”kksjksa ds lkFk ldkjkRed lac/ak ik;kA Clark & Phares 
(2004) us cPpksa esa vkus okys ruko dk ikfjokfjd lac/ak rFkk ikfjokfjd vfHkO;tadrk ds lkFk 
ldkjkRed lac/ak cuk;kA Shelton & Harald (2008) us crk;k fd tks fd”kksj }U} ls Hkjs gksrs gS] 
mudk lek;kstu vR;f/kd dfBu gksrk gSA Dhingra,Rajni (2007) us vius v/;;u esa ik;k fd ;fn 
fo|kfFkZ;ksa dh ifjokj O;koLFkk muds vuqdwy gksrh gS mudk lek;kstu vPNk gksrk gSA flag] yky 
,oa eaxy] va”kq ¼2016½ us Hkh viuh iqLrd esa cPpksa dh lQyrk ,oa vlQyrk ds fy, ikfjokfjd 
i;kZoj.k dks ,d eq[; dkj.k ekuk gSA 

mijksDr 'kks/k lkfgR; ds v/;;u ls izkIr fu"d"kksaZ dgk tk ldrk gS fd fo|kFkhZ ds fodkl 
gsrq vPNs ikfjokfjd i;kZoj.k dh egRoiw.kZ Hkwfedk gS rkfd fo|kFkhZ dk fodkl gks lds vkSj os 
csgrj thou dh vksj vxzlj gks ldsA izLrqr v/;;u ds }kjk Nk=ksa ds ikfjokfjd i;kZoj.k dh 
fLFkfr Kkr dh x;h gSA 

ch0 ,M0 izf”k{k.kkfFkZ;ksa ds ikfjokfjd i;kZoj.k dh fLFkfr D;k gS\ 
 

1. ch0,M0 izf”k{k.kkfFkZ;ksa ds ikfjokfjd i;kZoj.k dk v/;;u djukA 
2. ch0,M0 izf”k{k.kkfFkZ;ksa ds ikfjokfjd i;kZoj.k dks fu/kkZfjr djus okys rRoksa dk v/;;u 

djukA 

izLrqr 'kks/k v/;;u dsoy mRrj izns'k ds tuin gjnksbZ rd lhfer gSS rFkk bl 'kks/k 
v/;;u esa dsoy tuin gjnksbZ ds ch0,M0 ikB~;Øe lapkfyr egkfo|ky;ksa dks gh lfEefyr fd;k 
x;k gSSA 

izLrqr 'kks/k v/;;u esa o.kZukRed “kks/k dh losZ{k.k fof/k dk iz;ksx fd;k x;k gSA 

tuin gjnksbZ ds leLr ch0,M0 izf”k{k.kkFkhZ bl v/;;u dh lef"V gSA 

bl v/;;u gsrq 120 ch0 ,M0 izf”k{k.kkFkhZ izfrn”kZ gaSA izLrqr 'kks/k dk;Z ds fy;s 'kks/kdÙkkZZ 
}kjk mRrj izns”k ds tuin gjnksbZ ds ch0,M0 ikB~;Øe lapkfyr 18 egkfo|ky;ksa esa ls lk/kkj.k 
;k–PNhÑr izfrn”kZu fof/k dk iz;ksx dj 4 egkfo|ky;ksa dk p;u fd;k x;k gS] rRi”pkr~ lk/kkj.k 
;kPNhÑr izfrn”kZu fof/k dk iz;ksx dj 120 ch0,M0 izf”k{k.kkfFkZ;ksa dk p;u izfrn”kZ ds :i esa 
fd;k x;k gSA 

ikfjokfjd i;kZoj.k dks tkuus ds fy, MkW0 v:.k dqekj ,oa lUnhi dqekj Jhokl ¼2016½ 
}kjk fufeZr “ikfjokfjd i;kZoj.k ekiuh ¼FES½” dk mi;ksx fd;k x;k gSA



Shiksha Shodh Manthan  ISSN: 2395–728X                                                                                                  Page 298 
A Half Yearly International Peer- Reviewed Refereed Journal of Education, Vol.10, No.1 
 

midj.k ls izkIr izkIrkadksa dks fofHkUu rkfydkvksa esa O;ofLFkr dj mudk fo'ys"k.k izfr”krrk 
dh x.kuk dj fd;k x;k gSA 

midj.kksa }kjk izkIr iznRrksa dk fo'ys"k.k dj ifj.kkeksa dh O;k[;k mÌs”;ksa ds Øe esa 
fuEufyf[kr gS& 

 v/;;u ds izFke mÌs”; ßch0,M0 izf”k{k.kkfFkZ;ksa ds ikfjokfjd i;kZoj.k dk 
v/;;u djukß ds vUrxZr ch0 ,M0 izf”k{k.kkfFkZ;ksa ds ikfjokfjd i;kZoj.k dk fo”ys’k.k  ds 
vk/kkj ij fd;k x;k gS] ftlds fo”ys’k.k ls izkIr ifj.kke dks rkfydk&1 esa n”kkZ;k x;k gSaA 

 

     
 

 (N= 100) 4.22% 21.91% 42.70% 29.44% 1.73% 

mijksDr rkfydk la[;k&1 esa i;kZoj.k i;kZoj.k ekiuh ij izkIr 120 ch0,M0 izf”k{k.kkfFkZ;ksa 
ds iznRrksa dk v/;;u izfr”kr }kjk dj mudk fo”ys’k.k çnf'kZr fd;k x;k gSA ikfjokfjd i;kZoj.k 
ekiuh ij izkIr 120 ch0,M0 izf”k{k.kkfFkZ;ksa dk dqy ikfjokfjd i;kZoj.k esa Lrj mPp ls fuEu ij 
Øe”k% 4.22%, 21.91%, 42.70%, 29.44% rFkk 1.73% gSA 

mijksDr fo”ys’k.k ;g bafxr djrk gS fd U;kn'kZ eas p;fur dqy 100 ch0,M0 izf”k{k.kkfFkZ;ksa 
esa ls 26.13% ch0,M0 izf”k{k.kkfFkZ;ksa dk ikfjokfjd i;kZoj.k dk Lrj vkSlr ls mPp] 42.70 % ch0 
,M0 izf”k{k.kkfFkZ;ksa dk Lrj vkSlr rFkk 31.17% ch0,M0 izf”k{k.kkfFkZ;ksa Lrj dk vkSlr ls fuEu ik;k 
x;k gSA  

mijksä ifj.kke bafxr djrs gS fd 100 ch0,M0 izf”k{k.kkfFkZ;ksa esa 26 % Nk=ksa dk gh 
ikfjokfjd i;kZoj.k dk Lrj vkSlr ls vf/kd vPNk gS o vU; Nk=ksa ds ikfjokfjd i;kZoj.k dk Lrj 
vkSlr o vkSlr ls fuEu gSA blds eq[; dkj.k Nk=ksa ds ikfjokjksa dk varoSZ;fäd lEcU/k] O;fäxr 
vfHko`f)] vkfFkZd Lrj] ns[kHkky  o O;oLFkk dk j[kj[kko dk Lrj bR;kfn jgs gSaA 

 v/;;u ds f}rh; mÌs”; ßch0 ,M0 izf”k{k.kkfFkZ;ksa ds ikfjokfjd i;kZoj.k dks 
fu/kkZfjr djus okys rRoksa dk v/;;u djuk]ß ds vUrxZr ch0,M0 izf”k{k.kkfFkZ;ksa ds ikfjokfjd 
i;kZoj.k ds vk;keksa dk fo”ys’k.k  ds vk/kkj ij fd;k x;k gS] ftlds fo”ys’k.k ls izkIr
ifj.kke dks rkfydk&2 esa n”kkZ;k x;k gSaA 

 

     
 

Interpersonal Relationships 
00% 24.70% 38.30% 35.70% 1.30% 
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Personal  Growth 
3.70% 21.10% 65.20% 10.00% 00% 

 
System maintenance 

1.30%    15.10% 54.90% 27.00% 1.70% 

mijksDr rkfydk la[;k&2 esa i;kZoj.k i;kZoj.k ekiuh ds vk;keksa ij izkIr 120 ch0,M0 
izf”k{k.kkfFkZ;ksa ds iznRrksa dk v/;;u izfr”kr }kjk dj mudk fo”ys’k.k çnf'kZr fd;k x;k gSA 
ikfjokfjd i;kZoj.k ekiuh ds vk;keksa ij ch0,M0 izf”k{k.kkfFkZ;ksa dk Lrj mPp ls fuEu Øe”k% 
varZoS;fDrd lEcU/k (Interpersonal Relationships) ij 00%, 24.70%, 38.30%, 35.7%, 1.30% gS] 
O;fDrxr vfHkof̀++) (Personal Growth) ij 3.70%, 21.10%, 65.20%, 10.00%, 00% gS rFkk O;oLFkk dk 

j[k&j[kko (System maintenance) ij 1-30%, 15.10%, 54.90%, 27.00%, 1.70% gSA 

mijksDr fo”ys’k.k ;g bafxr djrk gS fd U;kn'kZ eas p;fur dqy 120 ch0 ,M0 
izf”k{k.kkfFkZ;ksa esa ls 24.70 % ch0,M0 izf”k{k.kkfFkZ;ksa dk varZoS;fDrd lEcU/k dk Lrj vkSlr ls mPp] 
38.30 % ch0 ,M0 izf”k{k.kkfFkZ;ksa dk Lrj vkSlr rFkk 37.00 % ch0 ,M0 izf”k{k.kkfFkZ;ksa dk Lrj vkSlr 
ls fuEu ik;k x;k gSA 24.8 % ch0 ,M0 izf”k{k.kkfFkZ;ksa dk O;fDrxr vfHkof̀++) dk Lrj vkSlr ls 
mPp] 65.20 % ch0 ,M0 izf”k{k.kkfFkZ;ksa dk Lrj vkSlr rFkk 10.00 % ch0 ,M0 izf”k{k.kkfFkZ;ksa dk Lrj 
vkSlr ls fuEu ik;k x;k gSA 16.40 % ch0 ,M0 izf”k{k.kkfFkZ;ksa dk O;oLFkk dk j[k&j[kko dk Lrj 
vkSlr ls mPp] 54.90 % ch0 ,M0 izf”k{k.kkfFkZ;ksa dk Lrj vkSlr rFkk 28-70 % Nk=ksa dk Lrj vkSlr 
ls fuEu ik;k x;k gSA  

mijksä ifj.kke bafxr djrs gS fd 120 ch0 ,M0 izf”k{k.kkfFkZ;ksa esa ls 25 % ch0 ,M0 
izf”k{k.kkfFkZ;ksa ds ikfjokjksa dk gh varoSZ;fäd lEcU/k dk Lrj vkSlr ls vf/kd vPNk gS o vU; 
Nk=ksa ds ikfjokjksa dk varoSZ;fäd lEcU/k Lrj vkSlr o vkSlr ls fuEu gSA blds eq[; dkj.k ch0 
,M0 izf”k{k.kkfFkZ;ksa ds ikfjokjksa esa la”kfDr] vfHkO;atdrk] }Un] ns[kHkky] ifjokj dk vkdkj] tUeØe] 
euksjatu ds lk/ku o LohÑfr dk Lrj bR;kfn fuEu jgs gSA 25 % ch0 ,M0 izf”k{k.kkfFkZ;ksa dh 
O;fäxr vfHkof̀) dk Lrj vkSlr ls vf/kd vPNk gS o vU; ch0 ,M0 izf”k{k.kkfFkZ;ksa dh O;fäxr 
vfHko`f) Lrj vkSlr o vkSlr ls fuEu gSA blds eq[; dkj.k izf”k{k.kkfFkZ;ksa dh Lora=rk] miyfC/k 
vfHkfoU;kl] lkaLÑfrd uSfrd&/kkfeZd igyw] vkfFkZd Lrj] lkekftd Lrj] vkdka{kk Lrj] tkx:drk 
o lfØ; euksjatu vfHkfoU;kl dk Lrj bR;kfn esa deh jgs gaSA rFkk 16 % ch0 ,M0 izf”k{k.kkfFkZ;ksa ds 
ikfjokjksa dk gh O;oLFkk dk j[kj[kko dk Lrj vkSlr ls vf/kd vPNk gS o vU; izf”k{k.kkfFkZ;ksa ds 
ikfjokjksa dk O;oLFkk dk j[kj[kko dk Lrj vkSlr o vkSlr ls fuEu gSA blds eq[; dkj.k ch0 
,M0 izf”k{k.kkfFkZ;ksa ds ikfjokjksa esa fu;a=.k o O;oLFkk dk Lrj bR;kfn jgs gaSA 

ch0,M0 izf”k{k.kkfFkZ;ksa ds ikfjokfjd i;kZoj.k dk v/;;u djus ij ik;k x;k fd 31-17% 
izf”k{k.kkfFkZ;ksa ds ikfjokj dk ikfjokfjd i;kZoj.k muds leqfpr fodkl gsrq mi;qDr ugha gSA 
ikfjokfjd i;kZoj.k ds vR;f/kd mPp Lrj rFkk vR;f/kd fuEu Lrj dks fu/kkZfjr esa rhuksa eq[; 
vk;keksa dk ;ksxnku yxHkx “kwU; ;k uXk.; gS] ikfjokfjd i;kZoj.k ds mPp Lrj dks fu/kkZfjr djus 
okys vk;keksa esa varZoS;fDrd lEcU/k vk;ke dk ;ksxnku vU; nks vk;keksa ¼O;fDrxr vfHkof̀++) vkSj 
O;oLFkk j[k&j[kko½ ls vf/kd gS] vkSlr Lrj dks fu/kkZfjr djus esa O;fDrxr vfHkof̀++) vk;ke dk 
;ksxnku vU; nks vk;keksa ¼varZoS;fDrd lEcU/k vkSj O;oLFkk j[k&j[kko½ ls vf/kd gS tcfd fuEu 
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Lrj dks fu/kkZfjr djus esa Hkh varZoS;fDrd lEcU/k vk;ke dk ;ksxnku vU; nks vk;keksa ¼O;fDrxr 
vfHko`f++) vkSj O;oLFkk j[k&j[kko½ ls vf/kd gSA vr% ifjokj esa ikfjokfjd i;kZoj.k izHkkoh cukus ds 
fy;s vlQyrk@lQyrk ds dkj.kksa dks tkuus dk iz;kl djus ,oa cPpksa dh fofHkUu ifjfLFkfr;ksa ls 
tqMs+ jguk] le; iznku djuk] lkaLÑfrd uSfrd&/kkfeZd igyw dk /;ku j[kuk ¼ dyk] laxhr] 
lkfgR;] xk;u] oknu] lkaLÑfrd dk;ZØekas o /kkfeZd vk;kstu½] lkekftd dk;kZs dks lEiUu djus 
,oa ikB~; lgxkeh fØ;k;sa bR;kfn esa izfrHkkx ds fy, izksRlkfgr djuk o fnup;kZ esa lq/kkj esa dh 
vko”;drk gS   
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